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IV.  APPLICATION ASSURANCES AND CERTIFICATIONS
Race to the Top — Early Learning Challenge

(CFDA No. 84.412)

Legal Name of Applicant Applicant’s Mailing Address:
(Office of the Governor):

) 82 Smith Street
Stephen Hourahan, Office of the Governor Providence, RI 02903-1196

Employer Identification Number: Organizational DUNS:
05-6000522 183956978
Lead Agency: Rhode Island Department of Lead Agency Contact Phone: 401-222-8700

Elementary and Secondary Education )
Lead Agency Contact Email Address:

Contact Name: Deborah A. Gist i o
Deborah.Gisti@ride.ri.gov

(Single point of contact for communication)

Required Applicant Signatures (Must include signatures from an authorized representative of each
Participating State Agency. Insert additional signature blocks as needed below. To simplify the process,
signatories may sign on separate Application Assurance forms.):

To the best of my knowledge and belief, all of the information and data in this application are true and correct.
I further certify that I have read the application, am fully committed to it, and will support its implementation:

Governor or Authorized Representative of the Governor (Printed Name): Telephone:

Lincoln D. Chafee

Signa@(i(}gemor orAuthorized Representative of the Governor: Date: ,
| O ﬁ\ [T
: I

Lead Agency Authorized Representative (Printed Name): Agency Name:
Deborah A. Gist R.I. Department of Elementary
and Secondary Education
f Lead Agency Authorized Representative: Date:
Jo-7-1l
icipating State Agency Authorized Representative (Printed Name): Agency Name:
Sandra M. Powell R.I. Department of Human
Services
Signature of Participating State Agency Authorized Representative: Date:

/J@QJ /0= 7~1)
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Participating State Agency Authorized Representative (Printed Name):

Michzel Fine, MD

Signayke of Partigipating State Agdncy Authorized Representative:

Participating State Agency Authorized Representative (Printed Name):

Dr. Janice Frances

st I frnsces e e pees”

ipating State Agency Authorized Representative:

Participating State Agency Authorized Representative (Printed Name):

Steven C

| (258

ature of Participdting State Agency Authorized Representative:

8/22/2011

Agency Name:
R.I. Department of Health

Date:

wf7}”

Agency Name:

R.I. Department of Children,
Youth, and Families

Date:

/0/2]11

Executive Office of Health and
Human Services

7077/
Date:
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State Attorney General Certification

State Attorney General or Authorized Representative of the Attorney General Certification

I certify that the State’s description of, and statements and conclusions in its application concerning, State law,
statute, and regulation are complete and accurate, and constitute a reasonable interpretation of State law, statute,

and regulation:

State Attomey General or Authorized Representative of the Attorney Telephone:
General (Printed Name): 7
€7l £ M pmprrsa (401) 274-4400

Signature of the State Atigrney General or Authorized Representative of the « Date:

Attorney General : /K / %W/ L L2 O (/7////
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Accountability, Transparency, and Reporting Assurances

The Governor or his/her authorized representative assures that the State will comply with all
applicable assurances in OMB Standard Forms 424B and D (Assurances for Non-Construction
and Construction Programs), including the assurances relating to the legal authority to apply for
assistance; access to records; conflict of interest; merit systems; nondiscrimination; Hatch Act
provisions; labor standards, including Davis-Bacon prevailing wages; flood hazards; historic
preservation; protection of human subjects; animal welfare; lead-based paint; Single Audit Act;
and the general agreement to comply with all applicable Federal laws, executive orders, and
regulations. :

e With respect to the certification regarding lobbying in Department Form 80-0013, no
Federal appropriated funds have been paid or will be paid to any person for influencing
or attempting to influence an officer or employee of any agency, a Member of Congress,
an officer or employee of Congress, or an employee of a Member of Congress in
connection with the making or renewal of Federal grants under this program; the State
will complete and submit Standard Form-LLL, "Disclosure Form to Report Lobbying,"
when required (34 C.F.R. Part 82, Appendix B); and the State will require the full
certification, as set forth in 34 C.F.R. Part 82, Appendix A, in the award documents for
all subawards at all tiers.

e The State and other entities will comply with the following provisions of the Education
Department General Administrative Regulations (EDGAR), as applicable: 34 CFR
Part 74 -- Administration of Grants and Agreements with Institutions of Higher
Education, Hospitals, and Other Non-Profit Organizations; 34 CFR Part 76 -- State-
Administered Programs, including the construction requirements in section 75.600
through 75.617 that are incorporated by reference in section 76.600; 34 CFR Part 77 --
Definitions that Apply to Department Regulations; 34 CFR Part 80 -- Uniform
Administrative Requirements for Grants and Cooperative Agreements to State and Local
Governments, including the procurement provisions; 34 CFR Part 81 -- General
Education Provisions Act—Enforcement; 34 CFR Part 82 -- New Restrictions on
Lobbying; 34 CFR Part 85 — Government-wide Debarment and Suspension
(Nonprocurement).

Governor or Authorized Representative of the Governor (Printed Name):

Lincoln D. Chafee

Signaguze: Date: ‘ P
(; é od 1

L
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V. ELIGIBILITY REQUIREMENTS

The State must meet the following requirements to be eligible to compete for funding under this
program:

(&) TheLead Agency must have executed with each Participating State Agency a Memorandum
of Understanding (MOU) or other binding agreement that the State must attach to its application,
describing the Participating State Agency’ s level of participation in the grant. (See section X111.) Ata
minimum, the MOU or other binding agreement must include an assurance that the Participating State
Agency agrees to use, to the extent applicable--

(1) A set of statewide Early Learning and Development Standards;

(2) A set of statewide Program Standards;

(3) A statewide Tiered Quality Rating and Improvement System; and

(4) A statewide Workforce Knowledge and Competency Framework and progression of
credentials.

List of Participating State Agencies:

The applicant should list below all Participating Sate Agencies that administer public funds
related to early learning and devel opment, including at a minimum: the agencies that administer
or supervise the administration of CCDF, the section 619 of part B of IDEA and part C of IDEA
programs, State-funded preschool, home visiting, Title | of ESEA, the Head Sart State
Collaboration Grant, and the Title V Maternal and Child Care Block Grant, as well as the Sate
Advisory Council on Early Childhood Education and Care, the Sate's Child Care Licensing
Agency, and the State Education Agency.

For each Participating State Agency, the applicant should provide a cross-reference to the place
within the application where the MOU or other binding agreement can be found. Insert
additional rows if necessary. The Departments will determine eigibility.

Participating State Agency | MOU Location in | Funds/Program(s) administered by the

Name (* for Lead Agency) Application Participating State Agency

Rhode Island Department of | Appendix 12 State Education Agency; State Pre-K; Part

Education* B of IDEA; Title| of ESEA; ACF ARRA
funds supporting the Rl Early Learning
Council

Rhode Island Department of | Appendix 12 Child Care Development Fund; Head Start

Human Services Collaboration Grant

Executive Office of Health | Appendix 12 Part C of IDEA

and Human Services

Rhode Island Department of | Appendix 12 TitleV Materna and Child Health Block

Health Grant; Maternal Infant and Early

Childhood Home Visiting
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Rhode Island Department of | Appendix 12 Child Care Licensing
Children, Y outh and

Families

Rhode Island Early Appendix 12

Learning Council

(b) The State must have an operational State Advisory Council on Early Care and
Education that meets the requirements described in section 642B(b) of the Head Start Act (42
U.S.C. 9837b).

The Sate certifies that it has an operational State Advisory Council that meets the above
requirement. The Departments will determine eigibility.

Hyes
O No

(c) The State must have submitted in FY 2010 an updated MIECHV State plan and FY
2011 Application for formula funding under the Maternal, Infant, and Early Childhood Home
Visiting program (see section 511 of Title V of the Social Security Act, as added by section 2951
of the Affordable Care Act of 2010 (P.L. 111-143)).

The Sate certifies that it submitted in FY 2010 an updated MIECHV Sate plan and FY
2011 Application for formula funding, consistent with the above requirement. The Departments
will determine eligibility.

Hyes

O No
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VI. SELECTION CRITERIA
Sdection criteria are the focal point of the application and peer review. A panel of peer

reviewerswill evaluate the applications based on the extent to which the selection criteria are
addressed.

Core Areas -- Sections (A) and (B)

Sates must addressin their application all of the selection criteriain the Core Areas.
A. Successful State Systems

(A)(1) Demonstrating past commitment to early learning and development. (20 points)

The extent to which the State has demonstrated past commitment to and investment in
high-quality, accessible Early Learning and Devel opment Programs and services for
Children with High Needs, as evidenced by the State' s—

(a) Financia investment, from January 2007 to the present, in Early Learning and
Development Programs, including the amount of these investmentsin relation to the
size of the State' s population of Children with High Needs during this time period;

(b) Increasing, from January 2007 to the present, the number of Children with High
Needs participating in Early Learning and Devel opment Programs,

(c) Existing early learning and development legislation, policies, or practices; and

(d) Current statusin key areas that form the building blocks for a high quality early
learning and development system, including Early Learning and Devel opment
Standards, Comprehensive Assessment Systems, health promotion practices, family
engagement strategies, the development of Early Childhood Educators, Kindergarten
Entry Assessments, and effective data practices.

In the text box below, the State shall writeits full response to this selection criterion. The
Sate shall include the evidence listed below and describe in its narrative how each piece of
evidence demonstrates the State’ s success in meeting the criterion; the Sate may also

include any additional information it believes will be helpful to peer reviewers. If the Sate
has included relevant attachments in the Appendix, these should be described in the narrative
below and clearly cross-referenced to allow the reviewers to locate them easily.

Evidencefor (A)(1):
e The completed background data tables providing the State' s baseline data for--
0 Thenumber and percentage of children from Low-Income familiesin the State, by
age (see Table (A)(1)-1);
0 Thenumber and percentage of Children with High Needs from special populationsin
the State (see Table (A)(1)-2); and
0 Thenumber of Children with High Needs in the State who are enrolled in Early
Learning and Development Programs, by age (see Table (A)(1)-3).
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o Datacurrently available, if any, on the status of children at kindergarten entry (across
Essential Domains of School Readiness, if available), including data on the readiness gap
between Children with High Needs and their peers.

e Datacurrently available, if any, on program quality across different types of Early
Learning and Development Programs.

e The completed table that shows the number of Children with High Needs participating in
each type of Early Learning and Development Program for each of the past 5 years
(2007-2011) (see Table (A)(1)-4).

e The completed table that shows the number of Children with High Needs participating in
each type of Early Learning and Development Program for each of the past 5 years
(2007-2011) (see Table (A)(1)-5).

e The completed table that describes the current status of the State’ s Early Learning and
Development Standards for each of the Essential Domains of School Readiness, by age
group of infants, toddlers, and preschoolers (see Table (A)(1)-6).

e The completed table that describes the elements of a Comprehensive Assessment System
currently required within the State by different types of Early Learning and Devel opment
Programs or systems (see Table (A)(1)-7).

e The completed table that describes the elements of high-quality health promotion
practices currently required within the State by different types of Early Learning and
Development Programs or systems (see Table (A)(1)-8).

e The completed table that describes the elements of a high-quality family engagement
strategy currently required within the State by different types of Early Learning and
Development Programs or systems (see Table (A)(1)-9).

e The completed table that describes all early learning and devel opment workforce
credentials currently available in the State, including whether credentials are aligned with
a State Workforce Knowledge and Competency Framework and the number and
percentage of Early Childhood Educators who have each type of credential (see Table
(A)(1)-10).

e The completed table that describes the current status of postsecondary institutions and
other professiona development providersin the State that issue credentials or degrees to
Early Childhood Educators (see Table (A)(1)-11).

e The completed table that describes the current status of the State’ s Kindergarten Entry
Assessment (see Table (A)(1)-12).

e The completed table that describes all early learning and development data systems
currently used in the State (see Table (A)(1)-13).

10
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Successful State Systems
(A)(1) Demonstrating Past Commitment to Early L ear ning and Development

Rhode Island is a state of 1 million people, with 53,562 young children from birth to
kindergarten entry. Our demographics mirror those of the nation, with avery diverse child
population, alarge immigrant population, alarge number of English learners from across the
globe, and a growing population of young minority children —many of whom live in poverty or
in low-income families. A full 44 percent of Rhode Island infants are born to mothers with a
high-school diplomaor less. Latino children now comprise more than 20% of Rhode Island’s
child population, with many speaking Spanish as afirst or only language. Rhode Island ranks
22" (with 1% being best) in the nation and 6" in New England for childhood poverty, with 19%
of children living in poverty. According to the 2010 Census Bureau’s American Community
Survey, 19% of Rhode Island children live in families with income below the federal poverty
threshold. With 41 percent of children living in poverty, Providence was the third-poorest city
for children in America, tied with New Orleans as of the 2000 U.S. Census.

Rhode Island’ s families have been particularly hard hit with the deep and long-lasting
national and state economic recession. The recession began earlier in Rhode Island and is lasting
longer than in many other states. Rhode Island continues to have higher than average
unemployment at 10.6 percent, as of August 2011 (6™ highest in the nation, down from 1% and
2" highest at the height of the recession). Experts estimate that between 20 percent and 25
percent of Rhode Islanders have been out of work long-term. Home-foreclosure rates are also
higher than the national average, with Rhode Island placing in the top five (with 1¥ being worst)
for new-home foreclosures during the first quarter of 2011.

Rhode Island’ s response to the Race to the Top Early Learning Challenge outlines a bold
agendato close the significant learning and health disparities that place so many children at risk
for academic, behavioral, and socia challenges throughout their school career and limit their
economic prospects as they enter adulthood. Rhode Island is an ideal |aboratory when it comes
to implementing policies and programs that improve child outcomes. A small state with a strong
track record for leadership on early childhood learning and devel opment, Rhode Island will be
able to show how systems that are aligned can go to scale quickly and lead to measurable
progress in achieving equity and closing the gaps in school readiness and child outcomes. With

11
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one statewide community foundation and one statewide United Way that have both shown
exemplary leadership and investment in early childhood, Rhode Island isin an ideal position to
leverage private sector resources that will accelerate the progress that we will be able to make
with the Race to the Top Early Learning Challenge investment.

Rhode Iland’'s Track Record of Leadership

Rhode Island has along history of leadership in developing policies and programs that
improve access, quality, and affordability of early learning programs for young children from
birth through the early school years. Rhode Island was the first state to enact Head Start only
legislation, in 1986, providing contributive support to existing federal programs, and in 1988
fully funded afive hundred child Head Start expansion. Our strategic vision to improve
children’s school readiness began in earnest in 1998 with the passage of Sarting RIght, a
comprehensive piece of legidation that included strong licensing regulations, an entitlement to
child-care subsidy for working families with incomes at or below 225 percent of the federal
poverty level, reimbursement rates set at the 75" percentile of the market rate, health-insurance
subsidies for center-based and family child-care providers, and comprehensive services provided
to the lowest-income children. Out of this legislation came investments that supported core
components of a comprehensive early childhood system, including early learning standards for
children ages 3-5, professional development, and program-quality improvement. Demonstrating
its strong commitment to funding high-quality child care as a critical foundation for early
learning and development for the state’s youngest children, Rhode Island dramatically increased
its investment in the child-care subsidy program between 2000 and 2006. By 2006, Rhode
Island was providing more state funding for child care on a percentage basis than any other state.

The State has been facing maor budget deficits since 2004, as well as historically high
unemployment rates, declining tax revenues, and a high number of home foreclosures. While
our statewide budget crisis has resulted in reduced state funding for child care, Rhode Island
continues to invest asignificant portion of TANF funds into the child-care subsidy system,
ranking among the top 13 states for TANF transfers to the child-care subsidy system. Rhode
Island also has a history of investing State funds to supplement the federal investment in Head

Start, enabling more low-income children to access Head Start services.

12
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While state economic and budget conditions resulted in reduced State funding for the
Child Care Subsidy Program and Head Start programs in 2007 and 2008, over the past few years
we have seen state funding for early learning programs stabilize - with a stronger focus on
quality. Itisimportant to emphasize that, despite major budget deficits since 2007, Rhode Island
leaders have continued to lead the way in improving the quality of early learning programs
across the state, with a particular emphasis on programs that serve Children with High Needs.
Two important system-building initiatives were devel oped during these lean budget years: 1) the
design, pilot phase, and statewide implementation of BrightStars, Rhode Island’ s research-based
Tiered Quality Rating and Improvement System(TQRIS); and 2) the planning and design of the
State Pre-K Program and the work to include the State Pre-K Program as a categorically funded
program in Rhode Island’ s newly adopted Education Funding Formula, which successfully
passed the General Assembly in 2010. Funding for the State Pre-K program, as a categorical
program in the school funding formula, will start to flow in State FY 2013 and will ultimately
expand over ten years to $10 million per year, serving 1,100 children in full-day (6 hour), high-
quality State Pre-K programsin Rhode Island’ s highest need communities.

These critical system-building efforts have led to lasting change by emphasizing
increased access to high-quality early learning programs. Rhode Island will build on its strong
foundation to create the coordinated, comprehensive State system envisioned by State leaders
and described in this application — specifically, a system that promotes school readiness for
Children with High Needs by increasing access to high-quality early learning programs.

Through the implementation of the Starting RIght law and other collaborative interagency efforts
over the past decade, Rhode Island has built a comprehensive infrastructure for the early learning
and development system that includes strong collaboration across the State agencies accountable
for early learning and development programs, a commitment to broad community and provider
participation in planning and implementation of new initiatives, strong child-care licensing
regulations that have been ranked among the best in the country and Child Care Assistance
Program (CCAP) policies that have prevented waiting lists and have encouraged familiesto

choose licensed care over unregulated care.

Successful Interagency Initiatives for Young Children
Rhode Island has along and successful history of cross-agency collaboration to improve

13
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the school readiness of young children with high needs, including children who are low-income,
who have specia needs, who are English-language learners, or who are vulnerable due to
homelessness or involvement in the child-welfare system. In 1996, the Rhode Island Children’s
Cabinet, made up of all department directors from State agencies serving children and families,
adopted a set of goalsfor children, including the goal that “ All children will arrive at school
ready to learn.” That goal set the stage for an unprecedented policy collaboration that continues
today. Inthe mid-1990s, al State departments that serve young children and their families came
together to prioritize the policy steps that needed to be taken to achieve the goal of school
readiness for al children, with a particular focus on high-need children. A public-private
partnership, consisting of State agency directors (Department of Human Services, Department of
Education, Department of Health, and Department for Children, Y outh, and Families) and staff
and community leaders from the early care and education field came together to craft Starting
Right, the comprehensive initiative described above. This strong base of collaboration across
State agencies in Rhode Island continues today and is strengthened and formalized through the
Rhode Island Early Learning Council, Rhode Island’ s Statewide Early Education Advisory
Committee, as defined in the federa Head Start Reauthorization Act of 2007.

Rhode Island Early Learning Council

The Rhode Island Early Learning Council is made up of 24 key leaders representing all
the sectors of the early learning and development field and is co-chaired by the Commissioner of
Education, Deborah A. Gist, and by Elizabeth Burke Bryant, the Executive Director of Rhode
Island KIDS COUNT, an independent children’s policy and research organization. The Rhode
Island Early Learning Council’s overarching goal is “to expand access to ensure that more
children, particularly from low-income and vulnerable families, participate in high-quality early
learning programs, including high-quality child care (both center-based and family child-care
homes), Head Start, Early Head Start, Pre-K, Early Intervention, preschool Special Education,
and full-day kindergarten.” A list of Early Learning Council membersisin Appendix 1 — Rhode
Island Early Learning Council Ensuring Access to High-Quality Early Learning and
Development Programs.

The Rhode Island Early Learning Council focuses its work on eight key areas, including:
Quality Incentives and Supports; Early Learning Access,; Early Learning Data System; Early

14



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

Learning Standards; Kindergarten Assessment; Alignment of Program Standards; Professional
Development; and, Higher Education. The State capitalized on the recent opportunity to use
federal resources to support the work of its Early Learning Council and developed a strategic
plan that aligns well with the criteria outlined in this application. This strategic plan positions
the State well because planning, community consensus, and work for key projects that are
proposed in this application are already underway. The Council receives regular updates and
reports on current enrollment and participation in State early learning programs, has formed an
Early Learning Access Team, and, in March 2011, approved alist of priority strategies to expand
access for young children. More information on these priority strategies can be found in
Appendix 2 — Rhode Island Early Learning Council Access Priorities.

The Early Learning Council has spearheaded the devel opment of the RTT-ELC
application and will work with all of the State agency directors to ensure that the work is
implemented according to the goals. Between August 19" and October 5™ there were four
meetings of the Council to develop this application, two public forums to get input on the reform

strategies, as well as meetings with all key committees/organizations working on early learning.

Successful Sart — Rhode Island’ s Early Childhood Comprehensive System

Building on the ambitious foundation of Starting RIght, Successful Start is Rhode
Island’ s Early Childhood Comprehensive Systems Plan, adopted by the state in 2005 after a
planning process that involved more than 200 State department and community leaders
representing all domains of child development. The Successful Start Plan describes goals,
objectives, and implementation strategies that will improve and coordinate services, resulting in
improved child and family outcomes. Successful Start partners work collaboratively and across
State departments to ensure that all young children reach their full potential, through a system of
services that promotes healthy socia-emotional development, quality early care and education,
coordinated medical homes, and effective parent education and family-support services.

This strong base of interagency collaboration and community input into policy and
planning is an excellent foundation for the work that will proceed as we implement the Race to
the Top Early Learning Reform Plan proposed here. Rhode Island has a history of collaborative
work that will ensure that we will achieve an aligned and effective early learning and
development system that includes resources and accountability across all state agencies as well

15



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

as across the public and private sectors. Establishing a state tiered quality rating system
(BrightStars), establishing the TEACH scholarship program, and investing in evidence-based
home visiting, including the start-up and implementation of the Nurse Family Partnership in
Rhode Island, were key strategies in Successful Start that have al been implemented since the
plan was published in 2005. More information on Successful Start can be found in Appendix 3 —
Successful Sart, Rhode Island’s Comprehensive Early Childhood System Plan, 2005.

Evidence-Based Home Visiting

Asaresult of the Successful Start planning process as well as Rhode Island’ s successful
application in 2008 for the Administration for Children and Families, Evidence-Based Home
Visiting Initiative, Rhode Island launched the state’ s first Nurse-Family Partnership program,
with ablend of state and federal funding, as a strategy to reduce child maltreatment and improve
child and family outcomes. The Nurse-Family Partnership program is a nationally recognized,
intensive and comprehensive home visiting program for families of young Children with High
Needs. The Nurse-Family Partnership program was launched in Rhode Island in 2010 with 100
familiesand isfunded at alevel of $6,500 per family per year to cover the cost associated with
hiring and retaining qualified nurses to deliver the program and a dedicated Spanish-English-
Portuguese interpreter fully trained in the model to meet the needs of our diverse young families.

The launch of the NFP program resulted from Rhode Island’ s state agencies working
with non-profit advocates and providers to reach a clear goal — to offer evidence-based home
visiting to Rhode Island’ s highest needs children. Rhode Island is a recent recipient of a
competitive development grant through the federal Maternal Infant and Early Childhood Home
Visiting Program, which will enable Rhode Island to more than double the capacity of the
existing Nurse-Family Partnership program (to 225 families) as well as to provide funds to start
up the evidence-based Healthy Families America program as a new resource for families of

infants and toddlers and to provide support to some existing Parents as Teachers programs.

Pre-K as Part of the Rhode Island Education Funding Formula
Despite difficult economic times, Rhode Island continues its commitment to expanding
access to high-quality early learning and development programs and to building high-quality,

evidence-based system components of our early learning and development system. Under the

16
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leadership of our Governor, the Commissioner of Elementary and Secondary Education, and the
Rhode Island General Assembly, Rhode Island has become one of a handful of Statesto
prioritize early education by including funding for the State Pre-K program as a core part of its
new education funding formula. The funding formula legislation passed in 2010 and Pre-K will
be funded as a categorical program within the funding formula beginning in 2012 pursuant to a
ten-year Pre-K expansion plan. This achievement has been the result of extraordinary
interagency collaboration coupled with deep and focused input from a wide range of
stakeholders across al parts of the early learning and development community.

In both State Fiscal Y ears 2010 and 2011, State funding for Pre-K was built into the
Rhode Island Department of Education’s budget. These State funds, coupled with Title | funding
from two local school districts, Providence and Central Falls, supported the implementation of
seven Pre-K Demonstration Project classrooms. Rhode Island’ s Pre-K program uses a mixed
delivery system that includes public schools, child-care centers, and Head Start programs,
providing high-quality, six-hour Pre-K programs for 4-year-olds. Funding for the State Pre-K
program is designed to support high-quality program standards and competitive staff salaries,
with funding levels set at $9,300 per child per year. Rhode Island’s State Pre-K program is one
of only five public Pre-K programs in the country that meet al ten of the National Institute for
Early Education Research quality benchmarks. In State Fiscal Y ear 2012 (school year 2011-
2012), the Pre-K Demonstration program has continued with six classrooms, funded with bridge
funding provided through a combination of state funds, District Title | funds and private funds.
This bridge funding supports the Pre-K program classrooms during the transition from being a
program funded within the Rhode Island Department of Education’s Budget to being a program
funded within the new school funding formulathat will beginin State Fiscal Y ear 2013 (school
year 2012-2013). Theten-year expansion plan for Pre-K as part of the Education Funding
Formulawill grow the State investment in Pre-K to $10 million per year, beginning with

communities with the highest concentrations of |ow-income children.

Rite Care — High-Quality, Comprehensive Health Care for Rhode Island Children

Rhode Island uses a*“whole child” approach to school readiness, especially when
attempting to improve outcomes for Children with High Needs. Rhode Island’ s work during the
past 15 years has centered on the core premise that if we are too close the preparation gap that is

17
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evident at school entry, we must use arange of strategies and interventions, including high-
quality early learning opportunities beginning at birth; access to health, mental health, and child-
development services; and the engagement of families to put young children on the path for
success. Rhode Island has demonstrated an unwavering commitment to ensuring all children
have access to high-quality, comprehensive health-insurance coverage through the State’ s
nationally recognized Rite Care/RIte Share program. Between 2007 and 2009, 7.7 percent of
Rhode Island’ s children under age 18 were uninsured, compared with 10.3 percent of childrenin
the nation. Children who have health-insurance coverage are more likely to receive preventive
care, be screened for devel opmental milestones, miss fewer days of school, and get treatment for
common illnesses, chronic conditions, and emergencies. RIte Smilesis a dental-benefits manager
program that has dramatically increased access to regular preventive dental care for low-income
children. Another key asset isthat Rhode Island provides universal newborn screening to all
infants and enters the datainto KIDSNET, a public health data system that is used by primary
care providersto identify the need for follow-up on areas of concern. This database will be
linked with Rhode Island’ s PK-20 database as we develop the Rhode Island Early Learning Data
System using a unique child identifier so that there is the ability to track progress and child

outcomes over time.

Children with High Needs Participating in Early Learning and Development Programs

Infants and Toddlers

Infants and toddlersin Rhode Island have access to early learning programs through
Early Intervention (IDEA Part C), through the Child Care Subsidy Program, and through federal
investmentsin Early Head Start. In 2010, the State’ s Early Intervention program served 3,796
children under age 3. Datafrom December 2010 show that the Child Care Subsidy Program
served 1,862 infants and toddlers. Datafrom October 2010 show that Rhode Island Early Head
Start programs served 508 children under age 3. In the chart below, the “unknown” category
includes infants and toddlers in child-care centers and family child care homesin the private
market as well as children in the care of families, friends, and neighbors who are not licensed by
the state. At the current time, the data are not available to know what type of setting children are
in unless they arein a publicly funded program, such as Early Intervention, Early Head Start,

Head Start, or the child-care subsidy system. While we know the total licensed child care
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capacity in every community in the state, we do not currently have data on actual enrollment
numbers.

The State has a so recently established a Nurse-Family Partnership (NFP) home-visiting
program to serve 100 vulnerable low-income families in the core urban region. NFP will soon
be expanded to 225 families, through the Maternal, Infant, and Early Childhood Home Visiting
Program. Through the successful competitive application for MIECHV funding, Rhode Island
will sustain and expand the Nurse-Family Partnership program and will establish a Healthy
Families America program to serve 350 additional Children with High Needs and their families.

Rl Infants & Toddlers in Early Learning Programs

M Early Intervention
M Early Head Start
Child Care Subsidy

m Unknown

Early Intervention Program (IDEA Part C)

Rhode Island receives national recognition for strong participation in Early Intervention
(IDEA, Part C). Our IDEA, Part C program is ranked first in the nation for both children under
age 3 and children under age 1 receiving Part C services, among States with moderate eligibility
standards, and 4™ nationally in both categories among all states. Children eligible for Rhode
Island’ s Early Intervention program include children with a* single established condition,” a
diagnosed medical disorder bearing relatively well-known expectancy for developmenta delay,
and children exhibiting or who have been professionally determined to have a*“significant
developmental delay” in one or more areas of development (cognitive, physical, communication,
socia-emotional, and adaptive). In addition, children in Rhode Island may be éligible for Early
Intervention through a* multiple established conditions’ category, which includes children with a
history of biological and environmental issues that could negatively impact the developing
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nervous system and/or early life experiences that indicate a high probability for atypical or
delayed development. As part of Rhode Island’s Early Learning Reform Plan proposed in this
application, Early Intervention Programs across the state will be trained to use Teaching
Strategies GOLD as aformative assessment tool, in order to align with the assessments being

used in early learning programs.

Preschool-age Children

Rhode Island preschool children from age 3 to kindergarten entry have accessto early
learning programs through the State’ s Child Care Subsidy Program, preschool special education
(Part B, Section 619 services), state Pre-K, and state and federal investmentsin Head Start.
During the 2009-10 school year, there were 2,728 preschool children receiving special education
services through alocal school district and another 126 preschool children (4-year-olds)
participating in the State Pre-K program. Data from December 2010 show that there were 2,815
preschoolers receiving a child-care subsidy. In October 2010, there were 2,471 preschoolers
enrolled in Rhode Island Head Start programs. In the chart below, the “unknown” category
includes preschoolersin child-care centers and family child care homesin the private market as
well as children in the care of families, friends, and neighbors who are not licensed by the state.
At the current time, the data are not available to know what type of setting children arein unless
they arein apublicly funded program, such as Head Start, state Pre-K, preschool specid
education classrooms, or the child-care subsidy system. While we know the total licensed child
care capacity in every community in the state, we do not currently have data on actual enrollment

numbers.

Rl Preschoolersin Early Learning
Programs

2,471
B Head Start

2,728 W Special Education
Child Care Subsidy

13,781
\ 2,815 B Pre-K

126 Unknown
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Child Care Subsidy Program

Rhode Island provides child care subsidies to working families who meet the income
threshold and other digibility criteria. Rhode Island has continued to serve all eligible families
without any waiting list. Researchers have found that unregulated child careis often low quality.
Rhode Island’ s Child Care Assistance Program (CCAP) policies have encouraged familiesto
choose licensed care over unregulated care by ensuring that there is an adequate choice of
program types, including center-based and family child care options. In 2010 in Rhode Island,
71 percent of child-care subsidies were for care in alicensed child care center, 28 percent were
for care by alicensed family child-care home or group family child-care home, while only 1
percent was for care by a non-licensed relative, friend, or neighbor. More than 70% of family
child care providers speak Spanish astheir primary language. Family child careis often the
provider of choice for Rhode Island’ s Latino families, partly due to cultural and linguistic
capacity and partly due to the flexible hours that can accommodate second shift and non-
traditional work hours.

Children’s access to subsidized child care has been reduced in recent years as aresult of
State budget cuts and parents’ job loss, which makes many low-income familiesineligible for a
subsidy. In 2007, digibility for child-care assistance was reduced from 225 percent to 180
percent of the federal poverty guidelines. By helping families who work at low-wage jobs afford
reliable child care, state child-care assistance programs enable parents to have the child care they
need to maintain employment and to support their children’slearning. Children benefit when
they are enrolled in ahigh-quality early learning program with a consistent provider. 1n 2009 in
Rhode Island (the most recent market rate survey), the average annual cost for full-time child
care was $11,374 for an infant in a center; $9,119 for a preschooler in a center; and $8,303 for a
preschooler in afamily child-care home. Using afederal affordability guideline indicating that
families should spend no more than 10 percent of their gross income on child care, a Rhode
Island family would need to make at least $91,000 per year to afford the average cost of full-time
child care for one preschooler in alicensed center.

The Rhode Island Early Learning Council recognizes the importance of restoring
eigibility for the Child Care Subsidy Program back to 225 percent of the federal poverty
guidelines as a key strategy to increase access for children with high needs, and has
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recommended an interim strategy of implementing differential entrance and exit eigibility
standards. Implementation of differential eigibility criteriafor entrance versus exit would
enable low-income, working families currently enrolled in the Child Care Subsidy Program to
retain their child-care subsidy as family income climbs above the 180 percent benchmark up to
225 percent of poverty. Inthe meantime, the R.l. Department of Human Servicesis
implementing reforms designed to increase access to high-quality child care by:
e extending program €ligibility to 12 months;
e expanding to 6 weeks the amount of time children can remain in the program after a
parent’ s job loss; and
e requiring all programs receiving funding through the Child Care Subsidy Program to
participate in BrightStars, the State’s TQRIS.

Rhode Island Pre-K Program

The Rhode Island Pre-K Program, launched in the 2009-10 school year, was recognized
by the National Institute for Early Education Research as one of only five state Pre-K programs
nationally that meet all ten recommended quality benchmarks set forth by the National Institute
for Early Education Research. Rhode Island’s Pre-K Program incorporates high-quality program
standards, including requirements that the lead classroom teacher have a bachelor’ s degree and
early childhood teacher certification, that teaching assistants have a Child Devel opment
Associate certificate, and that no more than 18 children be in the class. Funding for the program,
at approximately $9,300 per child, is enough to enable programs to meet these high-quality
standards and to pay teachers competitive wages.

The Rhode Island Pre-K Program takes advantage of our existing community-based
infrastructure of programs for young children with classrooms operated by Head Start programs,
public schools (including charter public schools), and private child-care and preschool providers.
During the two-year Demonstration phase (school years 2009-2010 and 2010-2011), the State
Pre-K program served atotal of 126 children per year (7 classrooms of 18 children). A Pre-K
expansion plan that beginsin State FY 2013 (school year 2012-2013) is built into the State's
education funding formula and will expand the program over ten yearsto serve 1,100 childrenin
up to 15 communities. The expansion plan for Pre-K targets communities with high needs first

and allocates resources to ensure greater access in those communities. The measure used to
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identify these communities is the percentage of children at kindergarten entry who are eligible
for Free and Reduced Price Lunch.

Access to High Quality Early Learning Programs - Baseline Program Quality

Over the past several years, Rhode Island has placed increasing emphasis on improving
the quality of early learning programsin the state, particularly programs that serve Children with
High Needs. Rhode Island has worked with the FPG Child Development Institute at the
University of North Carolina - Chapel Hill, to conduct baseline studies of the quality of
community-based early learning and child-care programs in Rhode Island. The 2009 statewide
study of child-care centers, preschools, and center-based Head Start programs involved arandom
sample of 69 licensed early learning programs with in-depth Environment Rating Scale (ERS)
observations conducted in 50 preschool classrooms and 50 infant/toddler classrooms. Many of
the programsin this study (86 percent) served children whose families receive financial
assistance through the State’s Child Care Subsidy Program. Rhode Island’s 2009 Child Care
Center & Preschool Quality Sudy showed that:

e 6 percent of infant/toddler classrooms and 10 percent of preschool classrooms were
providing high-quality experiences for young children (rated 5.0 and above on the
ITERSR or ECERS-R);

o 74 percent of infant/toddler classrooms and 86 percent of preschool classrooms were
providing medium-quality experiences for young children (rated between 3.0 and 4.9 on
the ITERS-R or ECERS-R); and

e 20 percent of infant/toddler classrooms and 4 percent of preschool classrooms were
providing low-quality experiences (rated below a 3.0 on the ITERS-R or ECERS-R).

23



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

100%

90%
g 80%
3 70%
2 60%
50%
40%
30%
20%
10%
0%

Percentage of Clas

Quality of Center-Based Early Learning Programs

Rhode Island, 2009

@ Preschool Classrooms M Infant/Toddler Classrooms

44%

16%

4% 4%
0%

s
1.0-1.9 2.0-2.9

48%
429
6%
10;66%
BENG

3.0-3.9 4.0-4.9 5.0-5.9 6.0-7.0

Environment Rating Scale Score

More information on the quality of child care and preschools in Rhode Island can be
found in Appendix 4 — Rhode Island’s 2009 Child Care Center and Preschool Quality Sudly.

The 2010 Rhode Island Family Child Care Sudy involved arandom sample of 50
licensed family child-care homes across Rhode Island, with 94 percent reporting that they served

children whose families receive financia assistance through the Rhode Island Child Care
Subsidy Program. The study showed that:
e No family child-care homes were providing high-quality experiences (rated 5.0 and
above on the FCCERS-R);
e 36 percent of family child-care homes were providing medium-quality experiences (rated
between 3.0 and 4.9 on the FCCERS-R); and

e 64 percent of family child-care homes were providing low-quality experiences (rated less

than 3.0 on the FCCERS-R).

More information on the quality of licensed family child care homes in Rhode Island can be
found in Appendix 5 —Rhode Island’s 2010 Family Child Care Quality Study.
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Rhode Island’' s Early Learning & Development Legislation, Policies & Practices

Below isasummary of key legidlation that has been passed in support of the early

learning and development of young children in Rhode Island:

Kindergarten Screening

The Rhode Island Literacy and Dropout Prevention Act, passed in 1987, requires “all
school districts that provide elementary education to screen all children prior to, or upon, their
first entry to school to determine their level of educational readiness. .. Screening shall address
the child’'s educational development and shall be used to determine whether he or sheis
educationally disadvantaged in terms of readiness for instruction in the literacy skills of reading,
writing, speaking, listening, or mathematics.” These screenings and assessments are happening
at the LEA levd to inform kindergarten instruction using a variety of tools. The State does not
currently collect school readiness screening/assessment datafrom LEAS, and thereiswide
variability in the tools and methods used for screening. The State is committed to a statewide
comprehensive kindergarten assessment method that will be identified and implemented as
described in this application.

Quality Rating and Improvement System (QRIS)

In 2007, the R.I. General Assembly passed |egislation establishing “a voluntary quality
rating system, which will assess quality in early care and education programs and school-age
child care ... to provide a mechanism to gather data about program quality ... and report this
information to parents, providers, and other personsinterested in the quality of early care and
education programs in Rhode Island.” The legislation aso directs the four key State departments
(including the R.I. Department of Human Services; the R.I. Department for Children, Y outh, and
Families; the R.l. Department of Health; and the R.I. Department of Education) to “work
cooperatively with the Rhode Island Quality Rating System ... to ensure that all Rhode Island
children have access to quality early care and education programs.” Thislaw led to the
establishment of BrightStars, Rhode Island’s Tiered QRIS, which is the foundation upon which
much of this application is built. The fact that we have an established, research-based TQRIS is
astrength that we will build upon and use as the foundation for an aligned system of high-quality
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early learning and development programs and for increasing access to quality for Children with
High Needs across the state.

Sate Pre-Kindergarten Program

In 2008, the R.I. General Assembly passed the Pre-Kindergarten Education Act, which
recognized that “ attending high-quality early childhood education programs helps children
develop important social and cognitive skills and knowledge that prepares children to succeed in
school” and directed the R.I. Department of Education “to begin planning an initial, pilot pre-
kindergarten program that meets high-quality standards, builds on the existing early childhood
education infrastructure in the state (including child care, Head Start, and public schools), and
serves children ages 3 and 4 who reside in communities with concentrations of low-performing
schools.” The law also directs the R.I Department of Education to “work with other State
departments and private philanthropy to establish a statewide, comprehensive, research-based
early childhood workforce-devel opment scholarship program to expand the numbers of early
childhood educators with an associate’ s or bachelor’ s degree in early childhood education.” This
law led to the establishment of the Rhode Island Pre-K Program and to the launch of the
T.E.A.C.H. Early Childhood workforce-development model in Rhode Island.

Education Funding Formula

In 2010, the R.I. General Assembly enacted an education funding formula, which
includes a categorical allocation outside the district-aid formula distribution specifically
designated to increase access to high-quality early childhood education for children. The funding
formulawill increase the state investment in the Rhode Island Pre-K Program through aten year

phase in that will grow to $10 million per year, with priority for the highest-need communities.

Current Statusin Key Areas that Serve as Building Blocks

Rhode Island’ s past and current commitments include key investments that have created a
strong foundation upon which we built the reform strategies outlined in this application. This
foundation includes a history of collaborative governance, afocus on improving child outcomes
across al domains of child development, attention to early learning and development standards,

acommitment to improving the knowledge and competencies of the workforce, and a clear focus
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on improving program quality. All of Rhode Island’ s past and present early childhood initiatives
have benefited from the strong, consistent participation of the full breadth of our early childhood
community, from Head Start to center-based and family child care associations, to children’s
health and development |eaders and early childhood educators. System-building efforts are most
successful when they have deep community connections to the early childhood teachers and
caregivers on the front lines. Rhode Island also has a track record of engaging and supporting
familiesin early learning and development programs and for ensuring that parent engagement
and involvement are built into our program quality standards.

Rhode Island’ s early childhood system-building successes, including funding to establish
BrightStars TQRIS, T.E.A.C.H., and the Rhode Island Child Care Facilities Fund, have received
the consistent financial support of private philanthropy, including the United Way of Rhode
Island, the Rhode Island Foundation, and the Nellie Mae Education Foundation, in addition to
the critical public-sector funding from the Rhode Island General Assembly and core State agency

partners.

Early Learning Standards— Current Status

The Rhode Island Early Learning Sandards were devel oped by a collaborative planning
group under the leadership of the R.I. Department of Education and the R.l. Department of
Human Services to define what preschool children should know and be able to do as they exit
preschool programs to enter kindergarten. Efforts were made to aign these standards with the
Head Start Child Outcomes framework and Grade Level Expectations for Kindergarten. Current
standards were released in 2003. These standards were devel oped with the input of Latino
providers and parents, through participation in planning meetings as well as focus groups.
Materias are available in both Spanish and English. More information on these standards can be
found in Appendix 6 — Rhode Island Early Learning Standards for Preschoolers.

A critical next step for Rhode Island isto expand the Rhode Island Early Learning
Standards and the accompanying supports (e.g., professional development, technical assistance,
family engagement activities) to be used by programs serving infants and toddlers. Rhode Island
has implemented focused strategies to ensure that the early learning workforce understands the
standards and how to use them in preschool classrooms and programs. Currently, the State

offers free, intensive training to support early childhood educators and administratorsin
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understanding and using Rhode Island Early Learning Standards. Additionally, atechnical-
assistance initiative for programs and training specifically for families were developed. These
training and technical assistance initiatives will be addressed in detail in section C(1).

BrightStars, Rhode Island’ s tiered quality-rating and improvement system for child care
and early learning programs, requires Rhode Island Early Learning Standards training certificates
as evidence of teacher and administrator qualifications, and the system reviews curriculum to
ensure alignment with the Rhode Island Early Learning Standards. 1n addition, the R.
Department of Education’s preschool-approva program standards, the Comprehensive Early
Childhood Education Program Standards, require that curriculum, child assessment, and family
engagement be aligned with the Rhode Island Early Learning Standards and require Rhode
Island Early Learning Standards training certificates as evidence of teacher and administrator
qualifications. More information on the preschool approval standards can be found in Appendix
7 - Comprehensive Early Childhood Education Program Standards. Standards for the Approval
of Preschool and Kindergarten Programs.

Rhode Island’ s workforce knowledge and competencies framework identifies knowledge
and skills specific to understanding and using the Rhode Island Early Learning Standards. More
information on the competencies for teachers and teacher assistants in classrooms serving
children birth to age 5 can be found in Appendix 8 — The Rhode Island Workforce Knowledge
and Competencies for Early Care Educators.

Comprehensive Assessment Systems— Current Status

Developmental Screening

Rhode Island has a strong foundation promoting access to regular developmental
screening through medical homes. In 2008, changes were made to Rhode Island’ s Early Periodic
Screening and Treatment (EPSDT) schedule, making it consistent with the American Academy
of Pediatric recommendations that screening tests for children ages birth through three (B-3)
should be administered regularly, at the 9-, 18-, and 30-month visits. Thissystem is currently
being enhanced so that providers are encouraged to include a specific social-emotional health
screening. The strength of our developmental screening system is another example of cross-

departmental partnerships that have resulted in improved practices that support school readiness.
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Rhode Island’ s Watch Me Grow Program is managed by the R.l. Department of
Health, in partnership with the Rhode Island Chapter of the American Academy of Pediatrics, to
promote integrating systems of developmental screening and follow-up. Child-care providers
and primary-care providers are supported to implement a system of regular developmental
screening consistent with the enhanced EPSDT schedule, using standardized tools. Providers are
also supported to collect data about the screening rates and results as well asto ensure that
families receive appropriate follow-up. This program provides training and technical assistance
to health-care and child-care providers to help them provide developmental screening to
children, work with parents to access services for children if developmental problems are
identified, and answer questions from parents about their children’s development. Rhode Island
recently adopted the devel opmental -screening schedule recommended by Bright Futures (AAP)
through EPSDT so that health-care providers can bill for developmenta screening during the
early childhood years.

