Rhode Island Model Academy for
Personnel Evaluating Teachers:

Day 4: Bringing it all Together
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Session 1: SLO Draft and Peer Review

We will not be approving
Objectives

SLOs or expecting you to
complete a finalized draft.

Evaluators will be able to:
e Begin the work of writing/revising their own SLOs

* Engage with grade-similar colleagues to fine tune a sample draft
* Provide feedback to colleagues regarding their draft

e Consider the needs of teachers and next-steps based on
evaluators’ SLOs
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Preparing to Draft an SLO

Independent Freewrite

1. What are the most important skills and knowledge
my students must learne How do | know these are
the prioritiese (2 min.)

2. How will | determine if students have learned
them? (2 min.)

3. Based on what | know about the students, what is
a rigorous and attainable target for how much
they should learne (2 min.)
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Focusing in on Priority of Content and Quality of Evidence

* Objective Statement
e Rationale

e Aligned Standards

e Students

e Interval of Instruction

Priority of Content

e Baseline Data
e Target(s)
e Rafionale for Target(s)

Rigor of Target

e Evidence Source

e Administration
Scoring

Quality of Evidence
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Feedback to Colleagues

" Introduce yourselves (if necessary) by providing a little context. )

* Name Provide a brief context for your workshop
 District partners about your school, including one or
e School two larger goals for moving forward based

\_ * Yourrole on areas of need. J

1. Choose Person A, B, and C. During each round, someone who is not presenting
should be the timekeeper.

2. Person A will take 3 min to read their SLO to their partners. Persons B and C will
take notes.

3. Person A will now be silent while Persons B and C discuss the following questions:
« Does the Priority of Content seem appropriate? (2 min)
- Is the Quality of Evidence of high caliber? (2 min)

4. Persons B and C will now remain silent while Person A reflects aloud on what they
heard and if they have new thoughts or questions (steer clear of defending your
initial choices).

5. Repeat this process for Persons B and C.
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Session 1 Closure

Reflect on the following questions and post them on chart paper:

ﬂHow was this exercise helpful? \

e How did going through this process help you
identify areas you want to support your feachers
with throughout the year?

eOnce your SLO is complete how will you share it
with your school and who will be expected o

\olign their SLOs to ite /

Share out and discuss as a group.
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Session 2: Calculating a Final Effectiveness Rating

Objectives

Evaluators will be able to:
« Understand how a teacher’s final effectiveness rating is calculated

« Understand the role of the Educator Performance and Support
System (EPSS) in calculating a teacher’s final effectiveness rating
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Edition Il: Final Effectiveness Rating

Professional
Practice

r

Professional
Foundations

Student
Learning

Final

Effectiveness
Rating
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Turn and Talk

,‘ What questions do you have about
how to calculate a final effectiveness
rating?
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Calculating a Final Effectiveness Rating A —
Professional Professional Student Learning RI Growth Model
Practice Foundations Objective Rating Rating
P PF
) (PF) (When available)
Rafing Rafing
PP and PF Student
Score Learning Score
Final Rating ‘
Educators will receive one of four final Effectiveness ratings -
Highly Effective, Effective, Developing, or Ineffective E] P 53
10
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Calculating a Final Effectiveness Rating and the EPSS
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STEP 1: Calculate a Professional Practice Rating

oI NN N EENEENENEEENEEN)y

2 4 L 2
E Professional E Professional Student Learning RI Growth Model
- Practice = Foundations Objective Rating Rating
: (PP) . (PF) ,
. - (When available)
- Rating - Rating
"llllllllxll"' \ /
PP and PF Student
Score Learning Score

Final Rating

v
A
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Professional Practice Rating Example

Component Observation 1 Observation 2 Observation 3 Average

2a 2 3 3 2.7
2b 2 2 2 2.0
2C 2 3 3 2.7
2d 2 3 3 2.7
3a 3 2 2 2.3
3b 2 3 4 3.0
3c 2 2 3 2.3
3d 2 2 2 50

TOTAL 20

13

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS



Professional Practice Scoring Bands

/ Professional Practice \

o | e
Exemplary 29-32
Proficient 22-28
Emerging 15-21
Unsatisfactory 8-14

\_ /
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STEP 2: Calculate a Professional Foundations Rating

oI N NN EENEEENEEENEENE)y

2 4 L 2
Professional E Professional E Student Learning RI Growth Model
Practice = Foundations . Objective Rating Rating
(PP) o (PF) . _
= - (When available)
Rating - Rating .
"ll7llllllll". \ /
PP and PF Student
Score Learning Score

