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(A)(2) Building strong statewide capacity to implement, scale up and sustain proposed 
plans (30 points) 
 
The extent to which the State has a high-quality overall plan to— 
 
(i) Ensure that it has the capacity required to implement its proposed plans by— (20 points) 

(a) Providing strong leadership and dedicated teams to implement the statewide 
education reform plans the State has proposed; 
(b) Supporting participating LEAs (as defined in this notice) in successfully implementing 
the education reform plans the State has proposed, through such activities as identifying 
promising practices, evaluating these practices’ effectiveness, ceasing ineffective 
practices, widely disseminating and replicating the effective practices statewide, holding 
participating LEAs (as defined in this notice) accountable for progress and performance, 
and intervening where necessary; 
(c) Providing effective and efficient operations and processes for implementing its Race 
to the Top grant in such areas as grant administration and oversight, budget reporting 
and monitoring, performance measure tracking and reporting, and fund disbursement; 
(d) Using the funds for this grant, as described in the State’s budget and accompanying 
budget narrative, to accomplish the State’s plans and meet its targets, including where 
feasible, by coordinating, reallocating, or repurposing education funds from other 
Federal, State, and local sources so that they align with the State’s Race to the Top 
goals; and 
(e) Using the fiscal, political, and human capital resources of the State to continue, after 
the period of funding has ended, those reforms funded under the grant for which there is 
evidence of success; and 

 
(ii) Use support from a broad group of stakeholders to better implement its plans, as evidenced 
by the strength of the statements or actions of support from— (10 points) 

(a) The State’s teachers and principals, which include the State’s teachers’ unions or 
statewide teacher associations; and 
(b) Other critical stakeholders, such as the State’s legislative leadership; charter school 
authorizers and State charter school membership associations (if applicable); other State 
and local leaders (e.g., business, community, civil rights, and education association 
leaders); Tribal schools; parent, student, and community organizations (e.g., parent-
teacher associations, nonprofit organizations, local education foundations, and 
community-based organizations); and institutions of higher education. 

 
Evidence for (A)(2)(i)(d): 

• The State’s budget, as completed in Section VIII of the application. The narrative that 
accompanies and explains the budget and how it connects to the State’s plan, as 
completed in Section VIII of the application. 

 
Evidence for (A)(2)(ii): 

• A summary in the narrative of the statements or actions and inclusion of key statements 
or actions in the Appendix. 
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(A)(2)(i) Capacity to implement proposed plans  

 

(a) Providing strong leadership and dedicated teams  

 

Just as we need effective leaders in every school in order to drive student achievement, 

we need highly effective leadership at the state level in order to build and implement a statewide 

system of policies and resources based on students needs. Rhode Island established a strong 

foundation for bold actions in the RIDE Strategic Plan,  garnered deep and broad constituency 

support from across the state, and galvanized and unified committed leadership at both the state 

and local level to implement and sustain our reform initiatives. Strong leadership for an effective 

education system starts at the highest levels of state government. Governor Carcieri, Speaker of 

the House Gordon Fox, and Senate President Teresa Paiva Weed strongly endorsed Rhode 

Island’s Race to the Top application (see letters of support in Appendix (2)-1), actively worked 

with Rhode Island citizens to build support, and will continue to work with RIDE and 

stakeholders to support its implementation. These political leaders recognize that a great plan is 

not enough. Political will and community support are essential to realizing and sustaining a 

better system of education in Rhode Island. Together, our executive and legislative branches 

made education a state priority, invested in programs to enhance teaching, and targeted resources 

to schools and students who require progressive support and intervention.  

The Board of Regents is made up of reform-oriented policy leaders who created a bold 

vision and the policy conditions for transforming education in Rhode Island. As a policy body, 

the Regents adopted some of the most aggressive regulatory approaches in the nation to improve 

student achievement and ensure educator quality and effectiveness, (See Appendix A(2)-2: 

Board of Regents Profile.) These Board members will play a vital leadership role in ensuring that 

Rhode Island meets the goals in the RIDE Strategic Plan and this application.  

In April 2009, the Board of Regents selected as Education Commissioner Deborah Gist, a 

dynamic and transformative leader whose vision and commitment to dramatically improving 

student achievement created a new energy and enthusiasm for education reform in Rhode Island. 

Since assuming responsibility on July 1, 2009, Commissioner Gist is taking decisive and 

progressive steps to implement the state’s theory of action, (See Appendix A(2)-3: Deborah Gist 

bio, and Appendix A(2)-4, Press Clips.) Specifically, Commissioner Gist:  
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• Created, with significant input from all relevant stakeholder groups (parents, teachers, 

students, community leaders), the RIDE Strategic Plan; 

• Issued directives to LEAs to end seniority-based teacher hiring and assignment and 

require the implementation of evaluation systems for educator effectiveness based 

“primarily on evidence of impact on student growth and academic achievement;” and  

• Raised entry requirements for all teacher preparation programs in the state—in two years, 

the entry requirements in Rhode Island will be the highest in the nation. 

RIDE regularly works in close collaboration with a wide range of community, education, 

philanthropic, business, and civic leaders on issues related to student achievement. We work with 

these partners to support youth involvement, to make data and information available to the 

public, and to develop and implement early childhood, community school, and afterschool 

programs. The development of Rhode Island’s Race to the Top application benefitted from the 

direct and engaged participation of these leaders. Their continued involvement will enhance 

implementation of Race to the Top and the RIDE Strategic Plan. To facilitate this involvement 

the Board of Regents and the Commissioner established a Transforming Education Advisory 

Commission made up of leading stakeholders to provide the Board of Regents, the 

Commissioner, and the citizens of Rhode Island with an independent perspective on the 

implementation of Rhode Island’s Race to the Top plan, (See section A(2)(ii)(b) for further 

details.) 

Commissioner Gist reorganized RIDE to carry out the RIDE Strategic Plan, which aligns 

with the initiatives that are described in the Race to the Top reform plan. Starting in July 2009, 

Commissioner Gist established an Executive Leadership Team—made up of leaders of each 

division, the Chief of Staff, and the Commissioner herself—to oversee the RIDE Strategic Plan 

and the Race to the Top application. The Executive Leadership Team designed and implemented 

a new organizational structure within RIDE that went into effect January 2010.  This team will 

ensure that all reform initiatives are implemented with integrity and are on track to meet goals 

and performance benchmarks. The new RIDE organizational structure is designed to support 

strong project management and coordination across all assurance areas. The newly created 

Division of Accountability and Quality Assurance and Division of Educator Effectiveness and 

Instructional Improvement are responsible for bringing teams together with appropriate staff 

expertise to deliver project initiatives and provide ongoing assistance to LEAs.  
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The organizational structure for implementing the Race to the Top initiatives and the 

RIDE Strategic Plan with existing state teams and newly added Race to the Top positions is 

presented below. A detailed description of each Division’s roles and responsibilities, and bios of 

key personnel are included in Appendix A (2)-5. 



COMMISSIONER  

DEPUTY COMMISSIONER
Accountability & Quality Assurance

CHIEF OF STAFF

RACE TO THE TOP
- Project Management Director
- EdStat Analyst

KNOWLEDGE 
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COUNSEL

CHIEF TRANSFORMATION 
OFFICER 

2 DATA 
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Transformative Leadership
- Transformation Specialist
- Accountability & Reporting 

Specialist

CHARTER 
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& Specialists
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Accelerating School Performance
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Educator Excellence and Instructional Effectiveness
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Fiscal Integrity and Efficiencies
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Community & 
Academic Supports

DIRECTOR
Multiple 
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DIRECTOR
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DIRECTOR
Instruction, 
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Curriculum

DIRECTOR
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Services

DIRECTOR
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DIRECTOR
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DIRECTOR
Human 

Resources
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IMPLEMENTATION 

Specialist
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EVALUATION 
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Specialist
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    Rather than creating new divisions or structures solely to oversee the work of Race to the 

Top implementation, this new organizational structure ensures the sustainability and integration 

of Race to the Top and the RIDE Strategic Plan implementation efforts by embedding key 

initiatives into the work of RIDE’s newly reorganized divisions. Additional staff and key offices 

were added that will have responsibility for implementing specific elements of the reform plan. 

Within the Division of Accountability and Quality Assurance, the newly created Office of 

Transformation, headed by the Chief of Transformation, has direct responsibility for working 

with LEAs to ensure that school reform plans are implemented in persistently low-achieving 

schools. The Knowledge Officer, with the support of the Data and Analysis Teams, will be 

responsible for helping LEAs to implement effective data tools that inform instructional 

decision-making and accelerate student achievement. A new Office of Statewide Efficiencies, 

within the Division of Fiscal Integrity and Efficiencies, will support the Uniform Chart of 

Accounts and other efforts to ensure that federal, state, and local funds are efficiently 

coordinated to maximize their reform impact. (See Sections A(2)i(c and d) below for more 

information on how this office will support the effective implementation of the grant.) 

Starting in early January, the Executive Leadership Team re-examined all 134.3 staff 

positions within RIDE and realigned positions to support the RIDE Strategic Plan and Race to 

the Top initiatives. In addition, the Commissioner and Executive Leadership Team actively 

recruited nationally recognized leaders to assume responsibility for directing and managing key 

reform initiatives: Chief of Accelerating School Performance; Data/Knowledge Officer; Director 

of Instruction, Assessment & Curriculum; Chief of Transformation; and Charter Schools Officer.  

The Executive Leadership Team will oversee the implementation of the RIDE Strategic 

Plan and all Race to the Top initiatives. The team will monitor progress indicators and 

continuous improvement in order to make decisions regarding resources allocation and 

deployment of staff to best support the projects.  In June 2010, the Commissioner will implement 

“EdStat,” an agency accountability and performance improvement model that is designed to 

move RIDE toward a system of managing from data for results. Not a new technology, but rather 

a proven management practice for public sector organizations, EdStat will be RIDE’s primary 

vehicle to hold itself, its divisions, and the office itself accountable for Race to the Top, by 

supporting a system-wide emphasis on results for students. Our budget also includes a project 

management position to oversee the implementation of Race to the Top and ensure that we meet 
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our benchmarks and goals. This position will be supplemented by a Broad Fellow in Residence.  

 Through this work, the Board of Regents and the Commissioner brought together the 

necessary human capital, partnerships, and political and stakeholder support—combined with 

expertise and capacity in grants and budget administration, performance monitoring, and 

evaluation—to effectively implement our Race to the Top plan and achieve our goals over the 

next four years.   

(b) Supporting participating LEAs in implementing the education reform plans  

RIDE’s new organizational structure is designed to support LEA implementation of both 

the RIDE Strategic Plan and Race to the Top initiatives. Rhode Island has a clear regulatory 

picture of the respective roles of RIDE and LEAs in supporting meaningful education reform. 

The BEP clarifies that the role of the state encompasses four key responsibilities:  

• Establishing clear expectations for students, educators, and systems;  

• Providing capacity and resources for implementation;  

• Ensuring quality assurance and quality control; and 

• Leveraging innovation and partnerships to expedite improvements.  

LEAs have four corresponding responsibilities:  

• Providing instructional leadership;  

• Establishing content and program requirements;  

• Ensuring sufficient infrastructure to support reforms; and 

• Providing personnel supports to enable individuals to operate at the level required by 

program demands.  

Over the last several years, RIDE successfully implemented complex reform initiatives 

(e.g., Proficiency-Based Graduation Requirements, Response to Intervention, and Early 

Childhood Demonstration Program) by working closely with local LEA and schools teams. The 

success results from four key principles that guide our approach to supporting all participating 

LEAs: 1) Transparent and timely communication on expectations and results is essential; 2) 

Collaboration around challenging implementation issues is vital for achieving results; 3) 

Building leadership capacity at the local level is necessary for sustainability; and 4) Engaging 

state and national expert partners is necessary to support our work and supplement our state 

capacity. 
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Race to the Top implementation work is based on the four principles that brought 

success, as well as the deep knowledge and data that exist within RIDE about all Rhode Island 

LEAs. We will directly support all participating LEAs in implementing Race to the Top 

initiatives by: 

• Working directly with each participating LEA as they develop their local reform plans to 

ensure deep understanding of all requirements, alignment with state expectations, and 

performance milestones, and to intervene if necessary; 

• Monitoring LEAs’ implementation of all project initiatives and BEP requirements, to 

hold LEAs accountable for the implementation of work in accordance with signed 

MOUs, and to intervene if necessary;  

• Convening participating LEA leadership teams on a quarterly basis to monitor and assess 

progress toward meeting goals and to identify gaps in reaching goals in order to inform 

the Transforming Education Advisory Committee; 

• Systematically identifying best practices employed by LEAs and disseminating them 

widely to LEAs across the state through interactive and traditional media, quarterly 

leadership team meetings, other seminars and conferences, and opportunities for staff 

from LEAs to visit other LEAs to learn from or share their best practices;  

• Executing interactive communication mechanisms (e.g. webinars, face-to-face meetings, 

weekly e-mail blasts, Facebook, Twitter), between the state and the participating LEAs to 

ensure timely dissemination of information and best practices;  

• Providing intensive professional development to LEA and school leadership teams using 

external providers and experts on the implementation of world-class standards, use of 

data and instructional improvement systems, and evaluation processes. Our professional 

development strategy (described in Sections B(3), C(2 and 3) and D(5)) will enable 

Rhode Island educators to implement world-class standards and use data to drive 

instructional improvement; and 

• Providing LEAs with expert consultants and additional resources to support 

implementation of specific project initiatives. Our strategies to support the 

implementation of world-class standards (described in B(3)), use data to inform 

instruction (described in C(3)), and turn around low-achieving schools (described in E(2)) 
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all utilize expert consultants from both within and outside the state to support and build 

the capacity of district educators to implement these project initiatives.  

Rhode Island will also invest in building capacity and infrastructure within the state to 

deliver high-quality support and professional development to our LEAs and educators. RIDE 

will develop a network of Intermediary Service Providers (ISPs)—education professionals within 

the state who have been specifically trained by our expert partners to deliver professional 

development and provide support based on proven national models. The partners will certify that 

ISPs are delivering these supports with high levels of quality and fidelity to the original models. 

ISPs are not individual agents; by training the ISP cohort as a group and coordinating its work, 

RIDE will ensure that quality is maintained while expanding the scope and capacity. These ISPs 

will enable us to more broadly and deeply support educators during Race to the Top and ensure 

the long-term sustainability of these supports beyond the grant period.   

(c) Providing effective and efficient operations to implement the grant  

RIDE has the fiduciary responsibility to assure that state and federal resources are 

received and expended in accordance with all state and federal rules and regulations. RIDE has 

proven systems in place for the effective and efficient transparent administration of its resources. 

This is demonstrated by both state and federal reviews and a consistent history of clean audits. 

The RIDE Office of Finance manages all accounting, control, and oversight for all state, federal, 

and restricted-receipt funds and distributes education aid to LEAs.  

 Federal Grants Management: Federal grants management activities include approval 

and financial oversight of federal funds, including the preparation of allocations, competitive 

requests for proposals for discretionary funding, and the review and approval of all applications 

for compliance with state and federal laws. The Federal Grant Coordinator and Grant Officers 

ensure that funded programs are operated in accordance with their approved grant application 

and budget, supporting documents, and other representations made in support of approved grant 

applications. RIDE adheres to fiscal controls and accounting procedures to ensure compliance 

with federal program requirements. RIDE’s web-based federal grants management system, 

Accelegrants, collects uniform, transparent data on LEA spending and outcomes and integrates 

data into the Rhode Island data warehouse, allowing RIDE staff to analyze LEAs’ progress 

against performance measures and return on investment. Accelegrants, paired with our Uniform 

Chart of Accounts, (UCOA), enables RIDE to examine leading indicators on spending, compute 
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return on investments, and identify efficiencies in real time as LEAs upload their financial data 

quarterly. RIDE currently uses Accelegrants to administered federal ARRA funds and other 

federal funding streams to all LEAs.  

 Planned operational supports to Race to the Top: RIDE’s FY 2011 budget includes a 

full-time Federal Grants Officer who will be dedicated to the financial administration of the Race 

to the Top grant and will carry out the activities described above. RIDE’s experience in federal 

grants management systems will allow for the effective management and monitoring of the Race 

to the Top grant. RIDE will distribute Race to the Top funds annually to LEAs based on their 

attainment of agreed-upon performance measures. With the support of Accelegrants and the 

UCOA, RIDE will be able to monitor progress toward performance standards each year for each 

LEA receiving funds through Race to the Top and make sound decisions regarding whether to 

disburse additional funds or hold them back for non-compliance. 

(d) Using funds in the grant to accomplish plans  

As discussed in our budget and accompanying budget narratives, we will use Race to the Top 

effectively and efficiently to meet ambitious but attainable performance targets, (See Appendix A(2)-6: 

RI Race to the Top Budget Narrative and Project Summaries.) Race to the Top funds will primarily 

support the design and implementation of six statewide areas: (1) state and local capacity, (2) standards 

and curriculum, (3) instructional improvement system, (4) educator effectiveness, (5) human capital 

development, and (6) school transformation and innovations. These areas will lay the basic groundwork 

to enable our LEAs to imbed reforms in the day to day work of every school and classroom in Rhode 

Island.  While Rhode Island invests in education, this effort requires additional resources to fully 

develop the work described in this proposal.  We will use Race to the Top as a one-time influx of 

dollars to launch the foundational components of these projects. We will simultaneously invest in 

building the capacity of educators, leadership, and administration at both the local and state levels to 

use these new systems effectively and efficiently to drive lasting improvements.  

To fully implement all Race to the Top initiatives, we will leverage national and regional 

partners and providers with strong track records of success in improving student achievement. 

These partners and providers will help jump-start the efforts outlined in the Race to the Top plan 

and over the course of the grant will build the capacity of RIDE and educators across the state.  

Rhode Island faces tremendous fiscal pressures due to a significant decrease in state revenues, 

but this will not detract from the state’s investments to design, build, and maintain an education system 
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that will ensure continuous school improvement and accelerate the performance of all students in the 

state. As noted in Section (F)(1), there was an increase in the proportion of state revenue dedicated to 

education from 2008 to 2009. The Commissioner is committed to aligning state resources with RIDE 

Strategic Plan priorities. These strategic investments will also support and ultimately help sustain the 

work started under Race to the Top.  

 RIDE already presented a state budget proposal that responds to the state’s projected budget  

for the next fiscal year; while redeploying resources to support investment in the RIDE Strategic Plan. 

The Commissioner and her staff re-examined every activity in every program to identify state 

savings. This modified, zero-based budgeting process achieved savings by eliminating and 

reducing lower priorities. RIDE has redirected $1.3 million of savings achieved through fiscal 

analysis to the bold new initiatives designed to transform Rhode Island public education, and is 

recruiting and hiring nationally recognized staff to lead transformation, charter school growth, 

and accelerating student achievement efforts. We are also using a portion of the savings to fund 

research and identify best-practice models and strategies to transform Rhode Island’s schools and 

educator workforce. Increased alignment of resources with the RIDE Strategic Plan priorities is 

allowing us to use funds effectively and efficiently to maximize their impact.  