For children ages 3 through 5, developmental screening is universally available through
each local school district’s Child Outreach screening program. The Child Outreach screening
program is designed to screen al children ages 3to 5 years old annually. The screenings are
conducted by local school districts using valid and reliable screening instruments that address
each of the following areas: vision, hearing, speech/language skills, social/emotional
development, and general development (including, but not limited to, gross and fine motor skills,
language, and cognition). Rhode Island has a goal of screening 80 percent of 3- to 5-year-olds
and has been making steady progress within the last several years. Currently, approximately 63
percent of Rhode Island’ s 3- to 5-year-old population is being screened, with some districts
reaching higher percentages than others. More information on the Child Outreach Program can
be found in Appendix 9 - Child Outreach Screening Guidelines.

Formative Assessments

A clear goal of the Rhode Island Early Learning Standards Project isto ensure that
children are making progress on each of the RIEL S learning objectives so that they enter
kindergarten with a strong foundation for learning. The alignment of child assessment practices
with the RIELS learning goals for the purpose of informing curriculum development has been a
core focus of the RIELS professional devel opment mentioned above. 1n 2005, when the Office
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of Special Education Programs began requiring early childhood special-education programs to
report on child outcomes, one of the criteriathat guided the selection of the State assessment tool
was alignment with the RIELS. As aresult, Rhode Island chose the Creative Curriculum
Developmental Continuum and now uses the recently revised version, Teaching Strategies
GOLD, to assess child outcomes. As of the 2010-11 school year, all Rhode Island school
districts are using Teaching Strategies GOLD to assess the progress of children with disabilities.
Programs and classrooms implementing the State’ s Pre-K Program are aso required to
implement a curriculum aligned with the RIELS and to use the Teaching Strategies GOLD
assessment system to measure child outcomes. Approximately 3,000 children per year, ages 3to
5 and participating in state-funded programs, are being assessed using Teaching Strategies
GOLD. Inaddition, five of the seven Head Start programs in the state have also chosen to use
Teaching Strategies GOLD to monitor progress and child outcomes. Thisisacomprehensive
base of information across all domains of child development that will be used as part of the
state’'s Early Learning Data System that will be implemented through RTT-ELC.

More information on Teaching Strategies GOLD and the Rhode Island Early Learning
Standards can be found in Appendix 10 — Alignment of the Rhode Island Early Learning
Standards with Teaching Strategies GOLD Objectives for Development and Learning: Birth
through Kindergarten.

Measures of Environmental Quality

Rhode Island is actively using the Environment Rating Scales devel oped by the FPG
Child Development Institute, at the University of North Carolina- Chapel Hill, astools to
measure and inform program-quality improvement activities. The staff members using the
instruments have been trained to national reliability standards by the authors of the instruments.
These environmental -rating scales were sel ected because they have been shown to be reliable
measures of key elements of process quality. Process quality includes the interactions, learning
activities and materials, learning opportunities, and health and safety routinesin early childhood
settings. When process quality is rated higher, research shows that children develop more
advanced language and mathematics abilities and socia skills. Lower ratings of process quality

have been linked to increased behavior challenges in the classroom.
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Currently, BrightStars, the State' s tiered quality-rating and improvement system for early
learning programs, has a set of standards that are aligned across state departments (including the
Early Learning Standards and state child care licensing) and a so includes three environment
rating scales to assess the quality of early childhood environments applying for a star rating. The
Early Childhood Environmental Rating Scales-Revised (ECERSR) (Harms, T., Cryer, D.,
Clifford, R. M., 2005), is used in preschool classrooms. The Infant-Toddler Environmental
Rating Scales (ITERSR) (Harms, T., Cryer, D., Clifford, R. M., 2003) is used in infant-toddler
classrooms. The Family Child Care Environmental Rating Scale-Revised (FCCERSR) (Harms,
T., Cryer, D., & Clifford, R.M. (2007) is used in family child-care settings. Achieving an
average score of a’5.0 or above on these tools, along with meeting additional BrightStars TQRIS
standards, is required to achieve a 5-star rating in BrightStars. The ECERS-R isalso used to
assess the quality of preschool and kindergarten classrooms seeking R.1. Department of
Education approval as a Comprehensive Early Childhood Education Program. A score of 5.0 or
aboveisrequired for each classroom seeking this approval.

Measures of the Quality of Teacher-Child Interactions

In addition to assessing the quality of classroom environments, Rhode Island uses
measures of teacher-child interactions as a strategy to ensure that effective, intentional teacher-
child interactions exist to support positive learning outcomes. The Classroom Assessment and
Scoring System, or CLASS, (Hamre, B. K., Mashburn, A. J., Pianta, R. C., Lacasle-Crouch, J., &
LaParo, K. M., 2006) is used in both BrightStars (for center-based programs serving
preschoolers) and as part of the Comprehensive Early Childhood Education Program approval
process.

CLASS has a'so been used as atool to strategically support program improvement in the
technical-assistance initiative managed by the R.1. Department of Education to better understand
the classroom environment and teacher-child interactions. This process includes annual training
to support a cohort of CLASS observersto retain their reliability and to support additional
individuals to achieve CLASS reliability. At thistime, approximately 50 individuals have
achieved CLASS reliability as aresult of this effort.

Rhode Island al so has some experience using two additional tools for measuring adult-

child interactions in State Pre-K classrooms: the PRISM and the CASEBA. The Preschool
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Rating Instrument for Science and Mathematics (PRISM; Boyd-Garcia, Brenneman, Frede, &
Weber, 2010) is used to assess the classroom environment and teaching strategies in relation to
mathematics and science in the preschool classroom. The mathematics concepts addressed by
the PRISM are based on the standards of the National Council of Teachers of Mathematics and
the National Association for the Education of Y oung Children, as relevant for preschool-aged
children. The scienceitemsin the PRISM reflect what current literature suggests are the best
ways to support preschool children’s science learning, and they also reflect the Head Start Child
Outcomes Framework domain elements for science. PRISM captures the extent to which best
practices are evident to support and encourage children’s understanding of mathematic and
scientific concepts and processes in the classroom. The Classroom Assessment of Supports for
Emergent Bilingual Acquisition (CASEBA; Freedson, Figueras-Daniel, & Frede, 2010) is used to
assess the degree to which preschool teachers and classrooms provide support for language and
literacy development in preschool, and more specifically for whole-child development in Dual
Language Learners (DLLs). The CASEBA items are based on what research indicates about
effective language and emergent literacy supports for 3- to 5-year-old children who speak a
language other than English at home and who are in the process of acquiring English as a second

language, as well as for children who are learning only one language.

Health Promotion Practices— Current Status

Rhode Island has prioritized the importance of providing children and families with
access to high-quality primary health care, and currently 93.5 percent of Rhode Island’ s children
have health insurance coverage. One-third of our children are insured through Rhode Island’s
nationally recognized RIte Care Program. RIte Care provides comprehensive health benefits to
children up to 250 percent of poverty and parents up to 175 percent of poverty. TheR.I.
Department of Human Services has recently adopted anew EPSDT Schedul e that reflects the
recommendations from the American Academy of Pediatrics. In addition, Rhode Island’ s Rite
Care program has a comprehensive benefits package and incentivizes the use of a medical home
approach to care.

Rhode Island isimplementing the | am Moving, | am Learning training and support
program for early childhood education providersin avariety of settings. | am Moving, | am

Learning (IMIL) is a proactive approach for addressing childhood obesity in children. Originally
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developed for Head Start programs, IMIL aims to increase children’s moderate-to-vigorous
physical activity, improve the quality of structured movement activities facilitated by adults, and
improve healthy nutrition choices for children.

Rhode Island’ s Child Care Support Network enhances the availability of high-quality
child care for al children, including children with specia health-care needs, by building
partnerships with child-care professionals, providing individual and peer support, and facilitating
connections with community resources. Child-care health consultation is available to al
licensed child-care professionals working in family child-care homes and center-based programs
in Rhode Island. Specially trained health and early childhood professionals offer consultation,
technical assistance, and training to child-care providers (including family homes). Child Mental
Health Consultants conduct on-site consultation in child-care settings across Rhode Island for a
period of 12 months to provide assistance with program improvement, community-based
referrals, and effective parent engagement.

Rhode Island Project Launch places early childhood mental-health cliniciansin primary-
care practices and child-care centers to address the needs of children aged birth to 8 years old
and their families. RI-LAUNCH uses a comprehensive approach to health, including good
nutrition and physical health. Through a combination of several standardized tools, children
receive awellness screening in community-based settings to assess overall health. If a screening
indicates services are needed, the children receive follow-up care through RI-LAUNCH or other
appropriate follow-up programs. Thisis another example of how we have leveraged federal
grant funding for an initiative to build a sustainable system of care and resources for children and

families.

Family Engagement Strategies— Current Status

Rhode Island places a high value on outreach to families of Children with High Needs as
well as family engagement in al early learning programs. Head Start and Early Head Start are
clearly the models for comprehensive family-engagement strategies. The Parent, Family, and
Community Engagement Framework: Promoting Family Engagement and School Readiness
from Prenatal to Age 8 isavita tool for early childhood education and care providers seeking to
build effective engagement strategies. Though the framework is intended for Head Start and

Early Head Start programs, its lessons are useful and applicable to a much broader audience of
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early childhood programs and will be used as a core part of our work on the Rhode Island Early
Learning State Plan. When parent- and family-engagement activities are systemic and integrated
across program foundations and program impact areas, families become empowered partnersin
learning and development, resulting in children who are healthy and ready for school. Core
outcomes include: family well-being, positive parent-child relationships, families as lifelong
educators, families as learners, family engagement in transitions (e.g., to kindergarten and
elementary school), family connections to peers and the community, and families as advocates
and leaders. Though the framework recommends specific ways for programs to work toward
these outcomes, the strategies are flexible and adaptable to local needs and will be actively used
in Rhode Island.

In addition, the BrightStars Tiered Quality Rating and Improvement System, the Rhode
Island Early Learning Standards, and the R.l. Department of Education Comprehensive Early
Childhood Education Program Approval Standards emphasize family engagement as a core
component of quality. The Rhode Island Early Learning Standards Project and Ready to Learn
Providence have partnered to develop a six-session training series, offered in Spanish and
English, for parents and family members of preschool-age children. The training series, Fun
Family Activities for Preschoolers, is based on the knowledge that parents have a critical rolein
preparing children for school success. The content of the training builds upon research and best
practice in both early childhood development and parenting and the understanding that children
learn best through play. Materials are available in English and Spanish. Asaresult of
participation in this training, families are supported to discover new, enjoyable, and creative
ways to support their child’s growth and development; learn specific ways to support their child
in the eight areas of learning addressed in the Rhode Island Early Learning Standards; create
individualized Family Treasure Boxes with activities that reflect each family’ s unique culture
and values; strengthen connections with community organization and public institutions such as
the public schools, libraries, parks and recreation facilities, and more; and commit to ongoing

involvement in their child' s education.

Development of Early Childhood Educators— Current Status

In 2010, Rhode Island established the T.E.A.C.H. Early Childhood scholarship model to

improve the educational qualifications of the workforce and to help address staff compensation
34



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

and turnover issues. The T.E.A.C.H. model is operating in 22 states and provides scholarships to
early childhood educators to complete coursework in higher education, to pursue college
degrees, and to receive increased compensation. In States across the country, T.E.A.C.H.
participants are steadily accumulating college credits, earning degrees, and increasing their
earnings while staying in thefield. T.E.A.C.H. isoperated by Ready to Learn Providence, which
has recently completed a survey of professional development opportunitiesin Rhode Island that
can be used to begin to assess resources and gaps.

Rhode Island is in the process of completing a Workforce Knowledge and Competencies
(WKC) framework with afour-level Career Lattice for Early Childhood Teachers and Teacher
Assistants. Final competencies for each role are anticipated by December 2011. A Professiona
Development Planning team of the Rhode Island Early Learning Council has been meeting to put
together a State plan for a cross-sector comprehensive professional development system aligned
with WK C frameworks. Key next steps for Rhode Island include expanding and customizing the
WKC framework for family child-care providers, early childhood program administrators, and
education coordinators. In addition, through the T.E.A.C.H. project, there has been some
beginning work on articulation agreements with the State colleges to increase opportunities for
early childhood educators to earn degrees. The Rhode Island Early Childhood Education &
Training Project at CCRI provides academic training to address the needs of the field of early
childhood education. Participants receive college coursework (12 to 18 credit hoursin early
childhood education), CDA support, and one-on-one mentoring.

Kindergarten Entry Assessment — Current Status

Rhode Island does not currently have a statewide, common Kindergarten Entry
Assessment in place, but the need was clearly identified during Rhode Island’ s comprehensive
early childhood data-systems planning effort, a part of the National Governors Association
(NGA) Ready Sates Initiative, which began in April 2010. Rhode Island’s Early Learning Data
System Action Plan, the product of this effort, identified the following as one of its key
recommendations and next steps. Work to develop a statewide kindergarten-entry assessment
system using best practices for early childhood assessment with the goal of supporting
kindergarten instruction. Rhode Island will use the opportunity of the RTT_ELC asan

opportunity to move forward with the selection, piloting and implementation of a common
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statewide Kindergarten Assessment tool linked with a comprehensive Early Learning Data
System.

Simultaneous with the early learning data system planning effort, the Rhode Island Early
Learning Council was formed (June 2010) and developed its strategic plan, used as the basis for
federal funding from the Administration for Children and Families (ACF) to support the work of
the Council. The application submitted to ACF in July 2010 specifically proposes the Council’s
plan to: 1) Explore best practices in other States to devel op a statewide kindergarten assessment
system that builds on the Rhode Island Early Learning Standards, and 2) Use the statewide
kindergarten assessment to guide practice and policy and inform kindergarten teachers of
children’s strengths and areas for growth as well as to understand progress across groups of
children. In December 2010, planning for a kindergarten assessment began with the
establishment of the Kindergarten Assessment Work Team of the Rhode Island Early Learning
Council. Thisgroup met initialy to draft a set of general recommendations for the devel opment
of aKindergarten Entry Assessment. These recommendations were presented to and approved by

the Early Learning Council in March 2011 and are outlined in Section (E)(1) of this application.

Effective Data Practices— Current Status

In April 2010, Rhode Island was selected to participate in the National Governors
Association (NGA) Ready Sates Initiative to plan for the development of coordinated and
longitudinal datainfrastructure for children ages birth to 8. Our state was recognized for having
many of the critical building blocksin place and for having a strong planning team. Rhode
Island has two universal data warehouses (the State Longitudinal Data System, managed by the
R.I. Department of Education, and KIDSNET, the universal newborn screening and public-
health data system, managed by the R.I. Department of Health) upon which a comprehensive
early childhood data system will be built, with the capability to connect children’s health and
education information from birth through grade 12.

Currently in Rhode Island, key data about young children, early learning programs, and
the early childhood workforce is stored in six separate databases managed by four separate State
departments and one nonprofit organization: 1) Welligent for IDEA Part C programs, managed
by the R.I. Department of Human Services, 2) InRhodes for Child Care Subsidy, managed by the

R.I. Department of Human Services, 3) E-RIDE for preschool special education, state-funded
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Pre-K, and preschool classroom approval, managed by the R.1. of Education, 4) RICHIST for
child-care licensing, managed by the R.l. Department for Children, Y outh, and Families, 5)
BrightStars for the state’ s quality-rating and improvement system, managed by the Rhode Island
Association for the Education of Y oung Children, under contract with the R.1. Department of
Human Services, and 6) KIDSNET, managed by the R.l. Department of Health, as a universal
database that includes newborn screening data as well as child-level demographic, risk, health,
and some program-participation data (including home visiting and WIC) for al children born or
living in Rhode Island since January 1, 1997.

Rhode Island leaders have devel oped a set of eight critical policy questions that require
improved accessto data: 1) How many children are in various early care and education settings?
(access of unduplicated children by type of setting, location, and quality); 2) How much high-
quality early care and education programming are children receiving? (attendance); 3) How
many different programs do children attend before entering kindergarten? (stability); 4) Which
early care and education programs are of high quality?; 5) Does program quality improve over
time? What are the barriers for program-quality improvement?; 6) How many early childhood
professionals are qualified, by meeting specific, established standards, to prepare children to
succeed at school entry (e.g., core competencies, career lattice education levels)?; 7) What are
the characteristics of the current workforce (turnover, compensation, diversity, education, €tc.);
and 8) How many children are on track to succeed, during the early childhood years, at school
entry, and beyond?

In June 2011, the Rhode Island Early Learning Council approved a draft plan to build a
more coordinated Early Learning Data System by building on the expertise and resources at the
R.I. Department of Education (State Longitudinal Data System for K-12) and the R.1.
Department of Health (KIDSNET universal database beginning at child’ s birth) under the
leadership of the Rhode Island Early Learning Council. This data system uses the framework of
the Essential Data Elements and will track information on young children, early learning
programs, and early childhood educators to answer the questions outlined above. Rhode Island
is also committed to addressing data-system oversight, including data-system governance and
transparency (as defined in the Race to the Top Early Learning Challenge Guidance) and to
using a unique child identifier and a unique program identifier so that the data system can be

used as atool to track Rhode Island’ s progress in increasing access to high-quality programs for
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Children with High Needs. Rhode Island is able to move forward with the Early Learning Data
System in a cost-effective way as it will be supported by the existing resources being dedicated

to the P-20 data system through both afederal SLDS grant and Rhode Island’ s Race to the Top

K-12initiative.

Table (A)(1)-1: Children from Low-Income' families, by age

Number of children from Low- | Children from L ow-lncome
Income familiesin the State families as a per centage of all
children in the State

Infants under age 1 4,219 38.5%
Toddlersages 1 through 2 8,789 38.5%
Preschoolers ages 3to 13,705 38.5%
kindergarten entry

Total number of children, 26,714 (under age 6) 38.5%

birth to kindergarten entry,
from low-income families

Source: Estimated from U.S. Census Data by multiplying the statewide percentage of children under age
6 living below 200% FPL (from the 2007-2009 ACS) by the total number of children in the state in each
age group (from 2010 Census). In this calculation we assume that each age group has the same
percentage of children in poverty asthereis no breakdown of poverty levels by these age groups
available. *Values may not sumto stated total due to rounding.

Table (A)(1)-2: Special populations of Children with High Needs

The State should use these data to guide its thinking about where specific activities may be required to
address special populations’ unique needs. The State will describe such activities throughout its
application.

Special populations: Children Number of children (from birth Per centage of children

who. .. to kindergarten entry) in the (from birth to kindergarten
State who... entry) in the Statewho...

Have disabilities or 6,524 12.2%

developmental delays’

! Low-Income is defined as having an income of up to 200% of the Federal poverty rate.

2 For purposes of this application, children with disabilities or developmental delays are defined as children birth
through kindergarten entry that have an Individual Family Service Plan (IFSP) or an Individual Education Plan
(IEP).
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Table (A)(1)-2: Special populations of Children with High Needs

The State should use these data to guide its thinking about wher e specific activities may be required to
address special populations’ unique needs. The State will describe such activities throughout its

application.

Special populations: Children
who. ..

Number of children (from birth
to kindergarten entry) in the

Per centage of children
(from birth to kindergarten

State who... entry) in the Statewho...
AreEnglish learners’® 5,103 9.5%
Resideon “Indian Lands’ Not available Not available
Are migrant* Not available Not available
Are homeless’ 644 1.2%
Arein foster care 608 1.1%
Arevictimsof child abuse or 1,622 3.0%

neglect

[Enter text here to indicate data source and clarify or explain any of these data if needed.]

The total number of Rhode Island children ages birth to kindergarten entry used for thistable is 53,562. This
number is all active Rhode Island Department of Health KIDSNET records for children under age 5 as of 09/01/11.
The cut-off date for Kindergarten entry in Rhode Island is age 5 on or before September 1.

Children who have disabilities or developmental delays is the number of children with an Individual Family Service
Plan through a Rhode Island Early Intervention Provider(Part C of IDEA) in calendar year 2010 as reported by the
Rhode Island Department of Human Services (3,796) plus the number of preschool children who received special
education services under Part B Section 619 during the 2009-2010 school year as reported by the Rhode Island
Department of Education (2,728) from the 2011 Rhode Island KIDS COUNT Factbook.

Children who are English Language Learnersisthe number of children in KIDSNET under age 5 as of 09/01/11
who were born to a mother who did not speak English as collected during universal newborn devel opmental
screening at the hospital. This data is an undercount as we do not have this data for children born outside of a

Rhode Island hospital.

Children who reside on “ Indian Lands” N/A

Children who are migrant N/A

Children who are homelessis the number of children under age 6 who stayed at a homeless or domestic violence
shelter or a transitional housing facility with their family in calendar year 2010 as reported by the Rhode Island
Emergency Shelter Information Project for the 2011 Rhode Island KIDS COUNT Factbook.

3 For purposes of this application, children who are English |earners are children birth through kindergarten entry
who have home languages other than English.
* For purposes of this application, children who are migrant are children birth through kindergarten entry who meet
the definition of “migratory child” in ESEA section 1309(2).

® The term “homeless children” has the meaning given the term “homeless children and youths” in section 725(2) of
the McKinney-Vento Homeless Assistance Act (425 U.S.C. 11434a(2)).
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Table (A)(1)-2: Special populations of Children with High Needs

The State should use these data to guide its thinking about wher e specific activities may be required to
address special populations’ unique needs. The State will describe such activities throughout its
application.

Special populations: Children Number of children (from birth Per centage of children
who. .. to kindergarten entry) in the (from birth to kindergarten
State who... entry) in the Statewho...

Children who are in foster careisthe number of children under age 6 in out-of-home placement (including
children in foster care, group homes/residential facilities, medical facilities, and shelters) reported by the Rhode
Island Department of Children, Youth and Families as of January 5, 2011 fromthe 2011 Rhode Island KIDS
COUNT Factbook.

Other: Children who are victims of child abuse and neglect are children under 6 with an indicated investigation of
child abuse or neglect in CY 2010 as reported by Rhode Island Department of Children, Youth and Families from
the 2011 Rhode Island KIDS COUNT Factbook.
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Table (A)(1)-3: Participation of Children with High Needsin different types of Early L earning
and Development Programs, by age

Note: A grand total is not included in this table since some children participate in multiple Early
Learning and Devel opment programs.

Number of Children with High Needs participating in each

. type of Early L earning and Development Program, by age
Typeof Early Learning and

Development Program I nfants Toddlers Preschoolers ages 3 Total
under ages 1 until kindergarten
agel through 2 entry

State-funded preschool 0 0 81 81

Foecify: Sate Pre-K

Data Source and Year: Rhode Island
Department of Education Pre-K
Demonstration Program Enrollment
for 2010-2011 reflecting 81 students
below 185% of FPL. Thereare an
additional 27 children who are
above 185% of poverty but the
number of these bel ow 200% of
poverty is not available.

Early Head Start and Head Start® | 234 631 2,928 3,793

Data Source and Year: CLASP
analysis of Head Sart PIR data,
2010

Programs and servicesfunded by | 1,101 2,695 2,728 6,524
IDEA Part C and Part B, section
619

Data Source and Year: Rhode Island
Department of Human Services (Part
C) and Rhode Island Department of
Education (Part B, Section 619)
reportsto Rhode Island ids Count for
the 2011 Rhode Idand KIDS
COUNT Factbook

Programsfunded under Titlel of | 8 573 581
ESEA

Data Source and Year: Asreported
in the RIDE Consolidated Sate
Performance Report for 2009-2010
school year.

(reported children in 0-2
age category)

® Including children participating in Migrant Head Start Programs and Tribal Head Start Programs.
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Table (A)(1)-3: Participation of Children with High Needsin different types of Early L earning
and Development Programs, by age

Note: A grand total is not included in this table since some children participate in multiple Early
Learning and Devel opment programs.

Number of Children with High Needs participating in each

type of Early Learning and Development Program, by age
Type of Early Learning and

Development Program I nfants Toddlers Preschoolers ages 3 Total
under ages 1 until kindergarten
agel through 2 entry

Programsreceiving fundsfrom the | Reporting for ACF uses different age categories: 8,484
State’'s CCDF program

Data Source and Y ear: Rhode
Island Department of Human Ages 2-3. 3,236
Services ACF — 800 for FFY 2010

Ages0-1: 2,647 children

Ages4-5: 2,602

For Titlel: Number may include children enrolled in IDEA preschool. If school isTitle | Schoolwide,
all students are counted in CSPR. Also includes services for preschool-age children (e.g. Parents as
Teachers), but not necessarily a preschool program.

Table (A)(1)-4: Historical data on funding for Early L earning and Development

Type of investment Funding for each of the Past 5 Fiscal Years
2007 2008 2009 2010 2011
Supplemental State spending on $3.3 $3.3 $800,000 + | $800,000 | $800,000 +
Early Head Start and Head Start’ million million TANF +TANF | TANF
State-funded preschool $0 $0 $0 $700,000 | $700,000
+ Title| +Titlel

Soecify: Sate Pre-K

The state funded Pre-K Demonstration
Program was launched in 2009-2010
and also included $450,000/year in
Title | funding from Providence and
Central Falls School Districts. This
will increase to $10 M per year during
the ten year Pre-K expansion plan as
part of the Education Funding
Formula, beginning in State FY2013.

" Including children participating in Migrant Head Start Programs and Tribal Head Start Programs.
42



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

Table (A)(1)-4: Historical data on funding for Early L earning and Development

Type of investment Funding for each of the Past 5 Fiscal Years
2007 2008 2009 2010 2011
State contributionsto IDEA Part C $2.4 $2.4 $2.4 $2.4 $2.4 million
million million million million

Average annual state funding for IDEA
Part Cis estimated from Medicaid
match resources going to support
Early Intervention services for

families. Sate funding for program
administration is not included.

State contributionsfor special $0 $0 $0 $0 $0
education and related servicesfor
children with disabilities, ages 3
through kindergarten entry

Total State contributionsto CCDF® $29.7 $12.8 $7.1 $7.1 $9.3 million
million million million million
State match to CCDF Exceeded Exceeded | Met Met Met

by $13.3 by $2,000
Exceeded/Met/Not Met (if exceeded, rmon e

indicate amount by which match was

exceeded)

TANF spendingon Early Learning | $28.2 $29.8 $29.2 $19.7 $23.2

and Development Programs’ million million million million million
Other State contributions $5.7 $5.2 $4.7 $4.2 $4.4 million

Specify: DCYF payments to DHS for million million million million

child carefor children in foster care

Other State contributions $1.3 $1.3 $1.3 $2 million | $1.3 million

Specify: Social Services Block Grant million million million

funding for CCAP (federal dollars)

Total State contributions: $70.6 $54.8 $45.5 $36.9 $42.1
million million million million million

[ Enter text here to indicate data source and clarify or explain any of these data, including the Sate’s
fiscal year end date. Include 2011 if data are available]

8 Total State contributions to CCDF must include Maintenance of Effort (MOE), State Match, and any State
contributions exceeding State MOE or Match.
°Include TANF transfers to CCDF as well as direct TANF spending on Early Learning and Development Programs.
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Table (A)(1)-5: Historical data on the participation of Children with High Needsin Early

L earning and Development Programsin the State

Note: Agrand total is not included in this table since some children participate in multiple Early

Learning and Devel opment programs.

Type of Early Learning and
Development Program

Total number of Children with High Needs participating
in each type of Early Learning and Development Program
for each of the past 5 years™®

2007

2008

2009

2010Y

2011

State-funded preschool

(annual census count; e.g., October 1
count)

Foecify: Sate Pre-K

0

0

81*

81*

Early Head Start and Head Start™
(funded enrollment)

3,098

2,869

2,831

2,979

Not
available

Programs and servicesfunded by
IDEA Part C and Part B, section
619

(annual December 1 count)

4,428

4,556

4,399

4,599

4,592

Programsfunded under Title! of
ESEA

(total number of children who receive
Title | services annually, asreported
in the Consolidated Sate
Performance Report )

902

597

763

581

Not
available

Programsreceiving CCDF funds
(average monthly served)

12,187

9,663

7,941

7,731

7,940

[ Enter text here to indicate data source and clarify or explain any of these data if needed. Include 2011
if data are available. The final column of data should match that reported in Table (A)(1)-3.]

For Sate-funded preschool: *Data reflects children who were under 185% of FPL. An additional 27
children are over 185% but it is unknown how many are between 185% and 200%. With the funding for
PreK in the state Education Funding formula a total of 144 children will be served by state Pre-K in
the Fall of 2012 and funding will be phased in to serve up to 1,100 children in ten years, with an

emphasis on children in low-income communities.

For Early Head Sart and Head Sart: Data isfrom Early Head Sart and Head Start program reports
to Rhode Idand KIDS COUNT of October 1 enrollment, published in Rhode Island KIDS COUNT

%1nclude al Children with High Needs served with both Federal dollars and State supplemental dollars.

" Note to Reviewers: The number of children served reflects a mix of Federal, State, and local spending. Head
Start, IDEA, and CCDF all received additional Federal funding under the 2009 American Recovery and
Reinvestment Act, which may be reflected in increased numbers of children served in 2009-2011.

2| ncluding children participating in Migrant Head Start Programs and Tribal Head Start Programs.
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Table (A)(1)-5: Historical data on the participation of Children with High Needsin Early
L earning and Development Programsin the State

Note: Agrand total is not included in this table since some children participate in multiple Early
Learning and Devel opment programs.

Type of Early Learning and Total number of Children with High Needs participating
Development Program in each type of Early Learning and Development Program
for each of the past 5 years™®
2007 | 2008 | 2009" | 2010 | 2011"

Factbooks 2008-2011.

For Titlel: Data reflects number that may include IDEA preschools. If School is Title | Schoolwide, all
students are counted in CSPR. Also includes services for preschool age children (e.g. Parents as
Teachers), but not necessarily a preschool program.

Table (A)(1)-6 : Current status of the State's Early L earning and Development Standar ds
Please place an“ X" in the boxes to indicate where the State’s Early Learning and Development
Sandards address the different age groups by Essential Domain of School Readiness
Age Groups
Essential Domains of School Readiness
Infants Toddlers | Preschoolers
L anguage and literacy development X
Cognition and general knowledge (including early X
math and early scientific development)
Approachestoward learning X
Physical well-being and motor development X
Social and emotional development X
[ Enter text to explain or clarify information as needed]
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Table (A)(1)-7: Elements of a Comprehensive Assessment System currently required within the

State

Please place an “ X" in the boxes to indicate where an element of a Comprehensive Assessment System

iscurrently required.

Types of programs

Elements of a Comprehensive Assessment System

or systems
. . M easur es of HEzEl; s of
Screening Formative : the Quality of
Measures | Assessments Enwronment Adult-Child ORI
al Quality :
Interactions
State-funded X X —Teaching X —ECERS X —CLASS X —PRISM,
preschool Strategies CASEBA
GOLD
Soecify: Sate Pre-K
Early Head Start
and Head Start® Federal requirements
Programs funded X —Required X -
under IDEA Part C assessment of Required
cognitive assessment
devel opment, of Part C
physical child
devel opment outcomes
(including and family
vision and outcomes
hearing),
communication
, socia and
emotional
devel opment,
and adaptive
devel opment
Programs funded X —Teaching
under IDEA Part B, Strategies
section 619 GOLD
Programs funded

under Title!| of
ESEA

Programsreceiving
CCDF funds

3 Including Migrant and Tribal Head Start located in the State.
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Table (A)(1)-7: Elements of a Comprehensive Assessment System currently required within the

State

Please place an “ X" in the boxes to indicate where an element of a Comprehensive Assessment System

iscurrently required.

Types of programs

Elements of a Comprehensive Assessment System

or systems
. . M easur es of HEzEl; s of
Screening Formative : the Quality of
Measures | Assessments Enwronment Adult-Child ORI
al Quality :
Interactions
Current Quality X (Tier X (Tier45n0 | X (Tier345—| X (Tier45—-
Rating and 2,3,45— | specific tool ECERS, CLASSIn
I mprovement informatio | required) ITERS or preschool
System n/links to FCCERS) classrooms)
requirements screening
Foecify by tier (add systems
rowsif needed): through
El and
Child
Outreach)

State licensing
requirements

[ Edit the labels on the above rows as needed, and enter text here to clarify or explain any of the data, if

necessary.]
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Table (A)(1)-8: Elements of high-quality health promotion practices currently required within

the State

Please place an “ X in the boxes to indicate wher e the elements of high-quality health promotion
practices are currently required.

Elements of high-quality health promotion practices

Health and Developmental, | Health promotion,
safety behavioral, and | including physical | |, .
Typesof Programs | requirements | sensory screening, activity and I Other
. iteracy
or Systems referral, and healthy eating
follow-up habits

State-funded X X X
preschool
Soecify: Sate Pre-K
Early Head Start _ _ _
and Head Start Federal Requirements & Licensing
Programsfunded X - X *see footnote
under IDEA Part C | Certification

standards
Programs funded X —Basic X X
under |DEA Part Education
B, section 619 Program

(BEP)
Programs funded X —Basic X X
under Titlel of Education
ESEA Program

(BEP)
Programsreceiving | X —licensing
CCDF funds and self-

certification

for license

exempt

providers
Current Quality X —licensing | X -information X —ERS scores at
Rating and compliance and referral to Tiers3,4,5
I mprovement screening resources
System X— at Tiers2, 3, 4,5
requirements En\{l ronmental
Specify by tier (add | Rating Scores
rows if needed): (ERS) at Tiers

3,4,5
State licensing X

requirements

[ Edit the labels on the above rows as needed, and enter text here to clarify or explain any of the data, if

necessary.]

*Part C. Health promotion is not formally required, but services and supports are individualized and

provided as appropriate and necessary.
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Table (A)(1)-9: Elements of a high-quality family engagement strategy currently required
within the State

Please describe the types of high-quality family engagement strategies required in the State. Types of
strategies may, for example, include parent access to the program, ongoing two-way communication
with families, parent education in child devel opment, outreach to fathers and other family members,
training and support for families as children move to preschool and kindergarten, social networks of
support, intergenerational activities, linkages with community supports and family literacy programs,
parent involvement in decision making, and parent leadership development.

Types of Programs Describe Family Engagement Strategies Required Today
or Systems

State-funded State-funded preschool classrooms are required to meet RIDE’'s
preschool Comprehensive Early Childhood Education Program Standards. These

Soecify: Sate Pre-K | standards require the following family-engagement strategies: parent access
to the program, ongoing two-way communication with families, parent
education in child devel opment, training and support for families as children
move to preschool and kindergarten, linkages with community supports, and
parent involvement in decision making.

Early Head Start Federal requirements
and Head Start

Programs funded Federal regulations and Rhode Island Early Intervention Certification
under IDEA Part C | Standards require parent involvement at every level:

e Parents consent to and participate in the digibility evaluation and
assessment; parents must be provided prior written notice of a
proposal or refusal to initiate or change the identification,
evaluation, placement, or provision of early intervention services.

e Parents participate in the devel opment of the Individualized Family

Service Plan, which isfocused on the desired outcomes of the
family.

Services are focused on coaching family members to implement strategiesto
improve their child’ s functioning in daily routines, activities, and places.

Programsfunded The Basic Education Program (BEP) regulations for PK-12 include the
under IDEA Part B, | following family-engagement standards: communication between home and
section 619 school is regular, two-way, and meaningful; parenting skills are
promoted and supported; parents play an integral role in assisting
student learning; parents are welcome in the school, and their support
and assistance are sought; parents are full partners in the decisions that
affect children and families
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Table (A)(1)-9: Elements of a high-quality family engagement strategy currently required

within the State

Please describe the types of high-quality family engagement strategies required in the State. Types of
strategies may, for example, include parent access to the program, ongoing two-way communication
with families, parent education in child devel opment, outreach to fathers and other family members,
training and support for families as children move to preschool and kindergarten, social networks of
support, intergenerational activities, linkages with community supports and family literacy programs,
parent involvement in decision making, and parent leadership development.

Types of Programs
or Systems

Describe Family Engagement Strategies Required Today

Programs funded
under Titlel of
ESEA

Title | preschool programs must address parent-involvement requirements of
the federal program. RIDE encourages aligning strategies with the national
standards for family engagement, particularly effective communication
strategies, and involvement in student learning at home. Schoolwide
programs require a transition-to-kindergarten component.

Programs receiving
CCDF funds

Licensing requirements: open-door policy, family handbook, directory of
community resources, daily communication with parents of infants and
toddlers

Current Quality
Rating and

I mprovement
System
requirements

Soecify by tier (add
rows if needed):

Tier 1. Compliance with licensing requirements. open-door policy, family
handbook, directory of community resources, daily communication with
parents of infants and toddlers

Tier 2: Two of the following: monthly newsletter, quarterly family
meeting/social event/workshop, quarterly suggestions/ideas for families to
support learning at home, annual family survey

Tier 3: Tier 2 requirements, plus parent-teacher conference two times per year
Tier 4: No additional requirement beyond Tier 3

Tier 5: Tier 4, plus parent advisory board meeting quarterly

State licensing
requirements

Open-door palicy, family handbook, directory of community resources, daily
communication with parents of infants and toddlers

[ Edit the labels on the above rows as needed, and enter text here to clarify or explain any of the data,

if necessary.]
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Table (A)(1)-10: Statusof all early learning and development wor kfor ce credentials™ currently

availablein the State

If State hasa Number and
wor kforce per centage of
. _ knowledge and Early
List theearly learning competency Childhood
and development framework, isthe | Educators Notes (if needed)
wor kfor ce credentials credential who have the
in the State aligned to it? credential
(Yes/No/ # %
Not Available)
Early Childhood Not Available* 2,032 | N/A | There are 2,032 people with
Education Teaching active ECE Teaching Certificates
Certificate in the State. Of that number, 498
areworking in a public school.
RI Early Learning Yes 736 N/A | Wedo not have agood
Standards PD denominator for the number of
Certificate - Intro early childhood educatorsin the
State.
RI Early Learning Yes 24 N/A | 2010-11 wasthefirst year this
Standards PD training was offered
Certificate- Level |
RI Early Learning Yes 1,088 | N/A
Standards PD
Certificate—Level 11
RI Early Learning Not available* 214 N/A Workforce knowledge and
Standards PD competency framework for
Certificate—Level 111 administrators has not been
developed yet.
CCRI —Early Not available* 16 N/A
Childhood Education
Certificate (18 credits)
CCRI —Early Not available* 115 N/A The Specidlist program awards a
Childhood Specialist Certificate of Completion from
Program CCRI’s Department of Human
Individuals who have Services. The certificate issued is
completed 18 ECE distinct from the official ECE
creditsand are eligible certificate issued by the College.
for CCRI ECE Individuals who complete the
certificate. training program may formally apply
for the College ECE Certificate

% Includes both credentials awarded and degrees attained.

51



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

Table (A)(1)-10: Statusof all early learning and development wor kfor ce credentials™ currently
availablein the State

If Statehasa Number and
wor kforce per centage of
. _ knowledge and Early
List tgzeare:y lear ”;”9 competency Childhood
e framework, isthe | Educators i
in the State aligned toit? credential
(Yes/No/ # %
Not Available)

through the Office of Enrollment
Services. A feeisrequired before the
certificate isissued.

Community Collegeof | Not Available* 150 N/A
Rhodeldand —AA in
Child Development and
Early Childhood
Education

Rhode Idand College— | Not Available* 34 N/A
B.A. in Early Childhood
Education

Rhode Idand College— | Not Available* 59 N/A
B.S. in Early Childhood
Education (for early
childhood specia
education certificate)

Rhode Idand College— | Not Available* 5 N/A
M.Ed. in Early
Childhood Education

Rhode ldand College— | Not Available* 24 N/A
M.Ed. in Early
Childhood Special
Education

University of Rhode Not Available* 122 N/A
Island — B.S. in Human
Development and
Family Studies/Early
Childhood Education

University of Rhode Not Available* 9 N/A
Isand —MA/TCPin
Early Childhood
Education

Salve Regina Not Available* 85 N/A
University —B.S.in
Early Childhood
Education
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Table (A)(1)-10: Statusof all early learning and development wor kfor ce credentials™ currently

availablein the State

If State hasa Number and
wor kforce per centage of
_ _ knowledge and Early
List the early learning competency Childhood
and development framework, isthe | Educators
wor kforce credentials credential who havethe
in the State aligned to it? credential
(Yes/No/ # %
Not Available)

Notes (if needed)

[ Add additional rows as needed and enter text here to clarify or explain any of the data, if necessary.]

*Rhode Island is working to complete and finalize Core Competencies for Early Childhood Teachers of
children birth to k entry by December 2011. The processto align higher education offerings and
teaching certificate requirements has not begun.

Rhode Island does not have data on the total number of early childhood educatorsin the state so we

cannot compute per centages.

Data on the number of Early Childhood Educators with degrees from higher education institutionsis

from 2007-2011.

Table (A)(1)-11: Summary of current postsecondary institutions and other professional
development providersin the Statethat issue credentials or degreesto Early Childhood Educators

List postsecondary institutions
and other professional
development providersin the
State that issue credentials or
degreesto Early Childhood
Educators

Number of Early
Childhood Educators
that received an early
lear ning credential or

degreefrom thisentity
in the previous year

Doestheentity align its programs
with the State's current Workforce
K nowledge and Competency
Framewor k and progr ession of
credentials?

(Yes/No/
Not Available)

Community College of Rhode
Island — Early Childhood Education
certificate (18 credit hours)

Not Available*

CCRI —Early Childhood
Specialist Program
Individuals who have completed 18
ECE credits and are eligible for
CCRI ECE certificate (Certificate
not presently awarded**)

55

Not Available*

Community College of Rhode
Island — AA in Child Devel opment
and Early Childhood Education

Not Available*
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Table (A)(1)-11: Summary of current postsecondary institutions and other professional
development providersin the Statethat issue credentials or degreesto Early Childhood Educators

Number of Earl| Doestheentity align its programs
List postsecondary institutions . y with the State's current Workforce
. Childhood Educators
and other professional . K nowledge and Competency
) . that received an early )
development providersin the : . Framewor k and progr ession of
: : lear ning credential or i
Statethat issue credentials or : : credentials?
. degreefrom thisentity
degreesto Early Childhood )
Educators P y (Yes/No/
Not Available)

Rhode ldand College—B.A. in 9 Not Available*
Early Childhood Education
Rhodeldand College—B.S. in 20 Not Available*
Early Childhood Education (for
early childhood special education
certificate)
Rhode Idand College—M.Ed. in 0 Not Available*
Early Childhood Education
Rhode Idand College—M.Ed. in 10 Not Available*
Early Childhood Special Education
University of Rhodeldand —-B.S. | 18 Not Available*
in Human Development and Family
Studies/Early Childhood Education
University of Rhode Idand — 12 Not Available*
MA/TCPin Early Childhood
Education
Salve Regina University —B.S.in | 12 Not Available*
Early Childhood Education

*Rhode Island is working to complete and finalize Core Competencies for Early Childhood Teachers of
children ages birth to K entry by December 2011. The processto align higher education offerings has
not begun.

**The Soecialist program awards a Certificate of Completion from CCRI’ s Department of Human
Services. The certificate issued is distinct fromthe official ECE certificate issued by the College.
Individuals who complete the training program may formally apply for the College ECE Certificate
through Office of Enrollment Services. A feeisrequired before the certificateis issued.
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Table (A)(1)-12: Current status of the State's Kinder garten Entry Assessment

Essential Domains of School Readiness

Cognition and

State'sKindergarten kr?g\?v?regiqe Approaches P! Social and
Entry Assessment L aT%L:ge e (including early toward wecljl-batng emotional
acy mathematics and learning dzvnely%gt development
early scientific P
development)
Domain covered? (Y/N) | Y Y N N N
Domain alignedto Early | N N
Learning and
Development Standards?
(Y/N)
Instrument(s) used? District District choice
(Specify) choice
Evidence of validity and | Unknown Unknown
reliability? (Y/N)
Evidence of validity for | Unknown Unknown
English learners? (Y/N)
Evidence of validity for | Unknown Unknown
children with
disabilities? (Y/N)
How broadly Required Required
administered? (If not screening for | screening for
administered statewide, | school school readiness
include date for readiness prior to or upon
reaching statewide prior to or first entry to
administration) upon first school
entry to
school
Resultsincluded in N* N

Statewide Longitudinal
Data System? (Y/N)
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Table (A)(1)-12: Current status of the State's Kinder garten Entry Assessment

Essential Domains of School Readiness
Cognition and
oK CENETE Physical
State’sKindergarten L anauace and knowledge Approaches well-bein Social and
Entry Assessment I'g 9 (including early toward 9 emotional
iteracy ; . and motor
mathematics and lear ning development
R development
early scientific
development)

Note: Rhode Island State Law requires “ all school districts that provide elementary education
to screen all children prior to, or upon, their first entry to school to determine their level of
educational readiness. . . Screening shall address the child’ s educational development and shall
be used to determine whether he or sheis educationally disadvantaged in terms of readiness for
instruction in the literacy skills of reading, writing, speaking, listening or mathematics.” These
screenings and assessments are happening at the LEA level to inform kindergarten instruction
using a variety of tools. The state does not currently collect school readiness screening or
assessment data from LEAs.