Final Rating

v
A
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Professional Foundations Rating Example

Component

Score

PF1

PF2

PF3

PF4

PF5

PF6

PF7

PF8

N TN W ININIDNINIDN

TOTAL

—
~N
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Professional Foundations Scoring Bands

/ Professional Foundqﬁons\
e ] e

Exceeds 21-24
Expectations

Meets 16-20
Expectations

Does Not Meet 8-15
Expectations

\_ /
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STEP 3: Combine Professional Practice and Professional Foundations & o

Professional Professional Student Learning RI Growth Model
Practice Foundations Objective Rating Rating
(PP) (PF) :
(When available)
Rating Rating
.‘IXIIIIII{II.‘ \ /
n a
« [ PPandPF | Student
- Score E Learning Score
R o

QgEeEEEEEEEEER®

Final Rating

v
A

1
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Matrix Used for All
Educators
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STEP 4: Calculate a Student Learning Objective Rating

oI NN N NN EEEENEEENEENEEN),

L 4 L 2
n a
Professionall Professionall = StudentLearning | * Rl Growth Model
Practice Foundations . Objective Rating - Rating
il PF = n
) (PF) - = (When available)
Rating Rating . n
* Q.

Y9geEeEEEEEEEEEEEERY

N/ N\ /

PP and PF Student
Score Learning Score

Final Rating

v
A

2
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Student Learning Objective Scoring Lookup Tables

Table 1. For the educator with 2 Student Learning Objectives

—
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O OO ~NOUP~AOWON-—

Student

Student Learning

Learning Objective

Objective 1 2 Final

Exceeded Exceeded E
Exceeded Met E
Exceeded Nearly Met P
Exceeded Not Met P
Met Met F
Met Nearly Met P
Met Not Met P
Nearly Met Nearly Met P
Nearly Met Not Met M
Not Met Not Met M
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Sets of Student Learning Objectives Ratings

-~

-

= Minimal Attainment (1)

\

Exceptional Attainment (4)
Full Atftainment (3)

Partial Attainment (2)

/
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STEP 5: Rhode Island Growth Model Rating (when applicable) £ $-

oI NN EEEEEEEEEEEN),

& .
Professionall Professionall Student Learning E Rt-Growth Model E
Practice Foundations Objective Rating = "'Rq’ring -
PP PF | e |
) i) = (When availgble) =
Rating Rating = | . .
\d AR J
’.IIIIIIIIIIIIIII'
PP and PF Student
Score Learning Score

Final Rating

v
A

2
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STEP é: Determine an Overall Student Learning Score

B
Wo gecono®
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STEP 7: Combine Scores to Determine a Final Effectiveness Rating E:

Professional Professional Student Learning RI Growth Model
Practice Foundations Objective Rating Rating
(PP) (PF) :
(When available)
Rating Rating
PP and PF Student
Score Learning Score

oI NN N EENEENENEENEN,

Final Rating

‘llll“llll.
.llll!‘llll‘

®sssnnnnnnnnns®
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Final Effectiveness Rating Matrix

,

Final Effectiveness Rating Matrix

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS

Key
HE - Highly Effective
E - Effective
D - Developing
| - Ineffective
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Session 3: Action Planning

Objectives

Evaluators will be able to:
» |dentify action steps to take following the Summer Academy.

27
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Standing Conversation

R

Think about your experience implementing the Rhode Island
Model this past school year (or a similarly robust initiative for
new evaluators).

= What was successful and what do you hope to replicate?

= What did not work as well as you hoped and what do you want
to improve?

28
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Rl Model Resources for Supporting Teachers

The Rhode Island Model Teacher Evaluation & Support System
Guidebook

Framework for Teaching Effectiveness Series (FFTES)

EPSS Training and Support

Evaluation ISPs (where applicable)

“Staff Meetings in a Box”

29
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Implementation Planning

Take a few minutes to independently write down:

3 actions to take following this training
2 challenges | anticipate

‘I possible solution

, l With a partner, share one action you're going to take
or a challenge/solution.

30
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Rhode Island Model - REVIEW GAME

Directions:

= Work with the people at your table to determine if the statement is “True”, “False”,
or a “Local Decision” — (Flexibility Factor).

= You will have one minute after the statement is read to discuss, and reach
CONSeNsUs ON your answer.