Our UCOA requires every LEA and educational collaborative to use the same 

uniform system of numbers to account for all of the revenues and expenditures in 

schools. The UCOA provides transparency, uniformity, accountability and comparability 

of financial data for LEAs throughout Rhode Island. The UCOA will enable the state and 

its districts to systematically redeploy funds from local, state, and federal funding streams 

(including Title I, Title II, IDEA, NSF, and Charter School Program grants) away from 

less effective uses and those that are not aligned with strategic reform goals in order to 

sustain Race to the Top initiatives after the end of the grant period. Because of the 

increased accountability and public attention as a result of Race to the Top, LEAs will 

face new incentives to use public resources as efficiently as possible. By strategically 

redeploying public funds in ways that best serve the needs of students, we can ensure that 

limited public funds are used efficiently and in ways that have the greatest impact on 

improving student achievement, including sustaining effective reform initiatives.  

To use public resources effectively, LEAs are partnering with RIDE to implement 

statewide efficiencies for goods and services, such as transportation, school food services, 
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school and office supplies, and telecommunication services that save approximately $5.5 

million annually. The Rhode Island Association of School Committees (RIASC) is also 

working closely with LEAs and has established a statewide aggregate purchase 

agreement for energy commodities that saves approximately $6M million annually. RIDE 

and RIASC continue to pursue other efficiencies including a statewide health care 

contract in accordance with legislation passed by the General Assembly, which is 

projected to save more than $6 million annually. In addition, RIASC has been selected by 

the National School Board Association to be a model for a nationwide purchasing 

consortium that will complement recent legislation that allows for the state and LEAs to 

join nationwide purchasing consortiums. RIASC is also sponsoring a statewide program 

for maintenance services.  Savings realized from these efficiencies will be used to sustain 

the new reform systems that will be implemented by Race to the Top funds.  

(e) Using the fiscal, political, and human capital resources to continue reforms 

Rhode Island’s Race to the Top effort will result in changes—at the state, LEA, 

and school level—that are foundational  systemic, and fully ingrained in the state’s 

education landscape. Once we have built the necessary systems and human capital 

capacity, much of this work will not need to be repeated but rather effectively sustained 

through the strategic redeployment of existing resources.  

Rhode Island’s Race to the Top strategy invests heavily in building LEA capacity 

to implement reform strategies, ensuring that LEAs have in place the human capital and 

key capacities to continue and sustain reform after the grant period. Our Race to the Top 

strategy also includes one-time investments in tools and systems our educators need to do 

their work effectively. Consistent with our theory of action, our Race to the Top strategy 

invests in professional development, educator evaluation, and improving the quality of 

educator preparation programs to ensure that our teachers and leaders have the skills to 

use these systems effectively to drive student achievement As a result of this Race to the 

Top work, all of our LEAs will have in place at the end of this grant period the human 

capital capacity and access to tools and systems to sustain this work going forward.  

In partnership with high-quality external providers, we will build the capacity of 

institutions within our own state to sustain the work of supporting and developing the 

skills of our educators in LEAs in the years following Race to the Top. Rhode Island has 
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successfully worked with external providers by building the in-state capacity of our 

professional development providers, higher education faculty, and retired educators to 

sustain the high-quality and proven practices from these external providers by developing   

Intermediary Service Provider models (ISPs).   The ISP model will be expanded to 

support many of our Race to the Top initiatives. 

We are also building capacity and reallocating resources within RIDE to support 

the continuation of this work after Race to the Top. As described in Section A(2)(i)(a), 

RIDE will use Race to the Top funds to add 20 staff to support the Race to the Top work. 

Most of these positions are temporary; these additional staff will implement one-time 

capacity and systems-building projects and will no longer be needed after that work is 

complete. For 7 staff positions needed to support ongoing work, we have already 

identified budget dollars to support those positions in the future through phased 

redeployment of current staffing.  

The process of developing the RIDE Strategic Plan and the Race to the Top 

application, coupled with Commissioner Gist’s outreach efforts, stimulated 

unprecedented public support for education reform in Rhode Island. RIDE will capitalize 

on this intensified interest and support to sustain political and public will for reform 

throughout the Race to the Top period and beyond. We have strong support from the 

Speaker of the House, the President of the Senate, chairs of the House and Senate 

Finance Committees, the Mayor of Providence, Rhode Island KIDS COUNT, the state’s 

major newspaper, and the Rhode Island Foundation, a major education funder. Because 

of this strong support and enhanced interest from the philanthropic community in Rhode 

Island’s efforts, we believe that significant private funding contributions will also be 

available to support and sustain reform work both during and after Race to the Top.  

Governor Carcieri, whose term as governor ends in 2011, has been a strong 

supporter of both the RIDE Strategic Plan and the Race to the Top application. To ensure 

continued political support for this effort, Commissioner Gist and top RIDE staff has 

briefed all major-party gubernatorial candidates.  (See Appendix A(2)-1 for letters of 

support from all gubernatorial candidates.) This fall we will work closely with the 

governor-elect’s transition team to ensure that the incoming governor’s staff has a clear 

understanding of the Race to the Top work and to support a seamless transition. We will 
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undertake similar outreach efforts to legislative leaders to ensure the continuation of their 

support, which has been substantial to date. And we will maintain open and congenial 

communication with key policymakers in both the executive and legislative branches 

regarding all aspects of Race to the Top.  

Most important, the results we produce will ensure the long-term sustainability of 

our Race to the Top reforms. Once we have done the hard work of putting in place 

systems, capacity, and reforms, we will begin to see more rapid improvements in student 

achievement. As parents, educators, and other key stakeholders see these reforms paying 

off in results for children and communities, these results will play a critical role in 

sustaining public, political, and fiscal support for these reforms over time.  

A(2)(ii) Extent to which the state has a high-quality plan to use support from a broad 

group of stakeholders to better implement its plans. 

(a) The State’s teachers and principals, which include the State’s teachers’ unions or 

statewide teacher associations 

The Board of Regents, Commissioner Gist, and all Rhode Island’s educators will lead our 

efforts to transform education in Rhode Island.  Commissioner Gist and RIDE worked 

proactively to build strong collaborative relationships with numerous partners, both in Rhode 

Island and elsewhere, who will support and complement the transformation efforts outlined in 

our application. Throughout the development of the RIDE Strategic Plan and this Race to the 

Top application, Commissioner Gist has met regularly with the leadership and membership of 

the R.I. School Superintendents Associations, the R.I. Association of School Principals, the R.I. 

Middle Level Educators Association, the R.I. Association for Supervision and Curriculum 

Development, the NEA-RI, and the RIFTHP. Some of these meetings were small workshops, 

others were public forums attended by hundreds of members. All involved a great deal of 

animated discussion of the Race to the Top application – both the general principles and details 

at the granular level. RIDE kept careful records of each of these meetings so as to capture all 

ideas that the teacher and principals brought to the table.  

Each association provided feedback, input, ideas, and advice that helped to define the 

RIDE strategies, priorities, and initiatives and that helped build the proposals, timelines, and 

budgets that shape this application. The support of teachers’ unions in Rhode Island, particularly 

the RIFTHP and 9 of its 11 local affiliates, is noteworthy.  
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In her enthusiastic letter of support for our Race to the Top proposal, Marcia B. Reback, 

the president of the RIFTHP, which represents the teachers in our largest urban districts, wrote: 

The development of the Phase 2 Application was a collaborative and open process and 

engaged the leaders of the locals affiliated with the RIFTHP. This accounts for a large 

majority of the local AFT affiliates in RI signing MOUs. Our locals look forward to 

working collaboratively with their districts in developing their plans and negotiating 

whatever provisions are necessary for implementation in districts. 

We could not have earned this support from teachers and their union leadership without a 

solid plan that would ensure all educators that they are essential to the effective implementation 

of the RIDE Strategic Plan and Race to the Top. 

Our design and implementation of our Race to the Top initiatives includes numerous 

opportunities to engage our state’s excellent educators.  Rhode Island educators (both teachers 

and principals) will serve on our advisory committee and work teams to design the Rhode Island 

Educator Evaluation Model (see D(2)), a cadre of qualified educators who will serve as 

Intermediary Service Providers to implement our Induction Program (see D(5)), to work with 

LEAs to implement the Common Core (See B(3), and to provide support to principals as they 

implement the Rhode Island Educator Evaluation Model (see D(2)).  We also plan for the deep 

involvement of Rhode Island educators in gathering ongoing feedback on the implementation of 

our Race to the Top plan as it unfolds.  They will be an integral part of our strategy for involving 

all critical stakeholders in our efforts to improve our plan.  Our plan for engaging all 

stakeholders is described in part (b) below. 

(b) Other critical stakeholders  

The development of Rhode Island’s Race to the Top application benefitted from the 

direct and engaged participation of a broad group of Rhode Islanders. Their continued 

involvement will enhance implementation of Race to the Top and the RIDE Strategic Plan. To 

facilitate this involvement, the Board of Regents and the Commissioner have established a 

Transforming Education Advisory Commission made up of leading stakeholders to provide the 

Board of Regents, the Commissioner, and the citizens of Rhode Island with an independent 

perspective on the implementation of Rhode Island’s Race to the Top plan. The Commission will 

carry out three primary functions: (1) engage a variety of community, organization, and 

educational leaders in reviewing the implementation of the Race to the Top plan and make 
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recommendations for improvements; (2) identify strategies for sustaining momentum and 

engagement statewide, and; (3) issue a yearly progress report on the status of the Race to the Top 

plan implementation in a manner that can be easily understood by Rhode Island citizens. 

The RIDE Strategic Plan and Race to the Top application have strong support from state 

leadership. Governor Carcieri, the Board of Regents, and leadership in both houses of the 

General Assembly have endorsed the RIDE Strategic Plan and Race to the Top application.  

RIDE developed the Strategic Plan with input and buy-in from diverse stakeholders, including 

superintendents, charter school leaders, the state’s two educator-union organizations, community 

and civic organizations, the Governor’s Urban Education Task Force, and individual principals, 

teachers, parents, students and other stakeholders. As a result, the goals, strategies, and actions 

outlined in the RIDE Strategic Plan and this application have deep buy-in from across our 

education system and citizenry.  

We engaged the entire Rhode Island community throughout the development of this 

application. As we prepared our Phase 1 application, Commissioner Gist convened a broadly 

representative steering committee, which provided guidance and advice throughout the 

application process. More than 750 Rhode Islanders attended a series of community forums to 

discuss Race to the Top and the RIDE Strategic Plan. RIDE presented an early draft of the 

application to the public a full month before filing, and Commissioner Gist and other staff 

members met with many groups of educators and other stakeholders, including the associations 

of superintendents and principals and the leaders of the two state labor unions that represent all 

teachers in Rhode Island, to solicit their advice and input on development of the final version of 

the application.  

Building on the momentum generated during Phase 1, RIDE took even more dramatic 

steps as we began revising our proposal for Race to the Top Phase 2. Commissioner Gist 

expanded the Phase 1 Steering Committee, adding new members to build an even broader base 

of public support for the application.  RIDE held additional community forums and meetings 

with key stakeholder organizations. During the drafting of this application, staff members 

dedicated time each day to meet with any interested Rhode Island citizen to receive input and 

advice. We also posted working drafts of the application every day for public review and 

comment.  
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This open and active engagement process during both Phase 1 and Phase 2 not only 

improved our application by generating excellent feedback and insight from across the entire 

community, it also built solid stakeholder support. During Phase 1 and Phase 2, both houses of 

the state legislature passed a resolution (See Appendix A(2)-7 Joint Resolution.)  and the House 

and Senate leadership sent letters in support of our Race to the Top application. This support was 

not a matter of words alone. During the current legislative session, both the Rhode Island House 

and Senate passed legislation to raise the cap on new charter schools (to 35, more than 10% of 

Rhode Island public schools), and the Governor signed this historic legislation into law. In 

another historic action, the chairman of the House Finance Committee has submitted legislation 

that would establish a new funding formula to provide education aid to all school districts based 

on student need and LEA capacity. Two weeks later, the chair of the Senate Education 

Committee introduced a companion bill, co-sponsored by the Senate President. As we submit 

this application, we are confident that the new funding formula will become law in Rhode Island 

this year, bringing equity and accountability to education funding in this state. (See Section 

F(1)(ii) for more information.)  

Ongoing Public Engagement 

Support for Race to the Top must come from across the whole state – and in Rhode 

Island, it has. Commissioner Gist is a true ambassador for education reform. We received over 

100 letters of support from educators, elected officials, union leaders, parents, community and 

business groups, and youth organizations. (See Appendix A(2)-1 Letters of Support.) There has 

never been more attention to the quality of public education in the state, and the current 

groundswell of support signifies a deep desire to make Rhode Island’s education system the best 

in the nation.  This level of engagement ensures that we all deeply understand not only what we 

need to accomplish through the Race to the Top application, but also how we will work together 

to accomplish these goals. 

The executive director of Rhode Island KIDS COUNT, Elizabeth Burke Bryant, offered this 

strong endorsement of our Race to the Top application: 

The important policy changes that the Commissioner has already put into place during 

the first eleven months of her tenure (with the backing of the Governor and the Board of 

Regents) are clear signs that Rhode Island is already making huge strides to improve our 

education system and to ensure that every education policy decision is in the best 
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interests of children. There is a great spirit of cooperation within our state, strong 

leadership, and a real sense of urgency. We are ready to work together, as a community, 

to increase student achievement in the state of Rhode Island. Rhode Island KIDS COUNT 

pledges its full support, staff resources and participation in the implementation of Rhode 

Island’s Race to the Top agenda. 

Geri McCarthy, a high-school teacher and Milken Educator Award winner, wrote:  

Deborah Gist’s number one priority is to put an excellent teacher in every Rhode Island 

classroom – not just in one or two districts, but in every district. She is a breath of fresh 

air and has not been afraid to take on entrenched interests. She has not wavered in her 

commitment to what is right.  

The largest community agency in the Latino community in Rhode Island, Progreso Latino, 

wrote: 

The proposals set forth in this application are focused on the most important ingredient 

for student success: instructional leadership and effectiveness. This opportunity will give 

teachers in urban schools the professional development and technical support they need 

to incorporate educational strategies that will make a difference in the lives of the diverse 

constituencies in our state’s student population. 

The leaders of the Greater Providence Chamber of Commerce offered this support: 

The education system plays a pivotal role is shaping the quality of the workforce which is 

so important to the business community and their ability to find skilled workers. The 

economy of our state and nation is being transformed from one based on the 

manufacturing of goods, to one based on knowledge-based businesses which requires a 

very different set of skills for its workforce.  

As a final example, the largest student advocacy group in Rhode Island, Young Voices, offered 

this strong endorsement: 

We have been thrilled with the progressive and strong direction that the RI Dept of 

Education (RIDE) has been taking to reform our state’s schools. In the past year alone, 

changes have taken place that will make a real difference in the daily experience of 

young people. The leadership of our new Education Commissioner, Deborah Gist, as 

well as our state Board of Regents, has been key to this success. In addition to being both 
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decisive and productive, they have been incredibly open to student input, with 

Commissioner Gist herself meeting with us on several occasions. 

We are extremely proud of and grateful for this broad-based community support for Race 

to the Top and for the RIDE Strategic Plan. 

We are also well aware that the best of plans is useless unless and until the words are put 

into action. In addition to the many changes at RIDE (described in A(2)(i)) designed to ensure 

the successful implementation of the RIDE Strategic Plan, we intend to channel the tremendous 

public support for Race to the Top and use that energy and enthusiasm to ensure that we 

transform education in Rhode Island. As Commissioner Gist said on April 7, 2010, in her address 

to a joint session of the General Assembly of Rhode Island. (See Appendix A(2)-8: 

Commissioner’s Address to the General Assembly, which also includes the list of the delegates 

who traveled to Washington to support Race to the Top.):  

[W]e can’t leave change this big and important to chance. In the months ahead, we will 

carry this message and agenda across the state directly to the people we serve. Building 

on the school tours I did throughout 2009, we will hold town hall meetings with our local 

leaders, educators, parents, and other community members in every district in the coming 

school year.  

The Commissioner will use these town hall meetings in every district in the state to get 

continued feedback on our school-reform initiatives and to continue to build public support for 

transforming education. In addition, we will reconvene the Race to the Top steering committee 

as a Transforming Education Advisory Commission (described in A(2)(i)) that will meet at 

regular intervals to independently evaluate the progress of the many reform initiatives that we 

will put into action. The Rhode Island Public Expenditures Council has also agreed to publish an 

annual report on the measurable objectives contained in the BEP. We welcome accountability 

because Rhode Island is poised to do great things.  

 

Evidence for (A)(2)(i)(d): 

• The State’s budget, as completed in Section VIII of the application. The narrative that 

accompanies and explains the budget and how it connects to the State’s plan, as 

completed in Section VIII of the application. 

Evidence for (A)(2)(ii): 
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• A summary in the narrative of the statements or actions and inclusion of key statements 

or actions in the Appendix. 
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(A)(3) Demonstrating significant progress in raising achievement and closing gaps (30 

points) 

 
The extent to which the State has demonstrated its ability to— 
 
(i) Make progress over the past several years in each of the four education reform areas, and 
used its ARRA and other Federal and State funding to pursue such reforms; (5 points) 
 
(ii) Improve student outcomes overall and by student subgroup since at least 2003, and explain 
the connections between the data and the actions that have contributed to — (25 points) 

(a) Increasing student achievement in reading/language arts and mathematics, both on 
the NAEP and on the assessments required under the ESEA; 
(b) Decreasing achievement gaps between subgroups in reading/language arts and 
mathematics, both on the NAEP and on the assessments required under the ESEA; and 
(c) Increasing high school graduation rates. 

 
Evidence for (A)(3)(ii): 
• NAEP and ESEA results since at least 2003. Include in the Appendix all the data 

requested in the criterion as a resource for peer reviewers for each year in which a test was 

given or data was collected. Note that this data will be used for reference only and can be in raw 

format. In the narrative, provide the analysis of this data and any tables or graphs that best 

support the narrative.
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(A)(3)(i) Make progress over the past several years in each of the four education reform 

areas, and used its ARRA and other Federal and State funding to pursue such reforms (5 

points) 

 

Over the past several years, Rhode Island has made significant investments to support 

strategic initiatives in the areas of standards, data, and educator quality. These investments, along 

with the funding provided through the American Reinvestment and Recovery Act have helped 

RIDE achieve progress in education reform.  

Standards and Assessments: Rhode Island’s commitment to and success with developing and 

using common content standards and assessments is demonstrated by its strong participation in 

other multi-state consortia.  

