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CHAPTER ONE: Process Overview

Federal and State Assessment Expectations

Federal special education law, specifically the Individuals with Disabilities Act (IDEA) of 2004,
requires that students with disabilities be involved in the general education curriculum with
supplementary aides and supports when necessary. IDEA 2004 further requires students with
disabilities be included in all general and district wide assessment programs with appropriate
accommodations or alternate assessments when necessary as determined by their
individualized education program (IEP) team. In addition, the No Child Left Behind Act (2001),
Title | requires that all students participate in state assessments in Reading/English Language
Arts, Mathematics, and Science and that their performance results be reported. This legislation
supports Rhode Island’s Article 31. Participation in the Rhode Island Assessment Program is
an important means of ensuring that each student has the opportunity to acquire the
knowledge and skills addressed in the New England Common Assessment Program (NECAP)
Grade Level Expectations (GLEs). The majority of students with disabilities will learn in general
education classrooms, participate in the general education curriculum, and participate in the
subject area assessments of the NECAP. However, some students with significant cognitive
disabilities require an alternative method of assessment. The small number of students who
cannot participate in the large-scale assessments even with accommodations participate in the
Rhode Island Alternate Assessment (RIAA). The RIAA is based on Alternate Assessment
Grade Span Expectations (AAGSEs) that are an extension of the NECAP GLEs.

Overview of the RIAA

High quality assessment practices provide information upon which to base ongoing
development of curriculum and instruction that is responsive to individual student needs.
Students with significant cognitive disabilities are valued and contributing members of their
school and community and are assessed using the RIAA. The RIAA design consists of an
assessment that utilizes Structured Performance Tasks that promote enhanced capacities and
integrated life opportunities for students with moderate, severe and profound disabilities.
Capturing evidence of student learning serves as the basic building block of the RIAA. The
RIAA design expands the functional focus to include general education academic skills in a
meaningful way for students. Teachers collect data and student work to assess the student’s
progress, accuracy and independence. The collected evidence provides documentation to
ensure that there is a connection between NECAP Strands/GLEs, Rhode Island AAGSEs and
instruction.

The RIAA assesses content in Reading, Mathematics, Writing, and Science. In Reading,
Writing, and Mathematics, two content strands of knowledge and four AAGSEs are assessed.
In Science one AAGSE in each of the three domains and an Inquiry construct are assessed.
(See Assessment Blueprint and Design on pages 5, 6 & 7). Teachers assess a student’s
performance and collect evidence in each content area strand during three distinct collection
periods. The assessment effectively links content strands, curriculum, instruction and
assessment to demonstrate student learning linked to standards.
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The assessment period spans seven months with three set data periods to collect evidence
(see timeline on page 9). The RIAA documents student learning directly connected to the
GLEs through the Alternate Assessment Grade Span Expectations.

The assessment has four criteria:

Connection to the Content Strand
Student Progress

Level of Accuracy

Level of Independence

Rhode Island educators score the RIAA according to the rubric (see Chapter 6).

The RIAA is:

e required by federal and state law;

e designed for students with significant cognitive disabilities who meet grade and
participation criteria (see page 105 Criteria for Participation in the RIAA System);

e administered at chronological ages that are similar to students who participate in Rhode
Island’s general assessment/NECAP;

¢ reflective of input from a student’s instructional team (The instructional team may include
teachers, physical therapists, speech therapists, occupational therapists,
paraprofessionals, job coaches, parents or guardians, and the student, as appropriate);

e a datafolio assessment which assesses students in Reading and Mathematics at grades
2-8 and 10, Writing at grades 4, 7, and 10, and Science at grades 4, 8, and 11.

e a datafolio assessment that includes two content area strands with four Alternate
Assessment Grade Span Expectations (AAGSE) in Reading, Mathematics and Writing;
in Science 3 AAGSEs (one in each domain) and one Inquiry Construct are assessed.

e scored using the RIAA Scoring Rubric (see Chapter 6) to obtain student performance
levels, which are then used to determine reportable scores.
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Rhode Island Alternate Assessment

Blueprint
Content Title of Grade(s)
Area Content Strand Assessed
Numbers and Operations (NO) 2-8 and 10
Mathematics Geometry and Measurement (GM) 2-5
Data, Statistics and Probability (DSP) 6-8
Functions and Algebra (FA) 10
Word Identification Skills and Strategies (WID)
) 2-8 and 10
Vocabulary Strategies and Breadth of Vocabulary (V)
Early Reading (ER) Strategies of Informational Text 5
. OR
SEECITE Early Reading (ER) Strategies of Literary Text
Initial Understanding, Analysis and Interpretation of Literary Text (LT) 3-8 and 10
OR
Initial Understanding, Analysis and Interpretation of Informational Text (IT)
Structures of Language (SL) and Writing Conventions (WC) 4,7 and 10
Response to Literary (LT) or Informational Text (IT) 4
Writing Narratives (N) 7
Informational Writing (IW) 10
Inquiry Construct Questioning and Life Science (LS), Earth and Space
Science (ESS) and Physical Science (PS)
OR 4
Inquiry Construct Conducting and Life Science (LS), Earth and Space
Science (ESS) and Physical Science (PS)
. Inquiry Construct Planning and Life Science (LS), Earth and Space
Science Science (ESS) and Physical Science (PS) o
OR
Inquiry Construct Conducting and Life Science (LS), Earth and Space
Science (ESS) and Physical Science (PS)
Inquiry Construct Analyzing and Life Science (LS), Earth and Space
Science (ESS) and Physical Science (PS) y
OR

Inquiry Construct Conducting and Life Science (LS), Earth and Space
Science (ESS) and Physical Science (PS)
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Assessment Design

Reading, Mathematics, and Writing

Required Content Strand 1

Structured Performance Task

AAGSE 1 AAGSE 2
Data Summary Sheet Data Summary Sheet
Collection | Collection | Collection | Collection | Collection | Collection
Period 1 | Period 2 | Period 3 | Period 1 | Period 2 | Period 3
Student Student Student Student Student Student
Documentation | Documentation | Documentation | Documentation | Documentation | Documentation
Form Form Form Form Form Form
Required Content Strand 2
Structured Performance Task
AAGSE 1 AAGSE 2
Data Summary Sheet Data Summary Sheet
Collection | Collection | Collection | Collection | Collection | Collection
Period 1 | Period 2 | Period 3 | Period 1 | Period 2 | Period 3
Student Student Student Student Student Student
Documentation | Documentation | Documentation | Documentation | Documentation | Documentation
Form Form Form Form Form Form
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Assessment Design
Science

Data Collection

SPT: Science Investigation

P
Inquiry Construct Entry Knowledge Entry
Data Summary Sheet Data Summary Sheet
— v 4 ¥ v
Collection Collection Collection Collection
Period 1 Period 2 Period 1 Period 2
I ! I '
INQ/ INQ/
LS ESS LS ESS
AAGSE AAGSE AAGSE AAGSE
SDF* SDF SDF SDF
H ) . H
“ 1 Actual » “ 1 Actual »
Student Student
Work Work
Product or Product or
Photograph Photograph
*SDF= Student Documentation Form **LS/ESS/PS can be in any order

1 SDF for Inquiry Entry and 1 SDF for Knowledge Entry will have a Student Work Product attached.
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Timeline for RIAA

DATE(S) EVENT

Monday, Sept. 22
Crowne Plaza at the Crossings

Introduction to RIAA Part 1 (full day session)

Tuesday, Sept. 23
Wednesday, Sept. 24 &
Thursday, Sept. 25, 2008
Crowne Plaza at the Crossings

Update, Science, and AAGSE Training (morning and afternoon sessions)

Monday, Sept. 29, 2008
Crowne Plaza at the Crossings

Introduction to RIAA Part 2 (full day session)

Collection Period 1
October 6 —
November 14, 2008

Provide standards-based instruction to collect student data for each AAGSE.