*The state does collect information about students who are “ below grade level” in reading and
whether they have had a Personal Literacy Plan developed. These data are available for
children in kindergarten.

Rhode Island is proposing to adopt and implement a statewide, common kindergarten entry
assessment that covers all essential domains of school readiness.

Table (A)(1)-13: Profile of all early learning and development data systems currently used in the
State

List each data Essential Data Elements

system currently | Placean“ X’ for each Essential Data Element (refer to the definition) included in
inusein the each of the Sate’ s data systems

Statethat Unigque | Unique Unigue | Childand Early Dataon | Child-level
includes early child Early program | family Childhood program | program
lear ning and identifier | Childhood | site demographic | Educator | structure | participation
development _Educ_at_or identifier | information Qemogra_ph|c and _ and

data identifier information | quality | attendance
Waelligent X X X X X

(Early

Intervention)

RIDE K-12 X X X X X X

Data

Warehouse

(IDEA

Preschool and

State Pre-K)
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Table (A)(1)-13: Profile of all early learning and development data systems currently used in the

State

List each data
system currently
inusein the
Statethat
includes early
learning and
development
data

Essential Data Elements
Placean* X" for each Essential Data Element (refer to the definition) included in
each of the Sate’ s data systems

Unique
child
identifier

Unique
Early
Childhood
Educator
identifier

Unique
program
site
identifier

Child and
family
demographic
information

Early
Childhood
Educator
demographic
information

Dataon
program
structure
and
quality

Child-level
program
participation
and
attendance

In Rhodes
(Child Care
Subsidy)

X

X

X

KIDSNET
(Department of
Health universal
newborn
screening,
primary health
care and public
health program
database)

RICHIST
(Child Care
Licensing)

BrightStars
database
(TQRIS)

[Add additional rows as needed and enter text hereto clarify or explain any of the data, if necessary.]

Each data system uses its own unique child identifier, and educator identifier. We do not have statewide
child identifiers. RICHIST, In Rhodes, and BrightStars use the same program identifier (DCYF

PROVIDERID).
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(A)(2) Articulating the State' srationale for its early learning and devel opment reform agenda
and goals. (20 points)

The extent to which the State clearly articulates a comprehensive early learning and
development reform agendathat is ambitious yet achievable, builds on the State’s
progress to date (as demonstrated in selection criterion (A)(1)), ismost likely to result in
improved school readiness for Children with High Needs, and includes--

(&) Ambitious yet achievable goals for improving program quality, improving
outcomes for Children with High Needs statewide, and closing the readiness gap
between Children with High Needs and their peers;

(b) Anoveral summary of the State Plan that clearly articulates how the High-
Quality Plans proposed under each selection criterion, when taken together,
constitute an effective reform agenda that establishes a clear and credible path
toward achieving these goal's; and

(c) A specific rationale that justifies the State' s choice to address the selected criteria
in each Focused Investment Area (C), (D), and (E), including why these selected
criteriawill best achieve these goals.

In the text box below, the State shall writeits full response to this selection criterion. The
Sate shall include the evidence listed below and describe in its narrative how each piece of
evidence demonstrates the State’ s success in meeting the criterion; the Sate may also
include any additional information it believes will be helpful to peer reviewers. If the Sate
has included relevant attachments in the Appendix, these should be described in the narrative
below and clearly cross-referenced to allow the reviewers to locate them easily.

Evidencefor (A)(2)

The State’s goals for improving program quality statewide over the period of this grant.
The State’ s goals for improving child outcomes statewide over the period of this grant.
The State’ s goals for closing the readiness gap between Children with High Needs and
their peers at kindergarten entry.

Identification of the two or more selection criteria that the State has chosen to addressin
Focused Investment Area (C).

Identification of the one or more selection criteria that the State has chosen to addressin
Focused Investment Area (D).

Identification of the one or more selection criteria that the State has chosen to addressin
Focused Investment Area (E).

For each Focused Investment Area (C), (D), and (E), adescription of the State' srationale
for choosing to address the selected criteriain that Focused Investment Area, including
how the State’'s choices build on its progress to date in each Focused Investment Area (as
outlined in Tables (A)(1)6-13 and in the narrative under (A)(1)) and why these selected
criteriawill best achieve the State’' s ambitious yet achievable goals for improving
program quality, improving outcomes for Children with High Needs statewide, and
closing the readiness gap between Children with High Needs and their peers.
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(A)(2) Rhode lsland’s Early L earning and Development Reform Agenda

Rhode Island is well-positioned and eager to use the Race to the Top — Early Learning
Challenge (RTT-ELC) to build amore unified early childhood system that supports the healthy
learning and development of al young children. Rhode Island has atrack record of success with
strategic initiatives across all early childhood sectors that have kept the focus on positive health,
development, and educational outcomes for all children —with alaser-like focus on children with
high needs, their families, and their caregivers. Throughout this application for the Race to the
Top — Early Learning Challenge, the requested State Plan is referred to as the Rhode Island
Early Learning Reform Plan (or Reform Plan). This Reform Plan builds on Rhode Island’'s
strengths and pushes us to take the next steps in building a high-quality early learning and
development system in Rhode Island that aligns work across state agencies and that |everages

public and private resources to achieve outcomes for children.

L eadership Commitment

To achieve the ambitious goals and to accomplish the activities outlined in Rhode
Island’ s Early Learning Reform Plan requires effective leadership — and we haveit. Inthe
Honorable Lincoln Chafee, we have a Governor who is deeply committed to the success of
Rhode Island’ s most vulnerable children. Asa United States Senator, Chafee consistently
supported increased funding for both Head Start and the Child Care and Development Block
Grant. Governor Chafee is supported by ateam of |eaders in the Governor’ s Cabinet, including
Education Commissioner Deborah A. Gist, Office of Health and Human Services (OHHS)
Secretary Steven Costantino, Department of Human Services (DHS) Director Sandra Powell,
Department for Children, Y outh, and Families (DCY F) Director Janice DeFrances, and Health
Department Director Dr. Michael Fine, who share acommon vision for the kind of high-quality
programs and services that young children with high needs require in order to arrive at
kindergarten ready to succeed. The leadership of the Rhode Island General Assembly has
consistently championed Rhode Island’ s statewide efforts to improve children’s health,
development, and educational outcomes. The State has a high-profile, high-functioning Early
Learning Council, co-chaired by Commissioner Gist and Elizabeth Burke Bryant, of Rhode
Island KIDS COUNT, that is taking the lead on cross-sector and cross-departmental strategies to
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improve early learning and development systems and programs. The Rhode Island Early
Learning Council and the R.l. Department of Education (RIDE), as Lead Agency, will ensure
that the plan set forth in this application is carried out with energy and high standards, that it is
on track, and we will be held accountable for the outcomes described in the next section.

Rhode Island is well on its way to building a system that increases the quality of early
learning and development programs for children with high needs so that they enter kindergarten
ready to succeed and to continue to succeed throughout the early school years. We have already
made significant advances to integrate and align resources and policies across al the State
agencies serving children and families. The work proposed here will accelerate that progress.
Rhode Island has the advantage of a particularly strong cadre of early childhood intermediary
organizations that are poised to work with the State to carry out critical aspects of this plan
(including RIAEY C/BrightStars, Ready to Learn Providence/the Providence Plan, and Rhode
Island KIDS COUNT). There are strong community partners that have atradition of establishing
effective working partnerships with State agencies to advance the early childhood agenda. Every
aspect of the plan put forth in this application isimportant on its own — but together these high-
quality components become the singular strategy for achieving the result of having more of
Rhode Island’ s young children with high needs in high-quality programs that will improve their
school readiness by kindergarten entry.

Rhode Island leaders have forged lasting public-private partnerships that have maintained
a 15-year commitment to building a high-quality, effective early learning system. We have the
full commitment of all of the participating State agencies and partners to implement Rhode
Island’ s Early Learning Reform Plan, which will accelerate and expand on the interagency work
that we have been doing through the Rhode Island Early Learning Council. Rhode Island is
dedicated to a collaborative, cross-sector plan that keeps the children and families at the center of
our vision and that uses a*“whole-child approach,” which includes children’s early learning,
health, and development. We know we need to reach across State agencies to create a
sustainable and integrated infrastructure that supports the core reform goals that are the
framework of the RTT-ELC challenge, including Successful State Systems; High-Quality,
Accountable Programs; Early Learning and Development Outcomes for Children; a Great Early

Childhood Workforce; and Measuring Outcomes and Progress.
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As Rhode Island implements the Early Learning Reform Plan proposed here, we will be
working with al types of early learning and development programs, including Head Start, Early
Head Start, child-care centers, family child-care homes, public Pre-K, Early Intervention and
special education preschools. We will embed strategies that support and engage families of
young children with high needs. Our overarching goal isto ensurethat all children have the
opportunity to experience high-quality early learning environments at home and in their
community so that every child is on the path toward heathy development, beginning at birth, and
so that every child enters kindergarten ready to succeed and is reading proficiently by the end of
third grade.

(&) Ambitious Yet Achievable Goals

Rhode Island has identified a set of specific and measurable goals to guide the
implementation of the Early Learning Reform Plan over the next four years. We believe that the
following goals will result in more children with high needs arriving at kindergarten ready to
succeed and reading at grade level by the end of third grade. Goals are outlined in three areas:
program quality, improving child outcomes, and closing the readiness gap. Please note that

items marked with a diamond bullet are RTT-EL C required perfor mance measur es.

The State’ s specific goals for improving program quality statewide over the period of
this grant are as follows:

Program participation in the state's Tiered Quality Rating and Improvement System:

+«+ The number and percentage of early learning programs regulated by the State and/or
receiving funding through the State that participate in the BrightStars Tiered Quality
Rating and Improvement System will increase from 93 (10 percent) as of September 1,
2011, to 1,079 (100 percent) as of December 31, 2013.

Note: 1,079 includes all licensed early learning/child-care centers (330), family child-
care homes (688), and all preschool classroom-based programs run by public schools
(61). SeeTable (B)(2)(c) on page 136.

Programs meeting high-quality benchmarks:
« By December 31, 2015, the number and percentage of State-regulated and/or State-

funded early learning programs meeting high-quality benchmarks, as measured in
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BrightStars TQRIS (Tiers 4-5), will grow to at least 10 percent of family child care
homes (69), 30 percent of licensed centers (99), 100 percent of State Pre-K programs,
100 percent of center-based Early Head Start and Head Start programs (39), and 100
percent of preschool special education and Title | classroom-based programs run by
public schools (61). See Table (B)(4)(c)(1) and (B)(4)(c)(2) on page 156 and 157.

Note: Baseline numbers from September 1, 2011, are 22 (23 percent) participating
programs meeting high-quality benchmarksin BrightStars (Tiers 4-5). The baseline
number of programs at Tiers 4-5 includes 21 licensed centers, no public schools, and one
family child-care home. Baseline data are from a voluntary TQRIS program and thus

are skewed toward higher-quality licensed programs that have joined voluntarily.

Programs meeting medium-quality benchmarks:

By December 31, 2015, the number and percentage of State-regulated and State-funded
early learning programs meeting medium-quality benchmarks, as measured in BrightStars
(Tier 3), will grow to at least 20 percent of centers and 10 percent of family child-care

homes.

Programs meeting basic-quality benchmarks (above what is required through licensing):

By December 31, 2015, the number and percentage of State-regulated and State-funded
early learning programs meeting basic-level quality benchmarks, as measured in
BrightStars (Tier 2), will grow to at least 25 percent of centers and 30 percent of family

child-care homes.

Increasing the qualifications and effectiveness of Early Childhood Educatorsisacritica

component of improving program quality. Our goals for improving the qualifications and

effectiveness of the early learning workforce are as follows:

+«» By December 31, 2015, the number of Early Childhood Educators progressing to higher

levels of credentials that are aligned with the Workforce Knowledge and Competency
Framework in the State Career Lattice will grow to at least 1,000 individualsat Level 1
(12 college creditsin ECE) , 700 individuals at Level 2 (AA degreein ECE), and 500
individuals at Level 3 (BA degreein ECE). See Table (D)(2)(d)(1) on page 224.
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Note: At thistime, Rhode Island’'s Career Lattice has not been finalized, and the Sate
does not have a database of Early Childhood Educators, so baseline data is not
available. The benchmarks identified above arein the current draft Career Lattice for
Early Childhood Teachers and Teacher Assistants.

By December 31, 2015, the number of Early Childhood Educators receiving credentials
from postsecondary institutions and that are aligned with the Workforce Knowledge and
Competency Framework will grow to at least 150 individuals per year (100 percent of
postsecondary credentials at CCRI, URI, and RIC), and the number of Early Childhood
Educators receiving professional development aligned with the Workforce Knowledge
and Competency Framework will grow to at least 2,500 individuals per year.

See Table (D)(2)(d)(2) on page 225.

Note: At thistime, Rhode Island’ s Workfor ce Knowl edge and Competency Framework
has not been finalized. Higher-education coursework and professional development have

not yet been aligned. Baseline data on the workforce is not available.

The State’ s specific goals for improving child outcomes statewide over the period of this grant

are asfollows:

By December 31, 2015, Rhode Island will have a cross-departmental, shared Early
Learning Data System that includes all of the Essential Elements and is fully integrated
with the State Longitudinal Data System and KIDSNET (the universal health-and-
development database). This data system will enable the State to track child outcomes by

popul ation and program.

By December 31, 2015, Rhode Island will have a statewide formative child-assessment
system to track children’s development and learning from birth to kindergarten entry.

The State’ s specific goals for closing the readiness gap between Children with High Needs and

their peers at kindergarten entry are as follows:

By December 31, 2013, Rhode Island will have a cross-departmental, shared Early
Learning Data System that includes all of the Essential Elements and is fully integrated
with the State Longitudinal Data System and KIDSNET (the universal health-and-
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development database). This data system will enable the State to better identify Children
with High Needs, ages birth to kindergarten entry; to track participation in early learning
programs; and to monitor children’s learning and development. Rhode Island will use
these data to assess and revise the Reform Plan as needed to focus resources to close the

readiness gap.

e By December 31, 2015, Rhode Island will have identified, piloted, and begun to phasein
a statewide comprehensive kindergarten-entry assessment to measure the status of
children’s knowledge and skills at kindergarten entry. The pilot will be implemented no
later than the fall of 2014. Kindergarten Assessment Datawill be part of the state Early
Learning Data System.

e By December 31, 2015, Rhode Island will have a system in place across State
Departmentsto use the Early Learning Data System and Kindergarten Readiness
Assessment to ensure that specific populations of Children with High Needs are enrolled
in high-quality early learning programs and to address the readiness gap, including young
children who are English learners, young Latino children, young children involved with

the child-welfare system, and young children who have experienced homel essness.

Rhode I land’s Children with High Needs

The demographics of Rhode Island make these goals real and urgent if we are serious
about improving child outcomes and closing the preparation gap. Based on data from the 2007-
2009 American Community Survey conducted by the U.S. Census Bureau, 17.1 percent of
Rhode Island’ s 225,000 children under age 18 are poor, and, in Rhode Island, the youngest
children are the poorest children, with 18.4 percent of Rhode Island’ s children under age 6 living
in poverty. Almost half of Rhode Island’s poor young children live in extreme poverty, whichis
defined as half the poverty line or less ($8,804 for afamily of three). More than three-quarters of
all poor children in Rhode Island live in one of the six core cities, and more than half of poor
young children under age 6 live in the capital City of Providence.

Rhode Island has a public-private partnership among the State departments and Rhode
Island KIDS COUNT with a 17-year track record of working together to analyze State data and
to regularly report the data to inform policymakers and the public of the status of Rhode Island’s
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children —for the State as awhole, for an aggregate of the six poorest communities in the State
(the “corecities”), and for each of Rhode Island’s 39 cities and towns. We track, identify, and
monitor trends over time on more than 50 indicators of child well-being and early learning at the
city and town level. By working with policymakers, opinion leaders and community |eaders
across the state, we mobilize action to reduce disparities between children with high needs and
their peers. Examples of the early childhood indicators that are tracked annually statewide and
for al 39 cities and towns in Rhode Island are in Appendix 11 — Early Childhood Indicators
from the 2011 Rhode Island KIDS COUNT Factbook.

Rhode Island’ s six core cities (the six cities with child-poverty rates over 15 percent)
have an aggregate child-poverty rate of 34 percent, as compared with a child-poverty rate of 7
percent in the remainder of the State and 17 percent in the State as awhole. More than half (58
percent) of the children in these six core cities are racial and ethnic minorities, and three-quarters
of Rhode Island’ s English-language learners live in these six communities. Rhode Island
carefully tracks the number of “infants born at highest risk” in every city and town, defined as
infants born to Rhode Island women under age 20, unmarried, and with less than a high-school
diploma. In the core cities, 7 percent of infants are born at highest risk. According to the 2007
National Children’s Health Survey, 20 percent of Rhode Island children have at |east one special
health-care need, defined as the share of children under age 18 who are at increased risk of a
chronic physical, developmental, behavioral, or emotional condition and who also require health
and related services of atype or amount beyond that required by children generally. Of all
children in grades K-12 in Rhode Island schools, 17 percent are enrolled in specia education.
There are 3,796 infants and toddlersin Early Intervention programs and 2,728 children enrolled
in special-education preschool programs in Rhode Island’ s 36 public-school districts.

Rhode Island’ s diversity is growing, particularly among Latino children, who now make
up 21 percent of the State’ s child population. More than onein ten (12 percent) studentsin
Rhode Island’ s core cities are English-language learners, including 16 percent of Providence
students, 23 percent of Central Falls students, and 12 percent of Pawtucket students. Between
2007 and 2009, 22 percent of Rhode Island children ages 5 to 17 spoke alanguage other than
English at home. Alarmingly, for 4™-grade reading levels, Rhode Island has the 5™-highest
achievement gap in the country between White and Hispanic English Language Learners (ELL)

students and the 2"- highest achievement gap in mathematics (NAEP, 2011).
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Rhode Island’ s K-12 student-achievement targets — including percent reading proficiently
by the third grade, high-school graduation levels, and college completion rates — will be difficult
to attain without significant improvements in the proficiency levels of Latino children, including
those who are English learners. Thiswill require afocused, sustained strategy to ensure that
greater percentages of Latino children from birth to age 5 have access to high-quality early
learning and devel opment programs and services in order to close the preparation gap at
kindergarten entry. In Rhode Island, many Latino families do not enroll their childrenin
preschool, and those that do often choose family child-care homes rather than center-based
programs. More than one-third (38%) of Rhode Island’s Latino children live in families with
income below the federal poverty level.

In Providence, Pawtucket, and Central Falls, there are 486 family child-care providers,
most of whom speak Spanish as a primary language. Through Ready to Learn Providence, a
community-based organization that works with community leaders and early learning providers
to improve school readiness, Rhode Island has made a concerted effort to offer research-based
professional development in Spanish to family providers. Through a unique partnership with the
community college, 85 family child care providers have earned atotal of 405 credits for early
childhood education courses taken in Spanish. Spanish-speaking family child-care providers are
the most represented group in our current TQRIS, and they have demonstrated an eagerness and
passion for improving the quality of their home programs. With the support of Ready to Learn
Providence, they have formed a professiona association caled “El Comite de Proveedoreas
Infantiles de RI” which meets monthly for support and professional development. Increasing
professional -devel opment opportunities in Spanish, alternative pathways to gain college credit,
and English-language supports are severa of the prioritiesidentified in our State' s recently
adopted professional -development plan.

Another group of high-needs children are young children in foster care. Almost half of
Rhode Island’ s 3,414 victims of child abuse and neglect in 2010 were young children under age
6, and more than one-third (35 percent) were age 3 and younger. The six core cities have the
highest rates of child victims of abuse and neglect, with an average of 21 per 1,000 children,
compared with the statewide rate of 13.3 per 1,000 children. Onein five (79 percent) child-
abuse and -neglect cases were due to neglect, 13 percent to physical abuse, 4 percent to sexual

abuse, 2 percent to medical neglect, and 3 percent to other reasons. The importance of adequate
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capacity, affordability, and quality of child care, preschool, and other early childhood programs
is underscored by the fact that more than one-third of all neglect cases were dueto lack of
supervision. Almost one-half (48 percent) of the 1,242 Rhode Island children in foster-care
homes are ages birth to 5, including 120 infants under age 1. All of these children would benefit
from access to a high-quality early learning program that addresses all domains of child

devel opment.

(b) Summary of Rhode | sland’s Early Learning Reform Plan

Rhode Island is ready to use RTT-ELC to do breakthrough work to increase the numbers
of young children in high-quality programs, and we are committed to significantly improving
outcomes for Children with High Needs, with particular attention to making progress for children
who are low-income, English-language learners, children with specia needs, and children who
are vulnerable due to involvement in the child-welfare system. The focus on improving
outcomes for children with high needs will be avery high priority as we work to close the
significant achievement gap between high-needs children and their peers. Rhode Island State
agencies and nonprofit organizations regularly analyze and publish State data on children with
high needs. We know who they are, we know where they live, we know what the trends have
been with each category of high-needs children, and we know what it takes to address their
unique needs. The RTT-ELC will give us the opportunity to develop an Early Learning Data
System that links data from multiple state agencies through a unigue child identifier and a unique
program identifier. The Early Learning Reform Plan proposed here will enable usto truly align
and integrate the various components of Rhode Island’ s early learning and development system
so that we achieve the best possible outcomes for young children. All children need high-quality
early learning opportunities at home and in their community if they are to have the cognitive and
literacy skills, physical health, social-emotional development, and approaches to learning that
they need to thrive in kindergarten and the early school years.

The leadership across state agencies and through the Rhode Island Early Learning
Council, combined with the Race to the Top Early Learning Challenge investment will enable
Rhode Island to build on its many strengths in order to create and effective, accountable early
learning system that increases access to quality early care and development programs for the

highest need children in our State.
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Rhode Island’ s Reform Plan is the result of an extensive community-input process and
the best thinking of key early learning leadersin the State. Our Reform Plan reflects a deliberate
focus on selecting those systems changes that are most likely to significantly increase the number
of Children with High Needs who participate in high-quality early learning programs. Taken
together, the following components of the proposed work will enable Rhode Island to align
resources across State systems and to accel erate our progress toward improved outcomes for
Children with High Needs as they enter kindergarten. Rhode Island has a bold agenda that will
move us along way toward closing the readiness gap that currently existsin our State.

Core Systems Change Strategies to Achieve | mpact
High-Quality, Accountable Programs

As part of Race to the Top — Early Learning Challenge implementation, al licensed and
publicly funded early learning programs will be in one common, statewide Tiered Quality Rating
and Improvement System (TQRIS) —which in our State is the research-based, BrightStars Tiered
Quality Rating and Improvement System. BrightStars includes the use of environmental rating
scales at the higher tiers of quality and individualized Quality Improvement Plans:

e All licensed early learning programs will participate in BrightStars as a condition of
DCYF licensing, including child-care centers, family child-care homes, center-based

Head Start and Early Head Start programs, and community-based preschools.

e All early learning programs receiving State or federal funding from the R.1. Department
of Education (RIDE) will also be required to participate in BrightStars, including
preschool special-education classrooms, Title | funded preschool classrooms, and state-
funded Pre-K programs.

e TheBrightStars Quality Rating and Improvement System, the RIDE Comprehensive
Early Childhood Education (ECE) Program Approval Standards and DCYF Licensing
Standards will be aligned.

e A corestrategy isto improve DCYF licensing and monitoring practices and expand the

assessment and rating capacity of the BrightStars TQRIS.
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As Rhode Island moves to a system in which al early learning programs are required to
participate in BrightStars, it will be critically important to validate the quality levels
within the five-star rating system. We will work with an independent eval uator to
conduct a study of BrightStars to validate its effectiveness at differentiating the quality of
programs and to compare children’ s learning and development for those enrolled in

lower-tier programs with those enrolled in higher-tier programs.

Promoting Accessto High-Quality Early L earning and Development Programs, with a
Specific Focus on Programs that Serve High-Needs Children

Rhode Island’ s Early Learning Reform Plan is designed to focus on increasing access to

high-quality programs for Children with High Needs, including children who are low-income,

English learners, children who have disabilities or special needs, and children who are involved

with the child-welfare system or have experienced homelessness. Access to high-quality

programs for these children will be achieved primarily through investments in increased quality

of existing programs:

The proposal is built on adeep commitment to reaching children with high needs where
they are, across all program types, including child care, family child care, Head Start,

Early Head Start, State Pre-K, Early Intervention, and preschool special education.

BrightStars expansion from a voluntary TQRIS to a program linked with licensing and
funding will escalate the existing desire of programs for assistance to move up the quality
levels. Therefore, this proposal prioritizes investments in direct support to programsin
order to help them make the changes needed to increase quality. These supports include
the following:

0 Focused technical assistance to programs through BrightStars, with priority for
programs that serve Children with High Needs;

0 Program Improvement Contracts to programs for up to two years, in order to support
the changes that are needed to move the programs up the levelsin quality, with a
priority for programs that serve Children with High Needs;
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o Tiered Quality Incentive Payments through the DHS Child Care Assistance Program,
which recognize early learning programs as they achieve higher levels of quality.
These payments are tiered, based on the BrightStars ratings achieved and the number
of children in the program who are enrolled in the Child Care Assistance Program,
the State's subsidized child-care program;

o Priority for technical assistance, improvement contracts, and professional
development opportunities to those programs serving low-income children, English
learners, and children with specia needs, and in areas where it is determined that
facility or space improvements will result in higher program quality or safer, healthier

environments for children.

Promoting Early Learning and Devel opment Outcomes for Children

The ultimate goa of Rhode Island’s Early Learning Reform Plan isto improve outcomes
for children in order to close the readiness gap that exists at kindergarten entry. Thisrequires
attention to common standards for what children should know and be able to do as they develop
along the birth-to-kindergarten age span. These standards need to be used by early learning
professionals to inform program planning and classroom practice. Rhode Island will also build
on astrong foundation of developmental screening by primary health-care providers and Child
Outreach Developmental Screening programs in the community, who see so many of the
children who are not enrolled in early learning programs. In thiskey area, the Rhode Island’s
Early Learning Reform Plan focuses on several projects, in early learning settings and in primary

care settings:

Early Learning Sandards and Comprehensive Assessment in Early Learning Settings

¢ Rhode Island will update and revise the Rhode Island Early Learning Standards for
preschool-age children and will develop standards for infants and toddlers. The Early
Learning Standards will be used as the foundation for program standards, Workforce
Knowledge and Competency Frameworks, curricula, and child assessments. These
Standards will be the foundation for all early learning Program Standards across systems,
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including Child Care Development Block Grant programs, child care licensing, RIDE
Approva and the BrightStars TQRIS.

e Professiona development to support the use of the Early Learning Standards by early
childhood educators and the expansion of parent-engagement opportunities designed to
support children’s learning and development across all domains of child development are

central to the State' s strategy for improving child outcomes.

¢ Rhode Island will significantly expand the use of a comprehensive assessment system,
Teaching Strategies GOLD, so that classroom teachers and Early Intervention providers
can tailor instruction to the needs and strengths of individual children and groups of
children. The State will provide professional development to educators to encourage
more programs to use Teaching Strategies GOLD and to ensure that teachers are able to

reliably assess children.

Developmental Screening, Early Literacy and Social-Emotional Devel opment

e TheR.l. Department of Health will expand Watch Me Grow to provide support for
reliable developmental screening in primary health-care settings in communities with
large numbers of high-needs children. Thisinitiative will ensure that even children who
are not currently enrolled in programs will be recognized if they have a disability or
developmental delay that needs attention.

e |Inorder to reach children and families that are not currently enrolled in early learning
programs, including many Children with High Needs, the Reform Plan provides
opportunities for contracts with community-based efforts that engage primary health-care
providersin evidence-based interventions that address early literacy, social-emotiona
development, and family engagement in their child’s healthy development and learning.
The goal istoinvest in programs that intentionally engage primary care providersin

collaborative strategies that support parents’ in their role astheir child’ sfirst teacher.

A Great Early Childhood Workforce

The most important factor in high-quality early learning is having an effective educator in

every setting every day. Rhode Island is committed to using the Race to the Top Early Learning
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Challenge to meet that goal. Rhode Island has identified a number of key investments that will
significantly increase the capacity of the State’ s professional-development system to improve the
knowledge and competencies of the early childhood workforce and ensure that people have the
ability to move up a career lattice and receive higher-education credits for their training and
education. Key investments in the professional-development system that are prioritized as part

of the Reform Plan are as follows:

e Expand access to high-quality, effective professional development and increase the
number of Early Childhood Educators with higher-education credentials aligned with the
State’' s Workforce Knowledge and Competencies;

e Align higher-education coursework and professional-development opportunities with the
Workforce Knowledge and Competencies,

e Expand provider access to higher education by expanding the T.E.A.C.H. scholarship
program to serve more early childhood educators seeking A.A. and B.A. degrees and by
expanding the Community College of Rhode Island’s Early Childhood Education
Specialists program;

e Addressthe quality-improvement needs of Spanish-speaking and English-speaking
family child-care providers who serve alarge number of Children with High Needs,

especialy in the State' s six core cities with high child-poverty rates,

e Tailor professional development to build skills and competencies for individuals working
with infants and toddlers as well as other specific populations of Children with High
Needs;

e Build and strengthen cultural and linguistic competencies throughout the system; and

e Ensurethat the State's Early Learning Data System has mechanisms to track workforce
professional growth and accomplishments and the progress toward attaining aligned

credentials (workforce registry).

e Undertake aworkforce study to get baseline data on the early childhood workforce in
Rhode Island.
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Measuring Outcomes and Progress

The Rhode Island’ s Early Learning Reform Plan includes attention to ongoing tracking of
progress and monitoring of outcome for programs, children, the workforce, and the overall

system. This process will be accomplished through three key projects:

e TheRhode Island Early Learning State Plan includes the development of a
comprehensive, high-quality early learning data system that includes all early learning
programs. The Early Learning Data System will include all of the Essential Data
elements as well as data-oversight and transparency provisions that are outlined in the
guidance. Rhode Island has been working for a year to develop the plan for the Early
Learning Data System, which will be housed as part of the RIDE State Longitudinal Data
System and for the first time will be linked to KIDSNET, the State's universal newborn-
screening and child-health data warehouse, as well asto other key State data systems.

e Rhode Island will build on current work to implement a common, statewide formative

child-assessment system to support children’s learning.

¢ Rhode Island will identify a comprehensive Kindergarten Assessment instrument, pilot it
in core districts, and phase in statewide implementation. These data will become part of
the Early Learning Data System and we will use the data for measuring outcomes and

progress in reaching child-outcome goals.

(c) Rationale for Focused I nvestment Areas
Focused I nvestment Area C: Promoting Early Learning and Development Outcomes

(C)(1) Deveoping and using statewide high-quality Early L earning and Development
Standards

The investment the State has made to date to devel op and support the use of the Rhode
Island Early Learning Standards for preschool children isasignificant strength. The State has
established comprehensive, high-quality professional development and technical assistance
opportunities for Early Childhood Educators and Early Learning and Development Programsin

using the Rhode Island Early Learning Standards. The Rhode Island Early Learning Standards
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are available in English and Spanish. An additional set of training modules specifically for
families has been developed. The State has al so devel oped mechanisms for certifying and
supporting the individuals who provide the Rhode Island Early Learning Standards training and
technical assistance to ensure consistent and rigorous implementation of training modules. Itis
these investments that serve as the foundation for the State' s rationale in choosing to address
selection criteria C(1) in Focused Investment Area C as well as the clear connection between the
establishment and effective use of early learning standards and improving outcomes for high-
needs children. Itiscritical to move forward with the development and use of Early Learning

Standards for Infants and Toddlers.

(C)(2) Supporting effective uses of Comprehensive Assessment Systems

State investment to date has resulted in a strong foundation in each component of a
Comprehensive Assessment System. Specifically, aframework exists to ensure that al children,
birth through age 5, have access to regular developmental screening. A comprehensive
formative-assessment tool, Teaching Strategies GOLD, isused in al early childhood preschool
special-education classrooms and state-funded Pre-K classrooms. A strong foundation also
existsin the area of classroom quality assessments. The use of the Environmental Rating Scales
and the CLASS in program-quality monitoring and program-improvement effortsis well
established in Rhode Island, through both the RIDE Preschool Approval process and the upper
tiers of the BrightStars Quality Rating and Improvement System. Additionally, the State has
started using tools that ook more specifically at teacher-child interactions in the key
instructional areas of language development and literacy, mathematics, and science instruction.
All of these investments support the State' s decision to address selection criteria C(2) in Focused

Investment Area C.
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Focused Investment Area D: A Great Early Education Workforce

(D)(1) Developing Wor kfor ce Knowledge and Competency Framework and a progression
of credentials, and (D)(2) Supporting Early Childhood Educators

It is clear that to meet our targets for Program Quality Improvement and Child Outcomes
itiscritical to invest in systemic efforts to support the early learning workforce and to develop
Knowledge and Competency Frameworks that can be used across programs and across State
agencies. The State has elected to address both of the selection criteriain Focused Investment
AreaD. Inthe past year, the State has completed draft Workfor ce Knowledge and Competencies
for Teachers and Teacher Assistants and has developed a plan for implementing a
comprehensive professional-development system. These two key pieces of work support the
State' s decision to address both criteriain this area as an opportunity to build upon, expand, and

accelerate the implementation of the current efforts.

Focused I nvestment Area E: Measuring Outcomes and Progress

(E)(1) Under standing the status of children at kindergarten entry

The adoption of akindergarten-entry assessment was prioritized by the Rhode Island
Early Learning Council inits 2010 application for federal stimulus funding. In 2011, a set of
preliminary recommendations was approved by the Council, with planning to begin thisfall.
The State has elected to address E(1) in this application to ensure that the current work moves
beyond research and planning to support the effective implementation of a kindergarten-entry
assessment, first asapilot in severa communities and then phased in statewide. The use of an
effective assessment system is critical in order to improve outcomes for children with high needs
because it will enable the State to have the data needed to inform program practice and policy

decisions in order to improve outcomes across all domains of child devel opment.

(E)(2) Building an Early Learning Data System

The State has el ected to address this selection criterion because of the critical need to

have access to child, program, and workforce data to inform public-policy decisions and program
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planning. Through work on the Ready States initiative of the National Governors Association
and participation on the Advisory Committee for the national Early Childhood Data
Collaborative, Rhode Island has significant work completed to date and has a clear plan for the
development of a comprehensive Early Learning Data System that will be fully integrated with
the State' s two universal data warehouses: the public-health data warehouse (KIDSNET) and
R.I. Department of Education’s Statewide Longitudinal Data system. A comprehensive data
system will build upon Rhode Island’ s already significant data sets for young children and will
enable the State to gather datato inform instruction, plan policy, and better understand the early
learning access and quality issues for different groups of children, including Children with High
Needs. The state is committed to using a unique child identifier in order to link early learning
data bases with the states P-20 longitudinal data system.

I dentification of the two or more selection criteria that the State has chosen to addressin Focused
Investment Area (C):

Please check the box to indicate which selection criterion or criteriain Focused Investment Area (D) the
Sate is choosing to address

B (C)(1) Developing and using statewide, high-quality Early Learning and Development Standards.

B (C)(2) Supporting effective uses of Comprehensive Assessment Systems.

O (C)(3) Identifying and addressing the health, behavioral, and devel opmental needs of Children with
High Needs to improve school readiness.

O (C)(4) Engaging and supporting families.

I dentification of the one or mor e selection criteria that the State has chosen to addressin Focused
Investment Area (D):

Please check the box to indicate which selection criterion or criteria in Focused Investment Area (D) the
Sate is choosing to address

B (D)(1) Developing a Workforce Knowledge and Competency Framework and a progression of
credentials.
B (D)(2) Supporting Early Childhood Educators in improving their knowledge, skills, and abilities.

| dentification of the one or more selection criteria that the State has chosen to addressin Focused
Investment Area (E):

Please check the box to indicate which selection criterion or criteriain Focused Investment Area (E) the
Sate is choosing to address

B (E)(1) Understanding the status of children’s learning and development at kindergarten entry.
B (E)(2) Building or enhancing an early learning data system to improve instruction, practices, services,
and policies.
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(A)(3) Aligning and coordinating early learning and devel opment across the State. (10 points)

The extent to which the State has established, or has a High-Quality Plan to establish,
strong participation and commitment in the State Plan by Participating State Agencies
and other early learning and devel opment stakehol ders by--

(8) Demonstrating how the Participating State Agencies and other partners, if any,
will identify a governance structure for working together that will facilitate
interagency coordination, streamline decision making, effectively allocate
resources, and create long-term sustainability and describing--

(1) The organizational structure for managing the grant and how it builds upon
existing interagency governance structures such as children’s cabinets,
councils, and commissions, if any already exist and are effective;

(2) The governance-related roles and responsibilities of the Lead Agency, the
State Advisory Council, each Participating State Agency, the State’s
Interagency Coordinating Council for part C of IDEA, and other partners, if
any,

(3) The method and process for making different types of decisions (e.g., policy,
operational) and resolving disputes; and

(4) The plan for when and how the State will involve representatives from
Participating Programs, Early Childhood Educators or their representatives,
parents and families, including parents and families of Children with High
Needs, and other key stakeholdersin the planning and implementation of the
activities carried out under the grant;

(b) Demonstrating that the Participating State Agencies are strongly committed to the
State Plan, to the governance structure of the grant, and to effective
implementation of the State Plan, by including in the MOU or other binding
agreement between the State and each Participating State Agency--

(1) Termsand conditions that reflect a strong commitment to the State Plan by
each Participating State Agency, including terms and conditions designed to
align and leverage the Participating State Agencies existing funding to
support the State Plan;

(2) “Scope-of-work” descriptions that require each Participating State Agency to
implement all applicable portions of the State Plan and a description of efforts
to maximize the number of Early Learning and Development Programs that
become Participating Programs; and

(3) A signature from an authorized representative of each Participating State
Agency; and
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(c) Demonstrating commitment to the State Plan from a broad group of stakeholders
that will assist the State in reaching the ambitious yet achievable goals outlined in
response to selection criterion (A)(2)(a), including by obtaining--

(1) Detailed and persuasive letters of intent or support from Early Learning
Intermediary Organizations, and, if applicable, local early learning councils;
and

(2) Lettersof intent or support from such other stakeholders as Early Childhood
Educators or their representatives; the State’ s legislators; local community
leaders; State or local school boards; representatives of private and faith-based
early learning programs; other State and local |eaders (e.g., business,
community, tribal, civil rights, education association |eaders); adult education
and family literacy State and local leaders; family and community
organizations (e.g., parent councils, nonprofit organizations, local
foundations, tribal organizations, and community-based organizations);
libraries and children’s museums; health providers; and postsecondary
institutions.

In the text box below, the State shall writeits full response to this selection criterion. The
Sate shall include the evidence listed below and describe in its narrative how each piece of
evidence demonstrates the Sate’ s success in meeting the criterion; the State may also

include any additional information it believes will be helpful to peer reviewers. If the Sate
has included relevant attachments in the Appendix, these should be described in the narrative
below and clearly cross-referenced to allow the reviewers to locate them easily.

In scoring the selection criterion, peer reviewerswill determine, based on the evidence the
Sate submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.

Evidence for (A)(3)(a) and (b):

e For (A)(3)(a)(1): Anorganizationa chart that shows how the grant will be governed
and managed.

e The completed table that lists governance-related roles and responsibilities (see Table
(A)(3)-1).

e A copy of al fully executed MOUs or other binding agreements that cover each
Participating State Agency. (MOUSs or other binding agreements should be referenced
in the narrative but must be included in the Appendix to the application).

Evidence for (A)(3)(c)(1):

e The completed table that includes alist of every Early Learning Intermediary

Organization and local early learning council (if applicable) in the State and indicates
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which organizations and councils have submitted letters of intent or support (see
Table (A)(3)-2).

e A copy of every letter of intent or support from Early Learning Intermediary
Organizations and local early learning councils. (Letters should be referenced in the
narrative but must be included in the Appendix with atable.)

Evidence for (A)(3)(c)(2):

e A copy of every letter of intent or support from other stakeholders. (Letters should be

referenced in the narrative but must be included in the Appendix with atable.)
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(A)(3) Aligning and coordinating early learning and development acrossthe State

(8)(1) Theorganizational structure for managing the grant and how it builds upon existing
interagency governance structures such as children’s cabinets, councils, and commissions, if
any already exist and are effective.

Leadership and oversight for implementation of the Rhode Island Early Learning Reform
Plan that proposed here will be provided by the Rhode Island Early Learning Council and
managed by the Lead Agency, the R.I. Department of Education (RIDE), and the Participating
State Agencies: the R.l. Department of Human Services (DHS), the R.I. Department for
Children, Y outh, and Families (DCYF), and the R.I. Department of Health. The Early Learning
Council is co-chaired by Education Commissioner Deborah A. Gist and Elizabeth Burke Bryant,
Executive Director of Rhode Island KIDS COUNT, a nonprofit children’s public policy and
research organization that has led major early childhood initiatives in the State of Rhode Island
for the past 15 years by bringing together state agency partners and leaders from the early
childhood community.

Governor Lincoln D. Chafee has designated the R.1. Department of Elementary and
Secondary Education (RIDE) to be the Lead Agency to administer the Race to the Top-Early
Learning Challenge grant, serve as the fiscal agent for the grant, and serve as a Participating
Agency. AsLead Agency, RIDE will be responsible for ensuring that the work plan of the grant
is effectively carried out, that the overall budget for the grant is properly managed, and that the
MOUs executed between RIDE and each of the Participating State Agencies, including the scope
of work for each MOU, are carried out according to the timelines set forth in this application.
RIDE has a strong track record of success. Asawinner of the second round of Race to the Top,
RIDE has the strong |eadership of Commissioner Deborah A. Gist and the staff to ensure that
thisgrant is carried out.

Rhode Island’ s comprehensive early learning system building efforts are now being led
by the Rhode Island Early Learning Council, a high-level, high-functioning 24 member
governance body consisting of the State Department Directors from all of the participating State
agencies for this application, as well as leaders of early childhood intermediary organizations,
philanthropy, higher education, pediatricians, and leaders from the early childhood education
field, including Head Start, Child Care, Family Child Care, Pre-K, Preschool Special Education,
and Early Intervention. The Rhode Island Early Learning Council benefits from the consistent,
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high-level participation and leadership of all of the participating State agenciesin this
application: Director of Human Services Sandra M. Powell, Director of the Department for
Children Y outh and Families Janice DeFrances, Director of the Department of Health Dr.
Michael Fine, the Secretary of the Executive Office of Health and Human Services (OHHS)
Steven Costantino, and al of its public and private sector members.

The Early Learning Council istaking the lead on cross-sector and cross-departmental
strategies to improve early learning and development systems and programs. The Early
Learning Council appointed a Work Group that has formed eight Work Teams that are
advancing the ambitious system-building agenda set forth by the Early Learning Council in July
2010. The members of the Early Learning Council and Work Group have enthusiastically
embraced the goals and plan set forth in this application. They will provide dynamic leadership,
commitment, and a sense of urgency to ensure that Rhode Island’ s Early Learning Reform Plan
for the Race to the Top — Early Learning Challenge provides more children with high needs with
high-quality early learning and development programs.

The work set forth in this grant application for the Race to the Top — Early Learning
Challengeisdirectly aligned with the work of the Rhode Island Early Learning Council. The
Early Learning Council iswell-positioned to provide the ongoing leadership table to ensure that
Rhode Island’ s Early Learning Reform Plan is successfully implemented. The organizational
structure for managing this grant can be found on the following page.

(a)(2) Governance related roles and responsibilities of the Lead Agency, State Advisory
Council, each participating State Agency, the State | nteragency Coordinating Council for part
C of IDEA, and other partners.