• Rhode Island is a member, along with Vermont, New Hampshire, and Maine, of the New 

England Common Assessment Program (NECAP), the only operational multi-state 

consortium that shares both common content standards and an operational common 

assessment in the multiple grades required by NCLB. Rhode Island planned and 

implemented the standards and assessments using $2.9 million in state funds annually 

and $2 million from a Federal Enhanced Assessment grant. The multi-state consortium 

procured services from a national vendor to assist in the development of the standards 

and assessments, which resulted in more than $5 million in savings for Rhode Island to 

date due to greater economies of scale. Maine recently joined the New England 

consortium which resulted in an additional $0.4 million in savings in FY 2010 that has 

been repurposed to support and sustain Rhode Island’s reform efforts. NECAP’s 

standards and assessments are described in detail in Section B2.  

• Rhode Island is also a leading member of the World-class Instructional Design and 

Assessment (WIDA) Consortium, which is dedicated to the design and implementation of 

high standards and equitable educational opportunities for English language learners. As 

an early member of this consortium, Rhode Island was the fiscal agent for WIDA and 

used $2 million since 2006 to develop the English language acquisition standards that 

support the academic language that students need to engage successfully in its content 

standards in reading, writing, mathematics, and science.  
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• In addition, Rhode Island was a founding member and leader in 2005 of the Achieve 

Algebra II end-of-course consortium, which now includes 14 states using the common 

Algebra II assessment. RIDE has been working with a group of teachers and principals to 

create Rhode Island K-12 Grade Span Expectations (GSEs) in Engineering and 

Technology, (See Appendix B(2)-1.) Benchmarked to the International Technology 

Educators Association’s Standards for Technology Literacy and other publications, these 

GSEs were developed as a means to identify the concepts and skills in technology, 

design, problem solving, and engineering expected of all students. The creation of these 

expectations represents an important first step in the integration of the missing “T & E” 

in STEM education in Rhode Island. The STEM work has been a high priority for the 

Governor, and the General Assembly has invested $1.5 million in state funds since 2007 

for STEM planning and implementation initiatives.  

• Rhode Island aggressively engaged in a multi-year effort to transform secondary 

education in the state. The state used $2.4 million in state funds to provide intensive 

services and supports to all Rhode Island high schools, including career and technical 

centers, to meet proficiency-based graduation requirements and prepare for college and 

careers.  

Standards and assessment work at the state and local level are used for accountability but 

are understood to be levers for improvement and capacity building. All work in this area is done 

with educators at the state and local levels designing and reviewing standards, assessments, and 

curriculum. Rhode Island knows that without this partnership, the work will never be used to its 

highest potential or sustained after initial development. This knowledge and experience is woven 

throughout our application as an integral design feature.  

Data Systems: Rhode Island used $4.6 million in state funds to design, develop, and implement 

the Comprehensive Education Information System (CEIS) innovative schools initiative. CEIS is 

Rhode Island’s longitudinal data information system that integrates state and local school 

information to comply with the mandates of No Child Left Behind and to assess how well Rhode 

Island schools are meeting their mandates for student achievement. The global design of the 

system is to provide transparency, accountability, and performance management; recognize 

successful practices; and encourage data collection and reporting innovation among the LEAs 

and state. CEIS consists of a suite of education application software components that operate 
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within a web-based Enterprise Portal Gateway Website infrastructure. The system is designed to 

allow transfer of data from the LEAs in an automated manner. The system provides for data 

verification, storage to our Data Warehouse, and analysis, federal reporting extractions, and it 

will provide a robust longitudinal data system that provides the ability to track student progress 

and improve performance. This system uses nationally recognized standards in educational data 

elements to allow different databases the ability to communicate with one another for the 

purpose of transferring and verifying data. This funding, leveraged with the recently federally 

awarded $4.7 million dollar Statewide Longitudinal Data system grant, has allowed Rhode Island 

to implement each of what nationally, are considered the ten essential elements of a robust State 

Longitudinal Data System. 

Great Teachers and Leaders: Rhode Island’s work both honors and acknowledges the critical 

role of teachers and leaders as the most important influence on student learning. Educators across 

the state worked together to write standards for teachers and leaders as well as to support 

professionals that were later adopted into regulation. These standards make explicit what 

educators need to know and demonstrate in their respective roles. This body of work will inform 

our definitions of effectiveness as we build our evaluation system. This same process was used to 

build a set of Educator Evaluation System Standards that were also adopted by our Board of 

Regents. In combination, these sets of standards ensure that we are clear about expectations for 

educators, that we evaluate them in order to provide support and acknowledge effective 

performance and create targeted supports when needed, and that all of this is used within a 

human resource system that ensures students have the most effective educators each year. 

Rhode Island focused on pre-service preparation over the past ten years. We strengthened our 

programs by raising scores needed to enter educator preparation programs and created 

opportunities for alternate pathways into the profession. All Rhode Island educators were 

afforded the availability of high quality professional development opportunities to address 

effective curriculum instruction and assessment to increase student achievement. Rhode Island 

used $2 million in state funds and more than $14 million in federal grant funds annually to 

support the high quality preparation of all educators throughout their careers. 

Turning Around the Lowest-Achieving Schools: Rhode Island has been a reflective facilitator 

of school reform work over the past decade. We had an accountability system and Progressive 

Support and Intervention model that pre-dated No Child Left Behind. We know that there is not 
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a one-size-fits-all approach that will lead to dramatic improvements in our struggling LEAs and 

schools. Rather, we worked in partnership with district and school leaders as well as the 

community being served in order to identify what is needed. The state invests $3.5 million 

annually to support our lowest achieving schools and recently hired a Chief Transformation 

Officer who will lead an exemplary team of transformation specialists and contractors within the 

new Office of Transformation. The $12 million in ARRA dollars and Title I G funds have been 

aligned with state and LEA school improvement plans to accelerate the progress of school 

reforms.  

 RIDE allocates its resources carefully to reflect strategic initiatives that best support our 

theory of action. The ARRA provided Rhode Island with millions of federal dollars that have 

been used to enhance services to Title I and IDEA eligible students, upgrade technology 

infrastructure, provide targeted professional development, and sustain RIDE and LEA critical 

education services during the state’s worst fiscal crisis in recent history. We will continue to 

examine and repurpose all investments to ensure sustainability of our Race to the Top initiatives. 

 

(ii) Improve student outcomes overall and by student subgroup since at least 2003 

As a result of our integrated approach to improving achievement, Rhode Island students 

are making steady gains on both national (NAEP) and state assessments (NECAP). Rhode Island 

is one of only seven states where both 4th and 8th grade students improved their performance in 

both reading and mathematics on the recently released 2009 NAEP assessment.  

 

Increase student achievement on NAEP and NECAP 

 Since 2003, the percentage of Rhode Island students achieving at or above the basic level 

on the 4th grade NAEP assessment in reading has risen from 62% to 69%. Rhode Island students 

have made even greater progress on the NAEP assessment in mathematics. The percentage of 4th 

grade students achieving at or above the basic level has risen from 72% in 2003 to 81% in 2009. 

Our low-income, Black, Hispanic, and English language learner students have made even greater 

gains, narrowing the achievement gap. (See Figure A1 for illustrations of gap closing among 

black students in reading and mathematics at grade four).  These gains for 4th grade students are 

particularly important because they indicate that more of our students are acquiring a firm 



foundation in reading and mathematics in the early elementary years.  We will be able to produce 

greater learning gains at all grade levels as these students progress through our education system. 

Figure A1- NAEP Fourth-Grade Reading and Mathematics Gap Closing  
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Our state NECAP (state summative assessment) data reaffirm what NAEP shows: 

Student achievement is improving in Rhode Island. Moreover, NECAP data show that Rhode 
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Island students are achieving learning gains at all grade levels, since it was first administered in 

2005, with the greatest gains for students in grades 3 through 8.  

Table A6 illustrates the progress that Rhode Island students are making on the NECAP 

assessment. This table shows the changes in NECAP scores both for each grade level from year 

to year and for cohorts of students as they progress through our education system. As the table 

shows, the percentage of students achieving NECAP proficiency at each grade level 3 to 8 has 

increased substantially, with average gains of 10 to 17 percentage points in reading and 6 to 10 

percentage points in mathematics. Moreover, these data show learning gains for cohorts of 

students as they progress through our system. For example, only 60% of students who began 

taking NECAP as 3rd graders in 2005 achieved proficiency in reading; but by the 2009 NECAP 

assessment, 70% of these same students achieved proficiency in reading. Because NECAP 

assessments are vertically scaled and aligned, this increase means that students are making 

meaningful learning gains as they progress through our schools. These gains are greatest in 

reading, with smaller or no gains in mathematics. We are aware that mathematics has been a 

weakness of our education system, with many LEAs and schools lacking a coherent mathematics 

curriculum aligned both vertically and with standards. To address this weakness, in 2008 we 

began investing significant resources in professional development for teachers and the 

development of curricula aligned with NECAP standards in mathematics, and we will expand 

these efforts with Race to the Top. (See Section B(3) and STEM competitive priority for more 

information.)  

Table A6 - Percent Proficient by Grade (2005-2009) 

Testing Year:  NECAP Reading 
Grade 2005 2006 2007 2008 2009 

3 60 65 68 70 72 
4 60 63 64 68 67 
5 60 65 66 68 72 
6 58 64 62 68 68 
7 56 59 67 71 70 
8 55 59 61 65 70 
- - - - - - 
- - - - - - 

11 - - 61 69 73 
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Testing Year:  NECAP Mathematics 

Grade 2005 2006 2007 2008 2009 
3 51 56 60 60 61 
4 52 54 54 63 62 
5 52 57 57 61 61 
6 49 54 54 55 59 
7 47 51 49 52 54 
8 48 48 48 53 54 
- - - - - - 
- - - - - - 
11 - - 22 27 27 

   SOURCE: RIDOE Website 

Decreasing achievement gaps between subgroups 

 These gains on the NECAP assessment are both overall and for all student subgroups, 

including Black, Hispanic, low-income, and English language learner students. Since 2005, the 

percentage of Black students in grades 3 through 8 achieving proficiency in NECAP has risen by 

18 percentage points in reading and 11 percentage points in mathematics. The percentage of low-

income students in grades 3 through 8 achieving proficiency has risen 17 percentage points in 

reading and 11 percentage points in mathematics. (See Appendix A3-2 for full breakdown of 

learning gains by student subgroup.) Because achievement of White and non-low-income 

students has also risen over the past four years, these gains have not resulted in narrowing the 

achievement gap, but they do mean that more of our historically underserved students are 

attaining proficiency.  

 Rhode Island first administered the NECAP high school assessment in fall 2007; as a 

result, this assessment has been in place for only three years, insufficient time to see meaningful 

trends in achievement. The low proficiency rates of our high school students on the NECAP 

mathematics assessment created a call for action in the state. NECAP assessments are aligned to 

the most rigorous college- and career-ready expectations, and therefore they provided a much 

more accurate and sobering picture of our high school students’ mathematics skills than our 

previous assessments did, stimulating major curriculum and reform efforts—at all levels in the 

state—targeted toward improving mathematics curriculum and achievement. (See Section B (3) 

and STEM Competitive Priority for information on these efforts.)  Because these efforts are so 

recent, it is too early to see results in our NECAP assessment scores, but we are confident that 



this work will lead to improvements in NECAP mathematics scores—at all levels—in the years 

to come. Because we have implemented many reforms in just the past five years, our high school 

and middle school students have not yet had the benefit of those reforms throughout their 

schooling and made smaller learning gains. As the cohorts of students who have benefitted from 

reforms progress through our school system in the next few years, we expect to see similarly 

large gains in our high school achievement levels. 

Graduation Rates  

 High school graduation rates are Rhode Island’s most important indicator of   success. 

Rhode Island adopted the NGA cohort graduation formula beginning with the graduating class of 

2007. This more accurate accounting of student transfers and dropouts resulted in a lower 

graduation rate that year (a change from 85% in 2006 to 70% in 2007). Since then, our 

graduation rates are on an upward trend, with a 75.5% graduation rate for the class of 2009. (See 

Appendix A(3)-3 for graduation rates by subgroup.) As illustrated in Figure A2, graduation rates 

increased for all student sub-groups, with black and Hispanic students making the greatest gains, 

thereby narrowing gaps in high school graduation rates.  

Figure A2 - Rhode Island NGA Graduation Rates from 2007 - 2009 

 

  We believe that this improving trend in the four-year graduation rate is the result, in part, 

of the Regents’ Secondary School Regulations of 2003, which require that high schools focus on 
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literacy, on supports for students including advisories and small learning communities, and on 

proficiency-based graduation requirements. 

  Among the students who graduate from Rhode Island high schools, approximately 55% 

enroll in college the following fall. Once in college, Rhode Island’s retention rate ranks third in 

the nation for first-year retention of students who do attend college. 

 Rhode Islanders are pleased but not satisfied with the progress made over the last decade. 

While we recognize a positive trend in our student achievement results, we realize that the gains 

are not big enough and the progress is steady but not fast enough.  The state took significant 

reform steps in just the past three years—too early for many of those reforms to have translated 

into student learning gains. We are aware of the research that underscores the delay between 

actions taken and results changing. We are confident that the bold reforms we have taken in the 

past few years will translate into increased student achievement as students move through our 

system with the benefit of those reforms.  Rhode Island will use the Race to the Top resources to 

expand and accelerate what works so that educators are well supported and every student can 

achieve at high levels. We are pleased to explain how Rhode Island’s plan for Transforming 

Education in Rhode Island will be fully implemented within a framework of strategic 

investments, sustainable programs, and innovative partnerships. 

 

(A)(3) Evidence 

Evidence for (A)(3)(ii) 

• NAEP and SEA results since at least 2003.  Include in the Appendix all the data 

requested in the criteria as a resource for peer reviewers for each year in which a test 

was given or data was collected- See Appendices (A)(3)-1, (A)(3)-2, and (A)(3)-3. 

 

STEM Priority Area 

Rhode Island has a lengthy and extensive commitment to STEM initiatives.  Beyond what is 

presented in our STEM Competitive Priority Section, we have documented relevant STEM 

initiatives at the end of each section of our application.   
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(A) STATE SUCCESS FACTORS – STEM FOCUS: 
 

• In 2005, Governor Carcieri created the Governor’s Blue Ribbon Panel on Math and Science Education, now called 

“Project Making the Grade.”  This initiative defined four major issues facing our state with strategies and performance 

measures for each.  The issues defined are: Governance and Culture, Teacher Recruitment, Teacher Quality, and Improved 

Learning Opportunities for Students.  This initiative set forth Rhode Island’s reform agenda for STEM subjects.  (see 

Appendix STEM1 – Project Making The Grade) 

 

• Rhode Island has defined proficiency achievement goals for students in mathematics and science that reflect the reform 

agenda set forth in its Strategic Plan.  Specifically, by year 2015, 92% of elementary students, 85% of middle school 

students, and 87% of high school students will be proficient in mathematics, based upon NECAP Assessment data.  

Likewise, 85% of elementary students, 80% of middle schools students, and 87% of high school students will demonstrate 

proficiency in science. 

 

• Rhode Island will focus resources to reduce achievement gaps for Hispanic and African-American students in poverty to 

5% (an average of 17% difference per subgroup), special education students to 10% (a 24% difference), and English 

Language Learners to 20% (an 18% difference).   

 

• RIDE’s partnership with the Charles A. Dana Center at the University of Texas at Austin has directly increased the 

knowledge and skills in mathematics and science standards of over 300 educators in seventeen LEAs through the Building a 

Strong Foundation Mathematics and Science Partnership Grant. 

 

• The Rhode Island Center for Excellence in STEM Education at Rhode Island College is a statewide resource dedicated to 
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the engagement and support of pre-service and in-service PK-12 STEM educators, focusing on increasing student 

awareness, interest, motivation, and achievement in STEM.  Established in 2007, the Rhode Island Center for Excellence in 

STEM Education was made possible through Creative Use of Technology in Education funds and as a result of Governor 

Carcieri’s Blue Ribbon Panel on Mathematics and Science Education – now called “Project Making the Grade.” 

 

• RIDE has established Education Leadership Councils in Science, Mathematics, and Information Technology, made up 

of teachers and administrators at the K-12 and higher education levels as well as leaders from Rhode Island educational 

organizations. The objectives of the Education Leadership Councils are to increase knowledge and use of the NECAP 

Assessment results and other data to support decision-making, to clarify and strengthen the role of and supports provided by 

professional development organizations and RIDE, and to serve as an advisory resource for schools and districts facing 

significant challenges in any aspect of STEM education. 

 

• Rhode Island recently revised its BEP regulation to strengthen expectations in science, mathematics, engineering and 

technology to include language invoking inquiry-based instruction, hands-on experiences for all students, and the 

employment of 21st-century skills. 

 

• RIDE has established communication networks linking RIDE STEM specialists directly with science, information 

technology, engineering, and mathematics department chairs and lead teachers to share information and resources and 

provide online support. 

 

 
 



 
(B) Standards and Assessments (70 points)  
 
(B)(1) Developing and adopting common standards (40 points) 
 
The extent to which the State has demonstrated its commitment to adopting a common set of 
high-quality standards, evidenced by (as set forth in Appendix B)— 
 
(i) The State’s participation in a consortium of States that— (20 points) 

(a) Is working toward jointly developing and adopting a common set of K-12 standards (as 
defined in this notice) that are supported by evidence that they are internationally 
benchmarked and build toward college and career readiness by the time of high school 
graduation; and 

(b) Includes a significant number of States; and 
 
(ii) — (20 points)  

(a) For Phase 1 applications, the State’s high-quality plan demonstrating its commitment to 
and progress toward adopting a  common set of K-12 standards (as defined in this notice) by 
August 2, 2010, or, at a minimum, by a later date in 2011 specified by the State, and to 
implementing the standards thereafter in a well-planned way; or for Phase 2 applications, 
the State’s adoption of a common set of K-12 standards (as defined in this notice) by August 
2, 2010, or, at a minimum, by a later date in 2010 specified by the State in a high-quality 
plan toward which the State has made significant progress, and its commitment to 
implementing the standards thereafter in a well-planned way.1  

 
Evidence for (B)(1)(i): 

• A copy of the Memorandum of Agreement, executed by the State, showing that it is part of 
a standards consortium. 

• A copy of the final standards or, if the standards are not yet final, a copy of the draft 
standards and anticipated date for completing the standards. 

• Documentation that the standards are or will be internationally benchmarked and that, 
when well-implemented, will help to ensure that students are prepared for college and 
careers. 

• The number of States participating in the standards consortium and the list of these 
States.  

 
Evidence for (B)(1)(ii): 

For Phase 2 applicants:  
• Evidence that the State has adopted the standards. Or, if the State has not yet adopted the 

standards, a description of the legal process in the State for adopting standards and the 
State’s plan, current progress, and timeframe for adoption.  