Enter data for collection period 1 on the Data Summary Sheet for each AAGSE.

Document student work.

Tuesday, Oct. 14 &
Wednesday, Oct. 15, 2008
Winman Jr. HS, Warwick

Drop in Session #1 (3:00 p.m. — 6:00 p.m.)

Wednesday, Dec. 9 &
Thursday, Dec. 10, 2008
Crowne Plaza at the Crossings

Update #2 (morning and afternoon sessions)

Collection Period 2
January 12 —
February 6, 2009

Provide standards-based instruction to collect student data for each AAGSE.

Enter data for collection period 2 on the Data Summary Sheet for each AAGSE.

Document student work.

Wednesday, Jan. 28 &
Thursday, Jan. 29, 2009
Winman Jr. HS, Warwick

Drop in Session #2 (3:00 p.m. — 6:00 p.m.)

Collection Period 3
March 16 — April 9, 2009

Provide standards-based instruction to collect student data for each AAGSE.

Enter data for collection period 3 on the Data Summary Sheet for each AAGSE.

Document student work.

Tuesday Mar. 24
Wednesday Mar. 25, 2009
Winman Jr. HS, Warwick

Drop in Session #3 (3:00 p.m. — 6:00 p.m.)

Thursday, May 7, 2009

UPS Datafolio Pick Up

2008-09 RIAA Administration Manual
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CHAPTER TWO: The Instructional Process for the RIAA

Instruction for students with significant cognitive disabilities has the same goal as for children
without disabilities. That goal is to help students learn skills that they will use to become
independent productive community members. For children to achieve this goal, they must have
the opportunity to participate in the same general curriculum as their peers. Instruction does
not occur in isolation, but instead is one component of the larger learning process. This
process connects content expectations, curriculum, instruction, and assessment to meet the
needs of student learning. In Rhode Island this continuous cycle is comprised of the New
England Common Assessment Program Grade Level Expectations (GLEs)/Rhode Island
Alternate Assessment Grade Span Expectations (AAGSEs), curriculum, instruction, and
assessment. The GLEs identify the content knowledge and skills expected of all students.
They provide a foundation for the “big ideas” of curriculum that can be assessed in a large-
scale assessment. The AAGSEs are a downward extension of the GLEs and focus on those
skills that meet the needs of students with significant cognitive disabilities who require more
time and opportunities to learn.

This continuous cycle guides teachers through a process to instruct students with cognitive
disabilities.

This process includes the following sequence:

1. Content Strands and AAGSEs: |dentify the Content strand and the AAGSE
consistent with the student’s grade. What skill is the student learning?

2. Curriculum: Identify how the content is organized in the general education
curriculum. What is the age/grade appropriate instruction the student is engaging in
to learn?

3. Instruction: Identify instructional techniques used to support student participation in
those activities. What accommodations or modifications will assist the student in
his/her learning?

4. Assessment: Define the objective measure utilized to demonstrate student skills.
What data will be collected to understand and measure student progress?

Content Strands
GLES/AAGSEs

Curriculum
Assessment
Student

Instruction
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Content Strands and AAGSEs

By beginning the instructional process with Alternate Assessment Grade Span Expectations
(AAGSEs), an educator establishes a focus for instruction that is meaningful and purposeful.
For students with severe disabilities this focus provides a clear connection to the high
expectations for all students using the Grade Level Expectations (GLEs). The GLEs and
AAGSEs address fundamental skills in the content areas of Mathematics, Reading, Writing,
and Science. Mathematics, Reading and Writing are organized into content strands. For
example, Reading includes the following content strands:

Word Identification

Vocabulary Strategies and Breadth of Vocabulary

Early Reading Strategies of Literary Text

Early Reading Strategies of Informational Text

Initial Understanding, Analysis and Interpretation of Literary Text
Initial Understanding, Analysis and Interpretation of Informational Text

Science is organized into three domains, Life Science, Earth Space Science and Physical
Science.

The AAGSEs differ from the GLEs in that they are comprised of grade spans rather than
specific grade levels. The AAGSEs have four grade spans, K-2, 3-5, 6-8 and 9-12 for Reading,
Mathematics, and Writing and three grade spans, K-4, 5-8 and 9-12, for Science. As the grade
spans progress, the level of difficulty of the skills increases. When choosing skills a student will
be working on, the teacher first refers to the appropriate grade span AAGSEs and then selects
skills that are appropriate for that student’s learning. A student’s Individualized Education
Program (IEP) should provide guidance in the selection process.

For the purposes of the RIAA, AAGSEs have been grouped within a Structured Performance
Task (SPT), which embeds skill instruction within lessons that demonstrate application of the
skills. Each Structured Performance Task includes a targeted set of AAGSEs that connect to
the context of the SPT. An example of a Structured Performance Task is: Students will
participate in monetary activities in classroom, school or community activities.

Curriculum

Curriculum is the big picture concept through which children have opportunities to learn. In
many cases, school districts in Rhode Island have aligned their curriculum to the
GLEs/AAGSEs to provide students with comprehensive instructional programs. Students with
significant cognitive disabilities engage in curriculum activities that are individualized and allow
them to participate in a meaningful way. A student’s IEP defines prioritized skills to be
addressed within the child’s school program. Participation is also individualized using
accommodations, modifications and assistive technology that had been defined in the
student’s IEP. Curriculum for students with significant disabilities should be aligned with the
general education curriculum. Through individualized instruction, a student will participate in
authentic activities that measure the AAGSEs chosen for him or her.

It is important for educators to take into account the age of the students and provide them with
instruction that is consistent with their age/grade level peers. For example, high school
students have the opportunity to read Shakespeare’s Romeo and Juliet. Students with
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significant disabilities should also have the opportunity to participate in reading Romeo and
Juliet, although their mode of participation may be different from that of their non-disabled
peers.

Instruction

There are several important concepts to keep in mind when planning instructional activities for
students with significant cognitive disabilities. First, instruction is most effective when students
engage in learning that provides a context in which they can apply the skill. SPTs have been
created for RIAA to provide the context for skill application. Second, learning should utilize age
appropriate materials and activities while addressing students’ current characteristics and
emerging skills. Third, teachers should plan standards-based activities that utilize the
GLEs/AAGSEs in conjunction with their district’s curriculum. Finally, teachers must identify
potential barriers that may interfere with student learning. These may be related to the physical
environment, instructional materials, and/or the level of supports available to the student.

There are two basic types of instructional activities that educators use to help students learn
skills, acquisition and application. Acquisition activities teach skills in isolation and are often
used when introducing new skills. They are taught in isolation so the students can understand
the concepts of the skill. For example, when teaching students to add 2 + 2 the teacher will
provide an example and manipulatives so the students can put two groups together.
Application activities require the student to use the skills to accomplish a goal other than
practice. These activities teach students how to use the skill for a specified purpose. For
example, the students will add 2 + 2 to determine the number of students who will buy hot
lunch or will use addition to solve a word problem.

Science requires the Inquiry Constructs and AAGSE skills be shown within a science
investigation. Showing these concepts within a science investigation will almost always show
application because the investigation requires the student to apply skills within the
investigation itself. When deciding if an activity is an example of acquisition or application ask
the question “What is the purpose of the activity?” If the purpose of the activity is simply to
practice something, and there is no end product, it is most likely an example of acquisition.
When working with students who have severe disabilities, application activities are one of the
most effective methods in promoting skill development.