The substantial reforms outlined in Rhode Island’ s Reform Plan under this grant
application require a sound and structured governance system that is cross-departmental,
includes clear decision-making protocols, is transparent, and alows for meaningful community
engagement. Overarching cross-departmental and early learning community |eadership will be
provided by the Rhode Island Early Learning Council. The Early Learning Council, which
meets six times per year, and the Work Group and eight Work Teams, which meet monthly, will

keep the implementation of the Race to the Top-Early Learning Challenge reform strategies at
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the top of the agenda and will offer public updates on the progress of implementing the grant,
including sponsoring periodic public forums.

As Lead Agency, RIDE has executed Memoranda of Understanding (MOUSs) with the
Rhode Island Early Learning Council and with each of the Participating State Agencies: R.I.
Department of Human Services; R.l. Department for Children, Y outh and Families; and R.1.
Department of Health. Each of these participating state agencies (including RIDE) has included
inits MOU an assurance that the State agency will agree to use, to the extent applicable, 1) a set
of statewide Early Learning and Development Standards; 2) a set of statewide Program
Standards; 3) astatewide Tiered Quality Rating and Improvement System; and 4) a statewide
Workforce Knowledge and Competency Framework and progression of credentials.

Rhode Island’ s application and the Lead Agency’s MOUs with each of the Participating
State Agencies demonstrate that the Participating State Agencies are strongly committed to the
State Plan, to the governance structure of the grant, to effective implementation of the State Plan,
and to agreeing to terms and conditions designed to align and leverage the Participating State
Agencies existing funding to support the Early Learning Reform Plan. The Scope of Work
descriptions attached to the MOUs for each of the Participating State Agencies include the set of
activities that each agency will implement under this grant and describe efforts to maximize the
number of Early Learning and Devel opment Programs that become participating Programs, with
the shared goal of increasing the number of Children with High Needs who participate in High-
Quality Early Learning programs so that they enter kindergarten ready to succeed.
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(a)(3) The method and process for making different types of decisions (e.g. policy, operational)

and resolving disputes.

Each Participating State Agency will have the authority to make decisions for the
programs and services that fall under the jurisdiction of each agency. Asthe entity providing
overarching leadership and direction to the implementation of Rhode Island’s plan as set forth in
this grant, the Rhode Island Early Learning Council will use a consensus style to make policy
decisions to help ensure the effective implementation of the grant. If disputes arise, theissue
will go to the Participating State Agency directors and the Co-Chairs of the Early Learning
Council for shared discussion, further input as needed, and resolution. The State Department
Directors have a collaborative style of operating, with three of the participating State agencies al
falling under the Executive Office of Health and Human Services. Inter-departmental disputes
related to the implementation of Rhode Island’ s plan under this grant are not anticipated, but if
they arise will be resolved by the Education Commissioner and the Secretary of OHHS.

(2)(4) The plan for when and how the State will involve representatives from Participating
Programs, Early Childhood Educators, or their representatives, parents and families,
including parents and families of children with high needs, and other key stakeholdersin the

planning and implementation of the activities carried out under this grant.

Under the auspices of the Rhode Island Early Learning Council, awide variety of |eaders
from the early learning and development communities have participated in the development of
this grant proposal, and all will have input into the ongoing implementation of thisgrant. The
Early Learning Council includes leaders from the full array of Rhode Island’s early learning and
development programs, including Head Start, Early Head Start, Center-based and Family Child
Care, pre-school special education, Early Intervention, Pre-K, pediatricians, higher education,
and a variety of community members. During the process of writing this application, the Rhode
Island Early Learning Council met with the Head Start Directors Association, the Permanent
Legidative Commission on Child Care, the Latina Child Care Providers Association, Early
Intervention Interagency Council, and a number of other early learning constituencies. The
Council also held two public forums to gain broad-based input from awide variety of early
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childhood and community leaders, including special-education teachers, pediatricians, parents,
and organi zations working directly with high concentrations of high-need children.

During the implementation of the grant, the Early Learning Council will sponsor forums
and focus groups to obtain input and feedback from parents and families, including parents of
children with high needs. The Council will send representatives to meet periodically with
important groups and associations, including among others the R.l. Permanent Legidative
Commission on Child Care, the Head Start Directors Association, the Child Care Directors
Association, Family Child Care Homes of Rhode Island, the Latina Family Child Care
Association, the R.I. Interagency Council (for Early Intervention), the American Academy of
Pediatrics, the Special Education Directors Association, Service Employees International Union,
the Rhode Island Autism Society, the Rhode Island Parent Information Network, and the Rhode
Island School Principals Association.

(b) Commitment of Participating State Agenciesto the State Plan

Rhode Island’ s Early Learning Reform Plan has been shaped through the active
participation of leaders from all of the State agencies that have responsibility for early learning
and development. In addition, the Rhode Island Early Learning Council has provided significant
input into the planning and the goals, both through the leadership of the co-chairs as well as
through meetings of the full council, work groups and public input sessions to inform Rhode
Island’ s application. Commitments from the Rhode Island Early Learning Council and each
Participating State Agency are in Appendix 12 — Fully executed MOUs between RIDE and each
Participating State Agency.

(©)(1) Commitment of Early Learning Organizations to the State Plan

All of Rhode Island’ s intermediary organizations for early learning were involved in the
development of the Rhode Island Early Learning Reform Agenda, either through their
participation in the Rhode Island Early Learning Council’s RTT-ELC planning meetings or
through their participation in public input meetings to inform Rhode Island’ s application. Rhode
Island’ s application has the full support of every key early learning intermediary organization in

the state, as represented by letters from the following groups: the Permanent Legislative
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Commission on Child Care, the Rhode Island Head Start Association, the Rhode Island IDEA
Preschool Leadership Network (Part B, Section 619 of IDEA), the Rhode Island Interagency
Coordinating Council (Part C of IDEA), the Rhode Island Association for the Education of
Y oung Children, the Rhode Island Child Care Directors Association, Family Child Care Homes
of Rhode Island, Ready to Learn Providence, Comité de Proveedoras de Cuidado Infantil de
Rhode Island (Latina Family Child Care Network), the Rhode Island Child Care Facilities Fund,
and Rhode Island KIDS COUNT. Individua letters from al of Rhode Island’s early learning
intermediary organizations are in Appendix 13 — Letters of Support from Rhode Island Early
Learning Intermediary Organizations.

Of note, we have received individual letters of support from every single Head Start and
Early Head Start agency in the State as well as many |etters from other early learning and
development programs. These individua agency letters are included in Appendix 14 — Letters of
Support from Other Stakeholders.

(©)(2) Commitment of Other Stakeholdersto the State Plan

Rhode Island has a strong base of collaboration across public and private sectors leaders
who have a history of working together to reduce disparities and make change for children,
especialy Children with High Needs and their families. Evidence of the commitments from our
State |eaders to the goals of Rhode Island’s Early Learning Reform Plan arein Appendix 14 —
Letters of Support from Other Stakeholders. We have received letters in support of Rhode
Island’s RTT-ELC application from the following key leadersin our state: Governor Lincoln
Chafee, Lieutenant Governor Elizabeth Roberts, Senator Jack Reed, Senator Sheldon
Whitehouse, Congressman James Langevin, Congressman David Cicilline, the Speaker of the
Rhode Island House of Representatives, the President of the Rhode Island Senate, the Mayor of
Providence, the Chairman of the Board of Regents for Elementary and Secondary Education, the
Presidents of all three State institutions of higher education (the Community College of Rhode
Island, Rhode Island College and the University of Rhode Island), The Rhode Island
Foundation, United Way of Rhode Island, the Rhode Island Chapter of the American Academy
of Pediatrics, the Rhode Island State Council of Churches, the Rhode Island Interfaith Coalition,
the Director of the Rhode Island Department of Corrections, the Rhode Island Association of
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School Principals, the Rhode Island Middle Level Educators, and several public school
superintendents. In addition, we have letters of support from key community-based and
advocacy organizations, including Socio-Economic Development Center for Southeast Asians,
the Rhode Island Parent Information Network, the Rhode Island Campaign for Achievement

Now, and many early learning programs and early childhood educators.

Table (A)(3)-1: Governance-related roles and responsibilities

Governance-related

Participating State Agency rolesand responsibilities

Rhode Island Department of AsLead Agency:
Education (RIDE)
e administer and serve asfiscal agent for the grant;

e ensurethat the work plan of the grant is effectively
carried out;

e ensure that the budget is properly managed; and

e ensurethat the MOU’ s executed between RIDE and
each of the Participating Agencies, including the
scope of work for each MOU, is carried out
according to the timelines set forth in the
application.

As a Participating Agency:

¢ manage the implementation of the set of activities
articulated in RIDE’ s scope of work, as articulated
in the Memorandum of Understanding.

Continue to co-chair the Early Learning Council.

Rhode Island Department of Human | Ensure senior leadership participation in the Early Learning
Services (DHS) Council.

Manage the implementation of the set of activities articulated in
DHS s scope of work as articulated in the Memorandum of
Understanding.

Rhode Island Department of Health | Ensure senior leadership participation in the Early Learning
(DOH) Council.

Manage the implementation of the set of activities articulated in
DOH'’ s scope of work as articulated in the Memorandum of
Understanding.
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Table (A)(3)-1: Governance-related roles and responsibilities

Participating State Agency

Governance-related
roles and responsibilities

Rhode Island Department of
Children, Y outh and Families
(DCYF)

Ensure senior leadership participation in the Early Learning
Council.

Manage the implementation of the set of activities articulated in
DCYF s scope of work as articulated in the Memorandum of
Understanding.

Rhode Island Executive Office of
Heath and Human Services
(ECHHYS)

Ensure senior leadership participation in the Early Learning
Council.

Manage the implementation of the set of activities articulated in
EOHHS' s scope of work as articulated in the Memorandum of
Understanding.

Other Entities

Rhode Island Early Learning
Council

(i.e. Rhode Idand’ s State Advisory
Council on Early Childhood
Education and Care)

Provide leadership and oversight to the grant implementation to
ensure the development of cross-sector and cross-departmental
systems and programs.

Facilitate overarching policy decisionsto help ensure the
effective implementation of the grant.

Refer disputes to the Participating State Agency Directors and
the Co-Chairs of the Early Learning Council.

Ensure public updates on the progress of grant implementation.

Solicit broad-based public input and feedback on key aspects of
the grant implementation.

Send representatives of the Council to periodically meet with
important groups and associations.

Table (A)(3)-2: Early Learning Intermediary Organizations and local early lear ning councils

(if applicable)
Did thisentity provide a letter of
List every I ntermediary Organization and local early intent or support which isincluded
lear ning council (if applicable) in the State in the Appendix (Y/N)?
Rhode | dand Permanent L egidative Commission on Child Y
Care
Rhode Idand Head Start Directors Association Y
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(if applicable)

Table (A)(3)-2: Early Learning Intermediary Organizations and local early lear ning councils

List every Intermediary Organization and local early

Did thisentity provide a letter of
intent or support which isincluded

lear ning council (if applicable) in the State in the Appendix (Y/N)?
Rhode Iland IDEA Preschool L eader ship Network (Public- Y
school early childhood coordinators responsible for IDEA Part
B, Section 619 programs)
Rhode Idand I nteragency Coordinating Council (Part C of Y
IDEA)
Rhode I dand Association for the Education of Y oung Y
Children (professiona membership organization; agency
operating the state Child Care Resource and Referral System
and BrightStars Quality Rating and Improvement System)
Rhode Idand Child Care Directors Association Y
Family Child Care Homes of Rhode I dand Y
Ready to L earn Providence (agency focused on improving Y
early learning outcomes for children with high needs who live
in the core cities; agency operating T.E.A.C.H.)
Comité de Proveedor as de Cuidado I nfantil de Rhode Y
Island (Latina Family Child Care Network)
Rhode Idand Child Care Facilities Fund Y
Rhode Idand KIDS COUNT Y

[ Add additional rows as needed and enter text hereto clarify or explain any of the data, if necessary.]
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(A)(4) Developing a budget to implement and sustain the work of this grant. (15 points)
The extent to which the State Plan--

() Demonstrates how the State will use existing funds that support early learning and
development from Federal, State, private, and local sources (e.g., CCDF; Title | and
Il of ESEA; IDEA; Striving Readers Comprehensive Literacy Program; State
preschool; Head Start Collaboration and State Advisory Council funding; Maternal,
Infant, and Early Childhood Home Visiting Program; TitleVV MCH Block Grant;
TANF; Medicaid; child welfare services under Title IV (B) and (E) of the Social
Security Act; Statewide Longitudinal Data System; foundation; other private funding
sources) for activities and services that help achieve the outcomes in the State Plan,
including how the quality set-asidesin CCDF will be used;

(b) Describes, in both the budget tables and budget narratives, how the State will
effectively and efficiently use funding from this grant to achieve the outcomesin the
State Plan, in amanner that--

(1) Is adequate to support the activities described in the State Plan;

(2) Includes costs that are reasonable and necessary in relation to the objectives,
design, and significance of the activities described in the State Plan and the
number of children to be served; and

(3) Details the amount of funds budgeted for Participating State Agencies, localities,
Early Learning Intermediary Organizations, Participating Programs, or other
partners, and the specific activities to be implemented with these funds consistent
with the State Plan, and demonstrates that a significant amount of funding will be
devoted to the local implementation of the State Plan; and

(c) Demonstrates that it can be sustained after the grant period ends to ensure that the
number and percentage of Children with High Needs served by Early Learning and
Development Programs in the State will be maintained or expanded.

The Sate' s response to (A)(4)(b) will be addressed in the Budget Section (section VIII of the
application) and reviewers will evaluate the Sate's Budget Section response when scoring
(A)(4). Inthetext box below, the Sate shall writeits full response to (A)(4)(a) and (A)(4)(c)
and may also include any additional information it believes will be helpful to peer reviewers.
If the State has included relevant attachments in the Appendix, these should be described in
the narrative below and clearly cross-referenced to allow the reviewersto locate them easily.

Evidencefor (A)(4)(a):
e The completed table listing the existing funds to be used to achieve the outcomesin
the State Plan (see Table (A)(4)-1).
e Description of how these existing funds will be used for activities and services that
help achieve the outcomes in the State Plan.
Evidencefor (A)(4)(b):
e The State’ s budget (completed in section VI1I).
e The narratives that accompany and explain the budget, and describes how it connects
to the State Plan (also completed in section VI1I).
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(A)(4) Rhode | sland’ s Budget to | mplement and Sustain the Work of This Grant

A. Useof Existing Resources

Like other states, Rhode Island’ s early learning system has evolved in pieces and parts
based on various early childhood federal and state investments over several decades. Given the
solid research-base on early childhood development that has emerged over the past decade, the
time has cometo align al of our state’s early childhood programs into one integrated, effective,
accountabl e system that has the capacity to better meet the early learning and development needs
our state’'s youngest children. As Rhode Island works to ensure that all children have the
opportunity to succeed in school and beyond, it is critical that we build on our strengths in order
to close the gaps that exist between lower-income and higher-income children and that we
achieve equity within our early learning system by ensuring that low-income, minority children
and other Children with High Needs have access to high-quality early learning and devel opment
programs.

The Race to the Top — Early Learning Challenge gives us the opportunity to weave the
existing pieces and parts of our early learning landscape into a coherent state early learning and
development system. Through the Early Learning Challenge, we will leverage our existing
resources and we will build on our strengths, including the research-based BrightStars Quality
Rating and Improvement System, the Rhode Island Early Learning Standards Professional
Development Series, statewide use of Teaching Strategies GOLD formative child assessment,
our TEACH Early Childhood workforce development model, KIDSNET — our universal health
and development database of al young children beginning at birth, and our strong data system
infrastructure and management at the Rhode Island Department of Elementary and Secondary
Education. We will align existing resources and use Early Learning Challenge resources to
address gaps and weaknesses in our system to leverage all the work to build atruly
comprehensive and high-quality early learning system that is aligned, coordinated, and cohesive.

In particular, Rhode Island will aign al Child Care Development Fund Quality Set-
Aside resources to support our quality improvement goals measured by BrightStars, including
resources set aside for licensing, infant/toddler quality improvement, resource and referral, child

care facilities improvements, higher education access, and professional development. The Rhode
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Island Department of Children, Y outh and Families is committed to making significant
improvements in child care licensing practices to improve oversight and enforcement of health
and safety regulations. The Rhode Island Department of Education will work to integrate
Preschool Approval standards and oversight with the BrightStars TQRIS (as detailed in Section
B of this application). The Rhode Island Department of Human Services is committed to
requiring that al licensed programs receiving Child Care Assistance Program (CCAP) payments
must participate in BrightStars (detailed in Rhode Island’ s biennial CCDF State Plan submitted
August 1, 2011). Existing CCAP payments will be enhanced through atiered quality incentive
payment tied to BrightStars quality levels. Through the Early Learning Challenge, Rhode Island
will be able to re-program the CCAP payment system to accommodate enhanced payments. The
State is committed to maintaining these enhanced payments for higher quality programs after the
Challenge Funds are expended.

Through the work of the Rhode Island Early Learning Council, we are already working to
align professional development resources across sectors (Child Care, Head Start, Pre-K, Early
Intervention and Preschool Special Education) to ensure we are using resources effectively and
efficiently. Common professional development opportunities will also help break down artificial
barriersin our system and support a shared understanding of best practices in early childhood
(e.g. professional development focused on best practices in preschool curriculum and child
assessment and family engagement strategies can be shared across sectors). Eliminating
duplication of professiona development efforts will free up resources that can be re-invested in
expanded professional development opportunitiesin critical areas, such as infant-toddler
development and strengthening cultural and linguistic competence.

Rhode Island will also build on existing resources to expand the use of formative child
assessment systems. Our state’ s Preschool Special Education programs have benefited from the
use of Teaching Strategies GOLD as a statewide child assessment system monitoring child
outcomes. We plan to expand the use of Teaching Strategies GOLD to additional programs,
starting with Early Intervention, our IDEA Part C. We will support the use of this system by
other key early learning programs, including high-quality child care and Head Start and Early
Head Start programs. With more programs using the state system, the State may be able to

negotiate a better rate per child to purchase access to this web-based assessment system.
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Our state has implemented the recommended American Academy of Pediatrics Bright
Futures devel opmental screening schedule through EPSDT. Health care providers are billing the
Rlte Care Health Plans for enhanced screening and are getting paid. These resources will help
our state achieve higher developmental screening rates during the critical birth to age 3 period.
Early Learning Challenge funds will be directed at training and supporting health care providers
to use standardized tools and enter developmental screening datainto KIDSNET, the statewide
child health data system. Medicaid billing and KIDSNET resources are available now and will
continue after the Race to the Top-Early Learning Challenge Fund resources are expended.

Existing state and local resources will support on-going implementation and scale-up of
our statewide, comprehensive Kindergarten Entry Assessment system. Through the Basic
Education Program regulations, school districts are required to implement a comprehensive
assessment system in all grades PK-12. Early Learning Challenge funds will help the State do
the work necessary to engage elementary schools and kindergarten teachers along with early
childhood experts to identify a high-quality assessment system, create supports for
implementation, conduct a pilot in afew districts and then begin statewide implementation that
will be paid for primarily with existing resources.

Rhode Island’ s new Early Learning Data System builds on the existing resources of the
Rhode Island Department of Health and the Rhode I1sland Department of Education. In addition,
Rhode Island is arecipient of a 2009 State Longitudina Data System grant from the U.S.
Department of Education which has enabled us to build afirst-class data warehouse that is
sustained with existing Department of Education funds. Additionally, asignificant portion of
our 2010 Race to the Top (K-12) grant is supporting data system enhancements. We will build
upon these existing resources as we create a new, shared, cross-departmental Early Learning
Data System. The Department of Health’ s nationally-recognized KIDSNET database is an
integral part of our State' s health care delivery system and will be sustained into the future
through existing Health Department resources. Our work through the Early Learning Challenge,
will connect KIDSNET’ s comprehensive data on young children to and expanded and enhanced
Rhode Island Department of Education’s State Longitudinal Data System to create a seamless
data system with information on children birth to high school graduation — and beyond with

connections to higher education and workforce data currently being built.
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Rhode Island has strong philanthropic partners actively working to improve children’s
access to high-quality early learning programs. Both United Way of Rhode Island and the Rhode
Island Foundation have played an important role in catalyzing reform for Rhode Island’ s early
learning system. United Way funded the research and development and pilot phases of
BrightStars and continues to provide annual implementation funding for BrightStars. United
Way aso requirestheir funded child care and early learning agenciesto participate in
BrightStars. The Rhode Island Foundation played a critical role in funding the three baseline
quality studies of early learning and child care programs. The Foundation also committed
resources to launch the TEACH Early Childhood workforce development model in Rhode Island
beginning in 2010. Also of note, in 2001 the Rhode Island Foundation and the United Way
collaborated to launch the Rhode Island Child Care Facilities Fund in partnership with the Rhode
Island Department of Human Services leveraging another $3 million in resources from the
national Local Initiatives Support Corporation (LISC). This program continues to operate to this
day as a public-private partnership funded only in part by the Rl Department of Human Services

child care quality improvement resources.

B. Budget for the State Early Learning Challenge Plan

Rhode Island has developed our budget for the Race to the Top - Early Learning
Challenge application by working closely with each of the state Departments that are
Participating Agencies, seeking input from stakeholders on priorities, and discussing strategic
options at Early Learning Council meetings.

The budget proposed here for the implementation of the Rhode Island Early Learning
Reform Plan reflects consensus among the Participating State Agencies as well as each agency’s
commitment to sustainability. Our budget reflects a carefully crafted balance of infrastructure
investments and high-impact quality improvement investments for programs serving Children

with High Needs. The complete budget narrative can be found in section V111 of this application.

C. Sustainability

Rhode Island’ s sustainability plan is to maximize the use of existing resources and focus
our Race to the Top-Early Learning Challenge investments to create lasting improvements in

state systems and in the quality of early learning and devel opment programs serving Children
94



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

with High Needs. State leaders are committed to sustaining the reform strategies, including
institutionalizing the requirement that all programs participate in the TQRIS, using quality set-
aside dollars and other investments to help programs achieve and maintain high-quality
benchmarks, providing on-going access to high-quality, effective professional development, and
aligning higher education opportunities for early childhood educators. The Early Learning
Challenge will help the State leapfrog forward with our quality improvement and reform efforts
that might otherwise take us ten or more years to achieve.

Through the RTT-ELC investment, Rhode Island will infuse an increased level of support
for programs to improve quality levelsin the BrightStars TQRIS. This enhanced level of support
over the next four years will help to meet the spike in demand for assistance with quality
improvements that will result from the major systems change of requiring all licensed and
publicly funded early learning programs to be in BrightStars TQRIS. During the course of the
implementation period, the Rhode Island Early Learning Council will work to secure additional
financial support to sustain the increased level of financial incentives after the Early Learning
Challenge implementation period ends.

Our reform strategies in 2012-2015 will continue expand children’ s access to high-
quality early learning programs, primarily by leveraging quality improvementsin existing
programs as well as the expansion of State Pre-K. In addition, the Early Learning Council will
take action on the set of access priorities that are being used to inform the devel opment of the
Governor’'s FY 2013 budget. The Access Team of the Council will meet regularly to review the
State’ s progress at maintaining and expanding access to high-quality early learning programs.
Through Rhode Island’ s school funding formula, State Pre-K will be steadily expanded to serve
more preschoolers in communities with concentrations of Children with High Needs. The
advocacy community will keep up the pressure implement the Pre-K expansion plan, to restore
eligibility for the Child Care Assistance Program to serve children in low-income working
families with incomes up to 225% of the poverty level, and to maintain state funding for Head
Start.

Very recently, Children’s Friend, our largest Head Start agency, was awarded a grant
from the Administration for Children and Families at the U.S. Department of Health & Human
Services -- Early Education Partner ships to Expand Protective Factors for Children with Child

Welfare Involvement. This grant was supported by the Rhode Island Early Learning Council
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along with the Rhode Island Head Start Association and the Rhode Island Child Welfare
Advisory Council. Funding will provide targeted support to establish and improve state
infrastructure and collaboration between child welfare and the early education system. The
project will focus on expanding enrollment of foster infants and young children into
comprehensive, high-quality early care and education programs. Our Early Learning Council
has al so discussed the need to address access issues and improve transitions between the IDEA
Part C and IDEA Part B programs and to ensure that all children under age 3 with a substantiated
case of child abuse and neglect receive a complete assessment to determine eligibility for the
Part C program, as required under the Child Abuse and Prevention Treatment Act (CAPTA). At
least one member of our Council has made a strong case that the State make al children under
age 3 with a substantiated case of child abuse and neglect categorically eligible for IDEA Part C
services since so many have an identified developmenta delay or disability and the remainder
are among the children most at risk for poor education outcomes over the long-term.

By the end of 2015, when Race to the Top-Early Learning Challenge Funds have been
expended, Rhode Island will have a state-of-the-art infrastructure in place that expands access to
high-quality programs for Children with High Needs, as well as a system to monitor and support
early learning programs so that they are able to achieve the highest quality benchmarks.
Investmentsin our State’s human capital must begin with a strong early learning system and a
focus on meeting the needs of our most vulnerable children. The long-term success of our State
depends on a vibrant, healthy, well-educated, and skilled workforce. Through the RTT-ELC,
Rhode Island will have a system in place for professional development that supports a great early
childhood workforce. The Rhode Island Early Learning Data System will be an effective tool to
understand the needs of children, programs and the workforce so that we can measure progress

and make improvements over time.
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Table (A)(4) —1 Existing other Federal, State, private, and local fundsto be used to achieve the
outcomesin the State Plan.

Sour ce of Fiscal Year Fiscal Year Fiscal Year Fiscal Year Total
Funds 2012 2013 2014 2015
Sate funding $197,000* $1.4 million $2.4 million $3.4 million $7.2 million
for Pre-K
Title| of ESEA | $484,000 for | $484,000 $484,000 $484,000 $1.9 million
State Pre-K
IDEA Part B, $133,626 $96,420 $96,420 $96,420 $491,886
Section 619 $69,000 state
personal
devel opment
grant
IDEA Part C $2.1 million $2.1 million $2.1 million $2.1 million $8.4 million
Sate funding $800,000 $800,000 $300,000 $800,000 $3.2 million
for Head Sart
Head Sart $125,000 $125,000 $125,000 $125,000 $500,000
Collaboration
Child Care $21.3 million | $21.3 million | $21.3 million $21.3 million | $85.2 million
Assistance
Program
(federal and
state resources
for subsidies)
Child Care $1.9 million $1.9 million $1.9 million $1.9 million $7.3 million
Assistance
Program
Quality Set-
Aside
ARRA Sate $50,000 — $50,000 — $50,000 — $673,000
Advisory TEACH TEACH TEACH
Committee $174,333 - $174,333 - $174,333-
Funding support ELC | support ELC | support ELC
work teams work teams work teams
MIECHV $1.7 million- | $1.8 million- | $2 million — $2.2 million— | $14.3 million
formula formula formula formula
$3.3 million— | $3.3 million —
competitive competitive
TitleV MCH $200,000 $200,000 $200,000 $200,000 $800,000
Block Grant
TANF $165,000 NFP | $165,000 NFP | $165,000 NFP | $165,000 NFP | $660,000
$200,000 $200,000 $200,000 Head | $200,000 NFP
Head Start Head Start Start Head Start $800,000
* annud * annud * annud * annud Head Start
funding for funding for funding for funding for * annua
child care child care child care child care funding for
varies varies varies varies child care
varies
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Table (A)(4) —1 Existing other Federal, State, private, and local fundsto be used to achieve the
outcomesin the State Plan.

Sour ce of Fiscal Year Fiscal Year Fiscal Year Fiscal Year Total
Funds 2012 2013 2014 2015

Medicaid — Estimate not Estimate not Estimate not Estimate not Estimate not
health care available available available available available
provider billing
for EPSDT
developmental
screening
Child Welfare | $4.4 million $4.4 million $4.4 million $4.4 million $17.6 million
Raceto the Top | $2,079,628 $271,119 $206,219 $145,715 $2,702,681
Instructional
Management
System
United Way of | $150,000 - $100,000 - $100,000 - $100,000 - $550,000
Rhode Island PreK BrightStars BrightStars BrightStars

$100,000 -

BrightStars
Rhode Island $150,000 - $75,000 - $75,000 - $75,000 - $450,000
Foundation PrekK TEACH TEACH TEACH

$75,000 -

TEACH

[ Add additional rows as needed and enter text here to clarify or explain any of the data, if necessary.]

Funds listed in thistable are aligned with the goals of our Race to the Top-Early Learning Challenge
Sate Plan and will help us achieve our outcomes.

*Sate funding for Pre-K: Funding for Pre-K will be categorically allocated as part of the Sate’ s new
education funding formula pursuant to a 10 year Pre-K expansion plan beginning in FY 2013. In FY
2012, bridge funding for the Pre-K classrooms was provided by a blend of state funding, Title |
funding and private, philanthropic resources (United Way and Rhode |sland Foundation) to cover 6
classrooms operating during the transition from the Pre-K Demonstration Project Phase funded by the
R.1. Department of Education to Pre-K being funded through the new mechanism of the education
funding formula.

Title | of ESEA: We anticipate that districts will continue to invest Title | fundsin the state managed
Pre-K program. We will work to expand the amount of Title | funds allocated for Pre-K.

IDEA Part B, Section 619: Contracts have not yet been devel oped for 2014 & 2015, however the State
anticipates providing consistent support.

IDEA, Part C: Federal IDEA Part C grant funds at $2.1 million per year support a comprehensive
system of personnel development, family support staff, program administration, monitoring and
oversight.

Sate funding for Head Start: expands access to Head Start programs for low-income families

Head Start Collaboration: supports partnerships and collaboration among Head Start agencies and
other state early learning and devel opment programs.
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Table (A)(4) —1 Existing other Federal, State, private, and local fundsto be used to achieve the
outcomesin the State Plan.

Sour ce of Fiscal Year Fiscal Year Fiscal Year Fiscal Year Total
Funds 2012 2013 2014 2015

Child Care Assistance Program funding: a combination of state and CCDF federal fundsto enable
children in low-income working familiesto access child care.

Child Care Quality Set-Aside funding: federal funding used to support quality initiatives, including
$350,000 for child care licensing, $200,000 for child care resource & referral, $200,000 for
professional development, $200,000 for BrightSars, $200,000 for Rhode Island Early Learning
Sandards professional development, $50,000 for Rhode |sland Department of Education Preschool
Approval, $300,000 for the Child Care Support Network, $200,000 for the Child Care Facilities Fund,
and $190,000 for the Early Childhood Education Specialists Program at the Community College of
Rhode Island.

ARRA State Advisory Committee Funding: funding awarded to Rhode Island to support the work of the
Rhode Island Early Learning Council. A portion isfunding TEACH and the remaining will support
on-going devel opment of strategic plans aligned with our Race to the Top-Early Learning Challenge
plan, including professional development system planning, higher education system planning,
alignment of program standards, and quality improvement supports and incentives planning.

MIECHV: Rhode Iland isreceiving annual formula funding and was recently awarded a 2-year
competitive grant for the Maternal, Infant and Early Childhood Home Visiting program. Funds are
being used to expand access to evidence-based home visiting programs and to develop program
guality standards, core competencies for home visitors, and monitoring systems.

Title V MCH: Funding for community contracts to support the Rhode Idland Department of Health's
Priority Measures, one of which is expanding evidence-based parent education.

TANF: Each year TANF funding is transferred to the Child Care Assistance Programto pay for |ow-
income working family accessto child care. TANF funding is also used to support the Nurse-Family
Partner ship home visiting program (also supported with MIECHYV funding) and to supplement state
funding expanding accessto Head Start.

Medicaid: Health care providers can bill Medicaid for enhanced devel opmental screening schedule
recommended by the American Academy of Pediatrics. Estimated annual amount was not available at
the time this grant was submitted.

Child Welfare: funding transferred fromthe RI Department of Children, Youth and Families to the RI
Department of Human Services Child Care Assistance Programto pay for child care for childrenin
foster care with families that have working parents. Annual funding is projected based on history.

Race to the Top Instructional Management System: Resour ces supporting an Instructional
Management System that provides accurate student assessment data, curriculum materials, and
professional development modules.

United Way of Rhode |dand and the Rhode Island Foundation: Resources to support critical
infrastructure for Rhode Island’ s early learning system are projected based on history. Funding
projections do not include grants given directly to early learning and devel opment programs.
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B. High-Quality, Accountable Programs

(B)(1) Developing and adopting a common, statewide Tiered Quality Rating and Improvement
System. (10 points)

The extent to which the State and its Participating State Agencies have developed and
adopted, or have a High-Quality Plan to develop and adopt, a Tiered Quality Rating and
Improvement System that--

(a) Isbased on a statewide set of tiered Program Standards that include--
(1) Early Learning and Development Standards;
(2) A Comprehensive Assessment System,;
(3) Early Childhood Educator qualifications;
(4) Family engagement strategies,
(5 Health promotion practices; and
(6) Effective data practices;

(b) Isclear and has standards that are measurable, meaningfully differentiate program
quality levels, and reflect high expectations of program excellence commensurate
with nationally recognized standards® that lead to improved learning outcomes for
children; and

(c) Islinked to the State licensing system for Early Learning and Development Programs.

In the text box below, the State shall writeits full response to this selection criterion. The
Sate shall include the evidence listed below and describe in its narrative how each piece of
evidence demonstrates the State’ s success in meeting the criterion; the State may also
include any additional information it believes will be helpful to peer reviewers. If the Sate

!> See such nationally recognized standards as:

U.S. Department of Health and Human Services. (2009). Head Start Program Performance Standards. Washington,
DC: U.S. Department of Health and Human Services. PDF retrieved from: 45 CFR Chapter X111 - 1301-1311
http://eclkc.ohs.acf.hhs.gov/hsl c/Head%20Start%20Program/Program%20D esi gn%20and%20M anagement/Head %2
0Start%20Requirements/Head%20Start%20Requi rements/45%20CFR%20Chapter%20X 1 11/45%20CFR%20Chap%
20XI11_ENG.pdf

U.S. Department of Defense. DoD Instruction 6060.2, Child Development Programs (CDPs), January 19, 1993,
certified as current August 25, 1998 (to be updated Fall 2011). Washington, DC: U.S. Department of Defense.
Retrieved from:

http://www.militaryhomefront.dod.mil/portal/page/mhf/ MHF/MHF DETAIL_1?section id=20.60.500.100.0.0.0.0.0
&current_id=20.60.500.100.500.60.60.0.0

American Academy of Pediatrics, American Public Health association, and National Resource Center for Health and
Safety in Child Care and Early Education. (2011) Caring for Our Children: National Health and Safety Performance
Standards; Guidelines for Early Care and education Programs. Elk Grove Village, IL; American Academy of
Pediatrics.
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has included relevant attachments in the Appendix, these should be described in the narrative
below and clearly cross-referenced to allow the reviewers to locate them easily.

In scoring the selection criterion, peer reviewers will determine, based on the evidence the
State submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.

Evidence for (B)(1):

e The completed table that lists each set of existing Program Standards currently used
in the State and the elements that are included in those Program Standards (Early
Learning and Development Standards, Comprehensive Assessment Systems,
Qualified Workforce, Family Engagement, Health Promotion, Effective Data
Practices, and Other), (seeTable (B)(1)-1).

e Tothe extent the State has developed and adopted a Tiered Quality Rating and
Improvement System based on a common set of tiered Program Standards that meet
the elementsin criterion (B)(1)(a), submit--

0 A copy of thetiered Program Standards;

0 Documentation that the Program Standards address all areas outlined in the
definition of Program Standards, demonstrate high expectations of program
excellence commensurate with nationally recognized standards, and are linked
to the States licensing system;

0 Documentation of how the tiers meaningfully differentiate levels of quality.
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(B)(1) Developing and adopting a common, statewide Tiered Quality Rating and
I mprovement System Current Status

(a) Evidence of a Tiered Quality Rating and I mprovement System that isbased on a
statewide set of tiered Program Standards

Rhode Island has already designed and implemented a statewide Tiered Quality Rating
and Improvement System (TQRIS) through ajoint partnership across the R.l. Department of
Human Services; the R.l. Department of Education; the R.I. Department for Children, Y outh and
Families, and the R.l. Department of Health; and the United Way of Rhode Island. BrightStars
is managed by the Rhode Island Association for the Education of Y oung Children under contract
with DHS. Rhode Island’s Tiered Quality Rating and Improvement System uses afive-star
rating system and is built on a strong research base, a deep and focused community input process
that included parents and providers, and the dedicated efforts of public and private partners who
have financed the planning, development, and launch of the BrightStars TQRIS from 2008
through the present. Currently, BrightStars is avoluntary program, and there are 100
participating programs across the state, including 10 percent of child-care centers, 25 percent of
Head Start programs, and 9 percent of family child-care homes. BrightStars is managed and
implemented by the Rhode Island Association for the Education of Y oung Children, under
contract with the R.l. Department of Human Services. BrightStars assesses programsin six
quality domains. Child's Daily Experience, Teaching and Learning, Staff-Child Ratio and Group
Size, Family Communication and Involvement, Staff Qualifications, and Program Management.

The Program Standards for BrightStars are tiered standards. BrightStars standards do not
currently address “ effective data practices,” but the standards addresses the other five areas
outlined in the guidance, including: (1) Early Learning and Development Standards; (2) A
Comprehensive Assessment System; (3) Early Childhood Educator qualifications; (4) Family
engagement strategies; and (5) Health promotion practices. Cultural and linguistic competency
is addressed as part of the BrightStars Program Standards. More information on the BrightStars
Program Standards for Child Care Centers/Preschools; Family Child Care Homes; and School-
Age Child Care Programs are in Appendix 15 — BrightStars Child Care Center and Preschool
Quality Framework; Appendix 16 — BrightSars Family Child Care Quality Framework; and,
Appendix 17 — BrightStars School-Age Child Care (K-5) Quality Framework.
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In addition to the BrightStars Tiered Quality Rating and Improvement System, three

other core sets of Program Standards exist in Rhode Island as follows:

1)

2)

3)

Child Care Licensing. The R.I. Department for Children, Y outh and Families (DCY F)
regulates all community-based child-care and early learning programs (including center-
based child care, community-based preschools and nursery schools, family child-care
homes, and center-based Head Start programs). There are approximately 330 licensed
center-based programs (including Head Start) and 688 licensed family child-care
programsin Rhode Island. In 2011, the National Association of Child Care Resource
and Referral Agencies (NACCRRA) ranked the quality of Rhode Island’ s center-based
child-care regulations as the highest in the country; however, the State was ranked 46™
for its monitoring and oversight of licensing standards. The State’ s overall rank for its
family child-care regulations was 13". Regulations address the following areas:
enrollment and staffing; staff qualifications and development; health, safety, and
nutrition; physical facilities, equipment and materials, program; parent relations; and
administration.

Basic Education Program. The R.l. Department of Education has statutory authority for
early childhood programs operating in public schools. These programs are required to
comply with the Basic Education Program (BEP) regulations. These basic education
regulations for PK—12 were revised and approved in 2009. As of September 2011, there
are 55 public schools providing preschool or Pre-K programs, primarily funded through
IDEA Section B, Part 619. The BEP regulations set basic standards for: 1) curriculum,
instruction, and assessment, 2) safe, healthy, and supportive learning environments, and
3) administration, management, and accountability.

Comprehensive Early Childhood Education Program Standards. By act of the General
Assembly in 1968, nursery schools and kindergartens were endorsed as theinitial stepsin
early childhood education and were thereby made an integral part of the education system
in Rhode Island. Chapter 48 of Title 16 of the General Laws of Rhode Island gives the
Commissioner of Education responsibility for setting standards and for planning approval

procedures for education programs serving children ages 3 to 6.
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In 2008, the R.I. Department of Education began to revise the 1968 standards to create
criteriafor identifying and approving Rhode Island Early Learning Standards-based programs
with comprehensive standards that reflect the substantive advancesin the field in defining what
constitutes high-quality education for children ages 3to 6. The goa was to coordinate these
standards and the approval process with DCY F licensing and BrightStars. The new
Comprehensive Early Childhood Education Program Sandards for programs serving children
ages 3 to 6 were approved by the Board of Regents in January 2010 and went into effect on
August 1, 2011.

The new standards represent the Board of Regents vision of high-quality, comprehensive
early childhood education. The standards cover physical facilities, health and safety, class size
and adult-child ratio, staff qualifications and ongoing professional development, program
administration, curriculum, child assessment, differentiated teaching and learning, and family
engagement. The standards align with national Pre-Kindergarten benchmarks, research, and
evidence-based practice shown to improve educational and developmental outcomes for
children. Aspart of the revision process, draft standards were sent to the following entities for
review and feedback: the National Association for the Education for Y oung Children, National
Child Care Information Center, the National Institute for Early Education Research, the Office of
Head Start, PreK Now, and State agency staff from West Virginia, Maryland, and South Carolina
with preschool expertise in general and specia education.

The standards are voluntary, and any type of early learning and development program
may seek approval under these standards — provided they are in compliance with either DCY F
child-care licensing or the Basic Education Program standards described above. Currently, 51
programs are seeking Comprehensive Early Childhood Education Program approval for one or
more preschool classrooms, but no classrooms or programs have been approved under the new
standards.

In addition to the state standards described above, Head Start and Early Head Start
programs are subject to the federal Head Start and Early Head Start program-quality standards
and monitoring systems. A table that shows how the four sets of Program Standards align with
the focus areas identified by Race to the Top/Early Learning Challengeis presented in Appendix
18 — Crosswalk of Rhode Island Program Standards with RTT-ELC Focus Areas.
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(b) Evidencethat BrightStars Quality Rating and I mprovement System has standar ds that
are measur able, meaningfully differentiate program quality levels, and reflect high
expectations of program excellence commensurate with nationally recognized standards'
that lead to improved lear ning outcomesfor children.

In 2008, Rhode Island |eaders engaged the services of the FPG Child Devel opment
Institute at the University of North Carolina— Chapel Hill to oversee afield test of the draft
BrightStars Program Standards, to build the capacity of the local implementing agency (the
Rhode Island Association for the Education of Y oung Children, or RIAEY C) to collect program-
quality information fairly and accurately, and to conduct three baseline quality studies.

First, the draft frameworks were pilot-tested with a cross-section of randomly selected
Rhode Island programs (25 centers, 25 family child-care homes, and 25 school-age child-care
programs) to determine how well the frameworks worked to differentiate meaningful quality
levels and to serve as the basis for quality improvement. Thefield test of the BrightStars
program standards and measurement criteria was conducted by FPG Child Development Institute
and RIAEY C in order to collect data to revise the criteria and/or scoring rulesin order to better
support program-quality improvement. More information on the results of the pilot test isin
Appendix 19- Pilot Test of the Draft Rhode Island BrightStars Child Care Center and Preschool
Framework.

Data indicate that of all programs participating in BrightStars as of June 2011, programs
offering Head Start services and those that are NAEY C-accredited are clustered at the top end of
the BrightStarsrange. Neither NAEY C accreditation nor Head Start status gives programs an
automatic high rating, but both NAEY C and Head Start have higher quality standards than basic

1% See such nationally recognized standards as:

U.S. Department of Health and Human Services. (2009). Head Start Program Performance Standards. Washington,
DC: U.S. Department of Health and Human Services. PDF retrieved from: 45 CFR Chapter X111 - 1301-1311
http://eclkc.ohs.acf.hhs.gov/hsl c/Head%20Start%20Program/Program%20D esi gn%20and%20M anagement/Head %2
0Start%20Requirements/Head%20Start%20Requi rements/45%20CFR%20Chapter%20X 1 11/45%20CFR%20Chap%
20XI11_ENG.pdf

U.S. Department of Defense. DoD Instruction 6060.2, Child Development Programs (CDPs), January 19, 1993,
certified as current August 25, 1998 (to be updated Fall 2011). Washington, DC: U.S. Department of Defense.
Retrieved from:

http://www.militaryhomefront.dod.mil/portal/page/mhf/ MHF/MHF DETAIL_1?section id=20.60.500.100.0.0.0.0.0
&current_id=20.60.500.100.500.60.60.0.0

American Academy of Pediatrics, American Public Health association, and National Resource Center for Health and
Safety in Child Care and Early Education. (2011) Caring for Our Children: National Health and Safety Performance
Standards; Guidelines for Early Care and education Programs. Elk Grove Village, IL; American Academy of
Pediatrics.
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Rhode Island licensing standards. This finding supports the fact that BrightStarsis effective at

differentiating the quality of programs. The tables below show these data:

Number of Programs

14
12

10

Centers Participating in BrightStars, by Head Start status, June 2011

B Not Head Start
W Head Start
7 1
3
T T T T

=
I

[
(o]

Number of Programs

]

co

)]

o~

R ]

]

1 Star 2 Stars 3 Stars 4 Stars 5 Stars
Star Level

T Centers Participating in BrightStars, by NAEYC Accreditation Status,
June 2011
B Not NAEYC Accredited

| W NAEYC Accredited
| 7
| 7
| . 5

:

1 Star 2 Stars 3 Stars 4 Stars 5 Stars

Star Level

(c) Evidencethat the BrightStars Quality Rating and I mprovement System islinked to the
State licensing system for Early L earning and Development Programs.