 

                                                      
1 Phase 2 applicants addressing selection criterion (B)(1)(ii) may amend their June 1, 2010 application submission 
through August 2, 2010 by submitting evidence of adopting common standards after June 1, 2010. 
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(B)(1): Developing and Adopting Common Standards  

Overview 

Our past practice in Rhode Island clearly demonstrates our solid commitment to common 

content standards, through our participation in multi-state consortia including:  

• New England Common Assessment Program (NECAP): Rhode Island is a founding 

member of NECAP. NECAP is the only operational multi-state consortium (Maine, New 

Hampshire, Vermont and Rhode Island) that developed internationally benchmarked 

common content standards and an operational common assessment in the multiple grades 

required by NCLB. Section (B) (2) describes NECAP’s standards and assessments. The 

states involved in NECAP are committed to continuing their work together with the 

Common Core.  

• World-Class Instructional Design and Assessment (WIDA) Consortium: Rhode 

Island is also a member of WIDA, a 22-state consortium dedicated to the design and 

implementation of high standards, valid and reliable assessments, and equitable 

educational opportunities for English Language Learners (ELLs). As an early member of 

this consortium, Rhode Island was one of the first states to adopt the WIDA English 

language proficiency standards for all grades and core content areas. Rhode Island has 

also participated in innovative professional development programs as well as the 

development of language proficiency assessment instruments and program design and 

evaluation initiatives. Additionally, Rhode Island has contributed to cutting-edge 

research activities that the Wisconsin Center for Education Research (WCER) conducts 

on behalf of the WIDA Consortium. All WIDA activities in which Rhode Island 

participates or to which Rhode Island contributes are widely recognized as pioneering in 

supporting systems, common standards, and assessments that ensure ELLs have equal 

access to all academic programs and ultimately achieve academic success.  

• Achieve Algebra II End-of-Course Exam: As a founding member of the American 

Diploma Project consortium, Rhode Island capitalized on the opportunity to become a 

founding member of the Achieve Algebra II end-of-course exam consortium. As of 2005, 

this unprecedented multi-state end-of-course exam consortium has grown from nine to 

15 states, all focused on the improvement of curriculum and instruction in preparation for 
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college readiness. In 2007, the consortium expanded to include the Algebra I End of 

Course assessment. 

 

B (1)(i) (a, b) The State’s participation in a consortium of states that – 

 (a) Is working toward jointly developing and adoption a common set of K-12 

standards (as defined in this notice) that are supported by evidence that they are 

internationally benchmarked and build toward college and career readiness by the 

time of high school graduation; and 

 (b) Includes a significant number of States; and  

 

    The State of Rhode Island is a member of the Common Core Standards Initiative, a 

project directed by the Council of Chief State School Officers (CCSSO) and the National 

Governors Association (NGA) and supported by a coalition of 48 states, two territories, and the 

District of Columbia. The Common Core State Standards Initiative has developed content 

standards in English language arts and mathematics for grades K-12 that are envisioned as a first 

step toward national education reform. Rhode Island, along with the other participating states 

and jurisdictions, is committed to adopting the Common Core. Four principles drive the 

Common Core Standards: 

1) Higher, clearer, and fewer  

2) Internationally benchmarked 

3) Evidence and research-based 

4) Aligned with college and work expectations 

In Rhode Island, we continue to demonstrate our commitment to common standards 

through our active role in participating in and providing feedback to the development of the 

Common Core Standards. We are pleased that the Common Core draft shows close alignment to 

our current state content standards, as well as the same commitment to college- and career-

readiness. Rhode Island has also established a Common Core Engagement Committee, made up 

of representatives from the Governor’s Office, Office of Higher Education, Department of Labor 

and Training, and Department of Elementary and Secondary Education, to review the standards 

and provide feedback, in order to ensure the seamless adoption and transition of the Common 

Core Standards across state agencies. In addition, throughout the drafting process, we have used 
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our state content specialists to engage our district-level and higher education content leadership 

committees, including teachers and principals, in reviewing and providing feedback on the 

Common Core.  

 

B1-(ii)(b) For Phase 2 applications, the State’s adoption of a common set of K-12 standards 

(as defined in this notice) by August 2, 2010, or, at a minimum, by a later date in 2010 

specified by the State in a high-quality plan toward which the State has made significant 

progress, and its commitment to implementing the standards thereafter in a well-planned 

way. 

 

 Rhode Island is uniquely positioned to adopt and implement high-quality, common 

standards based on its experience as a participant in the only project in the country in which 

multiple states have worked together to adopt common content standards, common performance 

standards (descriptions of proficiency and associated assessment cut scores), and common 

reporting used to inform NCLB accountability requirements. As it considers how to support the 

development and successful operation of multi-state consortia for standards and assessments, the 

U.S. Department of Education has tapped Rhode Island’s experience and expertise.  

The first public draft of the Common Core Standards was released in mid-March 2010 

and the final draft is anticipated by June 2010 (See Appendix (B)(1)-3). Building upon the 

experience gained during the rollout of NECAP’s common standards in 2003, Rhode Island has 

developed the following Timeline and Process for Common Core Adoption.



Table B1 - Timeline and Process for Adoption of the Common Core 

Timeline and Process for Adoption of the Common Core 

June 2010 

Rhode Island Department of Education (RIDE) staff will align Common Core 

Standards  highlighting similarities/differences and ensuring they are equal to or 

more rigorous than current state standards.  

June 22, 2010 
RIDE staff will make recommendations to Board of Regents on adoption of 

standards. 

July 1, 2010 

Board of Regents will adopt the final draft Common Core standards, publish 

standards to public record, and distribute the standards to LEAs, teacher-training 

programs, and the public. 

July 2010 

RIDE will develop an overview of current grade-level and grade-span 

expectations and the Common Core Standards for LEAs and the public that 

clearly articulates similarities and differences. 

August 2010 
RIDE will conduct regional overview sessions to disseminate the Common Core 

Standards to key constituencies. 

Refer to Section (B)(3) for Implementation Timeline 
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Using this plan and timeline, Rhode Island is committed to the adoption of standards by July 1, 

2010. 

Legal Process for Adopting Standards 

 Rhode Island statute clearly authorizes the Board of Regents to “adopt and publish 

statewide standards of performance and performance benchmarks in core subject areas.” RIGL § 

16-7.1-2(a). The Common Core is on the calendar for adoption by the Board of Regents for 

Elementary and Secondary Education at their July 1, 2010 meeting. The Regents’ authority is 

bolstered by the primary authorizing statute setting forth the powers and duties of the Board of 

Regents “to approve the basic subjects and courses of study to be taught and instructional 

standards required to be maintained in the public elementary and secondary schools of the state.” 

RIGL § 16-60-4(9)(i).  

Beyond the Common Core, the Rhode Island Department of Education (RIDE) has been 

working with educators to create Rhode Island K-12 Grade Span Expectations (GSEs) in 

Engineering and Technology (see Appendix (B)(1)-4), scheduled for endorsement by the Board 

of Regents on July 1, 2010. Benchmarked to the International Technology and Engineering 

Educators Association’s (ITEEA) Standards for Technological Literacy, these GSEs were 

developed as a means to identify the concepts and skills in technology, design, problem-solving, 

and engineering expected of all students. In the development of the Engineering and Technology 

GSEs, RIDE worked directly with the National Center for Technology Literacy (NCTL) and 

utilized NCTL resources such as their Engineering is Elementary program. As students progress 

towards college and careers, the state recognizes that there is tremendous potential for 

engineering and technology education to heighten student interest in science, technology, 

engineering and mathematics (STEM) careers, increase the technological and scientific literacy 

of all students, and amplify student learning and achievement in science and mathematics. The 

creation of these expectations represents an important step in the integration of the “T & E” in 

STEM education in Rhode Island. 

 

Evidence for (B)(1)(i) 

• Appendix (B)(1)-1 Memorandum of Agreement for Consortium to Adopt the Common 

Core Standards 
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• Appendix (B)(1)-2 Number and List of states participating in the Common Core 

Standards Initiative Consortium 

• Appendix (B)(1)-3 Draft of Common Core Standards 

• Appendix (B)(1)-4 Draft Rhode Island K-12 Grade Span Expectations (GSEs) in 

Engineering and Technology 
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B)(2) Developing and implementing common, high-quality assessments (10 points) 
 
The extent to which the State has demonstrated its commitment to improving the quality of its 
assessments, evidenced by (as set forth in Appendix B) the State’s participation in a consortium 
of States that— 
 
(i) Is working toward jointly developing and implementing common, high-quality assessments (as 
defined in this notice) aligned with the consortium’s common set of K-12 standards (as defined 
in this notice); and  
 
(ii) Includes a significant number of States. 
 
In the text box below, the State shall describe its current status in meeting the criterion. The 
narrative or attachments shall also include, at a minimum, the evidence listed below, and how 
each piece of evidence demonstrates the State’s success in meeting the criterion. The narrative 
and attachments may also include any additional information the State believes will be helpful to 
peer reviewers. For attachments included in the Appendix, note in the narrative the location 
where the attachments can be found. 
 
Evidence for (B)(2): 

• A copy of the Memorandum of Agreement, executed by the State, showing that it is part of 
a consortium that intends to develop high-quality assessments (as defined in this notice) 
aligned with the consortium’s common set of K-12 standards; or documentation that the 
State’s consortium has applied, or intends to apply, for a grant through the separate 
Race to the Top Assessment Program (to be described in a subsequent notice); or other 
evidence of the State’s plan to develop and adopt common, high-quality assessments (as 
defined in this notice). 

o The number of States participating in the assessment consortium and the list of these 
States.  

 
Recommended maximum response length: One page 
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(B)(2) Developing and Implementing High-Quality, Common Assessments  

Overview 

Rhode Island is committed to developing a comprehensive assessment system, aligned 

with the Common Core standards that will provide data to inform curriculum and instructional 

decisions at the state, LEA, and school levels. This system is a critical component of the Rhode 

Island Strategic Plan, Transforming Education in Rhode Island (RIDE Strategic Plan), and is 

required through the Rhode Island Basic Education Program Regulations (BEP). The BEP 

requires each LEA to develop a comprehensive assessment system that measures student 

performance and includes formative, interim, and summative evaluations in each core content 

area. LEA data-based decision-making teams will access comprehensive assessment data (using 

the instructional improvement system described in (C)(3)). These teams will use a problem-

solving approach to develop, evaluate, and modify academic instruction and support services to 

ensure that each student reaches proficiency and is ready for success in college, careers, and life.  

Our commitment to developing a high-quality comprehensive assessment system is 

evident in our participation in the NECAP Consortium since 2002. The NECAP Consortium has 

developed two sets of content standards in mathematics and English language arts, Grade Level 

Expectations (GLEs) for students in grades 3-8 and Grade Span Expectations (GSEs) for 

students in grades 9-12, to provide instructionally relevant information to school administrators, 

teachers, and parents to help them make informed decisions about student instructional needs. 

The NECAP assessment framework, released in 2003, is based on a common set of K-12 

standards that are internationally benchmarked and designed to propel students to college and 

career success. NECAP assessment designs are recognized for high standards enforced by 

rigorous cut scores and for challenging tests that include a substantial extended constructed 

response format that represents more than 50% of the total possible score. Constructed-response 

items provide teachers and principals with a more substantive and relevant evaluation of a 

student’s knowledge and skills than multiple choice items alone. In addition to constructed 

response, the NECAP science assessment incorporates performance tasks to assess inquiry skills. 

The NECAP standards and assessment framework has received praise for its rigor and quality.  
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NECAP has been cited as “the best example of an assessment/accountability consortium 

to date.”2 Achieve, Inc. has documented that the NECAP standards and assessments are aligned 

with world-class college- and career-readiness standards. 

States participating in NECAP extended their collaboration as The New England 

Compact, which received research funding from the U.S. Department of Education to look at 

“students in the gap,” multiple groups of students whose abilities and skills are not fairly or 

accurately reflected on large-scale, statewide assessments (including English Language Learners 

and students with disabilities). Rhode Island also participated in an Enhanced Assessment Grant, 

with the NECAP Consortium states and Montana, in which test items were adapted to increase 

the validity of alternate assessments based on modified achievement standards. The work with 

Reaching Students in the Gaps and the Enhanced Assessment Project showed promise for the use 

of technology in adaptive assessment while also drawing attention to the impact of high-quality 

classroom instruction on proficiency. 

(B)(2)(i) Developing and implementing common, high-quality assessments 

Rhode Island is a governing state for the Partnership for Assessment of Readiness for 

College and Careers (PARCC), and has signed the Memorandum of Understanding 

demonstrating its commitment to develop comprehensive assessments aligned with the Common 

Core standards (see Appendix (B)(2)-1: PARCC MOU). The consortium members, convened by 

Achieve, agree that assessments must include an integrated system of standards, curriculum, 

assessment, instruction, and teacher development—all features of the Rhode Island instructional 

improvement system. Rhode Island will employ the knowledge and experience gained through 

our role as a founding member of the NECAP Consortium to develop a high quality common 

assessment with the PARCC.  

(B)(2)(ii) Significant number of states 

Through the PARCC Consortium, 26 states have agreed to work together to implement 

assessments aligned with the Common Core standards based on lessons learned from successful 

state systems in the United States and high-achieving systems internationally. In addition, RIDE 

is also part of the State Board Exam Consortium with eight states. 

                                                      
2 National Association of State Boards of Education, “State Assessment Collaboratives: The New England Common 
Assessment Program,” State Innovations 14:2 (April, 2009)  
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In an effort to support the implementation of Common Core assessments and to further 

the development of a comprehensive assessment system, Rhode Island has joined and is a 

governing state for the State Board Exam Consortium (See Appendix (B) (2)-3 for Memorandum 

of Understanding). Through the State Board Exam Consortium, eight states (Connecticut, 

Kentucky, Maine, New Hampshire, New Mexico, Pennsylvania, Rhode Island, and Vermont) 

have signed a memorandum of understanding to increase the proportion of high-school students 

who leave high school ready for college or careers by adopting multiple pathways based on best 

practice. Board Examinations are embedded in aligned instructional systems including: syllabi, 

courses, formative and summative assessments, professional development, and externally scored 

examinations that meet or exceed the Common Core Standards. This project is one way for 

Rhode Island to implement Common Core Standards in the core subjects at the high-school 

level, beginning in fall 2011. Professional development for Rhode Island LEAs participating in 

the State Board Exam program will begin in fall 2010. 

RIDE recognizes the importance of implementing programs, such as the State Board 

Exam system, that can both strengthen and help evaluate the effectiveness of the comprehensive 

assessment system at the state, district, and classroom levels. The Board Exam System will 

provide data indicating the level and fidelity of implementation of the curriculum, which may 

also be used to support decisions about program, principal, and teacher effectiveness. In addition, 

students must have access to multiple pathways that lead to successful postsecondary academic 

and career opportunities, as required by Rhode Island’s regulations (BEP and Rhode Island 

Secondary School Regulations) and RIDE Strategic Plan. The State Board Exam system will 

provide another pathway through which students can meet graduation expectations and gain 

access to further educational opportunities. Successful completion of the program can provide 

students with dual enrollment opportunities or gain them immediate access to higher education.  

 

Evidence for (B) (2) 

• Appendix (B)(2)-1 Memorandum of Understanding for the Achieve Assessment 

Consortium, executed by the State, showing that RI is part of a multi-state assessment 

development consortium 

• Appendix (B)(2)-2 Number and list of states belonging to Achieve Assessment 

Consortium  
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• Appendix (B)(2)-3 Memorandum of Understanding for State Board Exam Consortium 

• Appendix (B)(2)-4 Number and list of states belonging to State Board Exam Consortium 
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Reform Plan Criteria  
 
(B)(3) Supporting the transition to enhanced standards and high-quality assessments (20 
points) 
 
The extent to which the State, in collaboration with its participating LEAs (as defined in this 
notice), has a high-quality plan for supporting a statewide transition to and implementation of 
internationally benchmarked K-12 standards that build toward college and career readiness by 
the time of high school graduation, and high-quality assessments (as defined in this notice) tied 
to these standards. State or LEA activities might, for example, include: developing a rollout plan 
for the standards together with all of their supporting components; in cooperation with the 
State’s institutions of higher education, aligning high school exit criteria and college entrance 
requirements with the new standards and assessments; developing or acquiring, disseminating, 
and implementing high-quality instructional materials and assessments (including, for example, 
formative and interim assessments (both as defined in this notice)); developing or acquiring and 
delivering high-quality professional development to support the transition to new standards and 
assessments; and engaging in other strategies that translate the standards and information from 
assessments into classroom practice for all students, including high-need students (as defined in 
this notice). 
 
The State shall provide its plan for this criterion in the text box below. The plan should include, 
at a minimum, the goals, activities, timelines, and responsible parties (see Reform Plan Criteria 
elements in Application Instructions or Section XII, Application Requirements (e), for further 
detail). Any supporting evidence the State believes will be helpful to peer reviewers must be 
described and, where relevant, included in the Appendix. For attachments included in the 
Appendix, note in the narrative the location where the attachments can be found. 
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(B)(3) Supporting the transition to enhanced standards and high-quality assessments 

 Rhode Island has developed a high-quality plan to support a statewide transition to and 

implementation of internationally benchmarked PK-12 standards that build toward college and 

career readiness. Improved standards and assessments will drive greater student achievement 

only to the degree that all teachers and principals understand the standards and have aligned 

curriculum, instructional strategies, and resources to teach our students effectively. Consistent 

with the state’s role of setting standards and building local capacity, the Rhode Island strategy 

puts structures in place to ensure that the standards are taught by every teacher and learned by 

every student, every day, in every classroom in Rhode Island. Consistent with the state’s theory 

of action that teacher excellence drives student achievement, our strategy calls for developing 

teachers’ capacity to deliver high-quality, differentiated, data-driven instruction aligned with 

standards and for giving teachers the tools they need to do so. Because principals and other 

leaders set the culture for the school and create the necessary context for effective teaching, this 

strategy will also develop school and LEA leaders’ understanding of the standards and their 

importance in guiding school-reform efforts.  

The Rhode Island plan to support the implementation of the Common Core Standards and 

high-quality, aligned assessments builds on a strong foundation established through regulation 

and practice. The BEP requires each LEA to ensure that it provides its students with instruction 

based on a guaranteed and viable curriculum aligned with state content standards and to develop 

a comprehensive assessment system that includes formative, interim, and summative evaluations 

of all students in each core content area. Rhode Island Secondary Regulations also require the 

assessments to be aligned with state standards. The assessment system must also use multiple 

measures, including both local and state assessments, to determine student proficiency. To 

ensure that LEAs are able to develop and deliver curriculum aligned to standards, RIDE has been 

working with The Charles A. Dana Center at the University of Texas at Austin (The Dana 

Center). RIDE has also worked with the WIDA and NECAP Consortiums and the RI Response 

to Intervention Initiative to provide district leaders, principals, and teachers with professional 

development in using state and local assessment data to inform decisions regarding curriculum 

and instruction. This work will inform and support our transition to the Common Core and 

PARCC assessments.  
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The Rhode Island transition plan for the implementation of high-quality standards targets 

professional development and resources for educators at differing levels of intensity matched to 

LEA need and capacity. Our plan will also build state and LEA capacity to ensure sustainability 

beyond the availability of Race to the Top. Each component of the Rhode Island plan to 

implement standards is designed to work together to drive changes in the daily instructional 

cycle that takes place in every classroom in Rhode Island.  