2008-09 RIAA Administration Manual
13



Acquisition vs. Application Activities

Acquisition Application through standards-based activities

Key words highlighted in a weekly reader with student

Key word drill and skill with flashcards identifying highlighted words

Copying spelling words Correct use of spelling words in a journal entry
Flashcard practice of math facts Application of math facts to determine lunch count
Identifying time on a clock worksheet Identifying the time on the clock to go to the next class

Sort coins needed to make a purchase (quarters for a juice

Sort coins into piles of like coins from the vending machine)

Sort ingredients of a mixture to identify/communicate what
Sort ingredients by attribute makes up the mixture to record observations for a science
investigation.

Students with significant disabilities participate in standards-based activities in a variety of
different ways. Sometimes they participate without the assistance of another person and other
times they may require varying levels of assistance to participate. Levels of assistance, also
often referred to as prompting, need to be individualized for a student and defined to reflect the
student’s ability to participate in the activity with the least amount of assistance. The goal for
the student is to work towards participating in the activity independently. For most students
with significant disabilities, the teacher creates a hierarchy of the level of prompts the student
requires to participate in an activity. An example of a prompt hierarchy (most to least
assistance) is the following: the student requires hand over hand assistance, the student
requires a guided hand prompt, the student requires a tap prompt and the student requires a
verbal prompt. To obtain more information about levels of assistance and instructional
techniques refer to Appendix C.

When teaching students who have significant cognitive disabilities, teachers should provide
them with opportunities to participate in distinct standards-based activities. Distinct activities
allow a student to demonstrate his/her AAGSE skills in a variety of contexts and/or differing
content. The following are examples of distinct standards-based activities in which the student
demonstrates the same skill in the same way with a different content/context (different books).

Activity 1: The student will answer three comprehension questions about the story
Olive’s Ocean by Kevin Henkes.

Activity 2: The student will answer three comprehension questions about the story
NIGHTJOHN by Gary Paulsen.

Activity 3: The student will answer three comprehension questions about the story Joey
Pigza Swallowed the Key by Jack Gantos.

The following are examples of distinct standards-based activities in which the student
demonstrates the same skill in the same way with different materials and/or for a different
purpose.

2008-09 RIAA Administration Manual
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Activity 1: The student will spell his/her first and last name correctly on his/her journal
entry.

Activity 2: The student will spell his/her first and last name correctly using a computer to
complete a Power Point presentation on his/her research project.

Activity 3: The student will spell his/her first and last name correctly to sign a job
application.
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Comparison Chart Defining Distinct Activities

Distinct Not Distinct
Materials used are from different Materials differ only by attribute (e.g.,
Different categories or from the same category small blocks, medium blocks, large
Materials (coins, blocks, rocks or forks, plates, blocks or blue bowls, red bowls, yellow
bowls). bowls).
Same activity in different context (e.g., Repetition of activity within same
counting money to make purchase, context (e.g., making a purchase at
Context of | counting money to save, counting McDonalds, Burger King and Wendy’s-
Content money to make change or answering all fast food restaurants or answering
comprehension questions from 3 different comprehension questions from
different stories). the same story).
Different settings that change the Settings that do not change the context
context of the skill use (e.g., using of the skill (e.g., doing a mathematics
Setting money at the school store, the cafeteria | worksheet in the general education
and in the community). room, in the resource room and in the
hallway).
Same activity has a different purpose Same activity with same purpose (e.g.,
Application | (e.g., signing name to journal, poem, signing name to 3 separate attendance
letter). sheets).

Using the SPT as a context for instruction, teachers need to create standards-based activities
that allow students to learn AAGSE skills that are connected to the general curriculum. These
activities must be individualized to meet the students’ needs and demonstrate application of
skills within an appropriate context. When these criteria are in place it is called Connection to
the Content Strand. Connection to the Content Strand is an essential component to the
instructional process for students with significant disabilities. Students with significant
disabilities can learn academic skills when connections to the Content Strands are made.
(See page 17 for examples of instruction that connects to the Content Strands and SPTs.)

Science instruction is unique because the SPT is the same through out the assessment. The
SPT addresses both broad based inquiry skills as well as individual skills that are related to the
science domains of Life Science, Earth and Space Science and Physical Science. Broad
based inquiry skills are the higher order thinking skills that provide a foundation to carry out an
investigation. Inquiry skills include four Inquiry Constructs which are Formulating Questions &
Hypothesizing, Planning and Critiquing Investigations, Conducting Investigations, and
Developing and Evaluating Explanations. For the purposes of the RIAA the four inquiry
constructs are referred to as Observing/Questioning, Planning, Conducting and Analyzing.

The Science SPT is “The student will demonstrate the concept within a scientific investigation,
which includes observing/questioning, planning, conducting and analyzing.”

To facilitate the organization and planning of the RIAA assessment, teachers should align their
instruction to the domain areas with the instruction that is taking place in the general education
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setting. For example, if the fourth grade students are working in the domain of physical
science during the first collection period, then the RIAA domain assessed should also be
physical science. Whenever possible, students in the RIAA should experience science within
the general education setting among their peers.

Examples of Instruction that Connects to the Structured Performance Task

SPT and AAGSE

Connects

Does Not Connect

Content Area: Reading (K-2)
Content Strand: Word
Identification and Vocabulary
Strategies and Breadth of
Vocabulary

SPT: The student will
read/experience text related to
self, family, and/or school.
AAGSE: WID 1.1a Identifying
pictures, symbols, objects, and
words that represent self and
others.

The students in the 2" grade
class are studying a unit on
family. The students are reading
about different families and will
answer questions in their journals
that provide information about
their own family. Johnny will read
and choose the family words that
best describe him and his family
for his journal entry.

The second grade class is
studying a unit on family. Johnny
will practice reading his five dolch
words in his journal. (This does
not connect to the SPT and
AAGSE because there is no
indication that the dolch words
relate to self.)

Content Area: Mathematics (6-8)
Content Strand: Data, Statistics
and Probability

SPT: The student will interpret
given data to make decisions.
AAGSE: DSP 1.2 Answer
questions about parts of the data
and/or the set of data as a whole.

The seventh grade science class
is participating in an investigation
unit. The students need to find
out who committed a crime. As a
group the class will ask and
answer questions to make a
prediction chart about who may
have committed the crime.
Sandra will use the data chart to
count how many people predict
that the librarian committed the
crime. She will report the
information to class using her
augmentative communication
device.

Sandra will complete a worksheet
to answer questions about a data
chart.

(This does not clearly connect to
the SPT because the information
does not indicate that decisions
were made.)

Content Area: Writing (10)
Content Strand: Informational
Writing

SPT: The student will write to
demonstrate membership in
school and/or his/her community.
AAGSE: IW 6.2 Identifying
relevant details related to a topic.

Jesse’s class is exploring a
variety of membership
opportunities in the community.
Jesse is interested in the YMCA.
Jesse will write his name, age and
address on a YMCA application
form.

Jesse will practice writing his
personal information by
answering the following
questions:

What is your name?

What is your age?

Where do you live?

(This does not connect to the SPT
because there is no link to
membership in the school or
community and there is no
indication of the topic.)

Assessment

The last piece of the instructional process is assessment. Teachers use assessment to
understand what students’ know, understand and are able to do. Assessment provides the
information necessary for teachers to make instructional decisions that help to support student
learning. Good teaching practice uses assessment as a means of gathering information for the
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purpose of planning instruction, evaluating instruction, and refining instruction to ensure
students have appropriate opportunities to learn skills.

If the student is appropriately learning, the teacher may decide to continue with his/her current
instructional decisions. If the student is not learning or is learning too slowly, the teacher will
reevaluate his/her instructional decisions and make modifications so that the student can
achieve success. Assessment is a critical piece of student learning because it provides
information of what skills a student has and how he/she can apply those skills in different
situations. Assessment is defined as collecting, analyzing, reporting and utilizing data.
Assessment data is collected to demonstrate a student’s learning and for instructional
purposes. It should objectively measure and clearly define what skills the student is able to use
and apply in different situations.