State licensing forms the foundation and first tier of Rhode Island’s QRIS, and
BrightStars works closely with the R.l. Department for Children, Y outh, and Families (DCYF),
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which has statutory authority for child-care licensing. BrightStars communicates with DCYFin
various ways, and agency leaders and administrators regularly take part in QRIS events, forums,
and meetings. All programs participating in BrightStars must have avalid, regular license,
issued by DCYF. A copy of the program license isrequired as part of their initial application
and at the time of each annual report. Additionally, programs must demonstrate compliance in
critical areas of licensing in order to achieve thefirst tier (Level 1). Compliance is demonstrated
by submission of the program’s most recent DCY F Monitoring Report. Programs may not have
any indicated areas of non-compliance (non-compliance “checks”) on the report.

The current BrightStars Program Standards are closely linked to the State’ s child-care
licensing system, which licenses al child-care centers, family child-care homes, center-based
Head Start programs, and private preschools and nursery schools in the State. During the pilot
phase of BrightStars, the State worked closely with the National Association for Regulatory
Administration to move toward the goal of requiring programs to be “in compliance with critical
licensing standards” at all levels of BrightStars.

During the pilot period, BrightStars staff and early childhood leaders brought in
consultants from the National Association for Regulatory Administration (NARA) to work with
the DCYF child-care licensing office to devel op systems to determine how the State was going
to measure “ compliance with licensing” as the foundation of the BrightStars quality levels.
Between November 2007 and March 2008, NARA provided comprehensive consultation and
conducted a review of policy regarding licensing regulations and procedures and licensing-
compliance policy related to implementing a Quality Rating and Improvement System. More
information on NARA'’s review of State licensing requirementsisin Appendix 20 -
Recommendations to Strengthen Rhode Island’ s Child Care Licensing Regulations and
Compliance Procedures to Support a Srong Program Quality Rating System. Key outcomes
from the NARA systems review include the following:

e A recommended list of serious non-compliance violations was incorporated into child-
care licensing enforcement procedures to guide decisions regarding negative sanctions

and revocations of licenses. The recommended list includes violationsin the areas of: 1)

staff-child ratios and maximum group size; 2) supervision of children; 3) sleep positions;

4) prohibited disciplinary actions; 5) licensed capacity; 6) use of passenger restraints; 7)

weapons; 8) pool and other water hazards; 9) reporting child abuse; 10) prohibiting
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access to children by a person with acriminal record or a health or behavior risk; 11)
administering medication to children; 12) room temperatures and heat sources; 13)
qualified personnel; 14) safe indoor and outdoor equipment; and 15) physically safe

environment.

e A new monitoring form and written policies and procedures that outline the expectations

for licensing staff during monitoring inspections were devel oped.

e DCYF licensing staff now use the revised monitoring report form during program

inspections to identify and document any serious non-compliance violations.

e Provider signatures are now required on monitoring reports, and DCY F provides copies

of these reportsto the facilities.

Rhode Iland’s High Quality Plan for Adopting a Common, Statewide Tiered Quality
Rating and I mprovement System

Key Goals

Goal 1: Use BrightStars as the State’ s unified Quality Rating and I mprovement System
with linkagesto DCYF licensing and R.l. Department of Education (RIDE) preschool

approval.

Goal 2: Ensurethat BrightStars standards are clear and measurable and meaningfully
differentiate quality, recognizing incremental progress toward national best-practice
standards at the top tiers.

Goal 3: Re-design and clarify the roles and responsibilities of DCYF, RIDE, and
BrightStars regarding program-quality measurement and monitoring to improve
effectiveness and efficiency, ensure alignment, eliminate duplicate assessments, and
streamline the process for participating programs.

Overview of Key Activitiesand I mplementation Plan

Under the leadership of the Early Learning Council, Rhode Island will undertake a six-
month collaborative process to revise BrightStars Program Standards to include critical
components of DCY F licensing standards and RIDE Comprehensive Early Childhood Education
Program Standards. The standards review will aso include consideration of various

accreditation processes used by early learning programs. Thisreview will require DCYF, DHS,
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BrightStars, and RIDE to improve aignment of their standards and to devel op a coherent
quality-improvement pathway for center-based early learning settings and family child-care
homes serving young children from birth to kindergarten. After the six-month revision and
realignment process, BrightStars, DCY F, and RIDE will have six months to put systemsin place
to measure the new standards before roll-out beginsin early 2013.

The collaborative revision process will include areview of national best practices and
updating and alignment of Rhode Island’ s program quality standards and criteria. BrightStarsis
in the process of gathering input from a wide range of stakeholders on the first three years of
implementation, and this feedback will be used to inform the revision of BrightStars Program
Standards. The process will also include afocused review of how to best align the Rhode Island
Early Learning Standards, new developmental screening and child assessment standards,
educator qualification standards, family engagement standards, health promotion standards, and
effective data practice standards as BrightStars is revised. The RTT-ELC will support this
process which will also include areview of the use of program and classroom observation tools,
including the Environment Rating Scales and CLASS tools. We will also look carefully at
upgrading infant and toddler standards, working to incorporate indicators of quality reflecting the
new, expanded Rhode Island Early Learning Standards for children ages birth to 3 (to be
developed as described in Section C(1) of this application). We will also review staff: child
ratios and group-size standards as well as program-management standards.

Licensing standards will also be upgraded to incorporate more up-to-date health and
safety standards (e.g., physical-activity/outdoor-play standards, safe-sleeping standards) and
improved measurement and monitoring practices by licensing staff. Through an update of
licensing regulations and practices, Rhode Island will focus on improving data collection (e.g.,
requiring licensed programs to participate in aworkforce registry [to be developed],
standardizing and entering data regarding licensing violations and complaints, and collecting
enrollment and exit data for participating children). Through BrightStars, we will consider
requiring participating programs at higher levelsto enter child-assessment data into a shared
State data system.

Thereview, revision, and realignment process will include a core group of stakeholders
and technical support from content and measurement experts to help ensure that standards are

clear and measurable and that they meaningfully differentiate quality. The process will engage
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community stakeholders (program directors, educators, and families) to gather input, ideas, and
concerns. A key goal will be to develop standards that are aligned, measurable, and achievable
for programs with support. We will work to re-design and clarify the roles and responsibilities
of State agencies and organizations regarding program-quality measurement to improve
effectiveness and efficiency and to streamline the process for participating programs. Revised
and aligned quality-measurement systems in Rhode Island will help the State promote unified
and clear messages to families and providers about program quality and program-quality
improvement. The RTT-ELC investments will enable Rhode Island to undertake the evaluation
and datawork as well as the technical assistance needed to make this alignment areality.

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 11234
Convene collaborative Program RI Early DHS, RIDE, DCYF, X
Standards and measurement Learning DOH, BrightStars, Head
revision/realignment committee Council Start Assn., United Way,
Community Stakeholders
RI KIDS COUNT
Update licensing standards and DCYF RI KIDS COUNT , X | X
improve monitoring systems BrightStars, DHS, RIDE,
DOH, Community
Stakeholders
Revise/Realign BrightStars BrightStars’'D | RIDE, DCYF, DOH, Rl | X
standards and monitoring systems HS KIDS COUNT, United
Way, BrightStars
Advisory Committee
Revise/Realign RIDE preschool RIDE DHS, DCYF, DOH, RI X
approval standards and monitoring KIDS COUNT
systems
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How this Plan Will Support Children with High Needs

This plan will improve and align the State’ s Program Standards, with the goal of
establishing a more streamlined pathway toward a common vision of quality. The plan will help
programs serving Children with High Needs understand and work toward achieving standards for
high-quality early learning programs. Rhode Island will ensure that tiered standards are
measurable, aligned, and research-based. The standards will be relevant to the needs of children
with developmental delays and disabilities, children who are English learners, and children in
low-income families and communities. Programs serving Children with High Needs will be
given the highest priority for supportsto achieve these standards. The over-arching goa isto
have more Children with High Needs in high-quality early learning programs. Programs serving
Children with High Needs will receive supports to achieve these standards, and parents will have
access to BrightStars ratings through the Web site, enabling them to select higher quality
programs for their children. In addition, higher quality programs will receive tiered quality
payments based on their star ratings and programs at al levels will receive technical assistance

and program grants that enable them to improve quality.

How this Plan Will Addressthe Needs of the Different Types of Early L earning and
Development Programs, if applicable

The revised BrightStars rating system will provide common benchmarks of program
quality for licensed child-care programs serving infants, toddlers, and preschoolers (including
centers and family child care), private preschools, center-based Head Start and Early Head Start
programs, and public preschool programs. Family child-care providers, who serve many
Children with High Needs, are a core part of the rating system and will also receive specialized
supports to meet quality standards. The revised BrightStars ratings will be designed to include
explicit recognition of classrooms that have attained RIDE Approval because they meet the high
standards outlined in RIDE’s Comprehensive Early Childhood Education Program Standards.

Through the Maternal Infant and Early Childhood Home Visiting competitive grant
awarded in September 2011, Rhode Island will be devel oping core competencies and program-
monitoring infrastructure for home-visiting programs serving families with young children.

Home-based, individualized programs for young children such as Early Intervention (Part C of
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IDEA), home-based Early Head Start, and early childhood home-visiting programs would

October 17, 2011

benefit from this work, which will be aligned with our plan for Race to the Top — Early Learning

Challenge activities. Thisisanother example of how our work is systemic and seeksto create a

seamless system form cradle to college, rather than silos of work that are isolated within one

particular agency or sector of work.

Table (B)(1)-1: Statusof all Program Standards currently used in the State

If the Program Standards address the element, place an “ X" in that box

Program Standar ds Elements”’

List each set of
existing Program
Standards
currently used in
the State; specify
which programsin
the State usethe
standards

Early
Learning
and
Develop-
ment
Standards

Comprehensive

Assessment
Systems

Qualified
workforce

Family

engage-
ment

Health
promotion

Effective
data
practices

Other

DCYF licensing
standards — centers
(1993) —all
community- based
child care centers
and preschools
(including Head
Sart)

DCYF licensing
standards — family
child care homes
(2007) —all
individuals regularly
caring for 4 or more
unrelated children.

DCYF licensing
standards (2007) —
group family child
care homes serving
9-12 children

RI Department of
Education Basic
Education Program
Regulations —all
public schools

Y Please refer to the definition of Program Standards for more information on the elements.
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Table (B)(1)-1: Statusof all Program Standards currently used in the State

Program Standards Elements"”

If the Program Standards address the element, place an “ X" in that box

List each set of
existing Program
Standards
currently used in
the State; specify
which programsin
the State usethe
standards

Early
Learning
and
Develop-
ment
Standards

Comprehensive

Assessment
Systems

Qualified
workforce

Family

engage-
ment

Health
promotion

Effective
data
practices

Other

BrightStars— Child
Care Center and
Preschool Quality
Standards and
Criteria (2008) —
voluntary for
community-based
licensed programs

BrightStars Family
Child Care Quality
Standards and
Criteria (2009) —
voluntary for
licensed programs

RI Department of
Education Approval
—voluntary for
community-based
centersand public
schools serving
children ages 3 to
through K entry

[ Add additional rows as needed and enter text here to clarify or explain any of the data, if necessary.]
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(B)(2) Promoting participation in the State's Tiered Quality Rating and Improvement System.
(15 points)
The extent to which the State has maximized, or has a High-Quality Plan to maximize,
program participation in the State's Tiered Quality Rating and Improvement System by--

(& Implementing effective policies and practices to reach the goa of having al publicly
funded Early Learning and Development Programs participate in such a system,
including programs in each of the following categories--

(1) State-funded preschool programs,
(2) Early Head Start and Head Start programs;

(3) Early Learning and Development Programs funded under section 619 of part B of
IDEA and part C of IDEA;

(4) Early Learning and Development Programs funded under Title | of the ESEA; and

(5) Early Learning and Development Programs receiving funds from the State's
CCDF program;

(b) Implementing effective policies and practices designed to help more families afford
high-quality child care and maintain the supply of high-quality child carein areas
with high concentrations of Children with High Needs (e.g., maintaining or increasing
subsidy reimbursement rates, taking actions to ensure affordable co-payments,
providing incentives to high-quality providers to participate in the subsidy program);
and

(c) Setting ambitious yet achievable targets for the numbers and percentages of Early
Learning and Development Programs that will participate in the Tiered Quality
Rating and Improvement System by type of Early Learning and Development
Program (as listed in (B)(2)(a)(1) through (5) above).

In the text box below, the State shall writeits full response to this selection criterion. The
Sate may also include any additional information it believes will be helpful to peer
reviewers. If the Sate hasincluded relevant attachments in the Appendix, these should be
described in the narrative below and clearly cross-referenced to allow the reviewersto
locate them easily.

In scoring the selection criterion, peer reviewerswill determine, based on the evidence the
Sate submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.

Additionally, the State must provide baseline data and set targets for the performance
measure under (B)(2)(c).
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(B)(2) Promoting participation in the State's Tiered Quality Rating and | mprovement
System.

Current Status

The number of programs voluntarily participating in BrightStars increased from 20 in the
first year of implementation to 100 programs as of October 1, 2011. This number represents
about 10 percent of early learning programs licensed by DCYF. We have developed a plan to
dramatically expand participation, through a combination of policy and regulatory levers, that
will lead usto our goal of al early learning programs participating in the revised BrightStars
Quality Rating and Improvement System. Rhode Island currently encourages voluntary

participation in BrightStars by:

e Offering quality-improvement grants ranging from $1,000 -$4,500 per site, based on the
number of children enrolled; funds for these grants currently come from the State’ s Child
Care and Development Fund ARRA funds. These grants are administered by the
BrightStars implementing agency (RIAEY C) under contract with DHS. Programs must
use these funds to support activities aligned with their quality-improvement plans
required in BrightStars and devel oped in partnership with BrightStars quality-

improvement specialists.
e Recognizing participating programs through local and statewide news rel eases.

e Celebrating and recognizing participating programs at “ Starry, Starry Night,” an annual
statewide dinner event held at the Providence Marriott. Top leaders from State
departments and philanthropic partners attend, give welcoming remarks, and stay to
recognize programs. Each participating program is recognized individually and receives
a certificate on the stage. Programs are also individually recognized for moving up levels
within BrightStars. More than 300 people attend the event, which isregularly covered in
the Providence Journal.

e Requiring eligible programs receiving state Pre-K funding to participate in BrightStars.

e Requiring child-care and early learning programs receiving grants from the United Way

of Rhode Island to participate in BrightStars.
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e Prioritizing T.E.A.C.H. scholarship project and the Rhode Island Child Care Facilities

Fund resources to programs participating in BrightStars.

e Prioritizing enroliment in Rl Early Learning Standards professional development

opportunities for individuals employed in programs participating in BrightStars.

Rhode Island’s High Quality Plan for Promoting Participation in the State’s Tiered
Quality Rating and I mprovement System

Key Goals

Goal 1: Promote 100% participation in BrightStars by using regulatory and funding
levers.

Overview of Key Activitiesand I mplementation Plan

Rhode Island will make changes to require all licensed programsto participate in
BrightStars by assigning One Star to programs at license renewal and when anew licenseis
approved, beginning in 2013 (after the Program Standards are revised in 2012). All licensed
programs will automatically receive One Star unless they were already engaged in BrightStars
and had achieved a higher level. Changes will be made to BrightStars Program Standards to
support this plan. For example, BrightStars now requires evidence of compliance with critical
areas of licensing at Level One. A specific plan for programs that are not in compliance with
critical licensing areas or that are on probation will be developed. Another issue to addressisthe
criterion that currently requires programs at Level One to have an approved Quality
Improvement Plan. Initialy there may be a capacity issue in developing Quality Improvement
Plans at Level One, as many programs will be expected to enter BrightStars at this level asthe
State goes to 100-percent participation.

Rhode Island will also require participation in BrightStars as a condition for licensed
programs receiving DHS Child Care Assistance Program payments. This requirement will be
another parallel strategy to reinforce participation through licensing. A plan will be developed to
preserve parent choice, as required by federal Child Care Development Block Grant regulations,
while addressing programs that are not in compliance with licensing standards.
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Beginning in 2014, Rhode Island will also require early learning programs receiving
State or federal funding from RIDE to participate in BrightStars (including IDEA, Part B Section
619 preschool classroom-based programs, Title I-funded preschool-classroom programs, and

State Pre-K programs). Early learning programs operated by public schools would also be

expected to receive the RIDE Comprehensive Early Childhood Education Program Approval on

aprescribed timeline. Participating in BrightStars and the RIDE approval process will be

aligned so that al programs are on a common pathway toward quality. A core part of our work

through the Race to the Top Early Learning Challenge will be leveraging public and private

partners to build the public will and undertake the strategic communications needed to engage all

parts of the early learning and devel opment community in this work.

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 2(3|4
Determine and implement changes DHY DCYF, RIDE, DOH,
needed to include all DCYF licensed | BrightStars Early Learning Council
and DHS CCAP funded programsin
BrightStars
Determine and implement changes DHY DCYF, RIDE, DOH, X
needed to include RIDE-funded BrightStars Early Learning Council
programsin BrightStars
Require all DCY F-licensed and DHS | DHS DHS/BrightStars, Early XXX
CCAP-funded programsto Learning Council
participate in BrightStars DCYF
Require all RIDE-funded programs | RIDE DHS/BrightStars, Early X | X
to participate in BrightStars Learning Council
Build capacity of BrightStars DHY RIDE, DCYF, DOH, XXX
program-assessment and BrightStars Early Learning Council
improvement systemsto include
more participating programs
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How This Plan Will Support Children with High Needs

Requiring all early learning programs to participate in the BrightStars Tiered Quality
Rating and Improvement System will ensure that all programs serving young children are on a
common path toward quality. Improving program quality, with special attention to programs
that serve Children with High Needs, is critical to improving outcomes and to closing the gap
between Children with High Needs and their peers. Programs serving Children with High Needs
will receive supports to move up the quality levels as they begin to participate in BrightStarsas a
requirement of licensing. Projects that provide resources and supports to programs to move to
higher levels of quality are part of Rhode Island’s Early Learning Reform Plan proposed here
because we recognize that these supports will be critical to meeting the goal that more Children
with High Needs be enrolled in high-quality programs. We will carefully target our efforts to
ensure that we are reaching programs that serve the highest concentrations of high-needs
children. Half of Rhode Island’ s children in poverty livein the capital city of Providence. All of
the six core cities have high concentrations of children in poverty, minority children, and English
language learners as well as amagjority of the children involved with the child-welfare system

and a significant number of children with disabilities or developmental delays.

How this Plan Will Addressthe Needs of the Different Types of Early L earning and
Development Programs, if applicable.

By December 31, 2013, all of Rhode Island’ s early learning programs will be required to
participate in the revised BrightStars TQRIS. The supports available to programs will be tailored
to the unique culture and characteristics of each type of early learning program and to the needs

of their administrators, teachers and staff, and the families they serve.
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Performance M easuresfor (B)(2)(c): I ncreasing the number and percentage of Early Learning
and Development Programs participating in the statewide Tiered Quality Rating and
Improvement System
Baseline and Annual Targets -- Number and percentage of Early
Learning and Development Programs in the Tiered Quality Rating
Typeof Early Number | and Improvement System
Learning and of -
Development programs Baseline | Target- Target - Target- Target- end
Program in the in the (Today) end of end of end of of calendar
State State calendar calendar calendar year 2015
year 2012 | year 2013 | year 2014
#1 % # % # % # % # %
State-funded 7 6 |86% |8 100% | 14 | 100% | 20 | 100% | 26 100%
preschool
Foecify: State Pre-K
Early Head Start 38 10 | 26% 20 |53% |44 |100% |44 | 100% | 44 100%
and Head Start™®
Programs funded 12 0 |[NA |O NA |0 NA |0 NA |0 N/A
by IDEA, Part C
Programs funded 55 0 |[NA |0 0% 55 | 100% | 55 | 100% | 55 100%
by IDEA, Part B,
section 619
Programs funded 6 0 | 0% 0 | 0% 6 100% |6 | 100% | 6 100%
under Title | of
ESEA
Programs receiving | 933 86 | 9% 233 | 25% | 933 | 100% | 933 | 100% | 933 | 100%
CCDF funds
Other 330 34 | 10% |82 | 25% 330 | 100% | 330 | 100% | 330 | 100%
Describe: DCYF-
licensed child care
and early learning
centers
DCYF-licensed 688 59 | 9% 172 | 25% 688 | 100% | 516 | 100% | 688 | 100%
family child care
homes
[Pleaseindicate if baseline data are actual or estimated; describe the methodology used to collect the
data, including any error or data quality information; and please include any definitions you used that
are not defined in the notice.]
State-funded preschool: Baseline isthe actual number of programs receiving funding for the State Pre-
K Demonstration project in 2010-11 school year and actual participation in BrightStars as of September
1, 2011. Data for 2012 -2015 is projected to reflect the planned expansion of state-funded Pre-K
classrooms and 100% participation in BrightStars required by DCYF licensing and RIDE Pre-K
funding.
Early Head Start and Head Start: baseline data is the actual number of center-based program sites

18 Including Migrant and Tribal Head Start located in the State.
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Performance M easuresfor (B)(2)(c): I ncreasing the number and percentage of Early Learning
and Development Programs participating in the statewide Tiered Quality Rating and

Improvement System

Baseline and Annual Targets -- Number and percentage of Early
Learning and Development Programs in the Tiered Quality Rating
Typeof Early Number | and |mprovement System
L earning and of -
Development programs Baseline | Target- Target - Target- Target- end
Program in the in the (Today) end of end of end of of calendar
State State calendar calendar calendar year 2015
year 2012 | year 2013 | year 2014
#] % | # ]| % [ #] % | #] % | # | %

offering Early Head Start or Head Start services as of September 1, 2011, as reported by the Head Start
Collaboration Director and the actual number of Early Head Start and Head Start programs
participating in BrightSars as of September 1, 2011. Data for 2012-2015 is projected to reflect stable
funding for Early Head Start and Head Start and 100% participation in BrightStars required by DCYF
licensing by the end of 2013.

Programs funded by IDEA, Part C: Basdine data is the actual number of certified Early Intervention
providers as of September 1, 2011 as reported by the Rl Department of Human Services. Data for 2012-
2015 is projected based on federal guidance that Early Intervention programs may not be appropriate to
participate in state QRIS as they offer one-on-one services primarily delivered in the child’ s home.
Research based measures are not currently widely available to measure the quality of Early Intervention
Services.

Programs funded by I DEA, Part B, Section 619: Baseline data is the actual number of public schools
providing preschool special education servicesin classroom settings as of September 2011 as reported
by the R.1. Department of Education. Data for 2012-2015 is projected based on mandatory
participation in BrightSars by the end of 2013.

Programs funded under Title | of ESEA: Basdline data is the number of public schools operating Title
| preschool classrooms as of September 2011 as reported by the R.I. Department of Education. Data for
2012 is projected based on mandatory participation in BrightStars by the end of 2013.

Programs receiving CCDF funding: Baseline data is the actual number of early childhood centers and
family child-care homes receiving Child Care Assistance Program payments in September 2011 as
reported by the R.1. Department of Human Services and the actual number of these programs
participating in BrightStars as of September 1, 2011. Data for 2012-2015 is projected based on a
gradual increase in programs voluntarily participating in BrightStarsin 2012 and then mandatory
participation required through licensing by the end of 2013.

Other: DCY- licensed child care and early learning centers: Baseline data is the actual number of
licensed early childhood centersin January 2011 as reported in the 2011 Rhode Idland KIDS COUNT
Factbook and the actual number of these programs participating in BrightStars as of September 1, 2011.
Data for 2012-2015 is projected based on a gradual increase in programs voluntarily participating in
BrightSarsin 2012 and then mandatory participation required through licensing by the end of 2013.

Other: DCYF-licensed family child care homes: Baseline data is the actual number of licensed family
child-care homesin January 2011 as reported in the 2011 Rhode Island KIDS COUNT Factbook and
the actual number of these programs participating in BrightStars as of September 1, 2011. Data for
2012-2015 is projected based on a gradual increasein programs voluntarily participating in
BrightSarsin 2012 and then mandatory participation required through licensing by the end of 2013.
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(B)(3) Rating and monitoring Early Learning and Development Programs. (15 points)
The extent to which the State and its Participating State Agencies have developed and
implemented, or have a High-Quality Plan to develop and implement, a system for rating
and monitoring the quality of Early Learning and Devel opment Programs participating in
the Tiered Quality Rating and Improvement System by--

(8 Using avalid and reliable tool for monitoring such programs, having trained monitors
whose ratings have an acceptable level of inter-rater reliability, and monitoring and
rating the Early Learning and Development Programs with appropriate frequency;
and

(b) Providing quality rating and licensing information to parents with children enrolled in
Early Learning and Development Programs (e.g., displaying quality rating
information at the program site) and making program quality rating data, information,
and licensing history (including any health and safety violations) publicly available in
formats that are easy to understand and use for decision making by families selecting
Early Learning and Development Programs and families whose children are enrolled
in such programs.

In the text box below, the State shall writeits full response to this selection criterion. The
Sate may also include any additional information it believes will be helpful to peer
reviewers. If the Sate hasincluded relevant attachments in the Appendix, these should be
described in the narrative below and clearly cross-referenced to allow the reviewersto
locate them easily.

In scoring the selection criterion, peer reviewerswill determine, based on the evidence the
Sate submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.
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B)(3) Rating and Monitoring Early L earning and Development Programs

Current Status

Rhode Island leaders |earned alot from the pioneering States that have gone before usin
building Quality Rating and Improvement Systems (particularly North Carolina, Oklahoma,
Pennsylvania, and the RAND analysis of pioneering states). We knew that it was important to:

e conduct apilot test of the draft standards and measurement process prior to assigning

ratings,

e minimize the use of data self-reported by programs;

e basethefinal standards and measurements on research;

e make the QRIS manageable to administer;

o carefully balance resources used for program-quality measurement with resources needed

for program-quality improvement;
¢ make the QRIS standards, measurements, and levels understandable and achievable;
e recognize and reward incremental program-quality improvement;
e continue to gather data and to adjust supports available for programs to participate in the
TQRIS and to move up the levels; and

e periodically review and revise the standards to reflect new research findings about
program quality, to incorporate new tools to measure quality, and to reflect State
priorities and strategies (e.g., Early Learning Standards).

(a) Useof valid and reliable tools for monitoring programsin the QRI'S, having trained
monitors whose ratings have an acceptable level of inter-rater reliability, and monitoring
and rating the Early Learning and Development Programs with appropriate frequency:

Assessing Program Quality

The current BrightStars assessment processis atwo-fold process that includes review of
documentation submitted by the program and direct observation using research-based tools and
site-visit checklists. All programs must complete and submit an application to participate in
BrightStars. Programs are asked to indicate their desired star rating on the application and to

provide clearly identified written documentation as evidence that they meet the standards
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associated with that level (e.g., college transcripts of staff, copies of family-engagement
materials, copy of license, copy of most recent monitoring report). The BrightStars application
and documentation requirements were devel oped with consultation from the FPG Child
Development Institute.
BrightStars uses the following research-based observation tools to measure and assess

program quality in early learning programs:

e Early Childhood Environment Rating Scale-Revised (ECERS-R);

e Family Child Care Environment Rating Scale-Revised (FCCERS-R); and

e Infant/Toddler Environment Rating Scale-Revised (ITERS-R).

In addition, BrightStars is working to incorporate the use of the Classroom Assessment
Scoring System® (CLASS) in program-quality improvement planning, but BrightStars does not
use CLASS scores to determine a program’ s star rating. BrightStarsis conducting a study to
inform the future use of CLASS® in its rating-assessment process. Between June 1 and
September 30, 2011, BrightStars has been collecting data from currently enrolled programs to
inform the possible future use of the CLASS® for TQRIS assessment, feedback, and technical
assistance. In order to collect thisinformation, CLASS® observations are being conducted in
BrightStars 4- and 5-star-rated child-care centers and preschools that were participating in the
TQRIS asof April 1, 2011. The observations are taking place in the program’ s preschool
classrooms, randomly selected for observation with the ECERS-R during the program’ sinitial
assessment. All observations are completed by a CLASS®-reliable observer who is contracted
to work with BrightStars.

Unannounced site visits are conducted beginning at the second tier of the TQRIS.
Programs applying for 2 stars (second tier) receive avisit to verify the following structural
criteria: staff-child ratio, staff-child ratio posted, maximum group size, group dividers, maximum
group size posted, and teacher professional-development plans. Programs applying for 3 stars or
higher (third tier) receive one or more unannounced site visits, which include administration of
the Environment Rating Scales and verification of the structural criterialisted above aswell as
verification of additional criteria(e.g., verifying that individualized child-assessment information
is being collected).
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For child-care centers and preschools, an assessment visit is completed in 33 percent of
the groups or classrooms by age group. This process may require multiple unannounced visits to
complete appropriate ERS assessments (ITERS-R and/or ECERS-R). Observation visits are
completed separately in at least one-third (33 percent) of infant/toddler classrooms and in one-
third (33 percent) of preschool classroomsin early childhood centers or preschools. Classrooms
are selected randomly at the site to participate in the ERS. A single unannounced assessment
visit to the home is completed for family child-care programs to verify structural criteriaand to
administer the FCCERS-R.

Because approximately 70 percent of licensed family child-care providersin Rhode
Island speak Spanish astheir primary language, BrightStars strives to ensure that Spanish-
speaking providers can participate. The BrightStars family child-care program standards and
application are available in Spanish. Marketing materials and e-mails are translated into
Spanish. The Starry, Starry Night celebration uses headsets and offers simultaneous Spanish
trandation of all speakers. BrightStars employs two full-time bilingual (English and Spanish)
staff members, and BrightStars has the capacity to support participation of both monolingual and
bilingual native Spanish-speaking providers. In addition, Ready to Learn Providence offers
focused consultation and support in English and in Spanish to family child-care providersin the
core urban region who want to participate and advance in BrightStars. As of September 2011,
Spanish-speaking providers comprised more than half of all programs participating in
BrightStars (57 out of 110) and 77% of the 74 family child care homes participating in
BrightStars. Most materials and publications used by the BrightStars are available in Spanish as
well asin English. Spanish-speaking professionals may access the QRIS application, assessment
policies and procedures, information about the FCCERS-R, and quality-improvement materials
in their preferred language. Bilingual BrightStars staff members trained to the anchor level on
the FCCERS-R have extensive experience administering the FCCERS-R in Spanish-speaking
homes. BrightStars staff members strive to use culturally relevant forms of communication to

ensure that no group is marginalized and that QRIS is accessibleto all.

Establishing and Maintaining Assessor Objectivity and Reliability
It isimportant that assessors are adequately trained and monitored over time to ensure
reliability and consistency with the tools. There are two levels of training for BrightStars staff
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using the ERS. The “anchor” level involves intensive training to reliability on each tool with an
author or highly reliable, extensively trained staff member from the Frank Porter Graham Child
Development Institute, in North Carolina. State anchors for the ERS tools may train other
individuals to acceptable levels of reliability on the ERS tools. All assessment staff, excluding
state anchors, must complete a minimum of three reliability checks with a state anchor and must
have an average reliability score of at least 85 percent across their last three checksto be
“signed-off” to conduct independent assessments.

Currently, BrightStars employs one full-time assessor who is a state anchor for the
ECERS-R, ITERS-R, and FCCERS-R. The agency also employs a part-time staff member who
has achieved the anchor level for the ITERS-R. The Director of the implementing agency is also
trained to anchor level on the ECERS-R, ITERS-R, and FCCERS-R and is available to
participate in reliability checks with assessment staff. The R.l. Department of Education also
employs a program-assessment specialist trained to anchor-level reliability on the ECERS-R and
CLASS.

Ongoing inter-rater reliability for the Environment Rating Scalesis essentia in
maintaining accountability for BrightStars ratings. Reliability checks occur during observations
when a second assessor is present. The paired observations, used to establish BrightStars inter-
rater reliability, occur periodically and are part of the ongoing training process for all assessment
staff. During areliability check, a state anchor trained to reliability with the authors of the
Scales joins the assessor who is due to have hisor her reliability checked. Both assessors are
present during all assessment procedures, during the entire observation, and during the teacher
interview. Each assessor completes scoring independently. During debriefing, a consensus
scoreis assigned to each item. The assessor’ s reliability score is determined based on the
percentage that his or her original scores agree with the final consensus scores.

All BrightStars staff members and consultants conducting assessments using any of the
Environment Rating Scales participate in reliability checks for each scale that they use. State
anchors participate in reliability checks with other State anchors. All other assessors participate
in reliability checks with State anchors or other designated BrightStars staff members. After an
assessor has been signed-off, they must have areliability check on or before their sixth
independent assessment. This process occurs for their first two reliability checks following sign-

off. Following the successful completion of their first two reliability checks after sign-off, the
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assessor then has his or her reliability checked approximately every twentieth assessment. State
anchors engage in reliability checks approximately every twentieth assessment for each tool they
are administering. BrightStars standards for reliability include an average score of 85 percent
across the last three reliability checks. This base level of reliability establishes an assessor’s
ability to conduct independent assessments, and it ensures that assessors are using the

Environment Ratings Scales accurately.

Freguency of ratings

BrightStars ratings are valid for three years from the date of the rating. To maintain a
quality rating, participating programs must submit annual reports to BrightStars. The annual
report consists of:

e current contact and demographic information;

e copiesof program’s current license and monitoring report;

e current copies of national accreditation certificates (if applicable); and

e updated program-quality improvement plan and summary.

Programs are required to notify BrightStars in writing within ten days of any change to the status
of their license or accreditation. Programs that do not adhere to this policy or that have their
license revoked will be suspended and will not be publicly identified as a QRIS-participating
program. At the time of the annual report, the program may choose to request areview of its star
rating. BrightStars will reassess requested standards and/or criteriato determineif the program
is able to achieve higher tiers or levelsin the QRIS.As aresult of any requested reassessment, a
program’s star rating may be increased, decreased, or held at its original level.

(b) Providing quality rating and licensing information to parents with children enrolled in
Early Learning and Development

BrightStars shares and communicates information about quality ratingsin the following

ways.

e Through www.BrightStars.org, the QRIS Web site. A participating program’s overall
quality rating is displayed along with a*“ performance by standard” bar graph, which

indicates how individual child-care and early learning programs are rated in each of the
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different quality standards. Information about each standard is also published on this bar
graph so that parents and the public may better understand the different aspects of
quality.

e Through an externa Web site, hosted by NACCRRA, that is searchable by parents and
families and that displays all licensed programs in the State. BrightStars-rated programs
are displayed at the top of each page (if available in that city or town), with a graphic that
shows the program’s quality rating.

e Programs are required to post their quality rating (displayed on a certificate) in a place
that is easily visible to parents and the public.

e Theimplementing agency for the QRIS also hosts the State's Child Care Resource and
Referral Center. Parents and families calling the referral line are provided with
information about quality-rated programs over the phone by trained staff as well as
through a follow-up e-mail, letter, or both.

e BrightStars has devel oped parent cards in English and Spanish, which are designed to
provide information about BrightStars quality ratings.

e BrightStars employs social media marketing through Facebook and Twitter to share
information about quality ratings with parents and with the public.

Currently, DCY F does not provide easily accessible information about a program’s
licensing status or compliance history. Families may access this information by contacting
DCYF directly and requesting it. Licensing compliance data are not currently entered into a
computer system. However, leadersin the early learning community and DCY F are working to
resolve the barriers to entering this information into a database and reporting this information
directly to the public. We anticipate that publicly reported data on licensing will be available as
early as 2012.

Rhode Isdland’s High Quality Plan for Rating and Monitoring the Quality of Programs
Participating in the BrightStars Quality Rating and I mprovement System.

Key Goals

Goal 1: Build the staff capacity of BrightStarsto provide ratings for all eligible programs
as the State moves to 100-percent participation by early learning programs.
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Goal 2: Build the capacity of DCYF licensing to inspect licensed family child-care homes
at least once per year.

Overview of Key Activitiesand I mplementation Plan

Rhode Island will expand the capacity of BrightStars to rate the increased number of
programs in Rhode Island while maintaining rater reliability. BrightStars will need to expand
capacity to conduct program assessments as incentives for participation are ramped up
(immediately after the grant award) and as requirements to participate are enforced (2 years after
the grant award). BrightStars will ramp up capacity to conduct program assessments and to
support program-quality improvement. All program-assessment specialists will be trained to
anchor-level reliability with the authors (or author-designated trainers) of the Environment
Rating Scaletools used in BrightStars (ECERS-R, ITERS-R, and FCCERS-R). TheRL.I.
Department of Education (RIDE) will aso collaborate with BrightStars to conduct program-
guality assessments to strengthen measurement capacity, improve efficiency, and streamline the
process, particularly for those programs that require an environment rating for both RIDE
approva and BrightStars.

During 2012, Rhode Island will review assessment and monitoring practices and systems
for DCYF licensing, BrightStars, and RIDE approval, in consultation with national experts. We
will seek to improve the effectiveness and efficiency of assessment and monitoring across the
State. We will pay particular attention to the frequency of licensing inspections and the
development of systems to manage licensing-compliance data. Currently, Rhode Island licensors
visit family child-care homes only once every two years (while they visit centers at |east two
times every year) unless thereis a complaint. Both NACCRRA and NARA recommend that
States conduct health-and-safety inspections of family child-care homes at least once per year.
There are 23 States and the District of Columbiathat conduct routine inspections of licensed
family child-care homes at |east once per year. Rhode Island’ s recent baseline study of the
quality of family child-care homes showed that 64 percent had FCCERS-R scoresin the low-
quality range (less than 3.0), which is associated with both health-and-safety and devel opment-
and-learning concerns for children.

Race to the Top — Early Learning Challenge will give Rhode Island the resources and

impetus to increase the frequency of licensing inspections for family child-care homes to at |east
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once per year while maintaining two inspections per year for licensed centers. We will work to
streamline licensing visits to improve efficiency so that DY CF is able to maintain inspection
frequency. Licensing isthe foundation of quality, and compliance with licensing is akey
indicator in BrightStars.

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 11234
Expand capacity of BrightStars to DHY DCYF XX |X]|X
complete rating process for the BrightStars

additional programs that will require
arating when the State goes to
required versus voluntary
participation in the TQRIS

Review, strengthen, and improve DCYF Program Standards X
efficiency of monitoring practices Revision/Realignment
and systems DHS/ Committee

BrightStars

RIDE

Expert Consultants

Increase the frequency of licensing DCYF X | XX
inspection visits so that family child-
care providers are routinely
inspected at least once per year.

Build data and information-sharing | DCYF DHS/BrightStars X
systems to share licensing .
compliance information with Early Learning Data
parents/public viathe Internet System team (see
section E2)
Share licensing compliance DCYF DHS/BrightStars X | XX

information with parents/public

How This Plan Will Support Children with High Needs
This plan will support Children with High Needs by ensuring that program quality is

measured fairly and accurately and that families have the information they need to choose the
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best program for their children. Increasing the frequency of licensing inspections of family
child-care homes will particularly benefit Children with High Needs, as low-income and
disadvantaged children are frequently participating in family child-care homes (because they
usually offer more flexible enrollment options and extended hours of care, and they tend to
charge lower rates). Many children who are English-language learners are also participating in
family child-care homes. Increasing licensing inspections and posting information about
licensing complianceis a strategy used by other States, and this strategy has been proven to raise

the quality of programs.

How This Plan Will Addressthe Needs of the Different Typesof Early Learning and
Development Programs, if applicable.

This plan will improve monitoring practices and systems affecting all early learning
programs in the State except for home-based, individualized programs, such as Early
Intervention (Part C), home-based Early Head Start, and early childhood home-visiting
programs. Asnoted earlier, Rhode Island has received a competitive MIECHV grant, and we

will be developing monitoring systems for home-visiting programs with those resources.
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(B)(4) Promoting access to high-quality Early Learning and Development Programs for Children
with High Needs. (20 points)
The extent to which the State and its Participating State Agencies have devel oped and
implemented, or have a High-Quality Plan to develop and implement, a system for
improving the quality of the Early Learning and Development Programs participating in
the Tiered Quality Rating and Improvement System by--

(&) Developing and implementing policies and practices that provide support and
incentives for Early Learning and Development Programs to continuously improve
(e.g., through training, technical assistance, financia rewards or incentives, higher
subsidy reimbursement rates, compensation);

(b) Providing supports to help working families who have Children with High Needs
access high-quality Early Learning and Development Programs that meet those needs
(e.g., providing full-day, full-year programs; transportation; meals; family support
services); and

(c) Setting ambitious yet achievable targets for increasing--

(1) The number of Early Learning and Development Programs in the top tiers of the
Tiered Quality Rating and Improvement System; and

(2) The number and percentage of Children with High Needs who are enrolled in
Early Learning and Development Programs that are in the top tiers of the Tiered
Quality Rating and Improvement System.

In the text box below, the State shall writeits full response to this selection criterion. The
Sate may also include any additional information it believes will be helpful to peer
reviewers. If the Sate hasincluded relevant attachments in the Appendix, these should be
described in the narrative below and clearly cross-referenced to allow the reviewersto
locate them easily.

In scoring the selection criterion, peer reviewerswill determine, based on the evidence the
Sate submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.

Additionally, the State must provide baseline data and set targets for the performance
measures under (B)(4)(c)(1) and (B)(4)(c)(2).
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(B)(4) Promoting access to high-quality Early L earning Programsfor Children with High
Needs.

Current Status

(&) Rhode Idland’ s policies and practices that provide support and incentives for Early
Learning and Development Programs to continuously improve

Early Learning Programs in Rhode Island are assisted in learning about and adopting best
practices by each of the entities managing sets of program standards. The Department of
Children, Y outh, and Families and the Department of Education regularly refer programsto
BrightStars and provide specific professional development opportunities related to understanding
and using program standards. Programs participating in BrightStars identify benchmarks to
guide program improvement, to develop a quality-improvement plan, and to access quality-
improvement tools and resources. A BrightStars Quality Improvement Specialist (different from
the Program Assessment Specialist) provides ongoing guidance and support to participating
programs. A partnership between BrightStars and Ready to Learn Providence, funded by the
United Way, provides intensive support and guidance to programs serving concentrations of
Children with High Needs. A variety of resources is available in Rhode Island to support

program-quality improvement, including:

e TheRhodeldand Early L earning Standar ds Pr oject focuses on programs serving
preschoolers by providing professional development, consultation, and technical
assistance in the areas of curriculum planning and implementation, developmentally
appropriate instruction, authentic child assessment, and family engagement. Consultants
frequently use the ECERS-R and CLASS tools.

e TheChild Care Support Network provides early childhood mental-health consultation,
health consultation, and infant/toddler technical assistance, using the ITERS-R tool.

e The Child Care Facilities Fund provides capital and technical expertise that child-care
and early learning programs need to improve the quality and capacity of their physical
gpace. The Fund provides a combination of training, technical assistance, and flexible,

affordable financing.
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e TheRhodeldand Early Childhood Education & Training Project at the
Community College of Rhode I sland provides access to higher education to address the
needs of the field of early childhood education. As part of the program, participants
receive up to 18 credit hours of free college coursework in early childhood education,
CDA support, and one-on-one mentoring.

e T.E.A.C.H. Early Childhood Rhode I sland provides scholarships to enable early
learning educators to pursue degreesin early childhood education. T.E.A.C.H. connects
thisincreased education with increased compensation, which leads to better teacher

retention.

e BrightStarsProfessional Development System provides high-quality professional

devel opment opportunities to the early learning workforce in Rhode Island.

Rhode Island has been offering small Program Improvement Grants to programs, ranging
from $1,000 to $4,500 per site, to incentivize participation in BrightStars and to support quality
improvement. These grants have helped bring programs in voluntarily. Programs participating
in BrightStars have been successfully making incremental quality improvements, and they have
been moving up the levels. Between January 2010 and June 2011, 41 percent of eligible*
programs increased their BrightStars star rating. (Note: 19 programs of 46 eligible programs
moved up one or more level.) *Eligible means that programs had been enrolled in BrightStars
for at least nine months. Programs that entered the QRIS at the 5-star level are excluded.

Unlike many other States, Rhode Island does not have tiered reimbursement rates for
child care providers serving families participating in the DHS Child Care Assistance Program.
Currently, all providers receive the same payment rates for child care, regardless of the quality of
the care delivered. In addition, reimbursement rates have been frozen for several years at the
average of the 2002 — 2004 market rate. Providers serving Children with High Needs have
indicated that they do not have enough resources to meet the higher standards in BrightStars,
particularly those programs serving infants and toddlers. Implementing tiered reimbursement
payments tied to BrightStars quality levels would provide a more powerful incentive and

financial support for programs to improve quality.
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Providing supportsto help working families who have Children with High Needs access
high-quality Early L earning and Development Programsthat meet those needs

Almost all families receiving Child Care Assistance choose regulated care, with 71
percent choosing licensed child-care centers and 28 percent choosing licensed family child care.
Rhode Island child-care licensing regulations have been recognized as setting high benchmarks;
however, the system for monitoring and enforcing these regul ations needs improvement.
Developing and implementing a tiered reimbursement-rate system for Rhode Island’s Child Care
Assistance Program would help more families access higher-quality care, as higher rates would
be paid to higher-quality programs, thus making serving these clients more financially attractive
for programs.