= When time is called, one person in each group must share their answer by holding
up the corresponding number of fingers:

o TRUE=1
o FALSE =2
o LOCAL DECISION= 3

= Correct responses are worth one point.

= The team with the most points wins.

1
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Statement #1 @
1.Teachers will not receive a rating on their
Professional Growth Plans.

TRUE. Professional Growth Plans are a required
and important part of the Rhode Island Model
because they guide the support and
development process, but they are not a
scored criterion of the Rhode Island Model.

2
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Statement #2 @
2. The Teacher Professional Practice Rubric

includes 10 observable components organized
info 2 domains.

FALSE. The Teacher Professional Practice
Rubric includes 8 observable components
organized intfo 2 domains.
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Statement #3 @
3. “Using Assessment in Instruction” is one of the

8 components of the Teacher Professional
Practice Rubric.

TRUE. Component 3d is “Using Assessment in
Instruction”.

4
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Statement #4 @

4. Component 1 of the Teacher Professional
Foundations rubric (Maintains an
understanding of and participates in

school/district-based initiatives and activities)
requires an artifact to be reviewed.

LOCAL DECISION. Districts have the flexibility
to determine evidence for Professiondl
Foundations components.
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5. Every teachers’ Student Learning Objectives
must be set for the full school year.

FALSE. Student Learning Objectives can be
set for the school year or an interval of
INnstruction appropriate to the feaching
assignment (e.g., a single semester for o
semester length course).
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6. Individual Student Learning Objectives are
scored on a 3-point scale.

FALSE. Individual Student Learning Objectives
are scored on a 4-point scale, “Exceeded”,
“Met”, “Nearly Met”, or “Not Met”".
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Statement #7

/. Pre-observation conferences are required for
announced observations.

LOCAL DECISION. Pre-observation
conferences are not a required aspect of the
Rhode Island Model from a state perspective,
but schools and districts can choose to
Implement pre-and/or post-observation
conferences depending on what works best
for their local needs.
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8. Educators using the EPSS will be able to organize,
review, and store artifacts for Professional Foundations
online.

TRUE. Educators can upload artifacts in any
electronic file format to associate them with their
evaluation record. Arfifacts can be aligned to rubric
domains and components and categorized by
evidence type (i.e. lesson plan, student work, etc). All
artifacts are uploaded and displayed in a single file
library which is available to both the educator and
evaluator and searchable by multiple criteria.

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS 37



Statement #9 @
9. All classroom observations must be at least
30 minutes long.

FALSE. All classroom observations must be at
least 20 minutes long.

40
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Statement #10 @
10. A Performance Improvement Plan may be
started before the Mid-Year Conference.

TRUE. A Performance Improvement Plan may
be utilized at any time during the school year,
but must be put In place if a feacher receives

a final etfectiveness rating of Developing or
Inetfective.

4]
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Next steps @3;.
e Complete the online survey that was emailed 1o
yOU

e Continue to refine your classroom observation
skills with the Framework for Teaching Proficiency
System

o Observation Training should be completed by
October 15, 2012

oProficiency Test should be completed by
November 15, 2012

42
RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS



Thank you! d :

For more information and to download detailed documents, visit:

http://www.ride.ri.gov/educatorquality/EducatorEvaluation

Questions? Comments? E-mail us at:
EdEval@ride.ri.gov
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Rhode Island Model
Academy for Personnel
Evaluating Building Administrators
Day 1 Professional Practice and
Foundations




Framing the Work

bay2 >

Session Objectives

Building Administrator Evaluators will:
« Understand expectations for the training
« Understand Edition Il model refinement and rationale

« Understand the architecture and key terms of the Professional
Practice and Professional Foundations Rulbrics

« Become familiar with the Support and Development Process

45
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Edition Il: For Personnel Evaluating Building Administrators W

Evaluation
Conferences

School Visits

Professional Growth
Goals

Student Learning
Objectives

Rl Growth Model

3 evaluation conferences between the building
administrator and the evaluator (Beginning, Middle,
and End-of-Year)

At least 3, including: 1 announced and 2
unannounced

Written feedback required after each school visit
Pre-and post-conferences are optional (local
decision)

At least 1 set at the beginning of the year

At least 2 per building administrator (no more than
4)

Not included as part of a building administrator’s
Student Learning Score in 2012-13
ﬁ] p. 13

46
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Building Administrator Evaluation and Support System "*@if