A datafolio is used to measure a student’s achievement on the AAGSEs for an academic year.
For those students who are being assessed through the RI Alternate Assessment, data on the
students’ demonstration of the AAGSEs is collected during three collection periods for the
datafolio. Using three collection periods allows the student to demonstrate progress in
accuracy of skills and level of independence on those skills. These data collection periods can
also provide opportunities to monitor a student’s progress on the prioritized goals in the IEP.
For more information on accuracy and level of independence, refer to the information on data
collection found in Appendix C. The benefit of the datafolio is that it is designed to integrate
daily instruction and assessment of a student’s skills. The datafolio does not assess skills in
isolation, but rather within the context of daily standards-based instructional activities.
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Example of the Instructional Process

The following is an example of the Instructional process applied to a student with a significant
cognitive disability.

1. Define the skillAAGSE that will be worked on by the student.
Content area: Writing.
Content Strand: Writing Conventions.
Structured Performance Task: The student will write in response to activities within
his/her school environment.
AAGSE: WC 9.1a Recognizing and reproducing his/her own first and last name
correctly

2. What is the curriculum of the general education classroom?
All students are required to write their first and last names on their pieces of work
completed throughout the school day. The fourth grade classroom is studying health
foods and discussing what types of food are good for them to eat. As part of the
lesson, all students volunteered to sign a “Healthy Food Contract”. As a participant in
this activity, Nick will also sign a “Healthy Food Contract”.

3. What is the instructional method/technique that will be used for this student?
Nick will participate in this activity using name labels to sign his first and last name to
his work. He will choose his first and last name from a field of two labels. Nick will
peel the sticky label from the paper and locate the signature place on the contract.
The signature place will be highlighted with a yellow marker and have a box to help
Nick complete the task. Nick will place the name label in the appropriate spot.

Nick requires various levels of prompting to complete this task. If Nick does not
independently complete this task the following prompt hierarchy is in place for him to
be successful:

Verbal prompt: “Nick look at the first letter of the complete name.”

Tap prompt: A light tap prompt on the back of his hand.

Physical prompt: Hand-over-hand assistance to choose the correct complete
name.

4. What data will be collected to show how the student demonstrates their skill?
Nick is given the opportunity to sign his first and last name on all of his daily papers.
Data will be collected every day using a Single Step Data Chart (see Appendix C).

Accuracy data will be completed on whether or not Nick chooses the correct name
sticker. Independence and level of assistance data will be taken using the prompt
hierarchy of verbal prompt, tap prompt or physical prompt.
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CHAPTER THREE: A Step-by-Step Process for Completing
the Mathematics, Reading, and Writing Content Areas

This step-by-step guide is designed to assist educators assessing students using the RIAA.
Make sure you understand the steps, collection of data, and the manner in which the evidence
must be submitted in the RIAA prior to beginning the assessment process. Below is a brief
outline of the steps with more in-depth descriptions on the pages that follow.

Pre-Administration Activities

Step 1: Determine student eligibility for participation in the RIAA.

Step 2: Determine the composition of the instructional team who will assess the student and
fully inform all participants about the alternate assessment.

Step 3: Determine the student’s grade level and identify the required strands and SPTs in
each content area.

Step 4: Select Alternate Assessment Grade Span Expectations (AAGSE) for each Structured
Performance Task.

Administration Activities

Step 5: Review the requirements for documentation of the RIAA.
Step 6: Determine the data collection system for collecting documentation of student
performance (accuracy and independence).

Step 7: Collect and record student data for each collection period.
e Complete the Data Summary Sheet of each AAGSE Entry for each collection period.
e Complete a Student Documentation Form for each collection period; include one

piece of student work for each AAGSE Entry.

e Check calculations to ensure their accuracy.

Post-Administration Activities

Step 8: Assemble the student’s datafolio in the binder provided for the RIAA.
Step 9: Submit completed RIAA.

A case study of a third grade student, Christine, who participates in the RIAA, will
guide you through these steps.
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Case Study: Christine

Step 1: Determine student eligibility for participation in the RIAA.

The IEP team should refer to the revised 2008 Participation Eligibility Criteria established by
the Rhode Island Department of Elementary and Secondary Education.

Participation Criteria for the Rhode Island Alternate Assessment System (RIAA)
Revised March 2008

Student Name: Christine Pupil DOB 10/26/98 IEP DATE 05/16/08

The IEP (Individualized Education Program) team, including the parents /guardians, determines on an
individual basis how a child with an IEP participates in state assessment. This determination should be
made at every annual IEP review. For some children, this determination is that the student will
participate in the state assessment with or without accommodations.

If the team determines that the general assessment, i1.e., New England Common Assessment Program
even with accommodations, may not be the most appropriate means of assessment for a particular child,
the team must discuss the participation criteria, listed below, for alternate assessment. Only those
students who meet all the criteria and factors participate in RIAA. If the team cannot answer ‘yes’ to all
the criteria and factors, they must determine what accommodations are necessary for the student to
participate in the state assessment. The team may refer to the NECAP accommodations manual
(http://www.ride.ri.gov/assessment/NECAP.aspx.) for further information in this area. IEP teams must
document assessment decisions on the IEP form. If a student is not participating in the state general
assessment but in the alternate assessment, the reason(s) why must be stated on the student’s IEP.

IEP teams should review decisions about students’ participation in the state assessment system on a
yearly basis. Student participation decisions must be made by September 15th of that school year. This
assures that the student participates in the state assessment system and in the most meaningful and
appropriate manner. Students who meet the participation criteria for alternate assessment will be
assessed in grades 2-8 and 10. It should be noted that ‘Current Grade’ on the IEP front page is the grade
of the student at the time of the IEP meeting and should be considered a reference when determining
assessment participation for students. For example, if a student’s IEP team meeting is held in May and
the student is a fifth grader at the time of the meeting, that grade designation is written on the front of
the IEP. The student advances to the sixth grade the following academic year unless the student is
retained in accordance with the district’s retention policy.

To verify that a child should participate in RIAA, the IEP team must review all important information
about the child over the years and in a variety of settings (i.e., home, school, community), and determine
and document that the child meets the following criteria and team decision making factors. The IEP
team must inform parents of students who participate in the RIAA that their child’s achievement will be
measured based on alternate academic achievement standards. In addition the IEP team must inform
parents of any implications, including any effects of State or local policies on the student’s education
resulting from taking an alternate assessment based on alternate achievement standards.
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Participation Criteria for the Rhode Island Alternate Assessment System (RIAA)

Revised March 2008

PARTICIPATION CRITERIA

YES CRITERIA NO DOCUMENTATION
must be provided for
each criteria

v Student has a disability that Three year evaluation
significantly  impacts  cognitive dated 12/6/07
function and adaptive behavior.

v The student’s instruction is aligned Three year evaluation
to the RI Alternate Grade Span dated 12/6/07
Expectations, includes academic
skills and short-term objectives/
benchmarks.

v The student is unable to apply Three year evaluation
academic skills in home, school dated 12/6/07
and community without intensive,
frequent and individualized
instruction in multiple settings.

TEAM DECISIONS

YES FACTORS NO

v The decision to administer the RIAA is not based solely on the
fact that the student has an |IEP.

v The decision to administer the RIAA is not based solely on the
fact that the student’s instructional reading level is below grade
level expectations.

v The decision to administer the RIAA is not based solely on the
fact that the student is not expected to perform well on state
assessment.

v The decision to administer the RIAA is not based on the fact that
the student is expected to experience distress under testing
conditions.

v The decision to administer the RIAA is not based on the fact that

the student has excessive or extended absences.

The decision to administer the RIAA is not based on the fact that
the student has a visual or auditory disability, emotional-
behavioral disabilities, specific learning disabilities, or social,
cultural, economic or language differences.
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Step 2: Determine the composition of the instructional team who will assess the
student and fully inform all participants about the alternate assessment.