Rhode Island’ s new State Pre-K program has been recognized as one of only fivein the
country that meets all ten quality benchmarks established by the National Institute for Early
Education Research. The Rhode Island Pre-K program is implemented by a diverse group of
community-based agencies, including child-care centers and Head Start programs. The R.1.
Department of Education (RIDE) requires State Pre-K programs to offer full-day child care or to
link families to high-quality, full-day child careif they need it. Likewise, al of the Head Start
programs in Rhode Island offer full-day child care for those families who need it, with many

families qualifying for the Child Care Assistance Program.

Rhode Island’s High-Quality Plan for Promoting accessto high-quality Early L earning and
Development Programsfor Children with High Needs.

Key Goals

Goal 1: Develop and implement tiered quality incentive payments for the Child Care
Assistance Program with higher rates paid to higher-quality programs.

Goal 2: Strengthen and expand the resources available to programs to support continuous
guality improvement.

Goal 3: Provide focused technical assistance to realign quality-improvement resourcesto
meet the needs of early learning programs, with priority given to programs that serve
greater proportions of Children with High Needs.
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Overview of Key Activitiesand I mplementation Plan

Rhode Island will develop and implement atiered quality incentive payments system,
with high-quality programs receiving higher payments. Programs participating in BrightStars
will receive enhanced Child Care Assistance Program payments to help them achieve and
maintain quality benchmarks. Payments will help support improved staff compensation and
benefits, and these payments will cover the increased costs associated with operating a higher-
quality program. Enhanced payments are budgeted at 10 percent above current rates for 2-star
programs, 15 percent for 3-star programs, 20 percent for 4-star programs, and 25 percent for 5-
star programs, for 2012-2015. 1n 2012, there will also be asmall enhanced payment of 5 percent
for 1-star programs to encourage voluntary participation in BrightStars. Enhanced
payments for top-tier programs (4-5 stars) will bring rates up to the 75th percentile in the current
market-rate survey. This system should incentivize and support program-quality improvement.
Higher rates will also expand access to high-quality programs for Children with High Needs.
Enhanced payments will enable children from low-income families to access higher-quality
programs.

Rhode Island will also strengthen and expand the resources available to programs to
support continuous quality improvement by devel oping and offering Program Quality
Improvement Contracts to programs seeking to make improvements to move up one or more
levels within BrightStars. Programs participating in BrightStars would be eligible for a program-
improvement contract for one to two years at each level to support improvements necessary to
achieve quality benchmarks at the next level. Budgets for contracts would be aligned with
the Program Quality Improvement Plan. Programs serving up to 25 children with DHS child-
care subsidies would be eligible for a $1,000-per-year contract; programs serving between 26-50
children with DHS child-care subsidies would be eligible for a $4,500-per-year contract; and
programs serving 51 or more children with DHS child-care subsidies would be eligible for
a$10,000-per-year contract. Contracts would be renewable for up to two years, with evidence of
program-improvement progress after Year One. After two years, a program would be expected
to move up alevel in BrightStars.

A vendor will be selected to provide technical assistance and program contracts, ranging

from $1,000 to $30,000, focused on environmental enhancements (to include renovations and
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improvements to indoor and outdoor space, room arrangements, and equipment and furnishings)
for programs working to meet group-size requirements or to improve ERS scores.

Professional -devel opment, training, and technical-assi stance resources will be expanded
statewide to help programs serving concentrations of Children with High Needs make necessary
quality improvements and to meet higher-quality BrightStars benchmarks. The technical-
assistance programs that will be expanded and better aligned with BrightStars are: the Rhode
Island Early Learning Standards Project and the Child Care Support Network. Provider accessto
higher education will increase through the expansion of the T.E.A.C.H. scholarship program so
that it can serve more early childhood educators seeking A.A. and B.A. degrees.

Programs participating in BrightStars will also receive focused technical assistance to
achieve quality benchmarks, with priority for programs that serve larger proportions of Children
with High Needs. All DHS-funded technical assistance will be aligned with BrightStars and
with identified program needs. Technical assistance will be coordinated by BrightStars Program
Quality Improvement Specialists. Program Quality Improvement Specialists work with
programs to develop an individual quality- improvement plan and to identify needs and link
programs with needed technical assistance and resources. Specialized technical assistance (TA)

will be available in the following areas:

e Infant-Toddler Network: Individua and Comprehensive TA for centers serving infants
and toddlers, with afocus on improving ITERS-R scores and on using the new RIELS for
infants and toddlers. This project will build on the work of the existing Child Care
Support Network.

e Preschool Network: Individua and Comprehensive Preschool TA for centers serving
preschoolers, with afocus on improving ECERS-R and CLASS scores and on using
the RIELS for preschoolers. This project will build on work of the Rhode Island Early
Learning Standards Project and supports provided to State Pre-K programs.

e Family Child Care Network: Individua and Comprehensive TA for family child-care
providers, with afocus on improving FCCERS-R scores, using the RIEL S with mixed-
age groups, operating asmall business, and building basic provider skillsin ESL/GED.
This project will build on the work of Ready to Learn Providence, with particul ar

attention to the needs of Latino family child-care providers.
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e Program Administrator Network: Individua and Comprehensive TA for center

administrators ,with afocus on |eadership, management, human resources and

supervision, staffing, budgeting, and program-improvement planning and will build upon,

integrate, and support concepts promoted in the infant-toddler and preschool networks

e Early Learning Facilities Network: Individual and Comprehensive TA for center

administrators and family child-care providers on indoor and outdoor environment

issues that need to be addressed to support program-quality improvement. This project
will build on the work of the Rhode Island Child Care Fecilities Fund at LI1SC and will

also build upon, integrate, and support concepts promoted in the infant-toddler and

preschool networks.

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 112134

Implement tiered quality DHS BrightStars X[ X|X
incentive payment system.
Expand and align technical DHS BrightStars X[ X|X]|X
assistance supportsto help -
programs serving Children with Child Care Support Network
High Needs meet quality RI Early Learning Standards
benchmarks. Project

Child Care Facilities Fund

Ready to Learn Providence

Rhode Island Early Learning

Council
Offer Program Quality DHS BrightStars XX [ X|X
Improvement Contracts to help Child Care Facilities Fund
programs serving Children with
High Needs meet quality
benchmarks.
Expand access to higher DHS TEACH XX [ X|X
education to help programs
serving Children with High RIDE CCRI
needs meet quality benchmarks.
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All technical assistance and contracts will be prioritized and provided first to those

programs serving low-income, at-risk, high-need populations and in areas where it is determined

that facility and space improvements will result in higher program quality or safer, healthier

environments for children.

This plan will help programs serving Children with High Needs by providing support and

incentives for Early Learning and Development Programs to continuously improve and to

achieve and maintain quality benchmarksin BrightStars. Resources will be carefully targeted to

reach programs serving Children with High Needs. Implementing atiered quality incentive

system for the Child Care Assistance Program will help families access higher levels of care, and

this process will help programs serving Children with High Needs to maintain higher quality

levels.

How This Plan Will Addressthe Needs of the Different Typesof Early Learning and
Development Programs, if applicable.

This plan will provide financial incentives and support to help all early learning programs

in Rhode Island meet quality benchmarks — except for home-based, individualized programs,

such as Early Intervention (Part C), home-based Early Head Start, and early childhood home-

visiting programs. As noted earlier, Rhode Island has received a competitive MIECHV grant,

and we will be developing monitoring systems for home-visiting programs with those resources.

Performance M easurefor (B)(4)(c)(1): Increasing the number of Early L earning and Development
Programsin thetop tiersof the Tiered Quality Rating and Improvement System.

Baseline | Target- end of | Target- end Target- end of | Target- end of
(Today) | calendar year | of calendar calendar year | calendar year
2012 year 2013 2014 2015
Total number of 93 255 1,079 1,079 1,079
programs covered
by the Tiered (@l licensed (@l licensed (@l licensed
Quality Rating and programs + programs + programs +
| mprovement public schools | public schools | public schools
System with preschool | with preschool | with preschool
classrooms) classrooms) classrooms)
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Number of 34 (37%) | 77 (30%) 755 (70%) 540 (50%) 270 (25%)
programsin Tier 1
(lowest tier)

Number of 23 (25%) | 64 (25%) 108 (10%) 216 (20%) 270 (25%)
programsin Tier 2

Number of 14 (15%) | 51 (20%) 108 (10%) 162 (15%) 216 (20%)
programsin Tier 3

Number of 16 (17%) | 38 (15%) 54 (5%) 81 (7.5%) 162 (15%)
programsin Tier 4

Number of 6 (6%) 25 (10%) 54 (5%) 80 (7.5%) 161 (15%)
programsin Tier 5
(highest tier)

Include arow for each tier in the Sate’ s Tiered Quality Rating and I mprovement System, customize the
labeling of thetiers, and indicate the highest and lowest tier.

Baseline data is actual as of September 1, 2011, asreported by BrightSars. Projections for 2012 are
based on increased voluntary participation in BrightStars related to new financial incentives and
program supports available through Race to the Top — Early Learning Challenge. Projections for 2013-
2015 are based on mandatory participation in BrightSars for all Sate-regulated and State-funded early
learning programs (including early childhood centers, center-based Head Sart and Early Head Start
programs, private preschools, center-based Preschool Special Education program, and licensed family
child care).

Revised and updated standards for BrightSarswill be completed in 2012 and rolled out in 2013.
Programs currently participating in BrightStars will be given time to transition to the new standards by
making any needed changes to keep their rating.

[Pleaseindicate if baseline data are actual or estimated; describe the methodology used to collect the
data, including any error or data quality information. Also, if applicable, describe in your narrative how
programs participating in the current Tiered Quality Rating and | mprovement System will be transitioned
to the updated Tiered Quality Rating and Improvement System.]
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Performance M easuresfor (B)(4)(c)(2): Increasing the number and percentage of Children with
High Needswho areenrolled in Early L ear ning and Development Programsthat arein thetop

tiersof the Tiered Quality Rating and | mprovement System.

Typeof Early
L earning and
Development
Program in the State

Number of
Children
with High
Needs
served by
programs
inthe
State

Baseline and Annual Targets -- Number and percent of Children
with High Needs Participating in Programsthat are in the top
tiers of the Tiered Quality Rating and Improvement System

Baseline
(Today)

Target-
end of
calendar
year 2012

Target -
end of
calendar
year 2013

Tar get-
end of
calendar
year 2014

Target-
end of
calendar
year 2015

# | %

# | %

# %

# %

State-funded preschool
Soecify: Sate Pre-K

69

69 64%

92 64%

161 64%

230 64%

731 100%

Early Head Start and
Head Start™

2,559*

515 | 20%

1,024 | 40%

1535 | 60%

2,047 | 80%

2,559 | 100%

Early Learning and
Development
Programs funded by
IDEA, PatC

3,796

0 N/A

0 N/A

0 N/A

0 N/A

0 N/A

Early Learning and
Development
Programs funded by
IDEA, Part B, section
619

2,106 in center-
based programs

0 N/A

0 0%

1,053 | 50%

1580 | 75%

2,106 | 100%

Early Learning and
Development
Programs funded
under Title| of ESEA

108

0 N/A

54 50%

108 100
%

108 100%

108 100%

Early Learning and
Development
Programs receiving
funds from the State's
CCDF program

7,940

244 | 3%

476 6%

794 10%

1,588 | 20%

2,382 | 30%

Other: Licensed early
childhood centers

5,558

243 | 4%

333 6%

556 10%

1111 | 20%

1,667 | 30%

Other: Licensed family
child care homes

2,382

1 0%

24 1%

71 3%

119 5%

191 8%

[Pleaselist which tiersthe State hasincluded as*“ top tiers,” indicate whether baseline data are actual or
estimated; and describe the methodology used to collect the data, including any error or data quality

information.]

Top tiersfor BrightStars are defined as Tiers 4-5. Baseline data are actual, based on data provided by

BrightSars.

¥ 1ncluding Migrant and Tribal Head Start located in the State.
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Performance M easuresfor (B)(4)(c)(2): Increasing the number and percentage of Children with
High Needswho areenrolled in Early L ear ning and Development Programsthat arein thetop

tiersof the Tiered Quality Rating and I mprovement System.

Type of Early
L earning and
Development
Program in the State

Number of
Children
with High
Needs
served by
programs
inthe
State

Baseline and Annual Targets -- Number and percent of Children
with High Needs Participating in Programsthat are in the top
tiers of the Tiered Quality Rating and I mprovement System

Baseline | Target- Target - Target- Target-

(Today) end of end of end of end of
calendar | calendar | calendar calendar
year 2012 | year 2013 | year 2014 | year 2015

# | % # | % # | % # % # %

Sate Pre-K isfunded by classroom. Classrooms are required to meet RIDE Preschool Approval
standards. Programs operating State Pre-K classrooms are required to participate in BrightSars.
BrightStars ratings reflect the quality of the overall program, including all classrooms and ages served.

*Head Sart and Early Head Start children are children enrolled in center-based programs (not-home

based) — 39 sites.

IDEA Part B, Section 619 children are children enrolled in center-based preschool special education
programs operated by public schools — 55 sites.

Title | children are children enrolled in Title I-funded preschool classrooms (6 classrooms).

Children with High Needsiin licensed early childhood centers and family child care represents the
number of children receiving DHS Child Care Subsidy.
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(B)(5) Validating the effectiveness of the State Tiered Quality Rating and Improvement System.
(15 points)

The extent to which the State has a High-Quality Plan to design and implement
evaluations--working with an independent evaluator and, when warranted, as part of a
cross-State eval uation consortium--of the relationship between the ratings generated by
the State's Tiered Quality Rating and Improvement System and the |earning outcomes of
children served by the State's Early Learning and Devel opment Programs by--

() Validating, using research-based measures, as described in the State Plan (which also
describes the criteriathat the State used or will use to determine those measures),
whether the tiers in the State' s Tiered Quality Rating and Improvement System
accurately reflect differential levels of program quality; and

(b) Assessing, using appropriate research designs and measures of progress (as identified
in the State Plan), the extent to which changes in quality ratings are related to
progress in children’ s learning, development, and school readiness.

In the text box below, the State shall writeits full response to this selection criterion. The
Sate may also include any additional information it believes will be helpful to peer
reviewers. If the Sate hasincluded relevant attachments in the Appendix, these should be
described in the narrative below and clearly cross-referenced to allow the reviewersto
locate them easily.

In scoring the selection criterion, peer reviewerswill determine, based on the evidence the
Sate submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.
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(B)(5) Validating the effectiveness of the State Tiered Quality Rating and | mpr ovement
System.

Current Status

In 2008, Rhode Island |eaders engaged the services of the FPG Child Development
Institute at the University of North Carolina— Chapel Hill to oversee afield test of the draft
BrightStars Program Standards, to build the capacity of the local implementing agency (the
Rhode Island Association for the Education of Y oung Children or RIAEY C) to collect program-
quality information fairly and accurately, and to conduct three baseline quality studies.

The pilot test used five types of datato measure standards for the 62 different aspects of
program quality included in the draft framework:

(1) review of existing program documents,

(2) facility-observation checklist (developed by FPG and RIAEY C);

(3) program-director questionnaire (developed by FPG and RIAEY C);

(4) director- and teacher-qualifications form (developed by FPG and RIAEY C), including
requesting college transcripts to verify director and teacher qualifications; and

(5) licensing compliance data from the R.I. Department for Children, Y outh, and Families

(DCYF).

The Environmental Rating Scales were not used during the pilot test, as RIAEY C was working
to first build local measurement capacity and to review and revise the structural standards.
Environmental Rating Scales were used in the baseline studies conducted after the field test (see
the summary of baseline study findingsin section A1 of this application). The findings from the
center and preschool field test of BrightStars standards indicated that the original draft
framework, standards, and criteriadid not work effectively to sort programs into meaningful
quality levels. It isworth noting that BrightStars relies on a“building blocks’ model for
assigning a star rating. Within the building-blocks model, a program must meet all criteriafor
Level Oneto earn al-star rating. To earn a 2-star rating, a program must meet all criteriafor
Level Oneplusall criteriafor Level Two. Using the building blocks model with the original
framework, four programs were not eligible for a 1-star rating because they were not compliant
with licensing standards. The remaining 21 programs in the pilot study earned a 1-star rating. It

is also important to note that the pilot test was atest of the draft child-care center and preschool
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framework, not of programs. As such, the findings were interpreted as limitations in the draft

framework, not as assessment of the quality of individual programs.

BrightStars Center/Preschool Pilot Test - Initial Findings, 2008

]
w

21

]
Q

[y
wu

=
=]

Programs

4
- 0 0 0 0

Licensing Level 1 Level 2 Level 3 Level 4 Level 5
Compliance
Issues

w

o

Star Level

The FPG Child Development Center made three magjor recommendations to the BrightStars

Steering Committee:

Reducethe number of criteria measured. The pilot framework included more than 60
aspects of quality. Within a building-blocks model, such alarge number of criteria makes
it very difficult for programsto earn higher star ratings. It is also time-consuming for
both BrightStars and programs to gather such an extensive amount of information. It was
recommended that the framework standards and criteria be reduced and revised to reflect
only those critically important, research-based aspects of quality that can be fairly and

accurately measured.

Adjust theframework criteria. Certain criteriawere not met by any of the programsin
the pilot, and some criteria were met by almost all programs. Some criteria were very
difficult to measure. It was recommended that the BrightStars Steering Committee review
the pilot data and adjust the framework to more accurately reflect arange of quality, as
indicated by arange of star ratings.
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e Usethenpilot datato test possible revisionsto the framework.Testing possible changes
will enable BrightStars |eadership to better understand the likely distribution of program

ratings across the full range of levels and to inform decision-making in order to finalize

the standards for launch.

After the findings and recommendations from the field test were reviewed, the

BrightStars steering committee made some significant changes to the framework and reduced the

number of standards and criteria, focusing on those criteriathat could be fairly and accurately

measured and that were strongly associated to improved child outcomes. Data from the pilot test

were used to inform these revisions, with fina criteriareflecting an improved distribution of

quality ratings, with NAEY C-accredited programs (an indicator of program quality) clustered at

the upper end of the range. The final 2009 BrightStars framework for centers and preschools

includes 22 criteria measuring 9 program-quality standards: 1) child' s daily experience; 2)

teaching and learning; 3) curriculum and child assessment; 4) minimum staff-child ratio; 5)

maximum group size; 6) family communication and involvement; 7) lead group-teacher

qualifications; 8) center-director qualifications; and 9). program management. Data from the

pilot test was used to inform these revisions, with final criteria reflecting an improved

distribution of quality ratings, with NAEY C-accredited programs (an indicator of program

quality) clustered at the upper end of the range.

BrightStars Center/Preschool Pilot Test - Revised Findings, 2008

B NAEYC Accredited W Not NAEYC Accredited
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Rhode Island’s High Quality Plan for Validating the effectiveness of BrightStars, the State
Tiered Quality Rating and I mprovement System.

Key Goals

Goal 1: Work with an independent evaluator to conduct a study of BrightStars to validate
its effectiveness at differentiating the quality of programs and to compare children’s
learning and development for those enrolled in lower-tier programs vs. higher-tier
programs.

Overview of Key Activitiesand I mplementation Plan

Rhode Island leaders will identify an independent evaluator to design and conduct a
validation study of the re-designed and re-aligned BrightStars Quality Rating and Improvement
System. The study would be conducted from September 2014 through June 2015, to alow time
to get more programs into BrightStars and to finish collecting and analyzing the data before the
Race to the Top — Early Learning Challenge grant period expires. The study will include a
review of overall program quality and classroom observations conducted at lower-tier and
higher-tier programs. It is anticipated that children’s learning and development will be tracked
by comparing fall and spring data on a sample of children enrolled in preschool classroomsin
lower-tier programs compared with higher-tier programs. Samples will need to be both
comparable and large enough to compensate for the expected attrition of children during a school
year. Children’slearning and development will be tracked using measures for social skills (such
asthe Socia Skills Rating System) and language and literacy (such as the Peabody
Picture/VV ocabulary Test or the Woodcock Johnson Tests of Achievement).

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 1/2|3|4
|dentify evaluator and DHS/ RIDE, DCYF, DOH X
design study BrightStars

Rhode Island KIDS COUNT

Rhode Island Early Learning
Council

147




Race to the Top-Early Learning Challenge Application — Rhode Island

October 17, 2011

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 11234
Conduct study (September Evaluator Evaluation committee X | X
2014 - June 2015)
Analyze and release study Evaluator DHS/BrightStars X
findings

Evaluation Committee

HowThis Plan Will Support Children with High Needs

Ultimately, this plan will support Children with High Needs by providing valuable

research data for the State and the nation about the effectiveness of Quality Rating and

Improvement Systems to make a difference for children. Programs serving Children with High

Needs will participate in the study, and the findings will be used to revise and improve the rating

system and the supports for program-quality improvement.

How This Plan Will Addressthe Needs of the Different Typesof Early Learning and

Development Programs, if applicable.

Dueto limited resources for evaluation, we will most likely focus the evaluation on

centers serving preschool-age children, although we will seek private-foundation resources to

expand the validation study to include family child-care homes.
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Focused | nvestment Areas -- Sections (C), (D), and (E)

The Sate must addressin its application--
(1) Two or more of the selection criteria in Focused Investment Area (C);
(2) Oneor more of the selection criteria in Focused Investment Area (D); and
(3) Oneor more of the selection criteria in Focused Investment Area (E).

The total available points for each Focused Investment Area will be divided by the number of
selection criteria that the applicant chooses to address in that area, so that each selection
criterion is worth the same number of points.

C. Promoting Early L earning and Development Outcomes for Children

Note: Thetotal available points for (C)(1) through (C)(4) = 60. The 60 available points will
be divided by the number of selection criteria that the applicant chooses to address so that
each selection criterion is worth the same number of points. For example, if the applicant
chooses to address all four selection criteria in the Focused Investment Area, each criterion
will be worth up to 15 points.

The applicant must address two or more selection criteria within Focused Investment Area

(©).

(C)(2) Developing and using statewide, high-quality Early Learning and Devel opment Standards.
The extent to which the State has a High-Quality Plan to put in place high-quality Early
Learning and Development Standards that are used statewide by Early Learning and
Development Programs and that--

(@) Includes evidence that the Early Learning and Development Standards are
developmentally, culturally, and linguistically appropriate across each age group of
infants, toddlers, and preschoolers, and that they cover al Essential Domains of
School Readiness;

(b) Includes evidence that the Early Learning and Development Standards are aligned
with the State’ s K-3 academic standardsin, at aminimum, early literacy and
mathematics,

(¢) Includes evidence that the Early Learning and Development Standards are
incorporated in Program Standards, curriculaand activities, Comprehensive
Assessment Systems, the State’ s Workforce Knowledge and Competency
Framework, and professional development activities; and

(d) The State has supports in place to promote understanding of and commitment to the
Early Learning and Development Standards across Early Learning and Devel opment
Programs.

If the State chooses to respond to this selection criterion, the State shall write its full
response in the text box below. The Sate shall include the evidence listed below and describe
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in its narrative how each piece of evidence demonstrates the State’ s success in meeting the
criterion; the State may also include any additional information it believes will be helpful to
peer reviewers. If the Sate hasincluded relevant attachments in the Appendix, these should
be described in the narrative below and clearly cross-referenced to allow the reviewersto
locate them easily.

In scoring the selection criterion, peer reviewers will determine, based on the evidence the
Sate submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.

Evidence for (C)(1)(a) and (b):
e To the extent the State has implemented Early Learning and Devel opment Standards
that meet any of the elementsin criteria (C)(1)(a) and (b), submit--
o Proof of use by the types of Early Learning and Development Programsin the
State;
0 The State’'s Early Learning and Development Standards for:
- Infants and toddlers
- Preschoolers
0 Documentation that the standards are developmentally, linguistically and
culturally appropriate for all children, including children with disabilities and
developmental delays and English Learners;
0 Documentation that the standards address all Essential Domains of School
Readiness and that they are of high-quality;
o0 Documentation of the alignment between the State’ s Early Learning and
Development Standards and the State' s K-3 standards; and

150



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

(C)(1) Developing and using statewide, high-quality Early L earning and Development
Standards.

Current Status

In 2000, in recognition that early care and education was being provided in awide variety
of settings and in programs governed by different regulations, the R.1. Department of Education
(RIDE) and the R.1. Department of Human Services (DHS) developed a partnership and an
agreement to develop early childhood standards for Rhode Island to define what children should
know, understand, and be able to do. The Rhode Island Early Learning Standards for preschool-
age children were completed in 2003, and they reflect a shared understanding of the knowledge,
skills, and dispositions in eight domains: Approaches to Learning, Language Development and
Communication, Literacy, Mathematics, Social-Emotional Development, Science, Physical
Health and Development, and Creativity. A copy of the standards for preschoolersisin
Appendix 6— Rhode Island Early Learning Sandards for Preschoolers.

The Rhode Island Early Learning Standards were initially developed by an Early
Childhood Task Force charged with creating a document based on current education research
and practice and reflective of the priorities of practitionersin Rhode Island. Task Force
members included representatives of early care and education programs, Head Start, the public
schools, family child-care home programs, higher education, and parents. A Steering Committee
was also formed, consisting of the RIDE, DHS, the R.I. Department of Health, and the R.1.
Department for Children, Y outh, and Families (DCY F); along with the Head Start State
Collaboration Project, the University of Rhode Island, and Rhode Island KIDS COUNT, to guide
the Rhode Island Early Learning Standards Project in the work of establishing a set of
expectations for preschool children as they exited preschool programsto enter kindergarten.
During the development of the Rhode Island Early Learning Standards, alignment with the
Kindergarten Grade Level Expectations was a criterion for the standards. Currently, the
academic standards for children in grades kindergarten through grade 3 (K-3), are located in:

e Common Core State Standards (CCSS) for English Language, Arts & Literacy and

History/Socia Studies, Science & Technical Subjects (“Literacy in the Content Areas’)

and the Common Core State Standards (CCSS) in Mathematics. A full transition to

aligning instruction with the Common Core Standards in the K-3 grades is anticipated by
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the year 2014-15. More information on the timeline for the transition to the Common

Core State Standards can be found in Appendix 21 — Common Core Transition Timeline.

e Rhode Island’ s grade-span expectations in the areas of science, engineering and
technology, civics and government and Historical Perspectives, and fine arts, beginning
with kindergarten.

The Rhode Island Early Learning Standards were piloted by a partnership of early
childhood providers in five communities in order to ensure that the Learning Goals and
Expectations were appropriate for the target preschool population. A series of professional-
devel opment sessions and mentoring sessions was provided to these communities to support the
use of the Rhode Island Early Learning Standards in their programs. Feedback from the pilot
participants was used to refine the standards and to design more extensive professional
development, which would be expanded statewide. In partnership with DHS and under RIDE
leadership, afocused effort was implemented to ensure: 1) that the early learning workforce
understood the standards and how to use them in classrooms and programs, and 2) that state
systems and other sets of standards were aligned with the use of early learning standards. The
R.I. Department of Education developed a system for supporting early childhood professionals
serving the 3- to 5-year-old population to help them understand and implement the Rhode Island
Early Learning Standards in their programs. This system has served 2,062 early childhood
professionals since its inception in 2002. More recently, this system has been enhanced through
the development of a technical-assistance initiative for programs and through engagement

opportunities for families. This system includes:

e four levels of professional development that meet the diverse needs of professionals who

hold different positions and are at different placesin their career;

e partnership with the University of Rhode Island so that participants have an option of
earning college credit;

e acadreof highly skilled early childhood experts who implement training-course content
that is rigorous, competency-based, and updated on a yearly basisin response to research
and changesin thefield;
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a strong monitoring and evaluation system to ensure that courses are implemented with

fidelity to the original training content and that participants achieve learning outcomes;

individualized technical assistance from expert consultants designed to bridge the gap

between theory and practice; and,

opportunities to engage familiesin their child’ s learning and development in meaningful,
culturally relevant, and cost-effective ways through the use of Fun Family Activity Cards

and Trainings.

An analysis of the Rhode Island Early Learning Standards database reveal s that

approximately 1,745 individuals have completed Early Learning Standards training. An

additional 317 participants are currently enrolled in training. Of that number, approximately 68

percent of participants identified their place of employment as “child care,” which includes both

center-based and family child care, 15 percent as “public school,” and 15 percent as “Head

Start.” Approximately 38 percent of participants identified the location of their place of

employment to be one of the six Rhode Island communities that serve the greatest number of
Children with High Needs: Providence, Pawtucket, Central Falls, Newport, West Warwick, and

Woonsocket.

More information on the array of existing RI Early Learning Standards professional
devel opment opportunities can be found in Appendix 22 — Current Rl Early Learning

Standards Professional Development Opportunities.

More information on the RI Early Learning Standards Fun Family Activities Cards and
Parent Training can be found in Appendix 23 — Rl Early Learning Sandards Fun Family

Activities Cards and Parent Training.

More information on the reach of the RI Early Learning Standards professional
development can be found in Appendix 24 —Rhode Island Early Learning Standards

Training Data.

The Rhode Island Early Learning Standards work influenced the development of the

BrightStars quality-rating system program standards and is reflected in the Rhode Island

Comprehensive Early Childhood Education Program Standards, creating unified systems with

common definitions of quality. BrightStars requires Rhode Island Early Learning Standards
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training certificates as evidence of teacher and administrator qualifications, and BrightStars
reviews curriculum to ensure alignment with the Rhode Island Early Learning Standards. The
Rhode Island Comprehensive Early Childhood Education Program Standards call for the
alignment of curriculum, child assessment, and family engagement with the Rhode Island Early
Learning Standards, and it requires Rhode Island Early Learning Standards training certificates
as evidence of teacher and administrator qualifications. Use of the RI Early Learning Standards
has also been integrated into the State’ s Workforce Knowledge and Competency Framework.
Rhode Island has developed a plan for creating or adopting a preexisting set of State
standards for infants and toddlers. This plan is described in the scope of work agreement
between the R.1. Department of Human Services and the R.l. Department of Education for the
Rhode Island Early Learning Standards Project and in the strategic plan developed for the Rhode
Island Early Learning Council. The plan will be supported with State stimulus funds awarded to
the Early Learning Council. Thoseinitia plans have been revisited and enhanced in response to

the opportunities presented by the Race to the Top — Early Learning Challenge.

Rhode Island’s High-Quality Plan to Develop and Use Statewide, High-Quality Early
L earning and Development Standards

Key Goals
Goal 1: Update and revise the existing Rhode | land Early Learning Standards for
preschoolers.
Goal 2: Develop a set of Early Learning Standards for Infants and Toddlers.
Goal 3: Use statewide, high-quality Early Learning and Development Standards to
improve program practice.

Overview of Key Activitiesand I mplementation Plan

The Developing Early Learning Standards plan, described here, represents Rhode
Island’ s High Quality Plan to develop high-quality Early Learning and Development Standards
for infants, toddlers, and preschoolers. Rhode Island defines high-quality to mean: 1) efficient,
comprehensive; reflective of the research that shows the standard relates to child outcomes,
culturally, linguistically, and developmentally appropriate; and evidence-based; 2) clear,
understandable, and consistent so that educators, parents, and the general public know what they

need to do to support children; 3) aligned horizontally with the Head Start Child Outcomes
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Framework, State-approved curricula, and child assessments; and 4) aligned vertically with K-3
Common Core standards in mathematics and literacy. Rhode Island’ s plan is designed to meet
these high measures of quality.

To begin the process of developing the standards for infants, toddlers and preschoolers, a
broad-based Early Learning Standards Advisory Team will be convened to:

e identify existing resources to inform early learning standards development; and

o finalize and oversee aplan for the Early Learning Standards devel opment.

This Advisory Team will include infant, toddler, preschool, and kindergarten teachers; special-
education personnel (particularly Early Intervention providers); program administrators; parents;
individuals with knowledge of English Learners and Children with High Needs; Early Head Start
and Head Start staff, and representatives from higher education.

A national expert will be engaged as aresearch consultant to review the identified
resources, including but not limited to the following: existing Rhode Island Early Learning
Standards, Common Core State Standards, Teaching Strategies GOLD learning objectives, Head
Start Child Development and Early Learning Framework, recommendations from nationally
recognized experts with knowledge of English Learners and of children with disabilities, early
learning standards for infants and toddlers of other states, publications from the National
Research Council, and publications from national professional associations regarding early
learning standards. The consultant will then use these resources to produce a detailed crosswalk
and analysis in each of the Essential Domains of School Readiness, as compared with the high-
quality criteria described above.

Once the detailed crosswalk and analysis is complete, a Standards Development Work
Teams in each of the Essential Domains of School Readiness will be formed to develop
recommended Early Learning and Development Standards for infants, toddlers, and strengthen
the standards for preschoolers. Broad-based community feedback on the recommended
standards will be gathered through a series of statewide public forums targeting a wide range of
stakeholders. Following the community forums, each of the Standards Devel opment Work
Teams will reconvene to review the community feedback and to make final revisions. Thefina
step will be to design, publish, and distribute the standards.

This plan also includes efforts to ensure the widespread use of the Early Learning and

Development Standards. Rhode Island’ s key activities are to: 1) ensure that revised program
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standards and Workforce Knowledge and Competencies Frameworks incorporate the new Early
Learning and Development Standards; 2) develop a process to approve curriculum resources
aligned with the new standards; 3) ensure that assessment instruments being devel oped or
identified align with the new Early Learning and Development Standards; 4) develop
professional -devel opment and technical-assi stance opportunities to support the use of the new
Early Learning and Development Standards; and 5) expand the capacity to provide information
on the new Early Learning and Development Standards to families. The key activitiesin this
plan build upon the significant resources Rhode Island has developed to support the use of the
existing Rhode Island Early Learning Standards, including the comprehensive array of Rhode
Island Early Learning Standards professional-devel opment opportunities and the Fun Family
Activities Cards and the Fun Family Activities Parent Training. Additionally, an expansion of
the existing process to train, support, and certify Rhode I1sland Early Learning Standards
Certified Trainers and Fun Family Activities Parent Training facilitators supports the expanded
delivery of the professional development proposed in this application while ensuring

implementation of the training with fidelity to the content.

Systems Alignment

Rhode Island will incorporate the new Early Learning and Development Standards into
program standards, the BrightStars Quality Rating and Improvement System, and the Workforce
Knowledge and Competencies Frameworks. The primary goal isto ensure that thereis clear
reference to the new Early Learning and Development Standards as the work on the program
standards revisions and the development of Workforce Knowledge and Competencies
progresses. At thistime, the BrightStars quality-rating system addresses the Rhode Island Early
Learning Standards for 3- to 5-year-olds. Asthis system isrevised as proposed in Section

(B)(1), attention will be paid to integrating information on standards for infants and toddlers.

Aligned Curricula

Rhode Island will develop a process for reviewing and approving published curriculum
resources to ensure that they are aligned with the Early Learning and Development Standards,
and will review and adapt processes that exist in other States, such as North Carolina, to

accomplish this. Thereisastrong desire on the part of early learning and development providers
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to have aresource that helps them to choose appropriate curriculafor their population and adapt
it to meet the needs of the children in their programs. An understanding of curriculum choices
and implementation of various curriculawill be part of the ongoing professional development
system. Attention will be paid to cultural and linguistic competence and using the child
assessment data at the program level in order to inform curriculum choice and classroom

environment and instruction.

Aligned Assessments

Rhode Island recognizes that the implementation of a comprehensive assessment system
includes the use of formative assessments and of a kindergarten-entry assessment that are aligned
with the new Early Learning and Development Standards. Therefore, the supports that are
developed relative to formative assessments and the implementation of a Kindergarten Entry
Assessment must be based on the new standards. The formative-assessment tool now used by
Rhode Island, Teaching Strategies GOLD, is research-based, reliable, valid, and aligned with the
current learning standards. More information on the research foundations of Teaching Strategies
GOLD can be found in Appendix 25 —Research Foundation: Teaching Strategies GOLD
Assessment System. More information on the technical qualities of Teaching Strategies GOLD
can be found in Appendix 26 — Teaching Strategies GOLD Assessment System — Technical
Summary. Given the extensive research supporting the development of this assessment tool,
Teaching Strategies GOLD will be used as a key resource in the development of the new Early
Learning and Development Standards. The development of a Kindergarten Entry Assessment
will begin after the new Early Learning and Development Standards are complete, in order to

ensure alignment between and among systems.

Professional Development

By building on existing expertise and models in Rhode Island, training and technical
assistance will be intentionally designed to meet the needs of programs, to be informed by data,
and to share research-based training content. This research-based approach directly impacts
classroom practice, resulting in stronger implementation of recommended practices regarding
what children need to know and be able to do to succeed in kindergarten. New professional-

development and technical-assi stance opportunities will be designed to support the use of the
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standardsin all sectors of the early care and education systems. This process will include the
development of new training and techni cal-assi stance opportunities, as appropriate for
professionals with different experience levels and varying roles, to support the use of the new
Early Learning and Development Standards in infant and toddler classrooms.

Existing training and technical assistance will also be revised to incorporate new
information and approaches. The existing Train the Trainer process will be revised and
expanded to include the certification of trainers for infant and toddler professional-devel opment
opportunities and to reflect the revised Early Learning and Development Standards. Annual
training opportunities will be conducted to expand statewide training capacity and to infuse this
knowledge throughout the early care and education communities. Special attention will be paid
to ensuring there is sufficient capacity to meet the needs of early learning programsin Rhode
Island’ s core cities, where the mgjority of Children with High Needsreside. The newly
developed infant and toddler professional devel opment opportunities will be piloted in 2013-14,

and final revisions will be made to the training content.

Family Engagement

The Fun Family Activity cards and Parent Training are key activities planned to support
the use of the new Early Learning and Development Standards by families. New Fun Family
Activity Cards, based on the new Standards, will be devel oped with input from parent groups
and parents of infants, toddlers, and preschoolers. These cards will be printed and distributed
and made available for download on the R.l. Department of Education web site. Additionally,
new Fun Family Activity Parent Training opportunities to support the use of the new Early
Learning and Development Standards with infants and toddlers will be developed. The Fun
Family Activities Train the Trainer process will be revised and expanded to include the
certification of facilitators for Fun Family Activity Parent Training opportunities for infants,
toddlers, and preschoolers. The revised Fun Family Activity Train the Trainers sessions will
then be conducted statewide for avariety of groups, including but not limited to Early Head
Start/Head Start, public schools, family child care providers, child care centers, Parents As
Teachers, public libraries, and the Children’s Museum. The new Fun Family Parent Activity

Training sessions will then be piloted in communities serving high-need children to ensure that
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the training content is appropriate for our economically, culturally, and linguistically diverse
families. Final revisionsto training content will be made upon completion of the pilot sessions.

The Fun Activities for Families has been a highly-valued strategy for parents to become
engaged in working with their children across the domains of child development and has been
consistently used by programs to be sure that parents understand what happens in terms of
learning and development when their child participatesin an early learning program. The Fun
Activitiesfor Familiesis used to systemically engage families and providers as working partners
in supporting the early learning of children.

How This Plan Will Support Children with High Needs

Individuals with knowledge of Children with High Needs, such as early childhood
professionals working in the core cities, the Rhode Island Head Start and Early Head Start
programs, and early childhood specia educators, will be recruited to serve on the Early Learning
Standards Advisory Team and the Standards Development Work Teams to ensure that the final
Early Learning and Development Standards support the learning and development of Children
with High Needs. Additionally, communities serving large numbers of Children with High
Needs will be prioritized for professional-devel opment opportunities and parent trainings
supported by this grant. Use of Early Learning Standards enables parents, providers, and
administrators to share a common understanding of child development and to inform adult-child

interactions in order to improve outcomes for children.

How this Plan Will Addressthe Needs of the Different Typesof Early Learning and
Development Programs, if applicable.

Professiona development opportunities will be designed to reach all sectors of the early
care and learning workforce, as they do at this time. Technology will alow for increased and
improved participation by arange of providers, especially family child care providers who have
asked for more online training opportunities.
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 213
Convene a broad-based Early RIDE
Learning Standards Advisory Team.
Engage a national expert asa RIDE DHS, DOH, DCYF
research consultant to review the
identified resources and develop a EOHHS
detailed crosswalk. Head Start Collaboration
Office
Early Learning Standards
Advisory Team
Convene Standards Devel opment RIDE DHS, DOH, DCYF
Work Teamsin each of the Essential EOHHS
Domains of School Readiness to .
review the detailed crosswalk and Head Start Collaboration
analysis and to develop Office
recommended Early Learning and Early Learning Standards
Development Standards for infants, Advisory Team
toddlers, and preschoolers.
Seek broad-based community RIDE DHS, DOH, DCYF
feedback on the recommended
standards through a series of public EOHHS
forums. Head Start Collaboration
Office
Early Learning Standards
Advisory Team,
Standards Devel opment
Work Teams
Reconvene Standards Development | RIDE DHS, DOH, DCYF
Work Teamsin each of the Essential EOHHS

Domains of School Readiness to
review the community feedback and
to make final revisions.

Head Start Collaboration
Office

Early Learning Standards
Advisory Team

Standards Devel opment
Work Teams
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 12|34
Design, publish, and distribute the RIDE DHS, DOH, DCYF X
final standards. EOHHS
Head Start Collaboration
Office
Early Learning Standards
Advisory Team
Incorporate the new Early Learning | RIDE DHS, DOH, DCYF X
anq [_)evel opment Standards into Executive Office of
existing program standards and Health and Human
Workforce Knowledge and Servi
: vices
Competencies Frameworks.
Head Start Collaboration
Office
Develop a process to approve RIDE DHS, DOH, DCYF X
curriculum resources aligned with
the Early Learning and Development EOHHS
Standards. Head Start Collaboration
Office
Early Learning Standards
Advisory Team
Convene aCurriculaReview Team | RIDE DHS, DOH, DCYF X
and review theinitial list of EOHH
nationally recognized curriculain _
use in the State and develop and post Head Start Collaboration
information regarding the aigned Office
curriculaidentified. Curricula Review Team
Ensure that Teaching Strategies RI RI Department of Human X
GOLD continues to aign with the Department of | Services,
new Early Learning and Education Executive Office of
Development Standards. Health and Human
Services, Rl Department
of Health; Head Start
Collaboration Office;
Early Learning Standards
Advisory Team,
Standards Devel opment
Work Teams
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 12|34
Develop new professional RI RI Department of Human X
development and technical Department of | Services,
assistance opportunities to support Education Executive Office of
the use of the new Early Lea(ni ng Health and Human
and Development Standards in infant Services, RI Department
and toddler classrooms. of Health: Head Start
Collaboration Office;
Early Learning Standards
Advisory Team,
Standards Devel opment
Work Teams
Revise existing professional - RI RI Department of Human X
development opportunitiesto reflect | Department of | Services,
the Early Learning and Development | Education Executive Office of
Standards. Health and Human
Services, Rl Department
of Health; Head Start
Collaboration Office;
Early Learning Standards
Advisory Team
Revise and expand the existing Train | RI RI Department of Human X
the Trainer process to include the Department of | Services,
certification of trainers for infant and | Education Executive Office of
toddler professional-devel opment Health and Human
opportunitieﬁ and tq reflect the Services, RI Department
revised Early Learning and of Health: Head Start
Development Standards. Collaboration Office;
Early Learning Standards
Advisory Team
Train cohorts of trainers to support RI X[ X| X
trainings for infant toddler and Department of
preschool standards training. Education
Pilot new infant and toddler RI Early Learning and X
professional -devel opment Department of | Development Standards
opportunities and make final Education Trainers, Early Learning
revisions to training content. Standards Advisory
Team

162




Race to the Top-Early Learning Challenge Application — Rhode Island

October 17, 2011

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 12|34

Implement revised professional- RI Early Learning and X| X
devel opment opportunities to Department of | Development Standards
support Early Learning and Education Trainers
Development Standards to preschool
Educators.
Develop new Fun Family Activity RI RI Department of Human X
Cards based on the new Early Department of | Services,
Learning and Devel opment Education Executive Office of
Standards. Health and Human

Services, RI Department

of Health; Head Start

Collaboration Office;

Early Learning Standards

Advisory Team,

Standards Devel opment

Work Teams
Develop new Fun Family Activity RI RI Department of Human X
Parent Training opportunitiesto Department of | Services,
Support the use of the new Early Education Executive Office of
Learning anq Dev elopment Health and Human
Standards with infants and toddlers. Services; RI Department

of Health; Head Start

Collaboration Office;

Early Learning Standards

Advisory Team
Revise existing Fun Family Activity | RI RI Department of Human X
Parent Training opportunitiesto Department of | Services,
suppo'rt the use of the new Early Education Executive Office of
Learning anq Devel opment Health and Human
Standards with preschoolers. Services, RI Department

of Health; Head Start

Collaboration Office;

Early Learning Standards

Advisory Team
Revise and expand the existing Fun | RI RI Department of Human X
Family Activities Train the Trainer Department of | Services,
process to include the certification of | Education Executive Office of
facilitators Fun Family Activity Health and Human
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 12|34
Parent Training opportunities for Services; RI Department
infants, toddlers, and preschoolers. of Health; Head Start

Collaboration Office;
Early Learning Standards
Advisory Team

Conduct Train the Trainers sessions | Rl Fun Family Activities X
statewide for avariety of groups, Department of | Parent Training
including, but not limited to: Head Education Facilitators

Start, public schools, Parents As
Teachers, public libraries, the
Children’s Museum.