)
oo™ e
Su?P

Professional :
F:,?,,fj:{?u"ni e Professional Growth

Plan

e Evaluation
Professional Student Conferences

Practice Learning » Ongoing reflection
and planning

Final
Effectiveness
Rating
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Professional Practice & Professional Foundation of the BA Model

Professional
Foundations

- N
Professional 9 )
Practice Student
(11 Holistically - Learning
Scored
Components) L )

Final

Effectiveness
Rating
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Professional Practice Architecture: At a Glance

DOMAIN 1: MISSION, VISION,
AND GOALS

1a: Establishes and maintains a
school mission, vision and goals that
set clear and measurable high
expectations for all students,
educators, and stakeholders
= School mission and visions
statements
School goals
Staff/ student/family surveys
Depictions of progress toward
school goals

1b: Continuously improves the
school through effective planning
and prioritizing, managing change,
using research and best practices,
monitor progress, and allocating
FESOUrCes

=  Data notebooks,/walls or other data

collection systems

=  Progress monitoring tools and
methods

= School improvement plans

THE RUBRIC AT A GLANCE

DOMAIN 2: TEACHING AND
LEARNING

2a: Develops a strong collaborative

culture focused on student leaming

and the development of professional

competencies, which leads to quality

instruction

= Staff surveys

=  Professional development
opportunities

=  Development plans

= School visits

2b; Ensure the implementation of

effective, research-based

instructional practices aligned with

Rhode Island and national standards

= School visits,/classroom
ohservations

= Staff surveys

= Student achievernent data

2c: Implements appropriate school
strategies and practices for
assessment, evaluation,
performance management, and
accountability to monitor and
evaluate progress toward the
mission, vision, and goals

= Data tracker

=  Development plans

DOMAIN 3:
ORGANIZATIONAL SYSTEMS

3a: Addresses real and potential
challenges to the physical and
emotional safety of the school
community

=  Amtendance data

=  School schedule

=  School visits

3b: Establishes an infrastructure for
personnel decisions that operates in
support of improving teaching and
learning Addresses real and
potential challenges to the physical
and emotional safety of the school
COMMmunity

=  Amtendance data

=  School schedule

=  School visits

3ec: Employs and improves an
evaluation and support system that
drives staff and student growth

=  Attendance data

=  School schedule

= School visits

3d: Establishes an infrastructure for
finance that operates in support of
improving learning and teaching

= School budget

= (rant requests

= Title expenditure reports

DOMAIN 4: COMMUNITY

4a: Partners with families and

community members to develop and

evaluate programs, services, and

staff outreach to improve student

learning

= School hours and openness to the
public

= Public services supported by or
available in the school

= School grounds and facilities

= Community opinion of the school
and its staff

= Staff relationships with community
mermbers

= Family engagement in school-based

vities

4b: Responds and reacts to the
community’s needs by providing the
best possible resources to students,
families, and the surrounding
community

= School visits

*  Community sunveys

*  Community engagement plans

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS
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Professional Practice Architecture: Rubric Structure
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Domain and
Component

\
—

Component
Description

\

Elements and
Indicators

~N

%
*4

&
"o smmﬁl‘ﬁxl

DOMAIN 1: Mission, Vision, and Goals

Component 1a: Establishes and maintains a school mission, vision, and goals that set clear and measureable high
expectations for all students, educators and stakeholders.

School success is grounded in establishing a cohesive vision for the future. Such a vision must be based on a mission that all students, staff and community
members use as a guide in day-to-day decision making. In order to ensure buy-in to the mission and vision, excellent building administrators make every effort to
include a broad spectrum of stakeholders in the creation of not only the mission and vision, but the goals that will define s uccess for the school. Truly exemplary

administrators operate in an environment where the mission and vision are undersiood by all, frequently cited when making decisions and progress toward school
goals is the commaon yard stick for school success.

The elements of component 1a are:

Sehool mission and vision statements
School goals

Staffystudent, Tamily surveys

Depictions of progress toward school goals

Indicators include:

School goals reflect high expectations for all students, staff and community members
Mission and vision are thoughtful and take into account the particular needs of the school community
Evidence of communication among school administration, faculty and the community about progress toward scheol goals

Frequent citation of school mission, vision and goals in decision making
@ D.68
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Professional Practice Architecture: Rubric (continued)

LEVEL

Component 1a: Establishes and maintains a school mission, vision, and goals that set clear and measureable high

expectations for all students, educators, and stakeholders.