To achieve this goal, Rhode Island will provide resources and professional development 

opportunities to build LEA capacity in three target areas: 1.) Supporting All Educators to 

Understand the Standards; 2.) Providing Intensive Support for Curriculum Alignment and 

Resource Development in Targeted LEAs, and 3.) Building a Comprehensive Assessment 

System. Further, RIDE will make resources that LEAs develop with support from this plan 

available to all LEAs through our instructional improvement system. As described in section 

(C)(3), teachers will be able to access units of study and local and state assessment data to 

support instruction. Through the integration of these supports, educators will deliver high-

quality, differentiated, data-driven instruction aligned with standards.  

 

Supporting All Educators to Understand the Standards 

Dissemination of Standards: Following the Board of Regents’ adoption and printing of 

the Rhode Island standards as revised by the Common Core, RIDE will send copies of the 

standards to all LEAs in the state and will post them on the RIDE Web site for the public to 

access. RIDE will create implementation documents that illustrate the similarities and differences 

between the current and Common Core Standards. RIDE will also provide a detailed transition 

plan that includes a timeline and strategies for implementing curriculum and instructional 

alignment to the common core. This timeline will also provide details on the transition to the 

new PARCC assessments and when we will use the assessments for accountability.   

Rhode Island is one of three states that have partnered with the Center for Applied 

Linguistics, the Wisconsin Center for Education Research, and representatives from various 

institutions of higher education in the initial development of the next generation of WIDA 

English Language Proficiency Standards (ELPS). A large proportion of this work is the 

alignment of the ELPS to the Common Core Standards to ensure a seamless and comprehensive 

common standards framework for ELLs. This next generation of WIDA standards will, at a 
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minimum, be adopted by the 22 WIDA Consortium member states. Upon completion, these 

documents will be sent to every LEA in Rhode Island. RIDE staff will conduct regional meetings 

to orient educators to the changes and additions and will provide educators opportunities to 

discuss implications and needs to ensure fidelity of implementation. RIDE will use a similar 

approach to disseminate and help educators understand the new standards for Engineering and 

Technology.  

Study of the Standards: RIDE will implement a process to ensure that all educators have 

the tools and training to engage in an ongoing study of the standards in order to understand them 

deeply enough to effectively align lessons, assessments, and resources to the standards. Over the 

past several years, RIDE has developed an effective partnership with its LEAs and The Dana 

Center, an organization that is highly respected for its public education work with a specific 

emphasis on standards-based school reform and STEM fields and that has a history of successful 

work in Rhode Island. We see the Dana Center as a key partner in implementing our vision of 

having coherent and aligned curriculum for all students in all subject areas. (See Appendix 

(B)(3)–1 for a letter documenting support and capacity for implementation.)  

RIDE will conduct universal Study of Standards training for leadership teams in all Rhode 

Island LEAs. This training teaches educators a process to implement a continuous study of the 

standards in their schools and helps them learn to use necessary tools to do so. The training will 

instruct and guide educators in how to use provided tools to ensure that their LEA has in place 

curriculum aligned with the standards. It will enable educators to study the Common Core 

Standards and effectively integrate them into their daily instruction. Participants will experience 

the purpose, intent, depth, and clarity of the standards. Educators will also examine the 

coherence and alignment of the standards both vertically (across grade levels) and horizontally 

(between subjects within a grade), so that they can integrate content from the mathematics, 

reading, writing, science, and social studies standards into every subject across the curriculum.  

The size and composition of the leadership teams participating in Study of Standards 

training will vary based on the size, needs, and capacity of each LEA. We will plan additional 

sessions for teachers of English Language Learners to demonstrate the alignment between the 

aforementioned components and the WIDA standards. Participants will gain the tools to lead 

their colleagues to study the alignment in their schools and across their LEA. The training 

emphasizes the process for integrating the standards into a teacher’s instruction and assessment 
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plan. Educators can apply tools and processes learned in this session to any content at any grade 

level.  

Our goal is to ensure that as many teachers, school-based administrators, and higher 

education faculty members within teacher-preparation programs attend the sessions as possible, 

so that they have the common tools and common language for implementing the standards in 

their classrooms. To date, 306 educators in Rhode Island have participated in a Study of the 

Standards session. This figure includes approximately 200 teachers/instructional leaders, 73 

principals/assistant principals, and 45 central office administrators representing 17 LEAs. This 

summer, Rhode Island has the capacity to engage up to 2,000 educators, including higher 

education representatives, in the Study of the Standards sessions. Race to the Top funds will 

enable Rhode Island to maximize the number of participants who can be accommodated during 

2010-11 and 2011-12 school years. Over these two years, an additional 5,000 Rhode Island 

educators will go through Study of Standards training. Our overall goal with this training is to 

create a deep level of understanding and a sense of urgency and commitment for teachers and 

principals to engage in an ongoing study of the standards that guide the work in every classroom 

every day in every school and LEA in Rhode Island.  

In order to ensure the long-term sustainability of this work, Rhode Island will also invest 

in building long-term capacity and infrastructure within the state to carry out the alignment 

training and curriculum development work currently under way with Rhode Island LEAs. RIDE, 

in partnership with the Dana Center, has already begun to develop and certify a network of 

Intermediary Service Providers (ISPs)—highly trained education professionals, based in Rhode 

Island, with expertise in mathematics, science, and leadership development— to facilitate Study 

of Standards training sessions, in order to carry out the alignment work long-term. The Dana 

Center will certify up to 14 ISPs this summer to facilitate Study of the Standards sessions, 

increasing our capacity to continue to offer additional sessions throughout the year. The cohort 

of ISPs was trained on specific protocols over the course of a year. After substantial instruction, 

observation, and practice, the ISPs are then certified for one year. ISPs are not individual agents; 

by training the ISP cohort as a group and coordinating its work, RIDE will ensure that quality is 

maintained while expanding the scope and capacity. These ISPs will be able to both broaden and 

deepen the work over time in Rhode Island at a cost that is manageable within LEA operating 

budgets.  
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RIDE will also provide training to teachers responsible for instructing students who are 

English Language Learners to enable these teachers to make the connection with the 

aforementioned WIDA standards. This added step will reinforce the need to develop both social 

and academic language skills for this population of students. 

 

Providing Intensive Support for Curriculum Alignment and Resource Development in 

Targeted LEAs 

In addition to training teachers and principals in all the state’s LEAs in the Common Core 

Standards, Rhode Island will provide intensive alignment training in a subset of targeted LEAs. 

RIDE believes that it is not the curriculum documents themselves that make a difference for 

student learning as much as it the full engagement of teachers and principals in the process of 

understanding the research behind and the developmental nature of the curriculum in order to 

implement it with fidelity. For that reason, we will invest Race to the Top funds to engage teams 

of teachers and leaders in developing model curricula and scope and sequence aligned with the 

Common Core standards. The intent of this intensive training is to build capacity within those 

LEAs and to help teams of educators from those LEAs develop high-quality curriculum 

resources that the state will then provide to educators in all LEAs.  

RIDE will partner with the Dana Center for this work. In 2008, Providence, the state’s 

largest LEA, conducted a curriculum audit, which determined that Providence would not 

improve student achievement without first resolving differences in curriculum among and within 

both grade levels and schools. In response, the Providence School Department formed a 

partnership with The Dana Center to help it design and implement a standards-based curriculum, 

support teachers with aligned curriculum resources, and improve student outcomes in 

mathematics and science. At the same time, RIDE analyzed results from recently established 

NECAP math and science assessments, which demonstrated a lack of standards-aligned 

mathematics and science curriculum in many LEAs. Impressed with the work in Providence, the 

state also entered a partnership with the Dana Center to engage LEAs in aligning curriculum, 

instruction, and assessment with each other and with the standards in mathematics and science.  

With currently available state and federal funds, the partnership has engaged 17 LEAs. 

Four LEAs are working with The Dana Center in an approach that mirrors the work in 

Providence to create a curriculum that is aligned with the Rhode Island standards. In each of the 
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LEAs, a leadership team of central office administrators, principals, and teacher leaders are 

learning what is necessary to support teachers in the implementation of the aligned curriculum. 

Concurrent to the leadership training, teacher teams from these LEAs are building the curriculum 

framework in mathematics or science. An additional 13 LEAs are engaged in a less-intensive 

version of this work. Many other districts would also like to participate. The Dana Center, 

together with RIDE, is committed to expanding this work into language arts and social studies.  

With Race to the Top funds, Rhode Island and its ISPs, in partnership with The Dana 

Center, will expand intensive alignment training and development of high-quality curriculum and 

support materials to an additional 16 to 20 LEAs working alone (if they are large) or in groups (if 

they are small) to develop shared curriculum. Combined with districts currently engaging in 

curriculum work, two-thirds of Rhode Island school districts will have completed in-depth 

curriculum alignment and training. In addition to building capacity in these districts, this 

partnership will produce substantive model curricula in math, science, ELA, and social studies 

that will be made available through the RIDE instructional improvement system (See C(3)) for 

use and adaptation by all LEAs. With Race to the Top funds, our goal is to develop four model 

curricula in math, three in science, two in ELA, and one in social studies by 2014-15. We have 

prioritized math and science because that is the area where our data show the greatest need for 

stronger, better aligned curriculum.  

The productive partnership with The Dana Center, the high-quality output to date, and the 

lessons drawn from the work provide a strong foundation for scaling professional development 

on the Common Core Standards and creating high-quality resources aligned with them. There are 

two main components to this work: 

1) Leadership Training: Leadership teams in 16 to 20 LEAs over four years will 

enhance their understanding of the LEA’s role in supporting aligned curriculum, instruction, 

assessment, and use of data. LEA leaders, principals, and lead teachers will participate in five 

sessions to study the standards and to identify the structures that need to be in place to support 

the implementation in their schools or curriculum and assessments aligned with the Common 

Core Standards. The team begins by examining current student outcomes—both overall and for 

specific populations of students—to identify and focus attention on populations of students who 

are not being well-served, such as English Language Learners or low-income students. The 

teams identify achievement gaps and specific areas in need of improvement and set three-year 
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goals for raising student achievement in these areas and for specific populations of students for 

whom there are achievement gaps. The team participates in a simulation of leading change 

within the LEA to prepare for obstacles they may encounter. The leadership team then engages 

in the same detailed work of examining the standards that a team of teachers would do so that 

they understand this work deeply. Leadership teams are trained to use a “walk-through” protocol 

to collect data that they can use to identify both areas of alignment and opportunities to improve. 

Finally, they are trained on how to use the data collected in these walk-throughs to have 

conversations with teachers around aligned curriculum, instructional practices, and assessment. 

The output of this work is a common set of vocabulary, tools, and structures for leaders to use in 

support of teacher implementation of the Common Core Standards. Building upon our prior 

investments, the addition of this work through Race to the Top will result in a total of two-thirds 

of LEAs in Rhode Island having completed this valuable, intensive training. 

2) Curriculum Development and Alignment: Teams of teachers from these same 16 to 

20 LEAs will engage in an intensive curriculum-alignment process. In this process, teams of 

approximately 10 teachers per grade level come together over two years to build a standards-

aligned scope and sequence that will become the scope and sequence for the LEA. The teachers 

“unpack” the standards, examining the vertical alignment within subjects and the horizontal 

alignment between standards in different subjects to identify opportunities to teach concepts and 

skills from one set of standards (such as writing or mathematics) in other subjects across the 

curriculum. The team then constructs the scope, content, and sequence of the curriculum, 

addressing the need for differentiated instruction and specific language acquisition skill 

development as part of the scope and sequence design. From the scope and sequence, the group 

works during the second year to create units of study—the planned, written and taught 

curriculum. Because of the process involved in the creation of these documents, they are highly 

aligned to the standards and there is tremendous teacher buy-in.  

These units of study will integrate into the Rhode Island instructional improvement 

system (See C(3)), to ensure that every LEA has access to curriculum resources that are aligned 

with the Common Core Standards. RIDE will create a common template for units of study that 

address the planned, taught, and assessed components, including annotated student work. With 

Race to the Top, LEA-based teacher teams will create these resources in the four core content 

areas of English language arts, mathematics, science, and social studies over the four-year 
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period. The resources will integrate key skills and content from each content area across all four 

sets of curricula to help support integrated learning and increased opportunities for students to 

practice skills and understand the relationships between key concepts across the curriculum.  

In addition to the intensive standards alignment work in core curriculum areas, RIDE will 

support individual districts and/or consortia of districts in aligning curriculum in STEM and to 

support career- and college-readiness. This includes:  

• High-Quality, Aligned Engineering and Technology Curriculum Resources: As part 

of the curriculum alignment work described above, one participating LEA or a 

consortium of two to three small participating LEAs will complete intensive alignment 

training and develop high-quality curriculum resources aligned with the state’s 

Engineering and Technology standards. This work will focus on developing a scope and 

sequence that is aligned with, and embedded in, the mathematics and science scope and 

sequence—because engineering and technology are not an overlay or an add-on, but an 

integral part of how Rhode Island students will come to understand mathematics and 

science. LEA teams will use the scope and sequence to develop high-quality units of 

study that are aligned to the new state standards, and these resources will be made 

available to all LEAs for use in the classroom and as models for high-quality units of 

study in engineering and technology. 

• Project-Based Learning: As a mechanism to rethink the way learning is contextualized, 

project-based learning delivers tremendous rewards regarding student engagement, 

ownership, and deep understanding. Rhode Island recognizes the power of rigorous 

performance assessments resulting from project-based learning opportunities and requires 

all students to complete such assessments as part of state-mandated graduation 

requirements. Professional development is necessary to ensure that educators understand 

the complex process needed to design project-based learning aligned with standards and 

implemented and assessed to high levels of rigor. Rhode Island will use Race to the Top 

funds to offer training on project-based learning, aligned with the Common Core 

standards and engineering and technology standards, to a small group of educators in 

two-three participating LEAs. RIDE will competitively select the LEAs with the most 

coherent plan and established curriculum to fit project-based learning into the 

instructional program of their schools and will seek to implement the work in school 
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settings that serve diverse populations, particularly English Language Learners. RIDE 

will identify a best-in-class vendor to deliver the training and follow-up support. All 

projects will be explicitly tied to the standards and the existing scope and sequence and 

will include a rigorous, embedded assessment that is all developed consistent with 

RIDE’s unit of study template. Participating teachers, principals, and LEAs will commit 

to sharing units of study created through the process and to participating on a review 

panel that will recommend how project-based learning should be expanded thoughtfully 

within the state. Further, these units of study will be shared through the Rhode Island 

instructional improvement system, as described in section (C)(3). 

• College and Career Readiness Alignment: Our participation in the State Board Exam 

Consortium will strengthen our efforts to align our curriculum and assessment systems to 

ensure all students graduate college- and career-ready. Rhode Island will use Race to the 

Top funds to support two or three participating LEAs in the implementation of a State 

Board Exam program that will enable students, at a minimum, to exit the program ready 

to succeed in a 2-year college program or enter occupations that will provide a quality 

standard of living. The State Board Exam program has been designed with input from 

higher education regarding entrance standards and the National Center for Education and 

the Economy as to the skills and knowledge needed to qualify for more complex and 

demanding careers in the 21st Century. Rhode Island plans to expand upon this initial 

State Board Exam participation through other grant opportunities, as well as through state 

and local commitments. The State Board Exam program will also support the integration 

of career and technical studies into the core curriculum. The framework for the 

curriculum and assessment system to be developed as part of the State Board Exam 

Consortium work is supported by Secondary Regulations, the BEP, and K-20 articulation 

initiative. Rhode Island will also use the Common Core College and Career-Ready 

Standards to support greater P-20 alignment and integration between the Rhode Island’s 

PK-12 and higher education systems. 

The Rhode Island Board of Governors for Higher Education (RIBGHE) has committed to 

launch a study of the new exit standards for high school and to work with RIDE to use individual 

student scores from the state’s high school assessments to determine placement of recent high-

school graduates into initial credit-bearing courses (i.e., non-developmental courses) in English 
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and mathematics at RIBGHE institutions (Community College of Rhode Island, Rhode Island 

College, and the University of Rhode Island). This work is an initial step toward more significant 

vertical alignment between PK-12 and higher education within Rhode Island. In addition to this 

state effort, there are early-stage conversations taking place among the New England public 

colleges and universities to do similar work with exit standards across all of the NECAP states as 

well as across all five of the New England States (Connecticut, Maine, New Hampshire, Rhode 

Island and Vermont) participating in the New England Secondary School Consortium (NESSC). 

 

Building a Comprehensive Assessment System 

The BEP requires each LEA to develop a comprehensive assessment system that includes 

formative, interim, and summative evaluations of all students in each core content area. In 

keeping with our capacity-building role, with Race to the Top RIDE will develop and provide all 

LEAs in the state with high-quality interim and formative assessments to support data-driven 

instruction. RIDE will make the tools and data they produce available to educators through the 

instructional improvement system described in Section (C)(3).   

High-Quality Interim Assessments: RIDE will provide all LEAs in the state with high-

quality interim assessments so that they can better assess students’ progress toward annual 

learning goals. Through this training, principals and other school leaders will learn how to use 

the interim assessment data to track student progress, provide support to students not making 

progress, and ensure that effective practices are used for diverse learners. Interim assessments 

may also be used as part of an educator evaluation system. Many LEAs in Rhode Island have 

requested that the state provide such interim assessments to enhance the development of the 

LEAs’ comprehensive assessment systems. High-quality interim assessments, which are valid 

measures of progress toward annual goals, are difficult for an LEA to create in-house and are 

expensive for a small LEA to purchase. Once the Common Core standards are in place, Rhode 

Island will use a portion of Race to the Top funds to engage an assessment vendor and, in 

partnership with the PARCC consortium, provide a focused set of interim assessments for all 

LEAs. This investment will diminish over the course of the four-year grant cycle for Race to the 

Top. As more items from the prior interim assessments and from the new PARCC assessment are 

released each year, RIDE will have an increasing number of high-quality items available from 

which to create interim assessments. RIDE will utilize established Content Leadership 
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Committees for each content area to review items and build interim assessments for statewide 

use. By including this data on the statewide instructional improvement system, RIDE will be able 

to develop and share with the LEAs statewide interim assessment results, including norms for 

English Language Learners and students with disabilities. 