Pilot new Fun Family Parent RI Fun Family Activities X
Activity Training sessions statewide | Department of | Parent Training

and makefinal revisionsto training | Education Facilitators

content.
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(C)(2) Supporting effective uses of Comprehensive Assessment Systems.
The extent to which the State has a High-Quality Plan to support the effective
implementation of developmentally appropriate Comprehensive Assessment Systems by--

(&) Working with Early Learning and Devel opment Programs to select assessment
instruments and approaches that are appropriate for the target populations and purposes;

(b) Working with Early Learning and Devel opment Programs to strengthen Early
Childhood Educators understanding of the purposes and uses of each type of
assessment included in the Comprehensive Assessment Systems;

(c) Articulating an approach for aligning and integrating assessments and sharing
assessment results, as appropriate, in order to avoid duplication of assessments and to
coordinate services for Children with High Needs who are served by multiple Early
Learning and Development Programs; and

(d) Training Early Childhood Educators to appropriately administer assessments and
interpret and use assessment data in order to inform and improve instruction, programs,
and services.

If the State chooses to respond to this selection criterion, the State shall write its full
response in the text box below. The Sate may also include any additional information it
believes will be helpful to peer reviewers. If the Sate has included relevant attachmentsin
the Appendix, these should be described in the narrative below and clearly cross-referenced
to allow the reviewersto locate them easily.

In scoring the selection criterion, peer reviewers will determine, based on the evidence the
Sate submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.
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(C)(2) Supporting effective uses of Compr ehensive Assessment Systems.

Current Status

Rhode Island has a strong foundation upon which to build a statewide Comprehensive
Assessment system, consisting of regular access to developmental screening, use of formative
assessments, measures of environmental quality, and measures of the quality of teacher-child
interactions. Rhode Island has a strong infrastructure for the devel opmental screening of
children birth through age 3 in pediatric primary-care settings. 1n 2008, Rhode Island completed
revisionsto the Early Periodic Screening and Treatment (EPSDT) schedule, making it consistent
with the American Academy of Pediatric recommendations. Screening tests for children ages
birth through 3 are now administered regularly at the 9-, 18-, and 30-month visits. Because 97.3
percent of children in Rhode Island have access to health insurance, we have effectively
established a system where the mgority of infants and toddlers receive regular developmental
screening. Through Watch Me Grow RI, a program supported by the R.I. Department of Health,
primary-care providers and their staff receive on-site technical assistance in order to implement a
system of regular developmental screening consistent with the EPSDT schedule, using
standardized tools. Primary-care providers are also supported to report screening data and ensure
that families receive appropriate follow-up care. This system helpsto ensure that problems
related to learning and development are identified as early as possible so that children’s needs
can be addressed. The practices supported by Watch Me Grow are consistent with the American
Academy of Pediatrics recommendations for enhanced developmental screening. This system,
Watch Me Grow, is currently being further enhanced by encouraging providersto include a
specific social/emotional health screening. More information on Watch Me Grow can be found
in Appendix 27 — Early Childhood Screening (Watch Me Grow Rhode Island) Overview.

For children ages 3 through 5, developmental screening is universally available through
each local school district’s Child Outreach screening program. The Child Outreach screening
program is designed to annually screen all children, ages 3 to 5. The screenings are conducted
by local school districtsin the areas of: vision, hearing, speech/language skills, socia/emotiona
development, and general development (including, but not limited to, gross and fine motor skills,
language, and cognition), using valid and reliable screening instruments. Child Outreach

screening serves as a critical statewide system to identify children who might have specia needs
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or who might be at risk for alearning problem and who could benefit from intervention, as
required under the Individuals with Disabilities Education Act and the Rhode Island Special
Education Regulations. Rhode Island’s goal isto screen 80 percent of 3-5 year olds. This
percentage continues to rise. In 2010, approximately 63 percent of the 3- 5-year-old population
was screened, with some districts reaching higher percentages than others.

From itsinception, the Rhode Island Early Learning Standards Project has worked to
ensure that children are making progress on each of the Rhode Island Early Learning Standards
learning objectives and that children enter kindergarten with a strong foundation for learning. A
core focus of Rhode Island Early Learning Standards professional development is the alignment
of child assessment practices with the RIELS learning goals, for the purpose of informing
curriculum development. In 2005, the RIDE Office of Special Education Programs began
requiring early childhood special-education programs to report on child outcomes.
Conseguently, Rhode Island selected the Creative Curriculum Developmental Continuum as the
State assessment tool because of its strong alignment with the Rhode Island Early Learning
Standards, and Rhode Island now uses the recently revised version, Teaching Strategies GOLD,
to assess child outcomes. As of the 2010-11 school year, 100 percent of Rhode Island school
districts use Teaching Strategies GOLD to assess the progress of children with disabilities.

In 2009-10, Rhode Island began investing state funds to implement the State' s vision for
high-quality pre-kindergarten. The Rhode Island Pre-Kindergarten Program classrooms are
required to implement a curriculum aligned with the RIELS and to use the Teaching Strategies
GOLD assessment system to measure child outcomes. Combined, approximately 3,000 children
are being assessed using Teaching Strategies GOLD in the current school year.

In addition to strong investments focused on assessing children’slearning and
development, Rhode Island has made considerabl e investments in adopting a variety of reliable
assessments to measure the quality of the learning environments to support program-quality
improvement and to ensure that children have access to early learning experiences that result in
positive child outcomes. These assessments include:

e the Environmental Rating Scales;
e the Classroom Assessment and Scoring System;

e the Preschool Rating Instrument for Science and Mathematics; and
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e the Classroom Assessment of Supports for Emergent Bilingual Acquisition.

Asdescribed in B(3), BrightStars, the State’ s quality-rating and improvement system for
child care, uses the Environmental Ratings Scales to assess the quality of early childhood
environments applying for a star rating. The Early Childhood Environmental Rating Scales-
Revised (ECERS-R) is also used to assess the quality of preschool and kindergarten classrooms
seeking R.1. Department of Education approval as a Comprehensive Early Childhood Education
Program. Staff conducting observations for both BrightStars and the R.1. Department of
Education have been trained to reliability by the authors of the instruments.

In addition to assessing the quality of classroom environments, Rhode Island uses
measures of teacher-child interactions as another strategy to ensure that effective, intentional
teacher-child interactions exist in classrooms to support positive learning outcomes. Like
ECERS-R, the Classroom Assessment and Scoring System, or CLASS, (Hamre, B. K.,
Mashburn, A. J,, Pianta, R. C., Lacasle-Crouch, J., & LaParo, K. M., 2006) is used in both
BrightStars and as part of the Comprehensive Early Childhood Education Program approval
process. The Rhode Island Early Learning Standards technical -assistance initiative, managed by
the R.I. Department of Education, uses the CLASS as atool to strategically support program
improvement in. This process includes annual training to support a cohort of CLASS observers
to retain their reliability and to support additional individualsto achieve CLASS reliability. At
thistime, approximately fifty (50) individuals have achieved CLASS reliability as aresult of this
effort.

In 2009, the National Institute for Early Education Research (NIEER), through funding
from the Pew Charitable Trusts, began studying the impacts on children from al income levels
of the Rhode Island Pre-Kindergarten Demonstration Project. As part of this study, NIEER
conducted a variety of child assessments and assessments of program quality. Two of the
program-quality measures used focused on teacher-child interactions in key instructional aress,
namely, language and literacy, mathematics, and science. The Preschool Rating Instrument for
Science and Mathematics (PRISM; Boyd-Garcia, Brenneman, Frede, & Weber, 2010) was used
to assess the classroom environment and the teaching strategies in relation to mathematics and
science in the preschool classroom. The mathematic concepts addressed by the PRISM are
based on the standards of the National Council of Teachers of Mathematics and the National
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Association for the Education of Y oung Children relevant for preschool-aged children. The
science itemsin the PRISM reflect what current literature suggests are the best ways to support
preschool children’s science learning as well as on the Head Start Child Outcomes Framework
domain elements for science. PRISM captures the extent to which best practices are evident to
support and encourage children’s understanding of mathematic and scientific concepts and
processes in the classroom.

The Classroom Assessment of Supports for Emergent Bilingual Acquisition (CASEBA,;
Freedson, Figueras-Danidl, & Frede, 2010) was used to assess the degree to which preschool
teachers and classrooms provide support for language and literacy development in preschool, and
more specifically for whole-child development in Dual Language Learners (DLL). The
CASEBA items are based on what research indicates about effective language and emergent
literacy supports for 3- to 5-year-old children who speak alanguage other than English at home
and who are in the process of acquiring English as a second language, as well as for children
who are learning only one language.

The use of PRISM and CASEBA encouraged Pre-Kindergarten Program teachers to
reflect on their intentional teaching and to develop a more sophisticated understanding of
meaningful instruction in these important content areas. The current investments made by the
State to develop a comprehensive assessment system — including regular access to developmental
screening, formative assessment aligned with the Rhode Island Early Learning Standards, and
reliable methods of assessing the quality of the classroom environment and of teacher-child

interactions — provide a strong foundation for the activities outlined below.

Rhode Island’s High Quality Plan for Supporting Effective uses of Comprehensive
Assessment Systems.

Key Goals

Goal 1: Provide Professional Development Opportunities to Develop Reliability in Child
Assessment and to Support the Use of Assessment Data to | nformPractice
Goal 2: Expand the Use of Teaching Strategies GOLD in Early Learning Programs

Goal 3: Increase Developmental Screening Rates to | dentify Children with High Needs
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Overview of Key Activitiesand I mplementation Plan

The project titled Comprehensive Assessment described here represents Rhode Island’s
High-Quality Plan to develop and provide professional development to support more widespread
use of the Comprehensive Assessment System described above and to align and integrate
assessments statewide so as to avoid duplication. Rhode Island’ s key activities are to: 1) develop
and implement a variety of professional -development opportunities aligned with Rhode Island’ s
Workforce Knowledge and Competencies Frameworks to support improved knowledge and
competenciesin early childhood assessment for Early Childhood Educators; 2) support the use of
common, developmentally appropriate, valid, and reliable screening instruments statewide; 3)
increase the number of children ages birth through 5 who are regularly screened; 4) increase
access to follow-up services in urban communities for children to support the learning and
development of children with high needs; 5) use Teaching Strategies GOLD in all programs
receiving State or federal education funding (IDEA Part C and B, State Pre-Kindergarten, Title
1); and 6) incentivize the use of Teaching Strategies GOLD for private programs by
incorporating these programs under the State license and State rate and by incorporating the use
of Teaching Strategies GOLD into the upper levels of the Tiered QRIS for al programs. The
key activities to support these goals, the associated timelines, and the responsibilities are detailed
below.

Professional Development

The Workforce Knowledge and Competencies Framework devel oped for Rhode Island
Teacher and Teacher Assistants includes a domain focused on child assessment, “ Observation
and Assessment.” The sub-categories included in this domain include:

a. Knowledge of Early Childhood A ssessment

b. Conducting Developmentally Appropriate Authentic Assessments

c. Conducting Formal Assessments

d. Practicing Responsible Assessment

e. Gathering Assessment Information from Multiple Sources Using a Variety of

Methods

f. Documenting Assessment Information
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g. Using Assessment Information in Curriculum Planning

h. Communicating Assessment Information

The competencies outlined specifically address different purposes for and uses of child-
assessment information in classrooms; selecting assessment systems; using approaches that are
appropriate for target populations and purposes; using formative child-assessment practices,
including using appropriate authentic assessment strategies and planning for ongoing classroom
assessment; using child-assessment data to improve instruction in the classroom; and
understanding and using standardized child-assessment data. Rhode Island does not currently
have a Workforce Knowledge and Competency Framework for program administrators and
educational |eaders, but plansto develop one (see Section D1 for details on the State’ s plan). At
aminimum, the competencies related to comprehensive-assessment systems would address the
different purposes and uses of child-assessment information at a program level; selecting
assessment systems and approaches that are appropriate for target populations and purposes;
interpreting and understanding classroom-quality measures and using that information to
improve classroom quality; supporting effective, formative child-assessment practicesin
classrooms; and including using appropriate authentic assessment strategies and planning for
ongoing classroom assessment. These professional-devel opment opportunities will be devel oped

and made widely available at no cost during the term of the grant.

Developmental Screening

More Children with High Needs will be identified earlier and connected with resources to
ensure that their learning and devel opment proceeds on a positive trgjectory by increasing the
capacity of primary-care providers to increase developmental screening rates and to include
social and emotional screenings using the Ages and Stages Questionnaire — Social and
Emotional. The R.l. Department of Health public-health database, KIDSNET, is being modified
to track developmental screening data from both primary-care providers and Child Outreach
screening programs. Rhode Island will train providers to enter developmental-screening data to
ensure that these data can be used to accurately cal culate the number of children being screened
and to identify the characteristics of those who are not, in order to more effectively develop plans

to increase screening rates. Once data are entered into KIDSNET, mechanisms to use the
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database to increase the numbers of children from birth to 5 years old who receive
developmental screening will be developed, including the development of atargeted public
awareness campaign to provide information on the value and availability of screening to hard-to-
reach populations.

Rhode Island currently lacks capacity to provide culturally and linguistically appropriate
Child Outreach screening to young English learners statewide. The development of common,
appropriate screening practices and procedures for this population is an important first stepin
ensuring that children are connected to appropriate resources to promote their learning and
development. Rhode Island will prioritize training on practices and procedures for screening
teams serving communities with concentrations of Children with High Needs. We will also work
with the community to identify strategies to increase the screening rates among young English
learners.

In addition to supporting increased rates of developmental screening, apool of funds has
been designated to support the availability of evidence-based interventions to engage primary
health care providers in evidence-based strategies to engage familiesin the literacy and social-

emotional development of their children.

For mative Assessment

Teaching Strategies GOLD (TSG) offers significant potential for use as a common,
statewide formative assessment tool. It has a solid research foundation and has been shown to be
areliable and valid measure for assessing children ages birth through five, including children
with disabilities and English learners. In addition to the strong technical quality of the
assessment, the TSG system allows for the seamless transfer of child-assessment data between
classrooms and programs. It allows teachers from multiple programs to contribute to the same
assessment portfolio, thereby reducing duplicative efforts. These features provide significant
potential to increase shared knowledge of children’s abilities among multiple providers involved
with the same child in different roles — thereby strengthening what all involved know about that
child, as well asincreasing the potential to improve the transition of children from one program
to the next. TSG isalready used by all preschool special-education classrooms and State-funded

pre-kindergarten classrooms.
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The R.1. Department of Education will require all preschool programs funded with Title |
to use TSG as its formative-assessment measure. The R.1. Executive Office of Health and
Human Services has committed to using TSG for children being served by its Early Intervention
programs. These two systems will be incorporated under the R.I. Department of Education
master license, affording them the reduced rate offered to the State. This same arrangement will
be used to incentivize the use of Teaching Strategies GOLD for Head Start and private early
Learning and Development programs. Currently, a number of Head Start programs have adopted
the TSG system, setting the stage for transitions between programs, sharing of information as
children enter kindergarten, and easily incorporating Head Start into a statewide system. Finally,
the upper levels of the new Tiered QRIS for all programs will be revised to incorporate the use of
Teaching Strategies GOLD. The R.I. Department of Education will develop a Memorandum of
Understanding and a set of policies and procedures addressing the sharing, transfer, and use of
child-assessment datain Teaching Strategies GOLD by the State and by multiple programs
attended by the same child.

Additionally, new professional-devel opment and technical -assi stance opportunities will
be developed to support the use of Teaching Strategies GOLD by IDEA Part C (Early
Intervention) providers, by Head Start providers and by private early childhood programs that
choose to use the TSG assessment under the State license, including achieving status as areliable
observer of child behavior. Finally, technological supports to facilitate seamless, effective child-
assessment data entry that allows teachers to collect and enter child-observation data without
redundancy of effort will be identified and used to incentivize reliable use of the Teaching
Strategies GOLD system.

Classroom Quality Data

Rhode Island has a strong foundation in place regarding the use of measures of classroom
quality; however, our plans to include al programsin the new tiered quality-rating and
improvement system will require increased capacity to conduct these classroom quality
assessments. To support thisincreased need, an expanded pool of assessors will be identified
and trained to achieve reliability on the standardized classroom quality assessments used by the

State. Policies and procedures to address the sharing, transfer, and use of classroom-quality data
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within the State’'s Tiered Quality rating and Improvement System will be devel oped to reduce
duplication of assessment between the multiple entities monitoring classroom quality.
Additionally, classroom-assessment tools, such as the CASEBA and PRISM, which dig
deeper into adult-child interactions and which support stronger outcomes in science, mathematics
and for English Language Learners, will be incorporated into the tiered quality-rating system.
As described previously, professional development for teachers, program administrators, and
education leaders to support understanding of each of these instruments and how to use the
assessment results for program improvement will be devel oped and implemented.

How This Plan Will Support Children with High Needs

Supports to Children with High Needs are prioritized in al the initiatives focused on
increasing developmental screening rates and specifically in providing follow-up to children
without access to early learning and devel opment programs and for whom there are concerns
about their learning and development. Children with High Needs will also be better supported if
information about what they know and are ableto do is as robust as possible and if this
information comes from avariety of perspectives. Access to shared dataleads to better-
coordinated and more-effective services and to more-seamless transitions for Children with High
Needs. Programs serving Children with High Needs, including IDEA Part C and B and Titlel,
have committed to using TSG. Asdescribed in Section B, programs serving Children with High
Needs are prioritized for program improvement using identified, standardized measures of
classroom quality.

Support for evidence-based strategies to promote early literacy and healthy child
development in pediatric primary heath care settings will provide exposure to best practices for
literacy and healthy child development for families with children with high needs including low
income children, children who are English learners, children with disabilities, and children in

foster care.

How this Plan Will Addressthe Needs of the Different Typesof Early Learning and
Development Programs, if applicable.

All learning and devel opment programs can use TSG and can benefit from each of the

standardized classroom assessments.
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Timeline
Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 2|3
Develop and implement RI Department | Rl Department of Human X| X
professional -devel opment of Education Services
o_pportuniti%that address the RI Department of Health
different purposes and uses of
assessment information in Head Start Collaboration
classrooms and sdlecting Office; early childhood
assessment systems and approaches assessment experts
that are appropriate for target
populations and purposes.
Develop and implement RI Department | Rl Department of Human X| X
professional -devel opment of Education Services;
o_pportuniti%that address the RI Department of Health:
different purposes ar.ud uses of Head Start Collaboration
assessment information qt the Office; early childhood
program level and selecting assessment experts
assessment systems and approaches
that are appropriate for target
populations and purposes.
Develop and implement RI Department | Rl Department of Human X| X
professional -devel opment of Education Services;
op_portuniti%that addr.essformative RI Department of Health:
_chuld went practléeﬁ Head Start Collaboration
including using appropriate Office; early childhood
auther\tlc assessmgnt strategies and assessment experts
planning for ongoing assessment.
Develop and implement RI Department | RI Department of Human X| X
professional -devel opment of Education Services,
opportunities that qddrass using RI Department of Health:
gssessment datato improve Head Start Collaboration
instruction at the program and Office; early childhood
classroom levels. assessment experts
Develop and implement a RI Department | Rl Department of Human X| X
coordinated set of professional- of Education Services;

devel opment opportunities that

RI Department of Health;
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization

Responsible 2|3
address interpreting and Head Start Collaboration
understanding classroom-quality Office; early childhood
measures and use that information assessment experts
to improve classroom quality.
Develop and implement a RI Department | Rl Department of Human X| X
coordinated set of professional- of Education Services;
devel opment oppor.tunltl es that RI Department of Health:
address L_mderstandl ng and use Head Start Collaboration
standardized assessment data. Office; early childhood

assessment experts

Modify the R.I Department of RI Department | RI Department of Human
Health child-health database, of Health Services,
Kl DSN ET, to track developmental Executive Office of
screening data. Use the database to Health and Human
develop strategleﬁto mcreasethe Services;, RI Department
numbers of c.hlldren birth to 5 years of Education: Head Start
old who receive devel opmental Collaboration Office
screening.
Develop and provide training for RI Department XX
providers to enter developmental of Health
screening data accurately.
Train regional ELL screening teams | Rl Department X[ X
to provide culturally and of Education
linguistically appropriate Child
Outreach screening to young
English Learners.
Create a public-awareness RI Departments | Rl Department of Human X| X
campaign regarding the importance | of Education Services;
of regular developmental screening | and Health

for children between birth and 5
years old and regarding how to
access screening.

Executive Office of
Health and Human
Services; Head Start
Collaboration Office
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 2|3

Incentivize the use of Teaching RI Department | Head Start Collaboration X| X
Strategies GOLD for Head Start of Education Office
and private Early Learning and
Development programs by
incorporating them under the State
license and affording them the State
rate.
Revise State policy to require Title | RI Department
I-funded programs to use Teaching | of Education
Strategies GOLD.
Revise the upper levels of the Rl Department | Rl Department of
Tiered QRIS for all programsto of Human Education;
incorporate the use of Teaching Services Executive Office of
Strategies GOLD. Health and Human

Services, Rl Department

of Health; Head Start

Collaboration Office
Develop a Memorandum of RI Department | RI Department of Human
Understanding and policies and of Education Services;
procedures addressing the sharing, Executive Office of
transfer, and use of child- Health and Human
assessment datain Teaching Services, RI Department
Strateg|§ GOLD by the State and of Health: Head Start
by multiple programs attended by Collaboration Office
the same child.
Develop and implement a RI Department X| X
coordinated set of professional- of Education
devel opment opportunities that
address using Teaching Strategies
GOLD system and achieving
reliability status.
Develop new professional- Executive RI Department of XX

development and technical-

Office of Health

Education;
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 2|3
assistance opportunitiesto support | and Human Part C providers
the use of Teaching Strategies Services
GOLD by IDEA Part C (Early
Intervention) providers.
Identify and invest in technological | Rl Department X| X
supportsto facilitate seamless, of Education
effective child-assessment data
entry that allows teachers to collect
and enter child-observation data
without redundancy of effort.
Incorporate classroom-assessment Rl Department | Rl Department of X
tools, such asthe CASEBA and of Education Education;
PRISM, which dig deeper into Executive Office of
adult-child interactions and support Health and Human
stronger outcomes in science and Services:
mathematics and for. English RI Department of Health:
Langugge Learmnersinto Head Start Collaboration
professional-devel opment system Office
and program-quality assessments.
Identify and train a pool of RI Department | RI Department of Human X[ X
assessors to achieve reliability on of Education Services;

standardized classroom-quality
assessments.

Executive Office of
Health and Human
Services;

RI Department of Health;
Head Start Collaboration
Office
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D. A Great Early Childhood Education Workforce

Note: The total available pointsfor (D)(1) and (D)(2) = 40. The 40 available points will be
divided by the number of selection criteria that the applicant chooses to address so that each
selection criterion is worth the same number of points. For example, if the applicant chooses to
address both selection criteria in Focused Investment Area (D), each criterion will be worth up
to 20 points.

The applicant must address one or more selection criteria within Focused Investment Area (D).

(D)(1) Developing a Workforce Knowledge and Competency Framework and a progression of
credentials.
The extent to which the State has a High-Quality Plan to--

() Develop acommon, statewide Workforce Knowledge and Competency Framework
designed to promote children’s learning and development and improve child outcomes;

(b) Develop acommon, statewide progression of credentials and degrees aligned with the
Workforce Knowledge and Competency Framework; and

(c) Engage postsecondary institutions and other professional development providersin
aligning professional development opportunities with the State’s Workforce Knowledge
and Competency Framework.

If the State chooses to respond to this selection criterion, the State shall write its full
response in the text box below. The Sate shall include the evidence listed below and describe
in its narrative how each piece of evidence demonstrates the State’ s success in meeting the
criterion; the State may also include any additional information it believes will be helpful to
peer reviewers. If the Sate has included relevant attachmentsin the Appendix, these should
be described in the narrative below and clearly cross-referenced to allow the reviewersto
locate them easily.

In scoring the selection criterion, peer reviewers will determine, based on the evidence the
Sate submits, whether each element of the selection criterion is implemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.

Evidence for (D)(1):
e To the extent the State has developed a common, statewide Workforce Knowledge and

Competency Framework that meets the elementsin criterion (D)(1), submit:

o TheWorkforce Knowledge and Competencies,

o0 Documentation that the State’'s Workforce Knowledge and Competency Framework
addresses the elements outlined in the definition of Workforce Knowledge and
Competency Framework in Definitions (section 111) and is designed to promote
children’ s learning and development and improve outcomes.
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(D)(1) Developing a Wor kfor ce Knowledge and Competency Framework and a progr ession
of credentials.

Current Status

In 2001, Rhode Island began the work to develop a Workforce Knowledge and
Competency Framework for Rhode Island Early Childhood Educators. The effort had broad
representation from all areas of early care and education (ECE) and youth development (Y D) and
resulted in the June 2003 draft version of Rhode Island’s Core Competencies. Inthefall of
2007, a second committee was convened by the R.I. Department of Human Services to revise the
June 2003 draft in light of changes in the field, such as new research, new regulations, new
NAEY C Developmentally Appropriate Practice guidelines, and ongoing development of State
initiatives, such as the Rhode Island Early Learning Standards (RIELS) and BrightStars. The
2007 committee was made up of major stakeholders representing the R.1. Department of
Education; the R.I. Department of Human Services; the R.I. Department for Children, Y outh,
and Families; the R.l. Department of Health; higher education , early care and education
providersincluding center-based and family child care representatives; BrightStars; and the
afterschool and youth-development field. This group made several significant design changes to
the original document to allow greater specificity regarding what professionals should know and
be ableto do in relation to their role and to the type of program within which they work. The
updates and improvements include:

e separate competencies for center-based, family child-care, and school-age workforces;

e separate competencies for teachers, teacher assistants, education coordinators, and
administrators;

e shifting the lattice from six levelsto four; and

e aigning the competencies with Bloom’s Taxonomy

By devel oping separate but related sets of competencies, Rhode Island now has a set of
workforce knowledge and competencies that addresses professionals who expand their
knowledge and competencies while remaining in a specific role as well as those professionals
who transition to new roles as their career progresses.

In 2010, under R.1. Department of Education |eadership, a new work team was formed

made up of State agency leaders from the R.I. Department of Education (RIDE); the R.I.
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Department of Human Services (DHS); the R.1. Department for Children, Y outh, and Families
(DCYF); professional-devel opment providers; higher-education representatives from each State
college; and early care and education providers to complete the work started by the 2007
workgroup. The process for devel oping Rhode Island’ s evidence-based competencies involved
tapping the knowledge of the content experts serving on the workgroup and areview of key
resources such as:

e accreditation standards from the National Association for the Education of Y oung

Children;

e R.l. Department of Education certification regulations;

e Head Start Performance Standards;

e Child-carelicensing regulations;

e preschool standards and guidelines; and

e competenciesidentified by other States.

The draft Core Competencies for Early Childhood Teachers were completed and presented
for widespread review and input from July through September 2011. Nine feedback sessions
were conducted: four sessions for teachers, two sessions for program administrators, one session
for professional-development providers, one session for higher education, and one session for
State-systems staff, plus a survey link was widely circulated to accept feedback from individuals
who could not attend one of the scheduled sessions. Feedback was structured around the
following questions:
e Does the document make sense to you?
e Inyourroleasa , how useful isthe teacher core competencies document
right now and how could it be more useful ?
Will you be ableto useit to help you ?

e Arethere edits you would recommend in terms of how the various levels are defined?
What suggestions do you have to make it amore user friendly tool/document?

e |seach domain addressed comprehensively? If not, what are the gaps?

e What other feedback do you have?

The feedback from these sessions was reviewed by the development team in September

2011, and final revisions were completed. The draft Core Competencies for Early Childhood
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Teacher Assistants was completed in September and will be presented for widespread review and
input during the fall of 2011. Final competencies for each role are anticipated by December
2011.

The Rhode Island Core Competencies for Early Childhood Teachers are organized based
on three core structures: the Career Lattice, Bloom’s Taxonomy, and Six Domains important to
the profession. The Teacher Career Lattice specifies the formal education, experience,
professional development, and professional activities that correspond with ateacher who is at
Levelsl, 11, 11l and IV. Early childhood teachers progress from one level to another through a
combination of formal study, experience, and professiona development.

Using Bloom'’s Taxonomy, the competencies address how knowledge and competencies
should deepen over the four levels. Early stages correspond with foundational knowledge and
understanding in a particular area, and the more advanced stages progress from basic knowledge
and understanding to application of that knowledge and eventually to analysis, synthesis, and
evauation. At the highest level of competency, professionals are critically reflecting on their
knowledge, solving problems, mentoring, and advocating for change.

Finally, Rhode Island’ s core competencies for teachers are organized into Six Domains
important to the profession. Each domain aso has a number of sub-headings, which provide
more information on the specific knowledge and competencies outlined in the document. These
domains and sub-headings include:

(1) Health, Safety, and Wellness
a. Knowledge of State and Federal Regulations
b. Safety and Emergency Procedures
C. Hedth
d. Food and Nutrition

(2) Family Engagement
a. Creating Respectful, Reciprocal Relationships with Families
b. Engaging Familiesin Their Children’s Development and Learning
c. Utilizing Community Resources to Support Families

(3) Development and Learning
a. Child Development
b. Influences on Development

(4) Curriculum
a Content
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Process

Teaching and Facilitating
Context

e. Building Meaningful Curriculum

oo o

(5) Observation and Assessment
a. Knowledge of Early Childhood A ssessment
Conducting Developmentally Appropriate Authentic Assessments
Conducting Formal Assessments
Practicing Responsible Assessment
Gathering Assessment Information from Multiple Sources Using aVariety of
Methods
f. Documenting Assessment Information
g. Using Assessment Information in Curriculum Planning
h. Communicating Assessment Information

® o0 o

(6) Professionalism
a. Foundations: Identifying and Involving Oneself with the Early Care and
Education Profession
Ethical Standards and Professional Guidelines
Valuing Diversity
Advocating for Children, Families, and the Profession
Commitment to Ongoing Professional Development

® oo o

Knowledge and competencies related to Early Learning and Development Standards are
addressed in the Curriculum domain and include a specific focus on early mathematics and
literacy development and instruction. The domain “Observation and Assessment” addresses
knowledge and competencies related to child assessment, including the use of datato guide
instruction. Knowledge and competencies related to behavior management are woven into the
Development and Learning domain and the Curriculum domain, which focus on developing
positive relationships and creating supportive environments. Both the Family Engagement and
Professionalism domains address culturally and linguistically appropriate strategies.

Rhode Island Core Competencies for Early Childhood Teacher Assistants are organized
based on two core structures. a Career Lattice and the Six Domains. The Core Competencies for
Early Childhood Teacher Assistants domains align with the domainsin the Teacher document,
but the sub-headings are aligned with the role of the teacher assistant. The Teacher Assistant

domains and sub-headings include:
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(1) Health, Safety, and Wellness
a. Knowledge of State and Federal Regulations
b. Safety and Emergency Procedures
c. Health
d. Food and Nutrition

(2) Family Engagement
a. Creating Respectful, Reciprocal Relationships with Families
b. Engaging Familiesin Their Children’s Development and Learning
c. Utilizing Community Resources to Support Families

(3) Development and L earning
a. Child Development
b. Influences on Development

(4) Curriculum
a Content
Process
Teaching and Facilitating
Context
Building Meaningful Curriculum

® o0 o

(5) Observation and Assessment
a. Knowledge of Early Childhood A ssessment
b. Contributing to Classroom Assessment
c. Using Assessment Information to Inform Interactions with Children and to
Contribute to Curriculum Planning

(6) Professionalism
a. Ethica Standards and Professional Guidelines
b. Valuing Diversity
c. Commitment to Ongoing Professional Development
More information on the DRAFT Rhode Island Core Competencies for Early Childhood
Teachers Assistants can be found in Appendix 8 — The Rhode Island Wor kfor ce Knowledge and

Competencies for Early Care Educators.

Key Goals

Goal 1: Develop a Workforce Knowledge and Competency Framework and a progression
of aligned credentials.
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Overview of Key Activitiesand I mplementation Plan

Rhode Island has completed a comprehensive set of Workforce Knowledge and
Competencies for Teachers and Teacher Assistants, but companion documents for other Early
Childhood Educators have not been completed. The Workforce Knowledge and Competencies
Development plan represents Rhode Island’ s comprehensive High-Quality Plan to develop
outstanding frameworks so that key roles in Rhode Island’ s early childhood system are fully
addressed. Rhode Island’ s key activities will beto: 1) develop core competencies for family
child-care providers; 2) create an addendum to teacher competencies for preschool specid
educators and early intervention professionals; 3) develop competencies for program
administrators and education coordinators; 4) develop competencies for professional-
development providers and higher-education staff; 5) support the alignment of the competencies
with credentiasidentified in the Teacher Career Lattice by higher education; and 6) support the
use of the core competencies by other professional-development providers. The key activities,

timelines, and responsibilities to support these goals are described below.

Core Competenciesfor Family Child Care Providers

Rhode Island licenses 688 family child-care providers. Sixty percent operate in the
capital city of Providence and serve children with high needs. Another 13 percent of family
child-care providers operate in one of the other 5 high-poverty core cities: Central Falls,
Newport, Pawtucket, West Warwick, and Woonsocket. Approximately 70 percent of licensed
family child-care providers speak Spanish as a primary language and, thus, serve many children
who are dual-language learners. Rhode Island will prioritize the development of a Workforce
Knowledge and Competency Framework for family child-care providers as acritical first step
toward raising the quality of these early-care and learning environments consequently, directly
impacting the experience of Children with High Needs.

In 2010, the Workforce Knowledge and Competencies work group decided to develop a
separate framework for family child-care providers to reflect the uniqueness of their role and the
environments they create to support learning for children from birth to 5 years old and to support
the afterschool population these providers serve. The development of these competencies will

begin in January 2012 and will mirror the structure used to develop the Rhode Island Core
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Competencies for Early Childhood Teachers and Teacher Assistants. A development team
consisting of State agency representation from the RIDE, DHS, DCYF, and the R.1. Department
of Health; Higher Education representatives, early care and education providers, including
center-based and family child-care representatives; staff representing the State’ s quality-rating
and improvement system; and representatives from the afterschool and youth-development field
will work together to develop a draft set of core competencies. The development team will use a
variety of resources, including: the Rhode Island Core Competencies for Early Childhood
Teachers and Teacher Assistants, the Rhode Island Core Competencies for School Age
Professionals, National Association for the Education of Y oung Children accreditation
guidelines, R.I. Department of Education certification regul ations, Head Start Performance
Standards, child-care licensing regulations, preschool standards and guidelines, and the
competencies identified by other States. The draft competencies will be presented statewide for
review and feedback, with final revisions completed by June 2012.

Early Childhood Special Education Addendum

The work of the team charged with developing workforce knowledge and competencies
for early childhood special educators will:

e acknowledge the commonality between the workforce knowledge and competencies of
early childhood specia educators working in Part C and Part B programs and general
early childhood educators; and

e include additional competencies associated with working with a special-education

popul ation.

The development work for these competencies will begin in January 2012 and will also
mirror the development process used for the Rhode Island Core Competencies for Early
Childhood Teachers and Teacher Assistants. A development team consisting of State agency
representation from the R.I. Departments of Education, the R.I. Executive Office of Health and
Human Services (which oversees Part C of IDEA), and the R.l. Department of Health; Higher
Education representatives; and early childhood special educators representing preschool specia
education (Part B) and Early Intervention (Part C) will work together to develop a draft set of

core competencies. The development team will use avariety of resources, including: the Rhode
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Island Core Competencies for Early Childhood Teachers and Teacher Assistants, R.I.
Department of Education certification regulations, Early Intervention program standards, state
and federal IDEA regulations, and similar competencies identified by other States. The draft
competencies will be presented for statewide review and feedback, with final revisions
completed by June 2012. Thefina framework will be included as an addendum to the Rhode
Island Core Competencies for Early Childhood Teachers.

Program Administrators and Education Coordinators

Early childhood programs in Rhode Island are administered using a variety of
administrative structures. In some programs, the administrator functions as both the program
director and the educational leader. In others, program management and education leadership
are separate roles, held by different individuals. The Workforce Knowledge and Competency
Framework developed for this segment of the early childhood workforce will align with the
framework for Teachers and Teacher Assistants and will address administrative and education-
leadership responsibilities outlined in the Programs Standards devel oped for the Tiered Quality
Rating System. The development work for this set of competencies will begin in June 2012 and
will follow a process similar to that used by the other devel opment teams. A development team
consisting of state agency representation from the RIDE, DHS, DCYF, and the R.l. Department
of Health; Higher Education representatives, early care and education administrators, including
center-based and family child-care representatives; and staff representing the State's quality-
rating and improvement system will work together to develop a draft set of core competencies.
The devel opment team will use avariety of resources, including: the Rhode Island Core
Competencies for Early Childhood Teachers and Teacher Assistants, the Rhode Island Core
Competencies for School Age Professionals, National Association for the Education of Y oung
Children accreditation guidelines, Head Start Performance Standards, child-care licensing
regulations, preschool-program standards and guidelines, quality-rating system standards, and
the competencies identified by other States. The draft competencies will be presented statewide
for review and feedback, with final revisions completed by June 2013.
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Professional Development Providersand Higher Education

The early care and education workforce needs to be supported by professional
development providers and higher-education staff who themselves have the knowledge, skills,
and competencies to effectively support the growth and development of the workforce in areas
identified in the frameworks. Within this evidence-based world, “knowledge mediators,” or
faculty and professional development providers, are challenged to design, deliver, and evauate
professional development interventions that reach into the interactions between teachers and
children in order to promote high-quality learning experiences. Faculty and trainers must move
beyond the traditional approaches of in-service trainings, conferences, lectures, and one-day
workshops, which are now viewed as “outdated and ineffective.” 2° (Hyson, 2001, p.60) The
short-term, one-shot nature of many current, continuing education activities must be replaced by
methods that use along-term approach, supporting gradual and incremental change in practices
in order to change the culture of teaching (Gallimore,1996; Stigler & Hiebert,1998,1999; Tyack
& Cuban, 1995).2* 2 2 The Workforce K nowledge and Competency Framework that will be
developed for professional development providers and higher-education staff will describe the
essential knowledge and skills needed by individuals to provide different types of learning
experiences for the workforce at different levels. In other words, the standards will address the
research-based content knowledge and skills needed by the diverse early childhood workforce,
while also addressing the pedagogical knowledge and skills that are needed to provide effective
technical assistance and to develop and teach a college course for adult learners. The
development work for these competencies will begin in June 2013 and will be structured

2 Hyson, M. (2001). Better futures for young children, better preparation for their teachers: challenges emerging
from recent national reports. Young Children, January, 60 - 63.

2 Gallimore, R. (1996). Classrooms are just another cultural activity. In D.L. Speece & B.K. Keogh (Eds)),
Research on classroom ecologies: Implications for inclusion of children with learning disabilities (pp. 229-250).
Mahwah, NJ: Erlbaum.

2 gtigler, J. & Hiebert, J. (1999). The teaching gap: Best ideas from the world’ s teachers for improving education in
the classroom. New Y ork: Summit Books.

B Tyack, D., & Cuban, L. (1995). Tinkering toward utopia: A century of public school reform. Cambridge, MA:
Harvard University Press.
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similarly to the development work of the preceding sets of competencies. A development team
consisting of state agency representation RIDE, DHS, DCYF, and the R.1. Department of Health;
higher-education representatives; professiona development providers; and staff representing the
State' s quality-rating and improvement system will work together to develop a draft set of core
competencies. The development team will use a variety of resources, including: the core
competencies devel oped for each sector of the workforce, National Association for the Education
of Young Children accreditation guidelines, National Council for Accreditation of Teacher
Education standards, as well the competencies identified by other States and areview of
evidence-based professional development practice in the early childhood field. The draft
competencies will be presented statewide for review and feedback, with final revisions
completed by June 2014.

Alignment of Credentials and Degrees

Rhode Island’ s efforts to complete development of afinal comprehensive set of Core
Competencies for Teachers, Teacher Assistants, Family Child Care, and Early Childhood Specia
Educators will be completed by June 2012. At that time, representatives from the higher-
education teacher-preparation programs will be assisted in reviewing their existing curriculaby a
team of independent consultants. This independent review will crosswalk the curriculawith the
competency frameworks. The reviews will be completed by December 2012. Once the reviews
are completed, representatives from each higher-education program will be invited to a day-long
planning conference, in January 2013, to use the results of the independent review to develop an
action plan for aligning their curricula with the Workforce Knowledge and Competency
Frameworks. A second day-long conference will be scheduled in January 2014 for each program
to showcase its revised curriculum content and associated alignment of resulting credentials and

degrees.

Alignment of Professional Development

Once the Workforce Knowledge and Competency Frameworks are complete for each
workforce sector, the focus will turn to supporting the alignment of professional development
with each Framework. Rhode Island’ s specific plans for thiswork are detailed in section D(2),

and will include opportunities for professional development providers to:
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e gain knowledge about the competencies;

e beintroduced to aprocess for aligning current and future professional development
opportunities with the applicable core competencies; and

e advance their understanding of effective professional development pedagogy for the

diverse population of adult learners in Rhode Island.

Professiona development providers will be encouraged to use a standard format for describing
the relationship between professional development opportunities and the core competencies. As
the Frameworks become available, all professional development supported by State agencies will
be required to align with the applicable Workforce Knowledge and Competency Framework.

How This Plan Will Support Children with High Needs

The plan presented above prioritizes the development of core competencies for key
sectors of the early care and learning workforce, which serves high numbers of children with
high needs; specifically, for family child-care providers and for early childhood special
educators. The completion of these competencies and the alignment initiatives that follow will
provide a specific framework upon which effective professional development can immediately
be aligned, resulting in a more prepared and effective workforce serving Children with High
Needs.

How This Plan Will Addressthe Needs of the Different Typesof Early Learning and
Development Programs, if applicable.

The plan presented above addresses the development of Workforce Knowledge and
Competency Frameworks, which are aligned, but specific to the needs of al sectors of the early

care and learning workforce.
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 23
Develop core competenciesfor | Rl Department RI Department of
family child care. of Human Education; Rl Department
Services of Human Services; RI
Department of Health;
higher education, family
child care representatives
Create an addendum to teacher | RI Department Executive Office of
competencies for special of Education Health and Human
educators and early-intervention Services, RI Department
professionals. of Health; early childhood
specia educators, higher
education
Develop competencies for RI Department RI Department of Human X
program administrators and of Education Services; Rl Department
education coordinators. of Health; Head Start
Collaboration Office
Develop competencies for RI Department RI Department of Human X
professional -devel opment of Education Services; Executive
providers and for higher Office of Health and
education. Human Services; RI
Department of Health;
Head Start Collaboration
Office; higher education
representatives;
professional- devel opment
providers
Review existing teacher- RI Department Independent consultants X
preparation program curricula of Education
against Core Competencies
Frameworks.
Conduct a higher education RI Department Higher education X
alignment summit. of Education representatives
Compl ete higher education RI Department Higher education X
alignments. of Education representatives
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(D)(2) Supporting Early Childhood Educators in improving their knowledge, skills, and abilities.
The extent to which the State has a High-Quality Plan to improve the effectiveness and
retention of Early Childhood Educators who work with Children with High Needs, with
the goal of improving child outcomes by--

(a) Providing and expanding access to effective professional development opportunities
that are aligned with the State’'s Workforce Knowledge and Competency Framework;

(b) Implementing policies and incentives (e.g., scholarships, compensation and wage
supplements, tiered reimbursement rates, other financia incentives, management
opportunities) that promote professional improvement and career advancement along
an articulated career pathway that is aligned with the Workforce Knowledge and
Competency Framework, and that are designed to increase retention;

(c) Publicly reporting aggregated data on Early Childhood Educator development,
advancement, and retention; and

(d) Setting ambitious yet achievable targets for--

(1) Increasing the number of postsecondary institutions and professional devel opment
providers with programs that are aligned to the Workforce Knowledge and
Competency Framework and the number of Early Childhood Educators who
receive credentials from postsecondary institutions and professional devel opment
providersthat are aligned to the Workforce Knowledge and Competency
Framework; and

(2) Increasing the number and percentage of Early Childhood Educators who are
progressing to higher levels of credentials that align with the Workforce
Knowledge and Competency Framework.