The instructional team may include general education and special education teachers,
the school administrator, physical therapists, speech therapists, occupational therapists,
paraprofessionals, job coaches, parents or guardians, and the student, as appropriate.
The student’s case manager/teacher is responsible for the coordination of the
assessment.

The teacher/case manager should fully inform all participants about the alternate
assessment. Other professionals responsible for assisting the teacher/case manager in
collecting information about the student should be aware of the RIAA requirements.

Christine is a third grade student with a significant cognitive disability who
communicates in a variety of ways. Christine speaks using a small repertoire of
words/phrases, and also communicates using pictures, symbols, and objects to
convey meaning. She can complete some work independently, but does need
auditory, visual and physical prompts when she experiences difficulty. Christine
learns best when her academic skills are embedded in her areas of interest, which
include animals and shopping.

Theresa Turner, Christine’s special education teacher, involved other instructional
team members in the development of Christine’s Rhode Island Alternate Assessment
datafolio. Christine’s IEP team was comprised of Mrs. Turner, the speech and
language therapist, a paraprofessional, a third grade general education teacher, and
her parents. The IEP team selected the AAGSEs that best matched Christine’s skill
level and planned activities to match the opportunities already available in Christine’s
third grade classroom. Mrs. Turner developed the data collection system, and shared
teaching and other data collection responsibilities with other trained team members.
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Step 3: Determine the student’s grade level and identify the required strands and SPTs in
each content area.

Prior to collecting evidence for the RIAA, the IEP team should refer to the student’s IEP to
identify his/her grade level. Students should not be assigned a grade that is more than two
years below or above the typical grade of their chronological peers, or be assigned a grade,
which is outside of the grade range of students in the school where he or she is being
instructed. |IEP teams should refer to the district’s retention/promotion policies when making
grade changes. In addition, the team must assure that the grade designation matches with the
school and district’s official assessment roster used for testing purposes. It should be noted
that ‘Current Grade’ on the IEP front page is the grade of the student at the time of the IEP
meeting and should be considered a reference when determining assessment participation for
students. For example, if a student’s IEP team meeting is held in May and the student is a fifth
grader at the time of the meeting, that grade designation is written on the front of the IEP. The
student advances to the sixth grade the following academic year unless the student is retained
by a district’s retention policy.

The student’s grade level will determine which content strands and SPTs will be included in the
student’s assessment. See the Assessment Blueprint on page 26.

Christine is a third grader. The first required Reading Content Strand for third
graders is Word Identification Skills and Strategies/Vocabulary Strategies and
Breadth of Vocabulary (WID/V). The first SPT that Christine will be assessed on is
from this content strand and is required for the alternate assessment. The second
required Reading Content Strand for third graders is Initial Understanding, Analysis
and Interpretation of Literary Text (LT). To determine the second SPT, Mrs. Turner
reviews the general third grade curriculum with the IEP team in Christine’s school;
then she selects one of the two SPT choices within that Content Strand.

The first required Mathematics Content Strand for third grade students is Numbers
and Operations, which has one required SPT. The second SPT is from the second
required Content Strand of Geometry and Measurement and will be selected from 2
SPT choices. See the table of Structured Performance Tasks by Grade on pages
27-29.

Christine’s datafolio will consist of 4 SPTs (2 in Reading and 2 in Mathematics).
The RIAA planning worksheet was used to organize the contents of her datafolio

(page 32).
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Rhode Island Alternate Assessment Blueprint

Content Area Title of Content Strand Grade(s)
Assessed
Numbers and Operations (NO) 2-8 and 10
Mathematics Geometry and Measurement (GM) 2-5
Data, Statistics and Probability (DSP) 6-8
Functions and Algebra (FA) 10

Word Identification Skills and Strategies (WID)
Vocabulary Strategies and Breadth of Vocabulary (V)

2-8 and 10

Early Reading Strategies (ER) of Literary Text

OR 2

Reading Early Reading Strategies (ER) of Informational Text

Initial Understanding, Analysis and Interpretation of Literary Text (LT)

OR
Initial Understanding, Analysis and Interpretation of Informational Text (IT)

3-8 and 10

Structures of Language (SL)
Writing Conventions (WC)
Writing Response to Literary (LT) or Informational Text (IT) 4

4,7 and 10

Narratives (N)
Informational Writing (IW) 10

Inquiry Construct Questioning and Life Science (LS), Earth and Space
Science (ESS) and Physical Science (PS)

OR 4
Inquiry Construct Conducting and Life Science (LS), Earth and Space

Science (ESS) and Physical Science (PS)
Inquiry Construct Planning and Life Science (LS), Earth and Space

Science (ESS) and Physical Science (PS)
Science OR 8
Inquiry Construct Conducting and Life Science (LS), Earth and Space

Science (ESS) and Physical Science (PS)
Inquiry Construct Analyzing and Life Science (LS), Earth and Space
Science (ESS) and Physical Science (PS)

OR 11
Inquiry Construct Conducting and Life Science (LS), Earth and Space

Science (ESS) and Physical Science (PS)
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Structured Performance Tasks by Grade

Grade(s)

Content

Content Strand

Structured Performance Tasks

Mathematics

NO

Task 02-1: The student will use number concepts to plan an
activity, gather the appropriate materials/information for the
activity and/or complete the activity.

GM

Task 02-2: The student will use a calendar, clock, schedule

and/or map to participate in a variety of school activities.
-OR-

Task 02-3: The student will participate in and/or complete an

activity within a curriculum unit.

Reading

WID/NV

Task 02-4: The student will read/experience text related to
self, family, and/or school.

ER

Task 02-5: The student will recognize, utilize and/or read
environmental print in informational text.

-OR-
Task 02-6: The student will listen to, and/or read literary texts.

3-5

Mathematics

NO

Task 35-1: The student will participate in classroom, school
and/or community monetary activities.

GM

Task 35-2: The student will participate in and/or complete an
activity within a curriculum unit.

-OR-
Task 35-3: The student will use a calendar, clock, schedule
and/or map to participate in a variety of school activities.

Reading

WID/NV

Task 35-4: The student will read/experience text related to
school and/or community.

LT

Task 35-5: The student will respond in a variety of ways to
literary texts, including text read aloud by teachers or peers,
reading text independently, or in a guided manner.

-OR-
Task 35-6: The student will use informational text to gather
and interpret information to gain knowledge and expand
knowledge on a specific topic.

Writing

SL/WC

Task 04-1: The student will write in response to activities
within their school environment.

LT

Task 04-2: The student will develop a writing piece in
response to a literary text.

-OR-
Task 04-3: The student will develop a writing piece in
response to an informational text.

Science*

oB/QU

CO

Inquiry Construct 04-4: Make and describe observations in
order to ask questions, and/or make predictions related to the
science investigation.

-OR-
Inquiry Construct 4-05: Follow procedures, using equipment
or measurement devices accurately as appropriate for
collecting and/or recording qualitative or quantitative data.
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Grade(s)

Content

Content Strand

Structured Performance Tasks

6-8

Mathematics

NO

Task 68-1: The student will use humber concepts to plan an
activity, gather the appropriate materials/information for the
activity and/or complete the activity.

DSP

Task 68-2: The student will create a hypothesis and test that
hypothesis by collecting and presenting data.

-OR-
Task 68-3: The student will interpret given data to make
decisions or draw conclusions.

Reading

WID/NV

Task 68-4: The student will read/experience text related to
community, state, and/or vocational topics.

LT

Task 68-5: The student will respond in a variety of ways to
literary texts, including text read aloud by teachers or peers,
reading text independently, or in a guided manner.

-OR-
Task 68-6: The student will use informational text to gather
and interpret information to gain knowledge and expand
knowledge on a specific topic.