Formative Assessment: To directly affect the day-to-day learning cycle in the 

classroom, Rhode Island will use Race to the Top funds to teach leadership teams from 

participating LEAs how to use tools and processes to effectively design and utilize formative 

assessment that is connected and embedded in the curriculum to accurately measure student 

learning of daily and weekly learning aims. Further, web-based modules will be part of the 

instructional improvement system detailed in (C)(3). These modules will be accessible to all 

Rhode Island educators online to extend their professional development. With access to high 

quality training on formative assessment, all teachers will have the skills to embed assessment 

within the learning activity, directly link it to the current unit of instruction, and use the 

information gathered to inform instructional “next steps”. The training will build upon the 

curriculum work completed by LEAs. It will also use the units of study in order to embed 

formative assessment within the learning process.  

 

Evidence for (B)(3) 

o Appendix (B)(3)-1 Letter from The Charles A. Dana Center documenting support and 

capacity for implementation 

 

o Table B2 documents Rhode Island’s plan, goals, activities, timelines and responsible 

parties for supporting the transition to enhanced standards and assessments. 



Table B2 – Implementation Framework  

 

IMPLEMENTATION FRAMEWORK 
 

Outcomes Action Implementation Responsible Parties 

U
nd

er
st

an
di

ng
 S

ta
nd

ar
ds

 

Dissemination of Standards: 

Standards are accessible to all 
educators. 
 
Illustrate similarities/differences 
between new and current standards 
accessible to all educators. 
 
Effectively disseminate new standards. 

Publicize new standards (print and 
online) 

w/in 30 days of 
adoption 

RIDE: Office of 
Instruction, 
Assessment, and 
Curriculum (IAC) 

Provide implementation 
documents and timeline for new 
standards 

w/in 60 days of 
adoption 

IAC 

Conduct regional briefings 
w/in 60 days of 
adoption 

IAC 

Study of the Standards: 

 
Universal process for continuous study 
of the standards for all educators. 

 
Provide training to principals and 
teacher leaders for study of the 
standards 

 
SY: 2010-2011   

Summer 2011 

 
The Dana Center/ 
ISPs 
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Intensive Curriculum Alignment: 

 

LEA leadership define supports needed 
to align curriculum, assessment, and 
use of data 

LEAs create scope and sequence and 
units of study aligned with standards 

 

LEA(s) create Engineering & 
Technology scope and sequence and 
units of study 

 

Provide Leadership Training 
 
 
 
Provide Teacher Training to 
“unpack” standards for curriculum 
alignment 
 
 
Provide Alignment Training 

 
SY: 2010/11 
 
 
 
 
SY: 2011/12  
 
 
 
 
SY: 2012/13  

 
The Dana Center 
 
 
 
 
The Dana 
Center/ISPs 
 
 
 
The Dana 
Center/ISPs 

College and Career Readiness Alignment: 

 
Higher Education: 
Structure team to include key institutes 
of higher education and key 
constituencies authorized to act upon 
outcome of standards alignment study 
 
Study design reflects buy-in from 
stakeholders ensuring high outcomes 
from the study 

 
 
Build leadership team for study of 
the standard’s alignment with 
higher education 
 
 
Design and launch study of the 
standards’ alignment with higher 
education 
 

  
 
Fall 2010 

 
 
 
 
Winter 2010 

 
 
RI Board of 
Governors for Higher 
Education 
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State Board Exam Consortium: 
Select LEA participants 
 
 
Implement State Board Exam System 
 

 
LEAs submit proposal for State 
Board Exam 
 
Initial implementation of exam 
system 

 
Fall 2010 
 
 
Fall 2011 

 
IAC 
 
 
LEA, Vendor 

Project-Based Learning: 
 
Vendor selected to support training 
 
 
 
Selection of educators for project-based 
learning 

Issue RFP process for project-
based learning training provider Spring 2011 

IAC, RIDE Office of 
Multiple Pathways 
(OMP) 

 
LEAs submit proposals for team 
project-based learning training 

Spring 2011 
 
IAC, OMP  
LEAs 

C
om

pr
eh

en
si

ve
 

A
ss

es
sm

en
t 

High-Quality Interim Assessments: 

 
Select vendor for assessment tool 
design 

 
Design provider selected 

 
Winter 2010 

 
IAC 

 
 
Initial set of interim assessments 
released 
 

Winter 2011 
 
PARCC 
Vendor 

Formative Assessment    

 
Determine training provider 
 
 
Define participant selection process 

 
Issue RFP for formative 
assessment training provider  

Fall 2010 IAC 

 
Select cohort of participants 

 
Spring 2011 

 
LEAs 

 
Initiate Training 

 
Fall 2011 

 
Vendor 



(B) STANDARDS AND PERFORMANCE: STEM FOCUS 

 

• Rhode Island, New Hampshire, and Vermont were three of only four states nationally to 

show significant gains in mathematics achievement in both the 4th and 8th grade on the 

2009 NAEP Assessment. 

 

• The Rhode Island Department of Education developed the Rhode Island K-12 Grade 

Span Expectations (GSEs) in Engineering and Technology that were benchmarked to 

the International Technology and Engineering Educators Association’s (ITEEA) 

Standards for Technological Literacy. These GSEs are scheduled for endorsement by the 

Rhode Island Board of Regents on July 1, 2010. 

 

• Through RIDE’s partnership with the Charles A. Dana Center at the University of Texas 

at Austin a series of Study of the Standards workshops will be conducted in the summer 

of 2010 to ensure Rhode Island teachers understand the purpose, intent, rigor, and 

complexity of the mathematics and science grade level/grade span expectations and the 

engineering and technology grade span expectations. These workshops are estimated to 

reach over 2,000 Rhode Island educators. 

 

• RIDE has expanded its partnership with the Charles A. Dana Center to develop rigorous 

and aligned mathematics and science curriculum resources and recruitment to include 

the training of a cohort of Intermediary Service Providers (ISPs). These ISPs, certified in 

the use and implementation of research-based curriculum alignment tools created by the 

Dana Center, will sustain the work initiated through the Building a Strong Foundation 

Mathematics and Science Partnership beyond the life of the grant. 

 

• With Race to the Top funding Rhode Island will develop intensive alignment training and 

high-quality curriculum resources aligned to the Engineering and Technology GSEs that 

will intensify the application of STEM content that is project-based, authentic, and high-

interest to students. 
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• RIDE will utilize anticipated funding to pilot a project-based learning approach to 

connect the Engineering and Technology Grade Span Expectations to ongoing 

curriculum and instruction.  

 

• RIDE will provide educators access to high-quality, research-based formative 

assessments to assess student understanding and minimize common pitfalls in STEM 

subject areas such as misconceptions in science and mathematics.  

 

• Rhode Island has a strong history of Multi-State Collaboration in Mathematics and 

Science (founding member of Achieve Algebra II End of Course consortium, New 

England Common Assessment Program). 

 

• RIDE development of an Academic Vocabulary List supports all students but especially 

our ELL and Students in Poverty by identifying key terms that a foundational to 

understanding of STEM concepts and skills required at each grade level.  

 

• In 2009, Rhode Island was one of only four states nationally to show significant gains in 

math achievement in both the 4th and 8th grade (NAEP). Clearly, the performance of 

teachers and administrators in aligning curriculum and pedagogy, using NECAP 

assessments as a critical data element, is the major element in this success. 

 



(C) Data Systems to Support Instruction (47 total points) 
 
(C)(1) Fully implementing a statewide longitudinal data system (24 points – 2 points per 
America COMPETES element) 
 
The extent to which the State has a statewide longitudinal data system that includes all of the 
America COMPETES Act elements (as defined in this notice).   
 
In the text box below, the State shall describe which elements of the America COMPETES Act 
(as defined in this notice) are currently included in its statewide longitudinal data system.  
 
Evidence: 

• Documentation for each of the America COMPETES Act elements (as defined in this 
notice) that is included in the State’s statewide longitudinal data system. 
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State Reform Conditions  

(C)(1) Fully implementing a statewide longitudinal data system  

Here in Rhode Island, we have undertaken significant work to design and implement a 

powerful, multi-dimensional statewide longitudinal data system that rivals that of any other state. 

Data elements that RIDE collects include but are not limited to:  

• Assessment results for all students, by student group; 

• Alternate Assessment results for students with disabilities and English-language learners; 

• Demographic information describing all students in all public schools and districts; 

• Information and calculations on student enrollment, attendance, graduation rates, dropout 

rates, mobility rates, program participation, and growth on the state assessment; 

• Special Education, Vocational and Career & Technical Education, Limited English 

Proficiency (LEP), Title I, and homeless status;  

• Annual perception surveys of all students, teachers, and parents regarding school climate, 

teaching practices, and parental engagement; 

• Detailed reports at the school level regarding finances and school spending; 

• Student-level data on all school suspensions, disaggregated by 40 categories of offense; 

• Investment and compliance data collected through the Consolidated Resource Plan; 

• District- and student-level data associated with 20 federal indicators in the special 

education State Performance Plan; and 

• Information regarding teacher certification, teaching assignments, and percentages of 

classes taught by highly qualified teachers.  

All of these initiatives position Rhode Island to examine data from birth through college 

and careers, and this is evidenced by the state’s meeting all the America COMPETES Act 

elements, as shown in Table C1. 

 

Required Evidence for C(1):  

• Specific evidence of the state’s inclusion of American COMPETES Act elements are 

described in the following table (See Table C1, following). 
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Table C1: Rhode Island’s Student Data System Meets All Requirements Under The America Competes Act 

 

Rhode Island’s Student Data System Meets All Requirements Under the America COMPETES Act 

 

America COMPETES Act Element Included Evidence 

A
C

A
-1

 

A unique statewide student identifier 
that does not permit a student to be 

individually identified by users of the 
system (except as allowed by federal 

and state law) 

YES 

Instituted in 2003, the state-assigned student identifier is 
generated for all currently enrolled students and allows 
for the ability to track and measure across time and 
location at the finest level of data granularity. Students 
cannot be individually identified by users of the system, 
except as allowed by federal and Rhode Island law. 
RIDE provides systemwide user training to support and 
maintain the system. 
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A
C

A
-2

 Student-level enrollment, 
demographic, and program 
participation information 

 

YES 

In 2003, RIDE developed and implemented an in-house 
Information Services portal that facilitates information 
exchange and state reporting. This portal provides for 
program-based data collections, state and local 
assessments, and systems-output data to be submitted 
with Web-based forms or a set of Web-based utilities 
with internal validation. This system, known as eRIDE, 
streamlines the data collection process and improves the 
accuracy, timeliness, and utility of information that 
informs management, budget and policy decisions to 
support student achievement.  
These data are used by a wide variety of community 
partners, advocates, and researchers, including The 
Providence Plan, Rhode Island KIDS COUNT, the 
Rhode Island College Crusade, and the Rhode Island 
Research Collaborative. 
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A
C

A
-3

 Student-level information about the 
points at which students exit, transfer 
in, transfer out, drop out, or complete 

PK–16 education programs 

YES 

RIDE collects student-level information on all state and 
federally funded Pre-K programs. This information is 
contained in the data warehouse and regularly analyzed 
along with exit, transfer-in, transfer-out, and completion 
data of PK-12 students.  
 
The Rhode Island Office of Higher Education (RIOHE) 
Data Warehouse collects student-level information for 
all students at the public institutions of higher 
education, including demographic, scholastic, and 
course-taking profiles for students at all points of entry, 
stop-out, and exit. This data is then analyzed to drive 
institutional and program efficacy and improvement 
measures. 
 
RIDE has a statewide contract with the National Student 
Clearinghouse (NSC) to access out-of-state higher 
education data. RIDE batch-uploads data to NSC and 
NSC returns data with state-assigned student identifiers 
attached so that RIDE can track students across PK-16. 

A
C

A
-4

 

The capacity to communicate with 
higher education data systems YES 

RIDE and the Rhode Island Office of Higher Education 
have signed a Data Exchange Agreement (Appendix 
C(1)-1), which provides the robust capacity for PK-12 
to communicate with the RIOHE data systems and for 
RIOHE to communicate with RIDE’s data system at the 
individual student level. Record-matching protocols are 
in place. (See ACA – 11 for more information.) 
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A
C

A
-5

 

A state data audit system assessing 
data quality, validity, and reliability YES 

Effective data audit processes are routine at RIDE and 
have been recognized by the Data Quality Campaign. 
RIDE is continuously improving its audit systems to 
assess and ensure data validity and quality. Scheduled 
data collections throughout the state, combined with 
consistent data standards and error-checking layers, are 
embedded into RIDE systems.  
Rhode Island utilizes a statewide PK-20 Data 
Governance Committee to establish the state’s data 
collections as one integrated entity and to set up 
standards and processes to ensure data quality across all 
LEAs. 

A
C

A
-6

 

Yearly test records of individual 
students with respect to assessments 

under Section 1111(b) of the 
Elementary and Secondary Education 

Act of 1965 

YES 

All state assessment (NECAP) data are included in the 
state longitudinal data warehouse. NECAP data in math, 
reading, and writing were incorporated in 2005, and 
NECAP science data in 2007. Data stored include 
percent proficient, index score, raw score, strand score, 
items by depth of knowledge level, items by state grade-
span and grade-level expectations, and simple growth 
measures for all state assessments for all NCLB 
subgroups and categories. 

A
C

A
-7

 Information about students not tested, 
by grade and subject YES 

All students who did not take the state NECAP 
assessments in any given year are identified in the state 
longitudinal data warehouse, along with the reason they 
were not tested and the alternate assessments that were 
administered to each student, including results. 
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A
C

A
-8

 A teacher identifier system with the 
ability to match teachers to students YES 

The Teacher-Course Student link is operational. Student 
and teacher data are connected via teacher course 
assignments and student rosters. The depth and breadth 
of these data will expand with RIDE’s current 
conversion of all school courses to the NCES course-
coding standards. 

A
C

A
-9

 Student-level transcript information, 
including information about courses 

completed and grades earned 
YES 

RIDE Network and Information Services works with 
LEA technology directors to collect all these data. 
Transcript information that RIDE receives includes 
state-assigned student identifier, school code, report-
card term, course code mapped to NCES SCEDS 
standards, course name, course completion, and course 
grade. 

A
C

A
-1

0 Student-level college readiness test 
scores YES 

RIDE’s data system collects and supports analysis of 
college readiness test scores at the student level in the 
form of SAT and AP scores for high-school students 
and Accuplacer and other placements results for 
postsecondary students. As part of the Mutual Data 
Exchange Agreement, K-12 and higher education link 
these data to analyze the full picture of a student’s 
college readiness and remediation needs.  
Rhode Island KIDS COUNT also compiles data from 
RIDE, the Rhode Island Higher Education Assistance 
Authority (RIHEAA), and other sources into a report on 
college preparation and access that includes district-
level information aggregated from student-level data on 
college readiness, including SAT-taking, NECAP 
proficiency rates, and graduation rates. 
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A
C

A
-1

1 

Data that provide information 
regarding the extent to which students 

transition successfully from 
secondary school to postsecondary 

education, including whether students 
enroll in remedial coursework 

YES 

RIOHE collects data on successful transition to higher 
education, including data on which students require 
remediation. RIDE accesses these data through the 
Mutual Exchange Agreement. 
Researchers from Northeastern University compile 
these data into annual reports on the college readiness 
and first-year success of all recent Rhode Island high 
school graduates who advance into the public higher 
education system. (See Appendix C(1)-2). 
As part of the Mutual Exchange Agreement, RIDE and 
RIOHE have articulated critical policy and research 
questions that are organized in relation to the following 
three domains: Entering Higher Education, Within 
Higher Education, and Beyond Higher Education. This 
3-year State Longitudinal Data Systems research agenda 
is articulated in Appendix C(1)-3.  
The Rhode Island special education State Performance 
Plan measures the percentage of youth aged 16 and 
above with an IEP that includes coordinated, 
measureable, annual IEP goals and transition services 
that will reasonably enable the student to meet post-
secondary goals, as well as the percentage of recently 
graduated students who had IEPs and who have been 
competitively employed, enrolled in postsecondary 
education, or both. 
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A
C

A
-1

2 

Data that provide other information 
determined necessary to address 

alignment and adequate preparation 
for success in postsecondary 

education 

YES 

The Rhode Island Proficiency-Based Graduation 
Requirements (PBGRs) are arguably one of the most 
innovative mechanisms for ensuring adequate 
preparation for success in postsecondary education. The 
requirements were developed in alignment with 21st 
Century skills. Recognizing that Carnegie Units can no 
longer be the sole determinant of secondary 
achievement, the Rhode Island High School Diploma 
system embeds multiple pathways, differentiated 
instruction, and non-conventional learning styles into a 
system that meets students where they are, thereby 
instilling in them the confidence and motivation to 
pursue postsecondary education. (See F(3) for 
additional information.) 
RIHEAA manages WaytogoRI.org, which allows 
students to maintain an electronic portfolio and provides 
them with free tools, such as SAT/ACT prep, career and 
college inventories, transcript tracking, and college 
applications to plan and prepare for their future. 
Through these tools, RIHEAA collects a wealth of data 
on students’ preparation for postsecondary education. 
The RIDE DataHub allows users (students and parents, 
LEA administrators, and higher education researchers) 
to access GIS-mapped information related to course-
taking patterns and alignment to standards, enrollment 
in postsecondary education, and postsecondary success, 
among other indicators.  
Appendix C(1)-4 provides a matrix mapping data 
investments against the RIDE Strategic Plan for 
transforming education and the state’s research agenda. 



Reform Plan Criteria 
 
(C)(2) Accessing and using State data (5 points) 
 
The extent to which the State has a high-quality plan to ensure that data from the State’s 
statewide longitudinal data system are accessible to, and used to inform and engage, as 
appropriate, key stakeholders (e.g., parents, students, teachers, principals, LEA leaders, 
community members, unions, researchers, and policymakers); and that the data support 
decision-makers in the continuous improvement of efforts in such areas as policy, instruction, 
operations, management, resource allocation, and overall effectiveness.1 
 
The State shall provide its detailed plan for this criterion in the text box below. The plan should 
include, at a minimum, the goals, activities, timelines, and responsible parties (see Application 
Instructions or Section XII, Application Requirements (e), for further detail). Any supporting 
evidence the State believes will be helpful to peer reviewers must be described and, where 
relevant, included in the Appendix. For attachments included in the Appendix, note in the 
narrative the location where the attachments can be found.