DESCRIFTIOMN

The administretor establishes and meintgns
school mission, vision, and gosls that ane aligned
with district priorities and based on the analysis of
mUIﬁﬂE sources of information. The school
mission, vision and goals comtmin evidence of
collaborating emong school staff and  the
c:nmmunity. The admimstretor Sets clear and
measureble high expactations for all stugdents and
educators.

CRITICAL ATTRIBUTES

In addition to the characteristics of a level of
performance 3,

Members of the school community can articulste
the Mission, Vision and goals of the schodl, slong
with the rationale behind them

The building sdministrator wses the school's
MiSS30n, Vision and goals 1 drive Gecision making
The building sdministrator solicits feedback from
the community, Staff and students about the
status of goals as well as the school vision and
mission. That feedback is iNCorporeted 85 each
may be revised and updsted.

POSSIBELE EXAMPLES

When asked what the mission of the school is, 8 teacher
cormectly states “to produce college and caresr-resdy high
school gradustes because most of our students have limited
OPPOMURItEs UPOn Eredeation”

School showcases contain dets about the number scoring
proficient on state Reading and Math exams compared to the
school goal.

The building administretor selects one extracurmicular
Program over another because it fits better with the schoof's.
mission.

The admanistrator establishes and maintans
schood mission, vision, and goals thet et clear
and measurable high expectathons for all students
and educstors. School staff and community
members can articulete the mission, vision and
Eroais.

The sdmnstrator estabishes  and intsin
school mission, vision, and goals that set clear and
measurabie Nigh expectations for all Stucents and
educators
StafF and other stakeholders actively participate in
dEveloping, iMplementing, and CoMMURCSting the
Schoof's mission, vision, snd goals, along with
selecting and implementing effective improvement
and 1 and Monitofing progress
TOWaI the MEssion, Vision, and goals.

When asked what the mession of the school is, a teacher
correstly states *to produce college and caresr-resdy high
=chool Eradustes becatse MOSt OF our Stsdants have limited
‘Dpportunities upon greduation™

School showcases contain dats abowt the number Scofing
proficsent on Stete Reading and Math exams companed to the
school

The building administrator selects one extracurticular
Program over andther because it fits better with the schoof's.
MiSSion.

The SaminiSTElor estebishes SChool Mmssion,
vision, and goals that are poorly aligned to district
priorities amd,/or based on the analysis of limited
SOUMCES Of INFONMETIoN; SRO,/Or thE SNMiRStrator
Sefs expectations for students and educators that
are oo low and,.-'urunclearand-liﬂimltm
MmeEasure.

The wsdministrator establishes school mission,
wision, and goals that are poorly aligned to district
priofities and/or based on the analysis of limited
spunces of informetion; and/or the adminsrator
seis expectations for students and educabors that
are too low andor unclear and difficult to mesasure
Staff and other stakeholders are involved, but in a
lEmited  way, in OeVeloping and eSsessing the
schoof's Mission, vision and foals and the
strateges to monitor progress towand them.

The district has Mentfied Cosing the poverty gap az @
district-wide goal, but the school hes goals centered around
overall proficiency rates and not about gap-closing.

‘Steff and StakahDKISrs report that PrOgress Loward School
[Enals is reported out at a school accountability meeting, but
the dats is incomplete, unclesr, or not discussed.

The sdminisTator il 10 establich ahd maintain a
Schood MISSIon, Vision, and goals thet are sligned
o district priofities and,/or sets expectstions for
Students and educators that ars too low and,/or
wnchear and difhicult to measurs.

The aadminatrator fals 1o estabhish ahd mantah &
SChoa MiSSion, Vision, and Seats.

The building administretor makes decisions that
conflict with the school's Mission or vision

Goals reflect ow wﬂﬂi or arg I.IHE“Q'}EH
Staf and other stakeholters are uninvolved in
developing and essessing the school's mission,
vision and goals.

The DUIlding adminciraior Sets poals that oo hot put all
Stuients Oh treck to become proficient before they graduate

Community memisers anho steff report a lack of clarity around
the school's vision.