Writing

SL/WC

Task 07-1: The student will write in response to activities
within their community.

Task 07-2: The student will develop narrative writing based in
response to literary experiences.

-OR-
Task 07-3: The student will develop narrative writing based on
real-life experiences.

Science*

PL

CO

Inquiry Construct 08-1: Identify information/ evidence that
needs to be collected and/or tool to be used in order to
answer a question and/or check a prediction.

-OR-
Inquiry Construct 08-2: Use data to summarize results.
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Grade(s)

Content

Content Strand

Structured Performance Tasks

10

Mathematics

NO

Task 10-1: The student will participate in school,
community and/or vocational monetary activities.

FA

Task 10-2: The student will identify, interpret, and/or use
patterns in school and/or community environments within
an academic/vocational task.

-OR-
Task 10-3: The student will use mathematical concepts to
solve everyday problems.

Reading

WID/V

Task 10-4: The student will read/experience text related
to transition to adult life.

LT

Task 10-5: The student will respond in a variety of ways

to literary texts, including text read aloud by teachers or

peers, reading text independently, or in a guided manner.
-OR-

Task 10-6: The student will use informational text to plan

or to follow directions to complete an activity, report, or

other product.

Writing

Task 10-7: The student will write as part of transition to
adult life.

Task 10-8: The student will write to demonstrate
membership in his/her school and community.

-OR-
Task 10-9: The student will write an informational piece
related to vocational experiences.

11

Science*

6]0)

AN

Inquiry Construct 11-01: Use accepted methods of
organizing, representing and/or manipulating data.

-OR-
Inquiry Construct 11-02: Use evidence to support and/or
justify interpretations and/or conclusions or explain how
the evidence refutes the hypothesis.

*The Science Structured Performance Task is always:
“The student will demonstrate the concept within a science investigation, which
includes observing/questioning, planning, conducting, and analyzing”.
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Step 4: Select Alternate Grade Span Expectations (AAGSE) for each Structured
Performance Task.

The IEP team should refer to Appendix A for a list of appropriate grade span AAGSEs for each
SPT. Two AAGSEs are assessed for each SPT. Students must be assessed on different
AAGSEs each year. Please refer to the student’s individual student reports in their permanent
student file to review previous assessment results on identified AAGSEs.

In a change from previous administrations, the IEP team may not select two AAGSEs within the
same number, for example, LT 4.1 and LT 4.1a or GM 1.1 a and GM 1.1b, for a student’s
assessment.

Now that the IEP team has identified the two SPTs to be assessed in Mathematics and two
SPTs in Reading, they will select two different targeted AAGSEs to be assessed in each SPT.
This means that Christine will be assessed on 4 AAGSEs in Mathematics and 4 AAGSES in
Reading for a total of 8 AAGSEs. The IEP team reviewed the targeted AAGSEs listed on each
SPT and selected AAGSEs that aligned with her IEP goals.

In Mathematics, Numbers and Operations, SPT # 35-1, Christine was assessed on AAGSE NO
5.1 “Demonstrate how to make more and less of a quantity” and NO 6. 5, “Identify the larger of
two written numbers.

On her second Mathematics SPT, Geometry and Measurement, SPT #35-3, Christine was
assessed on AAGSE GM 1.1, “Identify, name, classify and sort 2-D shapes,” and GM 1.2,
“Describe attributes of a 2-D shape.”

In Reading, Word Identification and Vocabulary, SPT #35-4 Christine was assessed on WID
1.4, “Recognizing most letters in text and in the environment” and V3.5 “Selecting the
appropriate word to use in context.”

Christine’s second Reading SPT was Literacy Text. She was assessed on “responding in a
variety of ways to a literary text,” SPT #35-5. The two AAGSEs used for that entry were
AAGSE LT 4.1a, “Identifying and/or describing literary elements in a story” and AAGSE LT 4.2,
“Responding to simple questions about a story’s content (e.g., student draws or reenacts part
of a story).”

See page 31 for a visual representation of one of Christine’s Reading SPTs and AAGSEs and
page 32 for the planning sheet, which organizes the contents of Christine’s datafolio
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Reading

SPT
Task #35-5

R

SPT
description

\

Content: Reading

Task: 35-5 Grades: 3-5

CONTENT STRAND:

Initial Understanding, Analysis & Interpretation of Literary Text

Structured Performance:

The student will respond in a variety of ways to literary texts, including text read aloud

by teachers or peers, reading text independently, or in a guided manner.

Targeted AAGSEs:
Student demonstrates initial understanding of elements of literary texts (including text read
aloud, reading text independently, or in a guided manner) by
LT 4.1 Identifying and'or describing literary elemeants in a siary.
LT 4.1a Identifying the main character(s} and sefting.
LT 4.1bddantifying major avents
LT 4.2 Raspondin
part of a story)
LT 4.3 Helelllrl a 1|1:-,- key E-‘E—"Hl"—- In &%t

(e. |_.| the nagmnmg. middle, and/or and of a story).

LT -l 5D
LT 4.6 Distingy
Student analyzes and interp
ly) by
LT 5.1 Making ons about wha
LT 5.1a Telling why the prediction was
LT 5.2 ldentifying and'or describing the main cha rs' physical characlenstics or personalily
frafls.

LT 5.3 Recognizing causes and effects (e.g.. student respon:
LT 5.4 Making basic Inferences about text
LT 5.5 Identifying who is telling the story

Student generates a personal response to what is read aloud or what is read indep
through a variety of means by

LT 6.1 Connacting stories or other texis to personal expenenca, prior knowledge, or other texls.

Sample Standards-Based Activities:
» Use a storyboard to identify characters.
Use a story wabs/ map to respoend to simple guestions about the story
Make predictions based on the title, cover and'or story; picture walks
Role-play to retell a story
Lige story box malerials 1o danlily characlers or sefting.
Use a picture walk to ianlify cause and effect.
Use a storyboard to identify who is telling the stary,
Describe personal experience related 1o texl/story,

These are samples of
activities that may be
considered by Christine’s
instructional team. This is
not a complete list, as a
teacher may create a new
activity linked to the SPT.

iimple questions about a story's content {e.g., student draws of reenacts

/ Grade 3
Content
Strand:

LT
Two AAGSEs are

selected for each
SPT.

The two AAGSEs
chosen for Christine
were:

LT 4.1a: Identifying

the main
character(s) and
setting.

LT 4.2: Responding
to simple questions
about a story’s
content (e.g. student
draws or reenacts
part of a story).
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RIAA Planning Worksheet

Student: Christine

Grade: 3

Content: Mathematics

Content Strand 1:
GM DSP FA

A 4

Structured Performance Task 1:

Content Strand 2:
No (GM) DSP  FA

A 4

Structured Performance Task 2:

35-1
Y |’
AAGSE 1: AAGSE 2:
NO 5.1 NO 6.5

35-3
AAGSE 1: AAGSE 2:
GM 1.1 GM 1.2

Content: Reading

Content Strand 1:
ER @ LT T

A 4

Structured Performance Task 1:

35-4
AAGSE 1: AAGSE 2:
WID1.4 V3.5

Content Strand 2:
ER WID/V @ IT

A 4

Structured Performance Task 2:

35-5
N

AAGSE 1:
LT 4.1a

AAGSE 2:
LT 4.2

Content: Writing (Grades 4, 7 & 10 only)

Content Strand 1:
SL/WC LT N W

A 4

Structured Performance Task 1:

i

AAGSE 1:

AAGSE 2:

Content Strand 2:
SL/WC LT N Y

A 4

Structured Performance Task 2:

AAGSE 1: AAGSE 2:
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Step 5: Review the requirements for documentation of the RIAA.
The RIAA requires two forms of documentation for each AAGSE Entry, the Data

Summary Sheet and the Student Documentation Form. The diagram below illustrates
the requirements for each AAGSE Entry.