                                                      
1 Successful applicants that receive Race to the Top grant awards will need to comply with the Family Educational 
Rights and Privacy Act (FERPA), including 34 CFR Part 99, as well as State and local requirements regarding 
privacy. 
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Accessing Rhode Island Data – Current State 
One of our most important roles is to maintain robust, multi-dimensional systems that 

collect and monitor a wide array of educational data at the student-record level. We must also 

provide school districts and individual educators with data access and analytical tools that enable 

them to use data to inform policy and practice to improve student achievement. Providing 

meaningful, accessible, and usable data to education stakeholders and decision-makers 

throughout the state is a key priority in the RIDE Strategic Plan. DataWorks, RIDE’s new data 

site, provides one-stop access to all information and data-related sites at RIDE and across the 

state. (See Appendix C(2)-1 for a listing and description of Data Sites Available to Various 

stakeholders.) RIDE already has in place substantial data collection and integration capacities 

and has built powerful analytic tools into its data systems that enable users to track and analyze a 

wide variety of program indicators. Teachers and administrators have secure portal access to the 

records of their students. Through the Research Collaborative, which has a defined Rhode Island 

Education Research Agenda, the research community can access de-identified student-level data 

so long as the number in the student group is greater than ten.  

Together with these advancements, Rhode Island is continuously improving innovation 

and ease of access for end-users. We recognize that, in addition to capacity and willingness, we 

need partners who share a commitment to improving the lives of all Rhode Island students. We 

have established statewide, regional, and national partnerships to provide multiple points of 

access to provide access to educational data for different users.  

Partnering with the Providence Plan, a nonprofit information and public-policy agency, 

RIDE and other state agencies are implementing the Rhode Island DataHub, a cross-agency data 

mart that collects and links student-level data from multiple state agencies (e.g., Department of 

Health, Department of Labor and Training) to geographically map students across time by 

numerous educational and developmental variables. This site is powered by Web-based Analysis 

and Visualization Environment (WEAVE), open source visualization software developed by the 

Open Indicators Consortium (OIC). As a founding member and the only state education 

agency member, RIDE was particularly attracted to OIC (with member districts spanning seven 

states: Arizona, Connecticut, Georgia, Illinois, Massachusetts, Ohio, and Rhode Island) because 

of its insistence that proprietary data solutions are not sustainable. The consortium is committed 

to developing data visualization software that is free to states, districts, and schools. This 
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collaboration and adoption of cost-effective, open-source tools is just one example in which 

RIDE continuously thinks outside the box for ways to help districts cut costs during these harsh 

financial times. (See Appendix C(2)-2 for an Overview of WEAVE.) 

RIDE has transformed our nationally recognized information portal, InfoWorks! Live, 

from a static, manual, print-dependent Web site to a user-friendly, electronic, interactive, live 

Web site with drill-down and drill-through capabilities. This new and improved data site includes 

school, district, state, and regional information about funding, community and culture, teaching 

and instruction, administration, leadership, and student achievement and developmental 

outcomes. This site also features information from SurveyWorks!, our perception survey for 

students, teachers, parents, and administrators. SurveyWorks! is user-friendly, electronically 

administered whenever possible, and reflects 21st Century skills and demands. It contains 

invaluable information about the extent to which students transition successfully across all grade 

levels. It allows schools to determine whether students have high expectations for themselves 

and whether they believe they will succeed in college. Principals and teacher leaders can use this 

qualitative data to improve supports for college- and career-readiness in their schools. It also 

contains information about rigorous coursework offered and taken. Both InfoWorks! and 

SurveyWorks! feed into RIDE’s new data portal, DataWorks. 

Accessing Rhode Island Data: Future State 

RIDE has a strong data infrastructure that enables diverse users to conduct a wide variety 

of analyses to inform practice and policy. RIDE is now ready to build on this infrastructure to 

enable us to track educator effectiveness, base teacher certification decisions on educator 

effectiveness, monitor the quality of educator preparation and professional development 

programs, and utilize early warning indicators to predict student graduation and postsecondary 

success. RIDE has used its 2008 SLDS grant award to further build out our longitudinal system 

to inform critical policy decisions and to bring easy-to-use data analysis tools to a wide variety of 

stakeholder groups. (See Appendix C(2)-3: RIDE Data Ecosystem Vision.)  

RIDE understands and emphasizes in its theory of action that great education data 

systems alone do not improve instruction. In addition to state-of-the-art governance, input, 

maintenance, output, and reporting processes, effective data systems must include a cadre of 

people from multiple disciplines with the skills to understand, manipulate, and use data to inform 

and transform instruction. RIDE will make the necessary investments to ensure that key 

 C-12



stakeholders have access to data and the right combination of technology tools and skills to use 

the data to both improve student-learning outcomes and inform critical policy decisions. These 

efforts will give teachers and principals the tools they need to provide high-quality instruction. 

They will also enable the state and its LEAs to better measure educator effectiveness and to use 

this information to inform decisions about certification, professional development, and approval 

of educator-preparation programs. These investments include: 

Build easy-to-navigate data dashboards that provide teachers, principals, district 

administrators, and parents with “point and click” access to reports, key performance indicators, 

and drill-down data. LEAs will have the opportunity to contribute to the design of the 

dashboards, ensuring that metrics and analytical tools most useful to their efforts to improve 

instruction and teacher and leadership performance are readily available. Beyond state 

accountability metrics, the dashboards will incorporate data from locally conducted interim and 

formative assessments (as described in B (3)) that monitor progress of individual students against 

state standards and enable educators make adjustments to instruction. We will integrate these 

reports into the Rhode Island instructional improvement system described in C (3). This will 

allow educators to easily access formative assessments, lesson plans, and other tools to develop 

interventions and instructional strategies in response to gaps in student learning identified in the 

data dashboards. RIDE and vendors will continually refine the data dashboards based on input 

and feedback from educators through on-line surveys and other mechanisms. Dashboards will 

also provide parents access to high-quality, real-time reporting on their children’s progress, 

including making the dashboards accessible in the most common languages (other than English) 

spoken by Rhode Island students and their parents. To help meet the needs of all families, RIDE, 

in conjunction with our community partners and public libraries, will convene and facilitate 

focus groups of parents to determine their needs for alternative formats, training, and support. 

Depending on the results of the focus groups, web-based videos and webinars will be developed 

to support families’ use of data.  

Expand the data collection and reporting capacities of the state teacher certification 

database (RICERT) to link data on educators’ impact on student growth and achievement back 

to the educator preparation programs they attended and the professional development they 

receive. This linkage will allow RIDE to analyze the effectiveness of preparation programs and 

professional-development providers, expand effective programs, and close or discontinue 
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funding for providers that do not produce effective educators. Preparation programs will be able 

to view certification information about their completers and find out who is and is not becoming 

certified and obtaining employment. Potential students will be able to look at this data to make 

informed decisions about preparation program selection.  These data will also allow RIDE to 

base decisions to grant and renew full professional certification based on evidence of educator 

and administrator effectiveness.   

Complete the RIDE comprehensive statewide Educator Performance Management 

System for collecting data from the evaluations of educator effectiveness, described in D (2). 

When completed, this system will: 

• Link educator preparation, assignment, compensation, advancement and tenure;  

• Link performance-management with program approvals; and 

• Support assessment of teacher effectiveness, educator-certification program 

effectiveness, professional development effectiveness, and the educator-evaluation 

system itself. 

Through this system, the state will provide districts with data on educator impact on 

student growth and academic achievement that will constitute at least 51% of each educator’s 

evaluation. Aggregate data will be available to general users in a specific district; however, 

individual data will be available only to authorized supervisory staff as required by all state and 

federal confidentiality laws.  Rhode Island will implement standardized data input requirements 

to collect data from LEA-conducted educator evaluations. The system will also provide 

analytical tools to support school, LEA, and State decision-making about personnel, systems of 

support, certification, and the quality of educator preparation and professional development 

programs. The importance of the Educator Performance Management system cannot be 

overstated because it lets everyone know what works and what should be scaled statewide. It 

increases efficiencies at the state, district, and school level; it improves the effectiveness of 

classroom instruction; and it provides teachers the wrap-around support they need and deserve.  

Continue to implement a statewide Data Governance Committee that oversees every 

aspect of how RIDE manages its education data systems to ensure that the data contained are 

clean, secure, consistent, and cohesive. We know that in order for data to be accessed and used, 

users  must have confidence in the data’s integrity.  To continuously monitor the integrity of 

state data from its points of creations at the district to its point of integration at the state, RIDE 
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has implemented a comprehensive data governance structure.  The Committee is critical to 

ensuring that the practices the state expects from users of PK-16 data can be sustained in the long 

term. Rhode Island has done a substantial amount of work linking LEA systems. The data 

governance committee will enable the state to develop processes and practices necessary to 

maintain “systems of record” and “single versions of the truth,” to help all Rhode Islanders 

understand a broader scope of information about students and teachers. (See Appendix C (2)-4: 

Data Elements and Reports to be developed.) Rhode Island’s plan for enabling stakeholders to 

access and use data is explained in Table C2. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Table C2 – Rhode Island’s Plan for Enabling Stakeholders to Access and Use State Data 

Rhode Island’s Plan for Enabling Stakeholders to Access and Use State Data 

Measures of Effectiveness: 

· Short-term: Usage of data dashboards to inform day-to-day instruction and decision-making (60% of educators using 

system) 

· Short-term: Educator, administrator, and parent satisfaction feedback on ease of use/access to data (as measured by on-line 

feedback survey) 

· Long-term: Improvement in student achievement outcomes on state summative assessments 

Data Tool Timeline 

Expected Outcomes Activity Timeline Responsible Party 

Data Dashboards 

 Issue RFP to build 
dashboards and select Vendor. 

 
Fall 2010 
Winter 2010-
11 

RIDE: Office of Data & Analysis (ODA)  

 
Convene review team 
comprised of 
districts/educators to develop 
data components, key 
performance indicators, 
reporting analytics, and other 
functionality to be 
incorporated into dashboards. 

Winter 2010-
11 ODA  

Design/build dashboards. 
Conduct review team testing. Spring 2011 Vendor/ODA 

 
Train teachers, principals, 
district administrators. 

Summer/Fall 
2011 Vendor/ODA 
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Data Collection and 
Reporting Capacities of RI’s 

teacher certification 
database expanded 

Issue RFP to build/expand 
RICERT system capabilities. Fall 2010 ODA  

Incorporate validated data on 
student-teacher-course links 
into data system. 

Fall 2010 
and ongoing ODA 

Integrate teacher certification 
database into the state data 
warehouse. 

Winter 2010-
11 Vendor 

Build a data-collection portal 
that will require existing/new 
educator preparation 
programs to enter program 
completion data on all 
students.  

Spring/Sum
mer 2011 Vendor 

Make available analytics on 
individual teacher completion 
of educator preparation 
programs and PD programs 
tied to student achievement 
data available. 

Winter 2011-
12 

Vendor/ODA  
 

Develop educator preparation 
and professional development 
program report cards with 
data/ratings based on teacher 
effectiveness. 

Summer 
2012 

Vendor  
RIDE: Office of Educator Quality (EQ) 

    
    

Educator Evaluation Data 
Collection & Reporting 

Tool 

Identify data components and 
functionality for data 
collection tool to match new 
statewide educator evaluation 
system requirements. 

Fall 2010 EQ  

Issue RFP to build tool; select Fall 2010 EQ  
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vendor. 

Design/build tool. Spring/Sum
mer 2011 Vendor 

Load teacher data into 
system. Fall 2011 Vendor 

Train school/district 
leadership on use of tool. Fall 2011 Vendor 

EQ  
Launch new tool. Winter 2011 EQ  

Data Governance Board 

Charter a state data 
governance board with RIDE  
Knowledge Officer as lead. 
 
Issue RFP for consultants to 
support data 
standardization/integration 
work. 
 
Select/hire vendor. 

Fall 2010 
 
Summer 
2010 
 
Fall 2010 

RIDE: 
 
Chief Knowledge Officer,  
 
ODA 

Initiate state workgroup led 
by RIDE staff to develop 
enterprise data dictionary and 
business rules for all data 
flow, start collaborating 
around the quality and 
interoperability of data that 
enters the data warehouse, 
how errors are fixed, and 
what new business rules are 
needed for automation. 

Fall 2010 - 
Fall 2011 ODA  

Develop data dictionary, state 
data standards for data 
collection/exchange. 

Spring 2012 ODA  
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Early Warning Indicators 
Tool 

Build on partnership with the 
Research Collaborative. 

Winter 2010-
2011 ODA  

Identify predictor indicators 
for HS dropout, graduation, 
post-high school 
success/failure based on local 
data and national best practice 
research 

Spring 2011 Research Collaborative 

Develop Early Warning Tool 
that will identify students at 
risk of dropping out in order 
for schools and districts to 
provide these students with 
appropriate and effective 
interventions. 

Fall 2010 Research Collaborative 



  

Table C3 - Performance Measures (C)(2) 
Performance measures for this criterion are optional. If the State 
wishes to include performance measures, please enter them as 
rows in this table and, for each measure, provide annual targets in 
the columns provided. 

A
ctual D

ata: 
B

aseline (C
urrent 

schoolyearor

End of SY
 2010-

2011 

End of SY
 2011-

2012 

End of SY
 2012-

2013 

End of SY
 2013-

2014 
Build a customized data dashboard for 4 user groups (educators, 
principals, district administrators, parents) 

0 4    

 
Train 2,950 principals and educators on use of dashboards 
 

0 1000 1950   

Train 700 principals/school leadership members of Participating 
LEAs on state educator evaluation data collection tool 
 

  700   

Develop 1 statewide data dictionary with data 
collection/exchange standards 

 1    

Number of unique users of data dashboards  1000 13,500   
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(C)(3) Using data to improve instruction (18 points) 
 
The extent to which the State, in collaboration with its participating LEAs (as defined in this 
notice), has a high-quality plan to— 
 
 (i) Increase the acquisition, adoption, and use of local instructional improvement systems (as 
defined in this notice) that provide teachers, principals, and administrators with the information 
and resources they need to inform and improve their instructional practices, decision-making, 
and overall effectiveness;  
 
 (ii) Support participating LEAs (as defined in this notice) and schools that are using 
instructional improvement systems (as defined in this notice) in providing effective professional 
development to teachers, principals and administrators on how to use these systems and the 
resulting data to support continuous instructional improvement; and  

(iii) Make the data from instructional improvement systems (as defined in this notice), together 
with statewide longitudinal data system data, available and accessible to researchers so that 
they have detailed information with which to evaluate the effectiveness of instructional materials, 
strategies, and approaches for educating different types of students (e.g., students with 
disabilities, English Language Learners, students whose achievement is well below or above 
grade level).  
 
The State shall provide its detailed plan for this criterion in the text box below. The plan should 
include, at a minimum, the goals, activities, timelines, and responsible parties (see Reform Plan 
Criteria elements in Application Instructions or Section XII, Application Requirements (e), for 
further detail). Any supporting evidence the State believes will be helpful to peer reviewers must 
be described and, where relevant, included in the Appendix. For attachments included in the 
Appendix, note the location where the attachment can be found. 
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C(3)(i) Increasing acquisition, adoption, and use of local instructional improvement 

systems  

RIDE’s theory of action emphasizes that effective teachers and effective leaders must be 

supported by comprehensive student-centered systems, including data systems. One of RIDE’s 

most important state roles, therefore, is to support LEAs’ efforts to improve student academic 

achievement by giving them the data and tools necessary to track students’ progress relative to 

the standards and to use this information to inform instruction. Because of our small size and the 

significant investments that the state has already made in data infrastructure and training, Rhode 

Island is poised to use Race to the Top funds to implement a statewide instructional 

improvement system that can be used by all LEAs in the state. This system can be used by and 

benefit multiple stakeholder groups. By implementing a statewide instructional improvement 

system, we will realize financial efficiencies while enabling Rhode Island LEAs to have access 

to a much more sophisticated and robust system than they could afford on their own.  

Benefits of the Instructional Improvement System 

This instructional improvement system will enable educators to access and analyze data 

showing how their students are performing against state standards and to use this knowledge to 

provide students with appropriate instructional supports. The system will also enable school 

leaders to access, analyze, and act on the differentiated strengths and needs of their teachers and 

to provide teachers with appropriate professional development, resources and assistance. 

Educators will be able to use customized data dashboards described in Section C (2) to 

access instructional improvement systems that connect them to a rich array of tools and 

instructional resources. Teachers can use these materials to match instructional strategies and 

interventions to gaps in student learning identified by data analysis. For example, if the 

dashboard report indicates that a teacher’s students are struggling with a particular concept, the 

instructional improvement system will enable the teacher to access lesson plans for that concept 

developed by highly effective teachers, as well as formative assessments she can use to evaluate 

whether her students are learning the concept. The instructional improvement system will also 

integrate the standards-aligned units of study that LEAs are developing as part of the curriculum 

work described in B (3). The system will provide teachers and principals with a wide variety of 

tools and capabilities, including: 
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• Collection and retention of all local assessment data—including products currently in use 

that are already aligned with state standards, as well as custom or homegrown 

assessments; 

• Access to model lesson plans and units of study; 

• Access to annotated student work aligned with standards that provide models of 

proficient work across grade levels; 

• Access to a large bank of test items mapped to state standards; 

• Ability to generate and print tests, collect data with ease, and view results immediately; 

• Ability to know how a student is performing relative to the state’s expectations, based on 

an array of assessment tools; 

• Ability to access and use all data collected on a student, including attendance, discipline, 

and state summative test scores; and 

• Ability to analyze the longitudinal picture of each student’s performance from the point 

of entry into system through graduation. 

Through the data dashboards, educators and school leaders will be able to review 

individual, class, and grade-level performance throughout the school year for all their students 

and teachers.  

RIDE will design and implement a customizable instructional improvement platform at 

the state level, using existing systems and tools as well as national best practices. RIDE will 

develop an RFP with input from all participating LEAs to ensure that local systems meet the 

global requirements and that all educators in Rhode Island have a high-quality instructional 

improvement system. Participating LEAs will have opportunities to provide input on the 

platform’s design. This will ensure that the platform meets local needs, that local educators are 

comfortable with the system, and that the system leads to improved instructional practices and 

student outcomes. 

Supports to Educators on the Instructional Improvement System 

To provide teachers and principals ongoing support in using these tools effectively, RIDE 

will develop a series of easily accessible, Web-based toolkits that will support educators in 

accessing and using data. Resources will include recorded webinars and online training guides 

and manuals, as well as toolkits designed to fit the needs of each user group (teachers, 

administrators, students, parents, researchers, and the broader public). RIDE will also retain the 
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vendor for the instructional improvement system to provide ongoing “help desk” support that 

teachers, principals, and district staff can access for help and trouble-shooting in using the 

instructional improvement system.  Table C4 presents Rhode Island’s plan for developing an 

instructional improvement system.