Levels
Of
Performance

Critical
Attributes

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS
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Edition lI: Professional Foundations

Professional
Practice

Professionadl
Foundations

(6 Holistically
Scored
Components)

Final

Effectiveness
Rating
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Learning
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Professional Foundations Rubric- At-A-Glance
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THE RUBRIC AT A GLANCE

DOMAIN 1: SCHOOL RESPONSIBILITIES AND COMMUMNICATION DOMAIN 2: PROFESSIONALISM

PF1: Understand and participates in schooldistrict-based initiatives and PF3: Acts on the belief that all students can leam and advocates for
activities students’ best interests
=  Knowiedge of school and district Initiatives and acihities Bulldng administrator interactions with sludenis
= Imvpivement In school and dismict Infdatves and activities Bulldng administrator Ineractions with parents
Course offerings
Support services offerings
Stugent advocacy meetings or call notes

PF2: Solicits, maintains records of, and communicates appropriate
information about students’ behavior, learning needs, and academic

progress Aftar school support ngs
= Bulding adminkstrator interactions with parenis R .
=  Bulking atministrator INterachions with colleagues PF 4: Works toward a safe, supportive, collaborative culture by
= Student or personnel reconds demonstrating respect for everyone, including other educators, students,
=  Grade books parents, and other community members in all actions and interactions
= Spedalist refemals =  Bulldng adminisirator Interactions with sludents

=  Bulldng adminisiator interactions with coleagues
=  Bulldng adminisiraior Inleracions with parents or other community members

PF 5: Acts ethically and with integrity while following all school, district,
and state policies

= Reguired personnal flle docwmentation of behavior

= Imberactions with school keadership

= Interactions with colleagues

PF &: Engages meaningfully in the professional development process and
enhances professional leaming by giving and seeking assistance from
other educators
= Professlonal Growth Plans
Invotvement In district or school-sponsored professlonal development

p.91

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS >3



Professional Foundations Rubric
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DOMAIN 1: SCHOOL RESPONSIBILITIES AND COMMUNICATION
PF1: Understands and participates in school/district-based initiatives and activities

Beyond instreciion, building administrators are responsible for maintaining an understanding of new nitiatives in the district and school. In addifion, the

professional educator engages meaningfully in acivities and nitiafives that support the efforts of other colleagues, show appreciation to

ity members and

comamunity
recognize the non-academic accomplishments of shudents. Any activities that may support the operation of the school and advance the knowledge and skills of
adults in the school community are taken senously and, when necessary, led by educators.,

LEVEL

DESCRIPTION

Thes buiding sdmenistrator playe & sadng role in
the developmeant or menagement of diobrict and
ochossl initiatives andfor activities ingdde and owt
of the classroom s well e thoss within the
profosoronal community of sducetorn. 2/he has
&N ewarensss of the inftigtves cnd activities led
by ey haer codl e piues cnd supporhs their work.

ELFMENTS: Krnowledge of schobl and district initistives and activities = Ihvolvement in schodl and district initistives and activites
ININCATORSE: Aftendance gt school or district activities = Leadership rodes in a school or district activities = Contributions to school or district activities

CRITICAL ATTRIBUTES

Ini mddition to the critars for “moeds

sxpactationg”, the Duilding adminisbrator:

L] Shares arformiaton with colisaguss about o
e rticwiiger deadract or echonl indatove.

®  Lesds s district or school initistive or scthity.
i given the opportunity.

POSSIBLE EXAMPLES

Ths budideng odmimsetrator & the char of o distrect

(OO s,

Thas budding adminetratcr eponeors and sade & student
Eroum.

The building administrator semds out updates to collesgues
mbowut 8 mew district or sohood initistve.

Tha buiding adminsetrator implemoanis & school
improvament initietive beesd on sarning from acismal
ressarch, district PO, stc.

Legds stadT dovslopmant oeaa:ona whars axtamal
resourcea; arning ars o cred

Bsnds samaile o shars beat procticss with other disdrct
admimeetratorm

Lagds profsssscnal devs kopmant fior othar sdminiebreiors
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Thes buidding edmenistrator partcipates or hao
participaisd in the devalopment or managsmsant
of district @nd school indtatease cnd/or gotee e
imeds and cart of the clessroom e wedll G thoas
withen the professsona! COMMUREy of sducaton.
S/ hoo an owonensen of thes initatives and
@Ciivition kd by hegy'heer Codleafues and supporbs
Ehisr waoirk.

- The building edmenistrator can opaak
knowisdgEsably sbowut cument datrict or
nchool mntatives amd ookt

=  The building esdmenistrator attemds school or
OheErict epononsd Gt and pert patee
M @ conetructive manmesr.

=  The building edmenistrator ectivety
volunbssrs to participads im echool or district
relcinda mctivitiso.