AAGSE ENTRY COMPONENTS

STUDENT

DOCUMENTATION

FORM

/ Collection Period 1

STUDENT WORK
PRODUCT
STUDENT
DATA SUMMARY | » | hoCUMENTATION [ OR

SHEET FORM PHOTOGRAPH

(Can be from any

Collection Period 2 collection period)

STUDENT
DOCUMENTATION
FORM
Collection Period 3

Data Summary Sheet

This form is used to evidence the rubric dimensions of Student Progress, Level of
Accuracy and Level of Independence (see page 34).

Include the following information on the Data Summary Sheet:

Student name and grade

Content area and strand

Identification and description of SPT
Identification and description of the AAGSE
Three data points per collection period
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Student Name:

Data Summary Shee

Is all identifying information including the Content
Strand, SPT number/ description and AAGSE

number/description completed?

Grade:
CONTENT: [ Mathematics CONTENT STRAND: | Structured Performance Task#
0 Reading Description:
0 Writing
AAGSE # Description:
Are the dat Collection Period 1 Collection Period 2 Collection Period 3
re the aates Oct. 6 — Nov. 14, 2008 Jan. 12 — Feb. 6, 2009 March 16 — April 9, 2009
within the
collection \Date\\
period time
frame? Data Type DP/ | DP/ | DP/ DP/ DP/ | DP/ DP/ DP/ | DP/
YPe | SpF | SDF | SDF SDF | SDF | SDF SDF | SDF | SDF
Accuracy %
o,
Independence % Is data type
each date
§ ° Prompt % / ‘ ‘ ‘ listed?
= :'é Are the
4 Prompt % averages
7] % P / calculated
© ?
o< Pror9pf(% |correctl|y. |
v Average % for | Accuracy: Accuracy: Accuracy:
Collectjén Period
Independence: Independence: Independence:

Are the prompts listed with the least assistance on
the too and the most on the bottom?

Are percent averages for Ac
for each collection period?

curacy/Independence calculated
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Student Documentation Form

This form is used to evidence the rubric dimension of Connection to the Content Strand
(see page 36). One Student Documentation Form (SDF) must be submitted for each
data collection period, for a total of three SDFs per AAGSE Entry. Each SDF must show
a student’s application of a distinct standards-based activity. One of the three Student
Documentation Forms must have an acceptable piece of student work attached to it.

Acceptable student work that demonstrates a clear connection to the Structured
Performance Task and AAGSE are either:

A. An actual student work product completed by the student, graded and initialed by
the teacher. Examples may include:
o worksheets
o drawings or writings
o journal entries
o projects

OR
B. A photograph of the student participating in the standards-based activity and an
explanation of the student’s participation (see page 91 for required photograph

format).

- All student work must have the student’'s name and date on it. €

2008-09 RIAA Administration Manual
35



Be sure to have a student
product or photograph
attached when this box is

Student Documentation Form

Do not forget to
complete the date,
SPT #, AAGSE #

checked. O Check box if Student Product or Photograph is attached. and descriptions.
Student Name: Grade: Date: Data Collegi.io{Period: 1 2 3
CONTENT: O Mathematics | CONTENT STRAND: Structured Performance Task#:
0 Reading Description:
O Writing
AAGSE#: Description:

Describe the overall Structured Performance Task (SPT) as it is embedded in your classroom/school/community:

How does this activity connect to what students the same age are doing?

Does this connect to bigger events/activities that are happening in the school day/community?

How does this connect to the general curriculum?

Describe the student’s application of the AAGSE to the SPT in a standards-based activity:

Is the description of how my student participates in the activity clearly defined?
How did the student apply the skill/AAGSE with the context of the SPT?

How does the activity demonstrate the student’s learning within an age appropriate standards-based activity?

Evaluation of Student’s Performance

Evaluate the student’s accuracy performance on the AAGSE.
Explain how percentages were determined.

Has an explanation, on how the student performed (correct/incorrect), been
provided using objective and measurable terms? Example 4/5 = 80%

Evaluate the student’s independence performance on the
AAGSE. Explain how percentages were determined.

Has an explanation, on how the student performed independently been
provided using objective and measurable terms? Example 3/5 = 60%

Level of Accuracy

%

Level of Independence %

Teacher’s Initials

Have these percentages
been accurately calculated?
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Step 6: Determine the data collection system for collecting documentation of
student performance (accuracy and independence).

Once the AAGSEs are selected, appropriate representatives from the IEP team
determine how student performance will be documented (see Appendix C for
information on data collection and documentation). The team should ask the following
questions when planning for data collection:

What type of accuracy data will be collected? For example:

a. repeated trials

b. task analysis

€. accuracy rates

What type of independence data will be collected? For example:
a. What levels of assistance does the student require?

b. What is the hierarchy of assistance?

How will the data be collected and organized?

Who will collect the data?

When will the data be collected?

How will data be converted into percentage scores?
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This is an example of a data collection system chosen for Christine. This documents
her accuracy and independence on responding to simple questions about a story’s
content. (SPT 35-5, AAGSE LT 4.2).

AAGSE LT4.2 Data Collection #1 | Data Collection Data Collection
. . #2 #3
Responding to simple
questions about a story’s | 11/4 | 11/10 | 11/14 | 1/23 | 1/30| 2/6 | 3/26 | 4/3 | 4/9
content.
Acc.(+/-)ILOP(IAVP)
Question 1 - Al- Al+ A|- V]- AL+ ||+ 1|+ 11+ 1
Question 2 - Al+ V]|+ A+ I]-Pl- A|]- A+ 11+ 1
Question 3 - V- VI]|+ |+ I -V]+ ||+ 1+ 11+ 1
Question 4 - Al+ AL+ Al- A+ 11+ ||+ ]+ 11+ 1
Question 5 - Al+ 1|+ I |-V]+V]+ ||+ 1|+ A+ |
Question 6 - V]+ 1|+ A|- V]+V]- V|- A+ 1+ 1
Question 7 - V]|+ 1|+ A|]-V + |+ 1]+ |
Question 8 - V]+ 1|+ A + |+ 1+ |
1 —
Accuracy| 0 75 100 | 29 50 67 80 | 100 | 100
Independence| O 50 25 29 | 17 67 80 88 | 100

Level Of Prompt Needed (LOP)

| = Independent (no prompt needed)

A= Auditory Prompt
V= Verbal Prompt
P= Physical Prompt
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Step 7: Collect and record student data for each collection period.

There are three required collection periods for the recording of data on the Data
Summary Sheet. Only data collected during the identified collection periods should be
included on the data sheets. Each data collection period must include three data points
and one Student Documentation Form, only one of which has Student Work attached.

An example of a Data Summary Sheet for Christine is on page 34 and an example of a
Student Documentation Form for her is on page 36.
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Student Name:

Christine

Data Summary Sheet

Grade: 3

east to Most
Assistance

<L

CONTENT: [ Mathematics CONTENT STRAND: | Structured Performance Task#__35-5
M Reading Initial Understanding, Description: The student will respond in a variety of ways to literary
. Analysis, & texts, including text read aloud by teachers or peers, reading text
[J Writing Interpretation of independently, or in a guided manner.
Literary Text (LT)
AAGSE# LT 42 Description: Responding to simple questions about a story’s content (e.g. student draws or reenacts part
of a story).
Collection Period 1 Collection Period 2 Collection Period 3
Oct. 6 — Nov. 14, 2008 Jan. 12 — Feb.6, 2009 March 16 — April 9, 2009
Date | 11/04 | 11/10 | 11/14 1/23 1/30 | 2/6 3/26 4/3 4/9
DataType | hp | pp | sDF DP | DP | SDF DP | SDF | DP
Independence 0/0 0 50 25 29 17 67 80 88 100
Auditory Prompt % | 50 25 75 50 14 16 16 15 20 12 0 11
Physical Prompt% | 0 0 0 0 0 17 0 6 0 0 0 0
Average % for | Accuracy: 58 Accuracy: 49 Accuracy: 93
Collection Period
Independence: 25 Independence: 38 Independence: 89

Data Type Key: DP= Data Point SDF=Student Documentation Form
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Student Documentation Form

[1 Check box if Student Product or Photograph is attached.