Table C4 – Rhode Island’s Plan for Developing a Statewide Instructional Improvement System 
Rhode Island’s Plan for Developing a Statewide Instructional Improvement System 

Expected Outcome Activities Timeline Responsible Party 

State instructional 
improvement system 
platform developed and 
implemented 

Issue RFP for vendor to build state system 
Fall 2010 
Winter 2010-
11 

RIDE: Office of Instruction, Assessment, 
and Curriculum (IAC) 

Convene review team comprised of 
districts/educators to identify critical data 
components, assessment tools, functionality 
to be incorporated 

Winter 2010-
11 IAC 

Design/build platform Spring 2011 Vendor 
Build a series of online tools to support the 
operation and use of the instructional 
improvement system  

Summer 2011 Vendor 

Launch online tools Fall 2011 Vendor 

State online toolkits (as 
supplemental 
information/ support to 
different user groups) 
developed and used. 

Issue RFP 
Select Vendor 

Winter 2010-
11 
Summer 2011 

RIDE: Office of Data & Analysis (ODA) 

Design/build tools  
Design/build website 

Winter 2011-
12 
Winter 2011-
12 

Vendor 

Additional upgrades to tools SY 2012-13 Vendor 

School leadership 
professional 
development around 
data-driven instruction 
implemented. 

Design training model to train leaders in 
using formative and interim assessment data 
(See B(3)) 
Identify cohorts 

Winter 2010-
11 

IAC 
 
Vendor 

Cohort 1 (50 schools) 
o Summer Training Intensive 

Week 
o School Year Workshops 
o School Year Visits 

 
October 2011 
SY 2011-12 
SY 2011-12 

 
IAC 
 
Vendor 
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Cohort 2 (75 schools) 

o Summer Training Intensive 
Week 

o School Year Workshops 
o School Year Visits 

 
Cohort 3 (100 schools) 

o Summer Training Intensive 
Week 

o School Year Workshops 
o School Year Visits 

 
October 2012 
SY 2012-13 
SY 2012-13 
 
October 2013 
SY 2013-14 
SY 2013-14 



 
 
Table C5 -  Performance Measures (C)(3)(i) 
Performance measures for this criterion are optional. If the State wishes to 
include performance measures, please enter them as rows in this table and, 
for each measure, provide annual targets in the columns provided. 

A
ctual D

ata: 
B

aseline 
(C

urrent 
school year or 
m

ost recent) 

End of SY
 

2010-2011 

End of SY
 

2011-2012 

End of SY
 

2012-2013 

End of SY
 

2013-2014 

Deliver Data-Driven PD model to 225 total schools in 3 annual cohorts 
(includes principal and school leadership team)  

  50% 75% 100% 

Percentage of Rhode Island educators accessing and using IMS    20% 50% 100% 

 C-27



C(3)(ii) Supporting LEAs in providing professional development on data-driven instruction 

to drive student achievement. 

Highly effective teachers and leaders are at the heart of Rhode Island’s theory of action. 

Therefore, our plan prioritizes the provision of high-quality, targeted professional development 

on data-driven instruction to drive student achievement. If data and instructional management 

practice are to translate into improvements in the day-to-day cycle of teaching and learning in 

our classrooms, teachers must have both the skills and motivation to effectively use data to 

improve student outcomes. Rhode Island has a high-quality plan that builds skills by providing 

continuing education and support and fosters a culture of data inquiry and collaboration.  

RIDE and its local partners have extensive experience providing data-use training to 

teachers, principals, administrators, and communities. RIDE will build on these experiences to 

provide personalized training that is differentiated to reflect user needs and abilities. Through 

multiple delivery mechanisms, we will provide personalized training to account for differences 

in how adults learn. As shown in Table C6, our training experience includes on-site professional 

development, train-the-trainer groups, webinars, online tutorials, training retreats, intensive one-

on-one training, computer-assisted training, and training forums. 
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Table C6 –RIDE’s Record in Providing High-QualityProfessional Development in the Use 

of Data 

RIDE’s Record in Providing High-Quality Professional Development in the Use of Data 

• Through the Rhode Island DataHub, data stories teach Rhode Islanders how to use data 
by embedding charts and graphs into easy-to-read narratives that embed tangible data. 
This technique has been very effective working with community groups. Data stories 
make data less daunting. Included in these data stories are Web tutorials, a glossary, and 
online technical support. (See Appendix C(3)-1 for a Sample Data Story) 

• The NECAP Analysis and Reporting System, implemented in January of this year, is a 
Web-based system that supports the interactive disaggregation of data into subgroups and 
items, provides tabular and graphic displays of results, and permits users to export data in 
a variety of formats. The system allows several levels of access, from district to teacher, 
to support classroom-level decision making based on student data. 

• As part of its 2008 SLDS grant award, RIDE is implementing a Data Quality Curriculum 
Certificate Program, available online through SIFA University, with an accompanying 
incentive structure to encourage accurate data entry and to normalize state duplication. 
Modified to fit our particular state context, this program will improve the overall quality 
of data in our statewide system by providing training to local personnel in the creation, 
collection, and reporting of data. 

• The ELL Data Retreat is a process-oriented, reflective approach to utilizing ACCESS for 
ELLs® and other test data in commitment to academic language achievement 
improvement planning for English Language Learners. Based on a professional learning 
community concept and a cyclical model of implementation, the ELL Data retreat trains 
identified school and district leaders to use data collected on ELLs to observe and 
improve effectiveness in the delivery of ELL support services. 

• The thrive e-Academy, part of the state’s coordinated school health program, provides 
flexible, online professional development programs and tutorials to educators on key 
topics, including Using Health Data for Planning and Accountability. Both self-paced 
tutorials and in-depth mini-courses have a track record of increasing content knowledge, 
changing instructional practices, and improving policies and procedures.  

• Over the past two years, RIDE has conducted a series of data analysis workshops 
designed to train teachers in the use of the ATLAS protocol to look at the NECAP 
science assessment’s released item data systemically to make school-based decisions. 
The protocol can be used universally to analyze a variety of data. As a result of these 
workshops, many of the participating educators implemented the protocol in their own 
schools as all-faculty activities. RIDE has expanded upon the success of the NECAP 
science assessment data workshops and is conducting workshops using the ATLAS 
protocol to look at mathematics and literacy released item data.  

• The RIDE Office for Diverse Learners provides training to district and community 
leaders on the use of special education State Performance Plan data, particularly related 
to the School Efforts to Partner with Parents Scale, preschool outcomes, and 
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disproportionality.  
 

RIDE will take the best of these training models and use the experienced trainers in the 

state to offer teachers, principals, and administrators professional development opportunities 

tailored to their local needs and strengths.  

Because school principals set the culture for the school, our professional development in 

this area will focus heavily on principals and leaders as the necessary lever for driving cultural 

changes that support and motivate teachers to implement data-driven instruction. Because 

changing the culture in a school is a complex undertaking in which the principal needs partners, 

this professional development will focus on school leadership teams rather than on individual 

principals alone.  

RIDE’s most significant professional development investments will be in intensive, team-

based professional development designed to help principals and school leadership develop and 

propagate the structures, processes, and systems in their schools for the effective use of data by 

the entirety of the school community, especially teachers. With Race to the Top funding, 

leadership teams from nearly 75% of our schools will receive intensive training and support to 

use data to drive instruction and academic-achievement outcomes for students.  

Highly skilled trainers will equip each district and school leadership team with basic data 

and analytic competencies. Teams of leaders will learn how to implement a full-year planning, 

assessment, review/analysis, and response cycle to move every educator in their building to use 

data effectively on a daily basis to improve instruction and student outcomes. An intensive 

summer training session will equip principals and their leadership teams with the tools to return 

to their schools and implement the systems in which this work can thrive. Topics covered will 

include: 

• Maintaining a disciplined schedule for completing interim assessments; 

• Supporting scheduling efforts to create time for the staff to engage in planning sessions 

related to the data; 

• Leading the staff by example through embracing the use of the system as a tool for goal-

setting and school management; and  

• The active use of data as part of the day-to-day culture of the school. 
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At the start of the school year, RIDE will assign trainers to 10-school cohorts for the 

duration of the academic year. All principals and leadership teams from these 10 schools will 

receive their training together, creating professional learning community networks that will 

provide leadership teams a venue to share peer support, best practices, and other resources to 

sustain changes in practice beyond the training year. Principals and their leadership teams will 

attend a series of three single-day workshops during the school year, each scheduled around the 

interim assessment, which will focus on reviewing, analyzing, and utilizing real-time data 

produced by the assessment. Leaders will learn from their peers how to use the instructional 

improvement system to develop succinct data reports to derive item- and standards-level 

analysis, and how to devise action plans to quickly address specific student academic needs 

revealed in the data analysis.  

In these workshops, the trainers will be doing much more than training. They will model 

the behaviors and practices that they expect principals and leadership teams to replicate at their 

schools with their teachers: using timely and relevant data to set clear achievement targets and 

implementing a set of actions (supervision, professional development, collaboration, scheduling, 

etc.) to impact results in the short term. These sessions are, in fact, designed to hold principals 

accountable for the strategies and plans they design in response to student and teacher data and to 

prepare principals to set that same expectation for individual teachers in their lesson planning 

and delivery of instruction. We then expect principals and school leadership teams to hold their 

school and cohort colleagues accountable, and superintendents to hold their principals 

accountable.  

Following each of the day-long workshops (but before the next interim assessment), 

trainers will conduct a day-long, on-site observation, providing coaching, feedback and support 

for the leadership team in each school. The trainer will review with each principal his or her 

action plan developed after the last interim assessment, review relevant data to help the principal 

and leadership team think through how they will work with their teachers to chart the course for 

each of their classrooms, and help make any adjustments that might be necessary for their 

students to reach their interim achievement targets. Each team will discuss obstacles and 

challenges they are facing in implementing effective data-driven instruction. The trainer will lead 

them through a rubric that assesses the following critical elements: 

 C-31



• Culture & Beliefs: Does the whole school community examine, share, and take 

responsibility for the data?  

• Collecting/Examining Data: Do we collect and examine all the data that we need to get a 

full picture of student learning?  

• Planning for Improvement: Does data analysis translate into action plans that will 

improve instruction for all students?  

• Supporting Improvement: Does our professional learning cohort provide support to, and 

build capacity in, our teachers to successfully implement action plans?  

• Follow-Up/Accountability: Is everyone in the building accountable for the action plan? 

Do we measure the effectiveness of the action plan? 

• Logistics: Do we have structures and systems in place to foster success of our Data 

Meeting cycle?  

Following each interim assessment, schools will have the opportunity to improve 

curriculum alignment, identify specific and tailored actions for groups of students based on the 

outcomes on the interim assessment, identify strengths and weaknesses in content, and establish 

a school community that supports the optimal use of data. At the end of the school year, the 

trainer will meet with each cohort of principals to debrief on lessons learned throughout the 

school year, to discuss strategies and planning as they go into the summer, and to begin 

preparing for the following school year. The session will help principals think through how to 

establish calendars for assessment, plan for data review meetings with their teachers, and seek 

ongoing inter-cohort support.  

In addition to this intensive training provided to school leadership teams, RIDE will 

develop a series of interactive online tools that will be available for all educators to train them on 

the use of the instructional improvement system that builds their understanding on the role of 

formative, interim, and summative assessments. These modules can be used within schools and 

LEAs as part of ongoing professional development or accessed by individual educators as 

needed.  

These online tools will supplement the professional development and support that school 

leadership teams will be able to provide their teachers, as a result of the training that leadership 

teams will receive in data-driven instruction. By training school leaders to support their staff in 

implementing data-driven instruction, and providing supplemental resources, we will be able to 

 C-32



 C-33

ensure that all teachers are trained and supported, in a cost-effective way, to use data to improve 

instruction.  Table C7 presents the timetable and plan for developing district and school 

leadership capacity for data-driven instruction.



Table C7-Rhode Island’s Plan for Developing LEA/school Leadership Capacity for Data-Driven Instruction 

Rhode Island’s Plan for Developing LEA/School Leadership Capacity for Data-Driven Instruction 

Expected Outcome Activities Timeline Responsible Party 

Professional 
development for 
school leadership 

around data-driven 
instruction 

implemented. 

Design training model to train leaders in using 
formative and interim assessment data (See B(3)) 
Identify cohorts 

Winter 2010-
2011 

RIDE: Office of Instruction, 
Assessment, and Curriculum (IAC) 
Vendor 

Cohort 1 (50 schools) 
o Summer Training Intensive Week 
o School Year Workshops 
o School Year Visits 

Cohort 2 (75 schools) 
o Summer Training Intensive Week 
o School Year Workshops 
o School Year Visits 

Cohort 3 (100 schools) 
o Summer Training Intensive Week 
o School Year Workshops 
o School Year Visits 

 
July/August 
2011 
SY 2011/12 
SY 2011/12 
 
July/August 
2012 
SY 2012/13 
SY 2012/13 
 
July/August 
2013 
SY 2013/14 
SY 2013/14 

IAC 
 
Vendor 

State online toolkits 
(supplemental 

information/support 
to different user 

groups) developed 
and used. 

Issue RFP 
Select Vendor 

Winter  2010-
2011 
Summer 2011 

RIDE: Office of Data & Analysis(ODA) 

Design/build tools  
Design/build website 

Winter 2011-
2012 
Winter 2011-
2012 

 
Vendor 
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Additional upgrades to tools SY 2012/13 Vendor 



C(3)(iii) Make instructional improvement data and SLDS data available to researchers. 

  We will make instructional improvement data and SLDS data available to researchers 

through our existing research portal in the data warehouse, by providing public access to all 

Frequently Requested Education Data, and through publications that will be disseminated to the 

research community.  

RIDE has partnered with the Research Collaborative of Rhode Island to implement the 

Rhode Island Education Research Agenda (see Appendix C(1)-3), including an Early Warning 

Indicators system for predicting college readiness and post-high school success. Established in 

2008, the Research Collaborative is a broad and established group of social scientists and policy 

researchers across the state that was created as a part of the Urban Education Task Force to 

pursue a statewide research agenda in the service of effective education programs, policy and 

practice. 2 Completed analyses by the Collaborative include student-level mobility studies in our 

urban districts and analyses of RIDE’s persistently lowest-achieving schools. These analyses 

informed development of LEA improvement plans. The Collaborative’s next task is to develop a 

model for predicting post-high school outcomes. This model will incorporate high-quality 

longitudinal data on high school students’ academic performance, as well as the behaviors, 

environments, and processes that have been shown to predict post-secondary success. The Rhode 

Island Research Consortium is partnering with the state PK-16 Council to: 

• Perform research and analysis; 

• Sponsor trainings and professional development workshops; 

• Write and present research and policy papers; and 

• Provide ad hoc analysis and reports for the PK-16 Council. 

The Consortium in turn receives: 

• Internship opportunities for graduate students; 

• Access to agency-linked data (password protected); and 

• Sources of data for faculty and student research. 

                                                      
2 Current members are Rhode Island KIDS COUNT, the Annenberg Institute and the Urban Education Policy Program at Brown University, the 
Providence Plan, the Rhode Island Public Expenditure Council, and the Regional Educational Lab Northeast and Islands, with data support from 
RIDE and funding from the Nellie Mae Education Foundation and the Rhode Island Foundation. 
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Beyond the statewide collaborative, RIDE works with numerous research entities that help our 

state answer crucial policy questions. Examples of current research are presented in the table 

below. 

Table C8 –Rhode Island’s Research Partnerships 

Rhode Island’s Research Partnerships 

WCER 

Wisconsin Center for Education Research is conducting a research study to 

explain the relationship between academic language manifested on ACCESS 

and the state mathematics assessment. They are using Rhode Island data to 

conduct the study. WCER produced research concerning language proficiency 

growth for ELLs by age and initial proficiency level. Rhode Island used this 

research to develop our updated Title III accountability plan, recently 

accepted by the U.S. Department of Education without change. RIDE also 

uses this research to evaluate program/instructional effectiveness for ELLs 

across and among districts.  

NE-REL 

The Northeast Regional Education Laboratory conducts research on behalf of 

Rhode Island and other northeastern states. Areas of research need include 

accountability and assessment, educational equity and special populations, 

low performing schools and school improvement, highly qualified teachers, 

and core subject areas. Some of the recent and ongoing projects with Rhode 

Island have included: 

• Researching the correlation between English language proficiency and 

outcomes on state academic achievement assessments for ELLs 

• Teacher Preparation: Special Education Requirements for General 

Education Teachers 

• Impact of the Thinking Reader Software Program on Grade 6 Reading 

Comprehension, Vocabulary, Strategies, and Motivation 
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KIDS COUNT 

KIDS COUNT has produced a number of publications that inform instruction 

on behalf of the state. 

• Rhode Island KIDS COUNT Special Report: Building an Early Care 

and Educational System in Rhode Island 

• Results for Rhode Island’s Children: Progress and Challenges 

• Issue Brief: Childhood Poverty in Rhode Island: A Statistical Profile 

• Issue Brief: Parenting and Family Support 

• Merging Local Data to Explore the Experiences and Needs of Children 

of Incarcerated Parents 

• Rhode Island Early Learning Standards 

THE 
EDUCATION 
ALLIANCE 
AT BROWN 

UNIVERSITY 

The Education Alliance at Brown University is conducting an external 

evaluation of Rhode Island’s Mathematics and Science Partnership grant 

projects. As a component of the evaluations, the Education Alliance will 

conduct surveys, focus groups, analysis of student data, and artifact review. 

An annual report will be submitted to RIDE and to the U.S. Department of 

Education, and a final report will be produced at the completion of the project.



C) DATA SYSTEMS TO SUPPORT INSTRUCTION: STEM FOCUS 

 

• Over the past two years, RIDE has sponsored a series of STEM Data Workshops to provide 

training to educators in the use of protocols designed to observe, analyze, and construct 

action steps using assessment data.  In November RIDE conducted 7 workshops that trained 

teachers in the use of the ATLAS protocol to look at data systematically in order to make 

school-based decisions.  As a result of this workshop, many of these educators implemented 

the protocol in their own schools as all-faculty activities.  Workshops for training in the use 

of ATLAS protocol to focus on mathematics and literacy released-item data are planned for 

late April and early May of 2010. 

 

• As a result of RIDE’s emphasis on the use of data to focus on instruction, major programs 

such as the $12.5 million NSF-funded Rhode Island Technology Enhanced Science program 

and PROJECT SUCCESS, a multi-district collaborative advisory committee, are focusing 

their programs based upon gap analyses generated through a variety of data sources.  The 

programs are then aligned to address the needs of the participating LEAs. 

 

• Title II (d) federal funds, through E2T2, have financed the Rhode Island Teachers and 

Technology Initiative (RITTI) program.  The focus of the program is to bring technology to 

the hands of students as well as provide effective professional development embedded in real 

work and real efforts. RITTI and E2T2 have trained more than 1,500 teachers in the in the 

use of educational technology, data systems, and analysis of data 

 

• Focusing on mathematics, the I CAN Learn pilot program is a data-rich environment to 

support math instruction.  I Can Learn, designed to support special needs students, generates 

an abundance of data to educators around student performance to foster more precise school-

based decisions. (See Appendix STEM2 - RI STEM Initiatives Inventory.) 

 

 C-39