- The buiding sdmenstrebor supporia hia or
har collsa@uss whan they sad activitise.

Tha budding adminsetrator attends a district-ied informetion
A0S ON.

Tha budidbng adminsetrarbor sodumbesn (o casint & Dol b gL
with & school or dentrict ectivity o imitietie.

Thes buiding edmenatrator dosa not demoratnabs
EWErenesd of dietrsct or schiool intiatives cnd
ctivitioe.

Thas buikding adminirbneior ceoedes pertcipating n

ong or mans @chivity o anitetive @nd dose not

dameonabrats support e bebayveor towsrd the work
of hag/her collsasusa.

- When ssksd fo support & distrct or achool
indtigkive, the building sdministretor Goso
mot perticipats or participeises im @ none
conatructs mannar.

= The bulding oomietrator doss not
demonoirets Wnowisdgs or demonstrotes
imacourate kKmowledge of diebrsct initatives
ind activitisa.

Whan soked o attend @ profopsions dovelopmant oaanOn,
the buiding adminatrator s desngoged, doss not complats

the reguirsd work and s dismupte.

Tha biuikding sdmenatrabor dosas not resd matenics proveded

12 himn or har related 10 & disdrict oF echood intatie.

Ths budding adminisbrator avowmde sooeting & coleagus with

a8 achool or district ectivity wihen aoked.
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Getting to Know the Rubrics: Content

With a partner(s), you will analyze one domain of either the Professional
Practice or Professional Foundations Rubric. Be prepared to report out on
the following to the whole group:

1. The title of the Domain and the components within that Domain
2. Whatis valued in each component

3. Critical attributes — the type of evidence that will be noted for this
component

4. Possible examples — what are some specific things that may be
noted

Review

Discuss and

Domain Share with the

iIndependently

chart your

: larger grou
analysis ger group

5 min. 15 min.

55
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Thinking Behind the Rating

GATHER SORT INTERPRET DEVELOP

evidence evidence evidence FEEDBACK

 Evidence for both RI Model Building Administrator rubrics is
collected following the same process

e Professional Practice and Professional Foundations evidence
can be collected by evaluators seeing it in_action, artifact
driven, or either (seen in action or artifact driven)

e Evaluators will gather evidence, sort, and interpret evidence

e EPSS will assist in the organization, review, and storage of artifacts

56
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Professional Practice: In Action, Artifact-driven, and Either

Professional Practice Component

1A

Establishes ang maintains a schos! mission, vision.
and goals that set clear and measureable high
expectations for all students, edwcators and
stakeholers

1B

plamning and priontizing, managing change, wsing
research and best practices. monitorning progress,
amnd allocating resources

2A

Develops a3 strong colfiaborative culture facused an
student leaming and the development of
profassional competencies, which lesds to quality
instruction

28

Ensures the implementation of effective. reseanch-
Dbased instructional practices aligned with Rhode
Istand and national standards

2C

IMemenis 3ppropriste Schod Srategies and
[Dractices for 355855Mant, EVvaluation, perfrmance
management. and accouwntabiity to monitor and
evaluate progress toward the mission, wsdon, amnd

| goals
BA
Addresses real and potential chalenges 1o the

physical and emational safiety and securily of the
schon community

38

Establishes an infastructure for personngl hinng
and retention that supports the improvement of
tEaching and leaming

Flexibility Factor:
Districts have the
flexibility to
determine
evidence for
Building
Administrator
Professional
Practice and
Professional
Foundations
components.

ac
Empioys and improves an evaluation and support

| system that drives staff andg Student growth
30

Establishes an infrastructure for finance that
operates in suppart of improving learming and

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS
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Professional Foundations : In Action, Artifact-driven, and Either :

Professional Foundations Component

PF1
Maintzins an understanding of and participates in
school/district-based niatives and actvities

InAction  Aviifact-driven

Either

PF2

Solicits, maintzins records of, and communicates
appropriate information about students” behaviar,
IBaming needs, and academic progress

PF3
Acts on the belief that all students can leam and
advocates for students’ best interests

PFd

Warks toward 3 safe, sunpartive, collaborative
cufture by demonstrating respect for everyong,
inchuding other educators, students, parents and
other community members, in ail actions and
interactions

PF3
Acts ethicaily and with integrity while foflowing
federal, state, district, and school policies

Pré

Engages meaningfully in the professional
development process and ennances professional
leaming by ghving and seeking assistance from other
educatars in order t improve student leaming