Student Name: Christine

Grade: 3

Date: 4/3 Data Collection Period: 1 2 3 X

CONTENT: 0 Mathematics
M Reading
O Writing

CONTENT STRAND:

Initial Understanding, Analysis, &
Interpretation of Literary Text (LT)

Structured Performance Task# 35-5

Description: The student will respond in a variety of ways to literary
texts, including text read aloud by teachers or peers, reading text
independently, or in a guided manner.

AAGSE # LT 4.2 Description: Responding to simple questions about a story’s content (e.g. student draws or reenacts part of a story).

Describe the overall Structured Performance Task (SPT) as it is embedded in your classroom/school/community:

Students are learning about community helpers and their specific jobs and skills. The class read the text, Busy People together and then
answered questions about the content.

Describe the student’s application of the AAGSE to the SPT in a standards-based activity:

Christine responded to several questions about the characters in the book. When shown a picture of a specific character and asked, "What
does this character use?” Christine selected the “prop” that matched the job of the character (e.g. thermometer-doctor, fire hat-firefighter).

Evaluation of Student’s Performance

accuracy level of 100%

Evaluate the student’s accuracy performance on the AAGSE.
Explain how percentages were determined.

Christine answered 8 out of 8 questions correctly for an

Evaluate the student’s independence performance on the
AAGSE. Explain how percentages were determined.

Christine answered 7 questions out of 8 without assistance for an
independence rate of 88%. She needed an auditory prompt to
answer 1 question about the painter.

Level of Accuracy 100

%

Level of Independence 88 %

Teacher’s Initials TT
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Step 8: Assemble the student’s datafolio in the binder provided for the RIAA.
Once all of the required documentation has been completed, the teacher should
assemble the assessment as directed in the Table of Contents Checklist on pages 59-
75.

The Table of Contents Checklist acts as a guide for the organization of the datafolio.
The Notice Under the Family Educational Rights and Privacy Act 1974 (FERPA)
allows RIDE or its contractor, Measured Progress, to use the student’s datafolio to train
educators and parents.

The Validation Form provides documentation of the individuals who have reviewed

and/or contributed to the RIAA datafolio. Obtain the principal and parent verification
signatures prior to submission of the datafolio.

RIAA Datafolio Checklist for Reading, Writing and Mathematics

Please complete this checklist before submitting your student’s datafolio.

\/

. Are all of the required entries in the datafolio?

N | —

. Are the entries in the order of the Table of Contents Checklist?

3. Are the Table of Contents Checklist, the FERPA notice and the
Validation Form included?

Are the pages of the datafolio numbered?

o

Are all of the dates on the data summary sheets within the collection
period?

Are four AAGSE entries included for each content area?

Does each entry include three data points per collection period?

© N

Does each entry include three (one per collection period) Student
Documentation Forms (SDF)?

9. Does the evaluation of student’s performance on the SDF clearly
illustrate how the student was evaluated?

10. Do the percentages for level of independence and levels of
assistance (if used) add up to 100% each time?

11.Do the descriptions on the SDF clearly show application of the
AAGSE within the context of the SPT in a standards-based activity?
(Remember the scorer was not in your classroom.)

12.Does each entry include one student work product with the student’s
name and the date it was completed along with an evaluation by the
teacher and the teacher’s initials?

13. Did all contributing individuals sign the Validation Form?

14. Did the principal and parents sign the Validation Form?
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Step 9: Submit completed RIAA.

Instructions for submission of the RIAA will be sent to participating teachers by April 16,
20009.

Note:
UPS pick up date for all RIAA datafolios is May 7, 2009.
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CHAPTER FOUR: A Step-by-Step Process for Completing
the Science Content Area

This step-by-step guide is designed to assist educators assessing students in Science.
Many of the reporting requirements for Science are different from other content areas.
Prior to collecting evidence for the RIAA science, the IEP and/or instructional team
should carefully review the steps, collection of data, and the manner in which the
evidence must be submitted prior to beginning the assessment process. Below is an
outline of the steps with more in-depth descriptions on the pages that follow.

Pre-Administration Activities

Step 1: Determine student eligibility for participation in the RIAA.

Step 2: Determine the composition of the instructional team who will assess the student
and fully inform all participants about the alternate assessment.

Step 3: Select the Inquiry Construct, the order of assessing the Science Domains and
Structured Performance Task (SPT).

Step 4: Select an AAGSE in each Science domain for the Knowledge Entry.

Administration Activities

Step 5: Review the requirements for documentation of Science.
Step 6: Determine the data collection system for collecting documentation of student
performance (accuracy and independence).

Step 7: Collect and record student data for each collection period.
e Complete the Data Summary Sheet of each Entry for each collection period.
e Complete a Student Documentation Form for each collection period; include

one piece of student work for each Entry.

e Check calculations for accuracy.

Post-Administration Activities
Step 8: Assemble the student’s Science assessment in the datafolio binder provided for

the RIAA.
Step 9: Submit completed RIAA.
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Pre-Administration Activities

Step 1: Determine student eligibility for participation in the Science RIAA.

See Chapter Three for further details regarding student eligibility and grades assessed.

Step 2: Determine the composition of the instructional team who will assess the student
and fully inform all participants about the alternate assessment.

See Chapter Three for further details.

Step 3: Select the Inquiry Construct and the order of assessing the Science domains.

The RIAA Science assessment uses a Structured Performance Task to measure an
Inquiry Construct and AAGSE for each science domain. The Inquiry Constructs to be
assessed differ by grade. Teachers select one of two Inquiry Constructs to assess at
grades 4, 8, or 11.

Use the chart on the following page to identify the Inquiry Construct choices available at
each grade.
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Science Inquiry Constructs

Observing/ Planning Conducting Analyzing

Questioning
Make and describe
observations in
order to ask
questions, and/or

Follow procedures,
using equipment or
measurement

devices accurately

4 make predictions as appropriate, for
related to the collecting and/or
science recording
investigation. qualitative or

quantitative data.
Identify information/ | Use data to
evidence that summarize results.
needs to be
collected and/or
tool to be used in
order to answer a
question and/or
check a prediction.

Use accepted Use evidence to
methods of support and/or
organizing, justify
representing and/or | interpretations
manipulating data. | and/or conclusions
or explain how the
evidence refutes
the hypothesis.

Step 4: Select an AAGSE in each of the three Science domains, i.e., Life Science,
Earth Space Science and Physical Science for the Knowledge Entry.

See Appendix A for Inquiry Constructs, AAGSE lists and ideas for science investigation.

Two sample Science planning worksheets follow. These worksheets identify the Inquiry
Construct, the Science domain and the AAGSEs. The worksheets allow for further
planning of the overall science investigation, the specific concept being assessed and
an explanation of how the student’s ability on the concept will be evaluated.
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RIAA Science Planning Worksheet

Inquiry Construct Entry

Inquiry Construct: Science Domain:
Q P C A LS ESS PS
Inquiry Construct: AAGSE:

NS

Science Investigation Description:

Inquiry Construct Application Description:

Student Evaluation of Inquiry Construct:
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Knowledge Entry

Science Domain:
LS ESS PS

l

AAGSE:

Science Investigation Description:

AAGSE Application Description:

Student Evaluation of AAGSE:
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Administration Activities

Step 5: Review the requirements for documentation of the Science.

The Science portion of the RIAA requires two forms of documentatio