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High Quality Curriculum & Implementation:
Understanding Culturally Responsive and Sustaining Education (CRSE) 
Mathematics Curriculum Review Tool
Adopting a High-Quality Curriculum is an overall strategy for having high expectations for all students. 

	Introduction: Mathematics curriculum materials are replete with language, mathematical symbols, and visual images (e.g., pictures, graphs, tables). The mathematical symbols in and of themselves are neutral. It is the language and visual images used in a curriculum that have the potential for bias. When using this tool, we will use the term "text" to represent language. For pictures, graphs, tables, etc., we will use the term "images”.		

	Category
	Guiding Questions
	Evidence Collected from Curriculum

	






Diverse Identities
	How do the teacher's materials provide guidance on opportunities to engage student and families’ funds of knowledge to enhance lessons? Does the curriculum suggest activities to engage families to share topics of expertise?
	

	
	Do the authors of the curriculum have diverse identities?
	

	
	How does the curriculum portray diverse ethnicities and nationalities, family structures (e.g. single parents, adopted or foster children, same-sex parents, other relatives living with the family), and differently-abled characters?
· Do text and images in the curriculum positively portray people from diverse groups?
· Do the text and images in the curriculum avoid representing people from diverse groups in a stereotypical, foreign, or exotic manner?
	

	
	How does the curriculum avoid prejudice, racism, discrimination, exploitation, oppression, sexism, privilege, ableism, and inter-group conflict (Sadker, n.d., Unreality section, para. 1)?
	

	



Implementation Implications
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Cultural Awareness
	How do the teacher's materials provide guidance on customizing and
supplementing the curriculum to reflect the cultures, traditions, backgrounds, and interests of the student population? Does the curriculum prompt the teacher to augment lessons to reflect the student population?
	

	
	How do the teacher's materials provide guidance on being aware of one’s biases and the gaps between one’s own culture and students’ cultures? Does the curriculum prompt the teacher to reflect on one’s biases and the gaps between one’s own culture and students’ cultures?
	

	
	How does the curriculum highlight non-dominant populations and their strengths and assets, so that students of diverse race, class, gender, ability, and sexual orientation can relate and participate fully?
	

	






Implementation Implications





	









	Category
	Guiding Questions
	Evidence Collected from Curriculum

	






Instructional Engagement
	How do the teacher's materials provide guidance on engaging students in culturally sensitive experiential learning activities? Does implementation take into consideration students’ lived experiences (i.e. alternative algorithms)?
	

	
	How do the teacher's materials provide guidance on giving students opportunities to contribute their prior knowledge and experience with a topic, not just respond to the text and information presented in class? Does the curriculum acknowledge and value children and family’s experiential knowledge?
	

	
	How do the teacher's materials provide guidance on seeing diverse student identities as assets and strengths that can advance individual and group learning, rather than seen as challenges or difficulties to be overcome? Does the curriculum prompt the teacher to embrace and value diversity as positive?
	

	
	How does the curriculum make connections to social, political, or environmental issues that may be of concern to students?
	

	
	Do the teacher materials offer suggestions to use social-emotional learning (SEL) approaches to draw out and build upon students’ assets to facilitate learning?
	

	



Implementation Implications





	







	Category
	Guiding Questions
	Evidence Collected from Curriculum

	


Critical Consciousness
	How do the materials avoid stereotypic depictions in terms of race, gender, sexuality, language, or ability? 
	

	
	Do materials avoid using text and images that suggest groups of people were order-less or uncivilized as compared to the dominant culture?
	

	
	How does the curriculum avoid centering one group’s cultural practices as the standard to which all other are compared (i.e. Euro-centric, male-centric, etc.)?
	

	



Implementation Implications
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