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS

During School Site Visits,
evaluators should:

Gather evidence on
what you observe in
action

Provide building
administrators with
real-time feedback
about their practice,
if possible.
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¢
Scoring Part 1: Case Study @

With a new colleague:
« Read through the site visit and document notes

« Note the Professional Practice component that best fits

Review
evidence and

Discuss where
evidence falls

Review the

notes

component
alignment,

(by
component)

10 min. 15 min.
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Scoring Part 2: Case Study

Review the aligned evidence provided

Assign a rubric rating based on the evidence

Discuss the rationale for the rating

Level 2 Evidence

Level 4 Evidence

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS
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£
Professional Foundations Evidence @

Generate a list of potential evidence that aligns with
Professional Foundations components

Carousel--Move to the next component and review

what is already written; Generate and add new ideas

Repeat until you have reviewed all components

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS d



Closure for Session 1

Quick reflect:

1. Through the Professional Practice Rubric, the most
Important aspects of leadership are defined. What
are those aspectse

N

What components of Professional Practice or
Foundations will be most challenging for evidence
collection?

3. Name 1 thing you can do to communicate the
expectations for building administrator evidence
collection.

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS
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Building Administrator Support and
Development Process

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS
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Rl Model Support and Development
The Rhode Island Model is designed to support building administrator
development by:

= Qutlining high expectations that are clear and aligned to schoal,
district, and state prioritfies;

= Establishing a common vocabulary for meeting expectations;

= Encouraging student-focused conversations to share best
practices, and address common challenges;

= Grounding educator professional development in data-driven
collaboration, conferencing, observation, and feedback to meet
shared goals for student achievement; and

= Providing a reliable process for educators to focus practice and
drive student learning.

64
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Rl Model Support and Development

Support and development for building administrators is embedded in the RI Model
v Three Evaluation Conferences (Beginning, Middle, and End-of Year)

v’ Self assessment tool (optional) - use prior evaluation data to analyze and
identify priorities for professional growth plan

v' Professional Growth Plan - includes one professional growth goal required
(minimum), clear action steps and benchmarks for meeting goal, aligned to
the components within the building administrator professional practice or
professional foundations rubric.

« Performance Improvement Plan for building administrators rated as
Developing or Ineffective, or who are in need of targeted support anytime
during the school year.

e EPSS facilitates the conferencing and goal setting processes, and enables users to
upload evidence related to professional growth plan

* See Appendix 1: Evaluation Conference Planning Tools

E] p.57
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Professional Growth Plans

Professional Growth Plan (contfinued):

o Mid-Year Conference provides a formal opportunity
for the building administrator and evaluator to review the

Professional Growth Plan and make adjustments, if
necessary

Goal(s) within a plan can span more than one school year,
however, specific activities and benchmarks
for the goal should be identified for each year.

Flexibility Factor:. Schools and
districts may determine that a
school-wide approach for one

professional growth goal is
oreferable p.19
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Rl Model Professional Growth Plan- Evidence

- S| 1
2 N

Z

%,

e Professional Growth Plans are one way professional development

initiatives can be integrated with educator evaluation.

e State, district, school initiatives include:

= Transition to Common Core

= Secondary Reform Work

= Comprehensive Assessment System (CAS)
Instructional Management System (IMS)
Response to Intervention (Rtl)
Data systems and data analysis
STEM curriculum and assessment
Effective common planning time protocols

RHODE ISLAND MODEL ACADEMY FOR PERSONNEL EVALUATING TEACHERS
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Performance Improvement Plans-targeted support . &

Educators who:
= receive a final effectiveness rating of Developing or Ineffective, or
= are determined to be in need of targeted support during the year,

will work with their evaluator to develop a Performance Improvement
Plan.

Performance Improvement Plans detail the more intensive support an
educator will access to improve their practice.

Based on expectations established within Rl EQucator Evaluation System
Standards

= Work with an improvement team
= More frequent benchmarks, greater monitoring

Districts have flexibility to include additional requirements and
expectations beyond Rl Model minimum guidelines
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Session 2 Closure L R -

Stop and Jot

1. Identify any planned (or potential professional development ) to
be offered in your district or school during 2012-13.

« Consider all district or statewide professional development
efforts currently underway or planned for 2012-13.

2. What opportunities can building administrators in your district
infegrate into their professional growth plan?

« Think about how building administrators can use these
professional development opportunities in their professional
growth planning and how you want to approach leadership
goal setting.

69
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