If the State chooses to respond to this selection criterion, the State shall write its full
response in the text box below. The State may also include any additional information it
believes will be helpful to peer reviewers. If the Sate hasincluded relevant attachmentsin
the Appendix, these should be described in the narrative below and clearly cross-referenced
to allow the reviewersto locate them easily.

In scoring the selection criterion, peer reviewers will determine, based on the evidence the
Sate submits, whether each element of the selection criterion is implemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.

Additionally, the State must provide baseline data and set targets for the performance
measure under (D)(2)(c)(1) and (D)(2)(c)(2).
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(D)(2) Supporting Early Childhood Educatorsin improving their knowledge, skills, and
abilities.

Current Status

(a) Providing and expanding access to effective professional development opportunities that
are aligned with the State’ s Workforce Knowledge and Competency Framework.

As described in Section D1 of this application, Rhode Island is currently finalizing
Workforce Knowledge and Competency (WKC) Frameworks for Early Childhood Teachers and
Teachers Assistants. A plan to develop WKC frameworks for other critical professionals (e.g.,
family child-care providers, special educators) is also described in the previous section. Because
Rhode Island has not had statewide WK C frameworks, our professional-development system has
been fairly disorganized and dilute. The State needs to develop a coherent system to deliver
effective professional development that improves child outcomes. This process requires awell-
organized system of support that uses resources efficiently to address the needs of all who work
with Rhode Island’ s young children.

The features of effective professional development that are associated with positive
impact are (Fixsen, Naoom, Blase, Friedman, Wallace, 2005; Joyce and Showers, 2002):

e content and sequence;

e intensity and duration;

e follow-up support and technical assistance from a high-quality consultant;
e competence demonstrated in the classroom or program; and

e linkage to program leadership and supervision.

In 2010, the Rhode Island Early Learning Council established a cross-sector Professional
Development (PD) System Planning Work Team to develop an executable plan for a
comprehensive professional -devel opment system to build the skills and knowledge of the State’s
early learning workforce. The team included representatives from child-care centers, preschools,
State Pre-K, family child-care homes, Head Start, Early Intervention (Part C of IDEA), IDEA
Preschool, higher education, and existing professional-devel opment providers.

The Work Team was informed by NAEY C’s Wor kforce Designs, A Policy Blueprint for
Sate Early Childhood Professional Devel opment Systems and by NCCIC' s Elements of a

Professional Development System for Early Care and Education. The Work Team embraced the
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cross-sector goal highlighted in NAEY C’ s blueprint: that “an integrated early childhood

professional development system is a comprehensive system of preparation and ongoing

development and support for all early childhood education professionas working with and on

behalf of young children.”

The team worked with an expert facilitator (Anne Mitchell) to put together a plan for al

of the essential elements of a Professional Development System outlined below:

1) Professional Standards
e required and preferred qualifications, initial preparation, and continuing development
in each/all sectors of the profession; and
e core knowledge base and/or core competencies underlying al standardsin al sectors.
2) Career Pathways
e accessible routes for continuous progress of professionals, usually illustrated by a
career lattice, show connections among, and requirements for, various rolesin all
settings;
e professiona development (PD) advising and individual PD plans; and
e Workforce Registry containing data on all practitioners for system use and for each
practitioner to track hisor her own progress.
3) Articulation
e transfer of professional-devel opment credentials, courses, credits, degrees, and
student performance-based competencies from one program or institution to another
without loss of credit, i.e., through articulation agreements at the program, institution,
and/or statewide levels.
4) Advisory Structure
e coordinated oversight, at the State level, with authority itself or direct link to
authority in State governance.
5) Data
e datafor accountability, quality assurance, system impact, and system improvement.
6) Financing

e for professionalsto access preparation and continuing education, e.g., scholarships;
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o for workplacesto facilitate on-the-job preparation and continuing professional
development and to support compensation parity; and

e for theinfrastructure of the system to ensure its stability, quality, and effectiveness.

The vision for Rhode Island’ s re-designed professional-devel opment system isto

“support the adults who educate and nurture infants, toddlers, preschoolers and their families,

and those who work with school-age children in out-of-school time programs. Through guidance

and high quality opportunities for learning, the Professional Development System will support

early learning and child care professionals to advance their skills and knowledge and develop

sustainable careers.”

Building Blocks for an Effective PD Systemin Rhode Island

The Rhode Island Early Learning Resource & Referral Center (the Resource Center) now
serves as the primary coordinator of State-funded professional-devel opment
opportunities, funded by CCDF quality dollars. The Rhode Island Association for the
Education of Young Children (RIAEY C) is responsible for the management of the
Resource Center and is also responsible for the implementation of BrightStars. This
centralization of resources supports the integration and alignment of Professional
Development with the QRIS.

Ready to Learn Providence (R2LP), a school-readiness initiative based in the capital city,
has delivered free professiona development —in English and Spanish —to more than
2,000 home- and center-based educators serving Children with High Needs. Asa
recipient of three federal U.S. Department of Education Early Reading First grants, R2LP
has worked intensively with 14 early learning centers located in four high-poverty cities,
providing high-quality professional development and mentoring support to help programs
implement an early-literacy curriculum and add richness to their classrooms. In addition,
through a $3.2-million Early Childhood Educator Professional Development grant from
the U.S. Department of Education, R2LP provided college-level courses and on-the-job
coaching and mentoring to nearly 300 center-based and family-care providers from 2007
through 2010.
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(b)

Ready to Learn Providence has also worked to build relationships with 230 Spanish-
speaking home child-care providersin Providence, Pawtucket, and Central Falls. R2LP's
El Club de Proveedoras de Cuidado Infantil de Rhode Island provides day-long
workshops for members, offering valuable training as well as an important professional
and social network.

The Educational Development Center (EDC) operatesa Training & Technical Assistance
Center (RITTA) for Rhode Island Head Start & Early Head Start programs, and it
collaborates with local organizations to bring high-quality training to the larger early

learning community.

The State’ s three public colleges (University of Rhode Island, Rhode Island College, and
Community College of Rhode Island) are key providers of education and professional

development for the workforce.

The Community College of Rhode Island (CCRI) offers a popular 18-credit-hour Early
Childhood Education Specialists program using a cohort model, coupled with intensive

mentoring to assist students in achieving academic success.

The Rhode Island Early Learning Standards Professional Devel opment Series (described
in Section C1 of this application) offers comprehensive, community-based professional
development for early learning programs (including public schools, centers, and family
child-care providers serving preschoolers) statewide. Educators who complete aten
session series and an additional 15 hours of training are eligible for college credit at the

University of Rhode Island.

I mplementing policies and incentives (e.g. scholarships, compensation and wage
supplements, tiered reimbursement rates, other financial incentives, management
opportunities) that promote professional improvement and career advancement along an
articulated career pathway that is aligned with the Workforce Knowledge and Competency
Framework, and that are designed to increase retention.

Rhode Island is still developing and finalizing articulated career pathways for the

workforce that will be aligned with Workforce Knowledge and Competency Frameworks. Some
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initial steps have been taken to provide support and incentives that improve access to
professional development and career advancement along a career pathway.

In 2010, Rhode Island established the T.E.A.C.H. Early Childhood workforce-
development model as a strategy to improve access to higher education, to address compensation
disparities, and to reduce turnover of early learning educators. Ready to Learn Providence was
selected to serve as the Rhode Island home of T.E.A.C.H, and received funding from the Rhode
Island Foundation and the Rhode Island Early Learning Council’s ARRA grant to launch the
program. T.E.A.C.H. (Teacher Education and Compensation Helps) is a proven workforce-
development model operating in nearly two dozen states. T.E.A.C.H. provides scholarships and
other supports for early learning educators to access higher education. Thisincreased education
is then connected with increased compensation, leading to better teacher retention. The
T.E.A.C.H. program in Rhode Island currently offers scholarships for students pursuing an
Associate’ s degree in Early Childhood Education and for individuals with aBachelor’s degreein
afield unrelated to early childhood education who are pursuing post-baccalaureate early
childhood education coursework at the Community College of Rhode Island.

Compensation issues for the early learning workforce must be addressed in order to build
astable, effective workforce. Recent data from the U.S. Bureau of Labor Statistics for Rhode
Island show just how great the wage disparities are between early learning educators who work
in child care and community-based early education settings compared with those who work in

the public schools.
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(c) Publicly reporting aggregated data on Early Childhood Educator development,
advancement, and retention.

Currently, Rhode Island has very limited data on the early learning workforce. We are
not able to report aggregated data on Early Childhood Educator devel opment, advancement, and
retention. The Rhode Island Early Learning Council is very aware of this gap in our system
capacity. Both the Council’s Early Learning Data System Team and the Professional
Development System Planning Team have recommended that the State take stepsto develop a
workforce registry. Through the Race to the Top Early Learning Challenge, we plan to build a
robust Early Learning Data System (see Section E2 of this application) with comprehensive data
on the workforce (including demographic information, verified qualifications, professional
devel opment, compensation, and retention). This data system will have the capacity to link

individual educators to programs and classrooms and to the children they serve.

Rhode Island’s High-Quality Plan to Support Early Childhood Educatorsin improving
their knowledge, skills, and abilities.

Key Goals

Goal 1: Increase the availability and accessibility of high-quality professional-devel opment
opportunities that are aligned with Rhode | land’ s new Workforce Knowledge and
Competencies Frameworks.

Goal 2: Provide a continuum of supports that promote professional improvement and
career advancement along an articulated career pathway and that is designed to increase
retention.

Goal 3: Collect and publicly report aggregated data on early childhood educator
development, advancement, and retention (Workforce Study and Workforce Registry).

Key Activities and | mplementation Plan

Increase the availability and accessibility of high-quality professional development opportunities
that are aligned with Rhode Island’ s new Wor kfor ce Knowledge and Competencies Frameworks
The first step in supporting early childhood educators in improving their knowledge,
skills, and abilities is to ensure that the professional-devel opment opportunities being offered are
aligned with recognized standards. Within the first year of implementation of the Reform Plan,
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Rhode Island will design and implement a structured Professional Devel opment Approval
Process for community-based professional development in order to identify those offerings that
are aligned with (or could be aligned through revision and/or expansion) Rhode Island’s
Workforce Knowledge and Competencies Frameworks. Professiona development will be
reviewed for content and sequence, intensity and duration, and to see whether the design
incorporates adequate follow-up support and technical assistance to ensure the transfer of
knowledge and skills to real-world situations.

High-quality professional-devel opment offerings that are aligned with these standards
will be identified as Approved Professional Development. Rhode Island will also seek to
identify and adopt high-quality, aligned professional development that has been developed and
implemented in other states. Many states and national training centers have resources that could
help Rhode Island. In particular, the focus will be to build local capacity to deliver high-quality
professional development in the following areas.

e High-quality PD for educators serving infants and toddlers, aligned with workforce
knowledge and competencies, and linked to technical assistance;

e High-quality PD for educators serving preschoolers, aligned with workforce knowledge
and competencies, and linked to technical assistance;

e High-quality PD for program administrators, aligned with workforce knowledge and
competencies and linked to technical assistance (including peer learning networks);

e High-quality PD for family child-care providers, aligned with workforce knowledge and
competencies, and linked to technical assistance;

e High-quality PD to support cultural and linguistic competencies of early childhood
educators;

e High-quality PD for mono-lingual Spanish-speaking educators (70 percent of family
child-care providers in Rhode Island speak Spanish as a primary language); and

e Onlineor flexible PD for providers working long hours.

In addition to reviewing the content of professional-devel opment offerings, we will also
work to articulate and build the skills and knowledge of trainers and professional-devel opment
providers by creating a specialized knowledge and competency framework for those who train

and support early learning educators (see Section D1 of the application). Rhode Island will
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design and implement a system to identify and support skilled professional-devel opment
providers through a Trainer Registry. Race to the Top — Early Learning Challenge resources will
also enable usto access national train-the-trainer opportunitiesto build local professional-

devel opment capacity.

The Approved Professional Development list will include information about approved
content aswell as approved trainers. Thislist will be widely promoted to ensure statewide use
and incorporation into each educator’s Individualized Professional Development Plans, required
for BrightStars and for RIDE Approval. Thelist of Approved Professional Development will
also be used to identify gapsin the current delivery system.

Quality assurance for coursework and degree programs offered by institutions of higher
education will be addressed through the Office of Educator Quality and Certification at RIDE.
Rhode Island will ensure the quality of campus-based professional development by incorporating
the use of the WK C framework into the approval process for 4-year teacher preparation
programs. Additionally, Rhode Island will support national accreditation of CCRI’s early
childhood education Associate' s-degree program as an additional indicator of quality. DHS and
RIDE are key funders of community-based professional-devel opment opportunities available for
the workforce. This two-pronged approach will ensure that all professional-devel opment
providers, both campus- and community-based, will be providing professional-devel opment
opportunities aligned with the Workforce Knowledge and Competencies Frameworks.

Aswe undertake the revision of Program Standards outlined in Section B of this
application, we will incorporate differentiated levels of Approved Professional Devel opment
completion into BrightStars. Licensing regulations will also be updated to require Approved
Professional Development as the source for meeting annual professional-devel opment clock

hours.
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Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 11213]4
Conduct review of current PD Resource RIDE, ELC, Head Start | X | X
offerings to ensure alignment with Center/ DHS | Collaborative
Workforce Knowledge and

Competency Frameworks

Cross reference PD offeringsso that | Resource RIDE, ELC, Head Start X
educators can easily identify PD that | Center/ DHS | Collaborative
isrelated to specific content with one
or more of the standards

Design & Implement a Process for Resource RIDE, ELC, Head Start X
Approva of Training Content Center/ DHS | Collaborative, DCYF

Design & Implement a Trainer Resource RIDE, ELC, Head Start X
Approval Process Center/ DHS | Collaborative

Identify PD gaps and search for/adopt | Resource RIDE, ELC, Head Start X[ X| X

high-quality, aligned PD resources Center/ DHS | Collaborative
from other states or national training

centers.

Create and widely promote the Resource RIDE, ELC, Head Start X| X | X
information on Approved Center/ DHS | Collaborative, DCYF,

Professional Development DOH

Expand access to effective professional devel opment opportunities and encourage the use of
multiple delivery methods.

In order for educators to take advantage of high-quality professional-devel opment
opportunities, educators must first know that these opportunities are available. Having a
centralized, accessible professional -development calendar for educatorsis an essential part of
ensuring access to high-quality professional development. By designating The Resource Center
to serve as the clearinghouse for high-quality, aligned PD resources, we can better support
educators along a career pathway. The Resource Center is responsible for keeping educators

informed about opportunities for professional development and for providing career advising.
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Particular focus will be paid to recruiting and developing bilingual career advisorsto serve as
mentors to family child-care programs.

To ensure that supply meets demand, Rhode Island will immediately expand access to
high-quality professional-development opportunities aligned with Workforce Knowledge and
Competencies through the use of newly developed or adopted professional devel opment.

Rhode Island will begin by creating or adopting new professional-devel opment content to
address gaps in the current system. The baseline-quality studies conducted through BrightStars
have identified infant/toddler care and family child care as two areas in need of quality
improvement. Professional development focused on using early learning and devel opment
standards and on family engagement will be expanded through the Rhode Island Early Learning
Standards Project (as described in section C1).

To support the tranglation from knowledge to practice, Rhode Island will expand upon its
current peer-support networks to include cross-sector support for educators at al levels. In
addition to offering support, the peer networks are also a means of increasing opportunities for
early learning professionals to strengthen their cultural competency by working with colleagues
from backgrounds different from their own. Starting in the second year of the grant, Rhode
Island will explore new initiatives for outreach to family, friend and neighbor care, starting with
those license-exempt educators participating in the child-care subsidy program. In order to
broaden our efforts beyond regulated programs, Rhode Island will design and implement a
mandatory, pre-service health-and-safety training for al license-exempt educators participating
in the child-care subsidy program. Thistraining will be available both in-person and as an online
module, and in multiple languages. Finally, Rhode Island will use the last two years of the grant
to develop unique opportunities for leadership development through the use of peer networks,
leadership academies, and cross-sector training opportunities for Administrators, Directors, and
Principals.

The Early Childhood Education Specialists program at CCRI, a cohort model that utilizes
peer networks, coaching, and mentoring combined with academic coursework, will be expanded
to serve 70 additional students, twice the current program capacity. CCRI will aso expand the
course framework to incorporate the | Am Moving, | Am Learning curriculum and to include
developmental math, writing, and literacy courses that will assist students as they make the

transition to post-secondary coursework. CCRI will actively recruit and mentor Spanish-
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speaking family child-care providersto participate in the program and will hire abilingual career

advisor to meet the needs of this population.

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 2134
Promote the Resource Center as Resource ELC, RIDE, DCYF, X
Centralized location for PD Center/ DHS | DOH, Head Start, Early
information Intervention (EOHHYS)
Increase the Number and Frequency | Resource ELC, RIDE, DOH, Head XXX
of current offerings of “Approved Center/ DHS | Start
PD”
Create new “Approved PD” Resource RIDE, DOH, Head Start XXX
Opportunities, to addressgapsin Center/ DHS
system and areas identified as “high
need”
Comprehensive Approach to Career | Resource ELC, RIDE, BrightStars XX
Advising Center/ DHS
Expand Peer Support Networks Resource ELC, RIDE X
Center/ DHS
Incorporate Workforce Professional | BrightStars/ ELC, RIDE
Development Indicatorsinto DHS
BrightStars
Ensure high-quality professional DHS CCRI, Resource Center/ X[ X|X
development opportunities are DHS
available for Spanish-speaking
providers
Expand CCRI’s Early Childhood CCRI/DHS | DHS,DCYF X | X
Education Specialist Program with
recruitment and mentoring for
Spanish-speaking providers
Create a mandatory, pre-service Resource DCYF XX
health & safety training for all Center/ DHS
license-exempt educators
participating in the child-care
subsidy program
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Provide a continuum of supports that promote professional improvement and career
advancement along an articulated career pathway and that are designed to increase retention

Financial assistance is perhaps the most important support for helping educators access
college coursework, which leads to credentials and degrees along the career pathway identified
in the development of workforce knowledge and competency frameworks. The Rhode Island
Early Learning Council has formed awork team focused on Incentives and Supports for Quality
Improvement. Thisteam, with facilitation from national finance expert Anne Mitchell, plansto
analyze the cost of delivering high-quality care in Rhode Island, and the team will develop a
proposal for financial incentives and supports to help programs achieve and maintain quality
standards. The work to identify incentives and supports, including those related to strengthening
the qualifications of the workforce and to improving retention of effective, qualified Early
Childhood Educators, is scheduled to begin thisfall. After the work team’s recommendations
have been submitted and approved by the Council, Rhode Island will begin to develop and later
implement one or more of the recommended incentives. Initiatives such astax credits and |oan-
forgiveness programs are planned to be included.

Rhode Island will also use RTT-ELC funding to expand T.E.A.C.H. Rhode Island, which
will alow for more scholarships to be offered and for more support for the full range of degrees
outlined in acareer lattice. The T.E.A.C.H project links progressin higher education with
increased compensation and retention. All supports and incentives will target outreach and
recruitment of educators serving Children with High Needs.

Additionally, the design of traditional teacher-preparation programs at institutions of
higher education often presents a challenge for the current workforce. Alternate pathways that
incorporate comparable rigor will help expand access and will improve educator qualifications.
The current cross-sector workforce is more diverse than traditional teacher-preparation program
graduates. Alternate pathways encourage the development of a diverse workforce. Rhode Island
will develop alternate pathways to certification or earned college credits for the existing
workforce as a means of assisting educatorsin moving along the career lattice. Along with the
Higher Education work group of the Rhode Island Early Learning Council, T.E.A.C.H. RI will
coordinate areview of current credit for prior learning and experience initiatives within the first
year of the grant, and the work group will then work with institutions of higher education to

develop statewide articul ation agreements and to investigate issues related to the expiration of
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college credits. Additional efforts include identifying potential partnerships and/or dual-credit
options with high school career-technical education programs to reach educators as they enter the
field.

Finally, issues related to workforce retention are directly related to compensation
disparities. A key strategy to address compensation disparities within the workforce will beto
implement tiered quality-incentive paymentstied to BrightStars levels (described in Section B).
We will address compensation, and in turn retention, by implementing policies requiring that a
percentage of the quality-incentive payments be directed toward wage increases that would
support the retention of qualified, effective staff. By addressing educator compensation as part
of thetiered quality incentive payments for CCAP subsidies, we are promoting a more stable and

effective workforce in programs that serve Children with High Needs.

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 112134
Research & Implement policiesand | ELC DHS, RIDE XX X|X
financial incentives
Expand TEACH RI RIDE ELC X| X
Explore dternate pathways for ELC RIDE, DHS XXX
earning college credit / teacher
certification

Collect and publicly report aggregated data on early childhood educator devel opment,
advancement, and retention.

Rhode Island currently does not have a database or workforce registry for the early
learning field and the Early Learning Challenge will enable us to address this large gap in our
knowledge of Rhode Island’ s early childhood workforce. The development of aworkforce
registry has been recommended by the Rhode Island Early Learning Council’s Data Work Team
and the Rhode Island Early Learning Council’s Professional Development Planning Team.

Through the development of a Workforce Registry, we will ensure that periodic needs
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assessments can be conducted, that educators can identify individual training needs, and that
State programs can access datato aid in licensing, monitoring, and technical assistance.
Additionally, the workforce registry will include policies and incentives that will require and/or
reward participation in the registry. The availability of aggregate data about the workforce will
enable the use of information to drive future workforce investments and to inform public policy.
A statewide, longitudina early learning data system will be implemented as part of Rhode
Island’ s early Learning Reform Plan. This system will include data from the Rhode Island
workforce-registry and trainer-registry data. More information on the Rhode Island plansto
develop a Registry, incorporated into a shared, cross-departmental Early Learning Data System,
can be found in section E2.

Workforce surveys are another means of ongoing data collection. Dueto funding
constraints, Rhode Island has not conducted a workforce study, but is greatly aware of the need
for more information that can be used to strengthen and support the early childhood workforce.
To address this, DHS recently modified the biennial Market Rate Survey Instrument to include
an evauation of the early childhood workforce as part of the biennial data-gathering effort.
Rhode Island will partner with aresearcher in 2012 to perform a high-quality workforce study
that will serve as baseline data on the current conditions of the workforce and that will be used to
set specific targets and goals for incremental improvements. Findings from the study will also be
used to inform policymakers of the need for increased supports for Early Childhood Educators.
Aswe implement our workforce registry, we will be able to continue to assess the current
workforce conditions and credentials and to compare this information with our baseline to
measure the increasing number of educators who are receiving PD and credentials who are

aligned with the Workforce Knowledge and Competencies Frameworks.

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other Parties Y ear
Organization Involved
Responsible 112]3) 4
Conduct professional workforce study and | DHS ELC X

publicly report findings

Create Workforce Registry as part of the | ELC RIDE, DHS XXX
shared RI Early Learning Data System
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Key Activity Agency/ Other Parties Y ear
Organization Involved
Responsible 112]3) 4
Produce and disseminate annual reports ELC RIDE, DHS, DCYF X | X
the early learning workforce

How This Plan Supports Children with High Needs

The expansion of high-quality professional development and higher-education
opportunities will build the skills and knowledge of the early learning workforce. Accessto
trainings, professional-devel opment opportunities, and higher education will be prioritized for
educators who work with Children with High Needs. Focused efforts will be made to develop
and implement high-quality professiona development for “high needs’ educators serving
Children with High Needs, including:

e professionals working with infants and toddlersin child-care centers; and

e family child-care providers, particularly those who speak Spanish as a primary language.

How This Plan Will Addressthe Needs of the Different Typesof Early Learning and
Development Programs, if applicable.

The Rhode Island Early Learning Councils' Professional Development Planning Team
addresses the needs of all types of early learning and development programs. Membership of the
work team includes representation from all of the various program types, including Early
Intervention, Head Start and Early Head Start, center-based and family Child Care, Public Pre-
Kindergarten, and Preschool Special Education.

Setting Goals and Targetsfor Improving the Qualifications and Effectiveness of the Early
Childhood Educator Workforce:

At thistime, baseline data on the number of postsecondary institutions and professional -
development providers with programs that are aligned with the Workforce Knowledge and
Competency Framework is unknown. There are four institutions of higher education providing
teacher preparation programs in Rhode Island, and there are seven professional-devel opment

providers that are currently funded by CCDF. During the first year of the grant, Rhode Island
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will undertake areview process for Higher Education (outlined in D1) and State-funded,
community-based professional-development providers (outlined in D2) to analyze alignment
with finalized and emerging Workforce Knowledge and Competencies Frameworks.
Professional -development providers that are not funded by the State will be incentivized to align
with the Workforce Knowledge and Competencies Framework as the gateway onto the
Approved Professional Development list, which will be widely circulated and promoted as the
central professional-devel opment resource for Rhode Island.

Baseline data on the number of Early Childhood Educators in Rhode Island are not
available. During thefirst year of implementation, Rhode Island will conduct a professional-
workforce study in order to gather baseline data on the number of educators working in the field.
From that point forward, Rhode Island will be creating a new, shared Early Learning Data
System that will incorporate aworkforce registry. Each educator will be assigned a unique
identifier, and participation in the registry will be mandated through licensing. The workforce
registry will begin tracking the demographic and educationa data of the workforce as awhole,
and the registry will enable Rhode Island to implement a credentialing system that will be based
on acareer lattice. In the baseline below, “Unknown/To Be Decided” has been indicated in
relation to the number of educators with credentials aligned with Workforce Knowledge and
Competencies for the additional reasons that these frameworks are not fully completed and the

credentialing system is not yet in place.

Performance M easuresfor (D)(2)(d)(1): Increasing the number of Early Childhood Educators
receiving credentials from postsecondary institutions and professional development providerswith
programsthat are aligned to the Workfor ce Knowledge and Competency Framewor k

. Target-end | Target-end | Target-end | Target —end
Baseline | of calendar | of calendar | of calendar | of calendar
(Today) | year 2012 year 2013 year 2014 year 2015
Total number of “aligned” Unknown 2 5 8 11
institutions and providers
Total number of Early Unknown 1,000 1,500 2,000 2,500
Childhood Educators
credentialed by an “aligned”
institution or provider

[ Please indicate whether baseline data are actual or estimated and describe the methodology used to collect the
data, including any error or data quality information; and please include any definitions you used that are not

defined in the notice. If baseline data are not currently available please describe in your High-Quality Plan in your
narrative how and when you will have baseline data available.]

Baseline data are not available.
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Performance M easuresfor (D)(2)(d)(2): Increasing number and percentage of Early Childhood
Educatorswho are progressing to higher levels of credentialsthat align with the Workfor ce
Knowledge and Competency Framework.

Baseline and Annual Targets -- Number and percentage of Early Childhood
Educators who have moved up the progression of credentials, aligned to the
Progression of Wor kfor ce Knowledge and Competency Framework, in the prior year
credentials (Aligned
to Workforce Baseline (T oday) Target- end | Target- Target- Target- end
Knowledge and of calendar | end of end of of calendar
Competency year 2012 calendar calendar year 2015
Framework) year 2013 | year 2014
# % # % # % # % # %
Credential Type 1 Unknown | Unknown | N/A | N/A | N/A | N/A | 500 1,000
Soecify: 12 credit
hoursin ECE
Career Lattice Level
1 (lowest)
Credential Type 2 Unknown | Unknown | N/A | N/A | N/A | N/A | 350 700
Soecify: Associate’s
degreein ECE
Career Lattice Level
2
Credential Type3 Unknown | Unknown | N/A | N/A | N/A | N/A | 250 500
Soecify: Bachelor’s
degreein ECE
Career Lattice Level
3
Credential Type4 Unknown | Unknown | N/A | N/A | N/A | N/A | 100 100
Soecify: Master’'s
degreein ECE
Career Lattice Level
4 (highest)

Include arow for each credential in the Sate’ s proposed progression of credentials, customize the
labeling of the credentials, and indicate the highest and lowest credential.

Baseline data are not available. Data on the Early Childhood Educator workforce will be
incorporated into a new, shared Rhode Island Early Learning Data System to be devel oped
through as part of thisinitiative which enables us to set targets for 2014 and 2015.

Career Lattice Levels used for this chart are fromthe July 2011 Draft Core Competencies for
Rhode Island’ s Early Childhood Teachers. The Career Lattice has not been finalized.
Community input is still being gathered and levels may be adjusted.
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E. Measuring Outcomes and Progress

Note: The total available pointsfor (E)(1) and (E)(2) = 40. The 40 available points will be
divided by the number of selection criteria that the applicant chooses to address so that each
selection criterion is worth the same number of points. For example, if the applicant chooses to
address both selection criteria in Focused Investment Area (E), each criterion will be worth up
to 20 points.

The applicant must address one or more selection criteria within Focused Investment Area (E).

(E)(1) Understanding the status of children’s learning and development at kindergarten entry.
The extent to which the State has a High-Quality Plan to implement, independently or as
part of a cross-State consortium, a common, statewide Kindergarten Entry Assessment
that informs instruction and servicesin the early elementary grades and that--

(a) Isaigned with the State’ s Early Learning and Devel opment Standards and covers all
Essential Domains of School Readiness,

(b) Isvalid, reliable, and appropriate for the target population and for the purpose for
which it will be used, including for English learners and children with disabilities;

(c) Isadministered beginning no later than the start of school year 2014-2015 to children
entering a public school kindergarten; States may propose a phased implementation
plan that forms the basis for broader statewide implementation;

(d) Isreported to the Statewide Longitudinal Data System, and to the early learning data
system, if it is separate from the Statewide Longitudina Data System, as permitted
under and consistent with the requirements of Federal, State, and local privacy laws;
and

(e) Isfunded, in significant part, with Federal or State resources other than those
available under this grant, (e.g., with funds available under section 6111 or 6112 of
the ESEA).

If the State chooses to respond to this selection criterion, the State shall write its full
response in the text box below. The Sate may also include any additional information it
believes will be helpful to peer reviewers. If the Sate hasincluded relevant attachmentsin
the Appendix, these should be described in the narrative below and clearly cross-referenced
to allow the reviewersto locate them easily.

In scoring the selection criterion, peer reviewerswill determine, based on the evidence the
Sate submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.
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(E)(1) Under standing the status of children’slearning and development at kinder garten
entry.

Current Status

Rhode Island does not currently implement a common, statewide Kindergarten Entry
Assessment as defined in this application, but we are committed to moving forward with
development and implementation over the next four years. The R.l. Department of Education is
explicitly committed to developing a comprehensive assessment system, aligned with the
internationally benchmarked standards that will provide datato inform curriculum and
instructional decisions at the State, LEA, school, and program levels. The goa of Rhode
Island’ s existing comprehensive assessment system at the PreK-12 level isto increase student
learning by producing actionable information that informs the learning process in addition to
providing data to evaluate the effectiveness of programs and ensuring that all students are
making progress toward achieving important learning objectives. This goa aligns directly with
this key goal of the Race to the Top Early Learning Challenge competition: to implement
kindergarten-entry assessments statewide that will provide information across all domains of
early learning and development, inform efforts to close the school-readiness gap, and inform
instruction in the early elementary-school grades. Additionaly, three general purposes of
assessment have been identified by RIDE in its focus on comprehensive assessment systems: to
inform and improve instruction, to screen or identify (for interventions), and to measure
outcomes (as part of an accountability system, for school-improvement planning, or for
evaluation). The development of a statewide Kindergarten Entry Assessment clearly aligns with
these purposes.

To assist districts in the devel opment of a Comprehensive Assessment System, the R.I.
Department of Education developed a document, the “ Comprehensive Assessment System:
Rhode Island Criteriaand Guidance.” More information on the Comprehensive Assessment
System: Rhode Island Criteria and Guidance can be found in Appendix 28 — Comprehensive
Assessment System: Rhode Island Criteria and Guidance. The purpose of this document isto
outline the elements and features of a comprehensive assessment system. In the document, a
comprehensive assessment system is defined as a coordinated plan for monitoring the academic

achievement of students from pre-kindergarten through grade 12. The comprehensive
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assessment system is a critical component of the Rhode Island Department of Education’s
Strategic Plan, Transforming Education in Rhode Island, and it is required through the Rhode
Island Basic Education Program regulations (BEP). The BEP requires each LEA to develop a
comprehensive assessment system that measures student performance and that includes
formative, interim, and summative evaluations in each core content area. LEA data-based
decision-making teams will access comprehensive assessment data and will use a problem-
solving approach to develop, evaluate, and modify academic instruction and support services to
ensure that each student reaches proficiency and is ready for successin college, careers, and life.
Rhode Island has a number of foundational pieces in place that can be built upon to create
acommon system that can be used to inform instruction and to evaluate statewide, district-level,
community, and child outcomes. School districts are required by law to screen children prior to
or upon school entry to “determine their level of educationa readiness’ for instruction in the
“literacy skills of reading, writing, speaking, listening and mathematics.” The law also stipul ates
that each district develop a Personal Literacy Plan for any child determined to be “reading below
grade level.” Digtricts are allowed to choose the screening tools, and there is not an approved list
provided by the State, nor does the State collect information about which tools are being used.
Another current practice in LEAs s the use of the Teaching Strategies GOLD assessment
system in al preschool classrooms for children ages 3 to 5 with disabilities. Teaching Strategies
GOLD isthe only early childhood formative-assessment system approved by the State, and it is
required as the measure to track the progress of children with disabilities. Teaching Strategies
GOLD essentially functions as a statewide common assessment system for preschool classrooms
located in public schools, with the exception of classrooms funded by Titlel. TheR.I.
Department of Education has invested significant resources to support the basic use of this
system, including the development of: 1) professional-development opportunities for teachers
and administrators; 2) guidance documents; and 3) procedures to monitor and support data entry,
both at the State and local level. Teaching Strategies GOLD can be used to assess infants,
toddlers, preschoolers, and kindergarteners. Teaching Strategies GOLD is aligned with the
Rhode Island Early Learning Standards and has been aligned with the Common Core State
Standards in both literacy and mathematics. More information on the alignment between RIELS
and Teaching Strategies GOLD can be found in Appendix 10 — Alignment of the Rhode Island

Early Learning Standards with Teaching Strategies GOLD Objectives for Devel opment and
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Learning: Birth Through Kindergarten. More information on the alignment between Teaching
Strategies GOLD and the Common Core State Standards can be found in Appendix 29 —
Alignment of the Common Core State Standards for English Language Arts and Literacy
(Kindergarten) with Teaching Strategies GOLD and Appendix 30 — Alignment of the Common
Core Strategies for Mathematics (Kindergarten) wit Teaching Strategies GOLD.

In addition to the strong focus on devel oping assessment systems to inform and improve
instruction being supported by regulation and policy at the R.I. Department of Education, the
need for a Kindergarten Entry Assessment was clearly identified during the State's
comprehensive early childhood data systems planning effort, a part of the National Governors
Association (NGA) Ready Sates Initiative, which began in April 2010. Rhode Island’s Early
Learning Data System Action Plan, the product of this effort, identified the following as one of
its key recommendations and next steps: Work to devel op a statewide kindergarten-entry
assessment system using best practices for early childhood assessment with the goal of
supporting kindergarten instruction.

The Rhode Island Early Learning Council’ s strategic plan used as the basis for the
Council’ s application for federal funding from the Administration for Children and Families
(ACF) also identifies aneed for a statewide kindergarten entry assessment system. The
application submitted to ACF in July 2010 specifically proposes the Council’s plan to: 1) explore
best practicesin other States to devel op a statewide kindergarten-assessment system that builds
on the Rhode Island Early Learning Standards; and 2) use the statewide kindergarten assessment
to guide practice and policy and to inform kindergarten teachers about children’s strengths and
about areas for growth as well as to help teachers understand progress across groups of children.
In December 2011, planning for a kindergarten entry assessment began, with the establishment
of the Kindergarten Assessment Work Team of the Rhode Island Early Learning Council. This
group met initially to draft a set of general recommendations for the development of a
Kindergarten Entry Assessment. These recommendations were presented to and approved by the

Early Learning Council in March 2011. The approved recommendations addressed three aresas:
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Recommendation: Purpose of a Kindergarten Assessment

Rhode Island should prioritize the devel opment of a kindergarten assessment that can be
used to guide instruction and that can also be used to describe the entry status of children
at the population level (state and community).

Recommendations: Process

Identify a core team to complete the following tasks:

0 review current research and national trends to identify key issues to be considered,;
and

0 develop methods for gathering Rhode Island stakeholder information based on
identified key issues.

Gather stakeholder information using surveys and focus groups:

0 Stakeholders should include diverse representation from district staff: administrators
and teachers; parents; higher education; and community-based early childhood staff.

o Information collected should address key issues identified by the core team, aswell as
the current state of kindergarten assessment.

Analyze the information collected and develop guiding principles and recommendations

for development and implementation of a kindergarten assessment and for the

communication of kindergarten-assessment information.

Recommendations. | mplementation

Assessment tools selected must be valid and reliable for the Rhode Island population.
Assessment tools should be aligned with standards.

Adequate training and professiona development for teachers needs to be incorporated
into the implementation plan.

Kindergarten assessment needs to align with assessments done in Pre-K,, in 1% and 2™
grade.

Assessment tools should address all domains of learning and devel opment.
Methodology of assessments chosen will impact many components (e.g., professional
development, cost, time).

Multiple sources of input should be considered (e.g., preschool teachers, family).

Potential barriers should be considered (e.g., cost, time to implement).
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e Thetimeline for implementation should be thoughtful (pilot, voluntary, then mandatory;
phase in over time).

When taken together, the components described above provide the base upon which Rhode
Island will develop and implement a common, statewide Kindergarten Entry Assessment.

Rhode Island’s High Quality Plan for Under standing the Status of Children at
Kindergarten Entry

Key Goals

Goal 1: Develop and implement a common, statewide Kindergarten Entry Assessment
aligned with state standards across all domains of child development.

Overview of Key Activitiesand I mplementation Plan

The Developing a Kindergarten Entry Assessment plan, described here, represents Rhode
Island’ s High-Quality Plan to develop a Kindergarten Entry Assessment and aligns with and
expands upon the recommendations approved by the Early Learning Council. The key activities
that will support Rhode Island’ s goal: are 1) to develop or identify avalid, reliable, and
appropriate Kindergarten Entry Assessment and a plan to implement the Kindergarten Entry
Assessment by the school year 2014-15; 2) to develop clear policies and procedures to ensure the
effective and appropriate use of Kindergarten Entry Assessment data; 3) to design
comprehensive supports for kindergarten teachers and school administrators to ensure valid and
reliable implementation of the Kindergarten Entry Assessment; and 4) to pilot and implement the
Kindergarten Entry Assessment by the school year 2014-15, with a phased in scale-up that builds

on the results of the pilot.

Developing/l dentifying the Kinder garten Entry Assessment

The Kindergarten Assessment Team of the Early Learning Council has identified key
activities and timelines that support the goal of developing or identifying avalid, reliable, and
appropriate Kindergarten Entry Assessment aligned with the Rhode Island Early Learning and
Development Standards and used to inform instruction in kindergarten and to guide the
investment of resources during the early childhood years to help close the preparation gap
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apparent at kindergarten entry. The first process recommendation isto identify a core
Kindergarten Assessment planning team to review current research and national trends regarding
key assessment issues. This core team will include a broad range of perspectives, including
kindergarten teachers, pre-kindergarten teachers, special-education personnel, school and
program administrators, parents, individuals with expertise in the assessment of young children,
individuals with knowledge of English Learners and Children with High Needs, and higher-
education representatives. At aminimum, this core team will begin by reviewing the following
resources:
e Nationa Research Council’ s report, Early Childhood Assessment: Why, What, and How;,
e National Education Goals Panel; Principles and Recommendations for Early Childhood
Assessments;
e National Association of the Education of Y oung Children and the National Association of
Early Childhood Specidlistsin State Departments of Education Joint Position Statement;
Early Childhood Curriculum, Assessment, and Program Evaluation: Building An
Effective, Accountable Systemin Programs for Children Birth through Age 8 (2003);
e National Conference of State Legislatures Technical Report, State Approaches to School
Readiness Assessment, 2010;
e TheRhode Island Early Learning Standards,
e The Common Core State Standards in literacy and mathematics;
e Grade Span Expectations in Science, Engineering and Technology, Civics & Government
and Historical Perspectives, and Fine Arts; and
e Teaching Strategies GOLD learning objectives.
The team will aso review the kindergarten-assessment practices of other States, specifically
Maryland and Washington. Maryland has been assessing kindergarten students for closeto a
decade, and it implements an assessment that aligns with Rhode Island’ s vision and with
research-based best practicesin early childhood assessment. Washington State recently began
piloting a kindergarten-entry assessment after a comprehensive, multi-year devel opment effort.
Finally, the core team will review the current assessment practices in both preschool and
kindergarten classrooms across Rhode Island. The purpose of theseinitial reviews will be to: 1)

identify best practices in kindergarten assessment; 2) identify promising practicesin other States;
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3) identify promising practices in Rhode Island; and 4) develop a detailed crosswalk and analysis
of current assessments, resources, and recommended practices related to kindergarten assessment
to determine areas of commonality and existing gaps. The criteriafor selecting a kindergarten
entry assessment will include, at a minimum: age appropriateness for kindergarten children;
ability to accurately assess the full range of skills and knowledge, including children who exhibit
less and more advanced skills and knowledge; addressing all Essential Domains of School
Readiness; alignment with the recommendations of the National Research Council reports on
early childhood assessment; validity and reliability for the intended purposes and target
populations in the State, including English Learners and children with disabilities; and alignment
with Rhode Island Early Learning and Development Standards for pre-kindergarten children and
with the learning expectations for kindergarten children.

The second process recommendation from the Early Learning Council addresses
gathering stakeholder information using forums, surveys, and focus groups. Stakeholders will
include diverse representation from LEA staff: administrators and teachers, both general and
special education; parents; higher education; and community-based early childhood staff, early
childhood experts, and stakeholders representing diverse populations. The purpose of this
outreach is to gather input on the priorities of these key stakeholders in response to key
assessment issues and features. Using the detailed crosswalk and the input from the stakehol der
groups, the kindergarten-assessment planning team will determine what assessment(s) will be
administered, by whom, and when. The team will also develop an implementation plan that will
describe the funding and implementation of the Kindergarten Entry Assessment, beginning in the
school year 2014-15. The work to identify a kindergarten assessment depends in part upon the
development of the Rhode Island Early Learning and Devel opment Standards, which is slated to
beginin 2012. Therefore, the work described here would begin in 2013, or as soon as the Early

Learning and Development Standards have been compl eted.

Effective and Appropriate Use of Kindergarten Entry Assessment Data

Once the Kindergarten Entry Assessment has been identified, the next key activity will be
to develop administration policies and procedures to ensure valid and reliabl e assessment results.
This process will include determining the qualifications and training necessary to administer the

assessment and determining the assessment window in which the assessment will be
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administered. The process will include addressing the logistics involved with administering the
assessment and ensuring provisions to collect and analyze assessment data. Policies and
procedures developed will also include steps to ensure that everyone involved understands how
to maintain the confidentiality of the assessment data. The kindergarten-assessment data will be
incorporated into the R.I. Department of Education’s Statewide Longitudinal Data System and
into the Rhode Island Instructional Management System (IMS), and it will also be linked to the
Early Learning Data System. The IMS, being built with existing Rhode Island RTTT funding,
will be available to all educatorsin the LEAS beginning the 2012-13 school year. The IMS will
provide a systematic, coherent, and ongoing combination of curriculum (including standards),
instruction, and assessment information to support improvements in student achievement. Ina
single, Web-based platform, the IMS will provide a holistic, 360° view of each student to
support fully informed, evidence-based decision making that drives personalized learning.
Policies and procedures for reporting the data from the assessment will be devel oped to provide
informative and valid interpretations of the assessment results. These plans will include
specifications for how the data will be used and reported at the school, district, and state level,
and the plans will aso include ways the State will use the data on aregular basis, both to track
progressin closing gaps in school readiness and to inform policy decisions related to investments
to support early childhood initiatives to address persistent school-readiness gaps. In addition,
professional development will be provided to teachers and administrators on using the
kindergarten-assessment data to inform instructional practices at the student, class, and school
levels. Thetimeline for this work to be completed is December 2013.

Supportsto Ensure Valid and Reliable Kindergarten Entry Assessment | mplementation

In order to ensure valid and reliable implementation of the Kindergarten Entry
Assessment, comprehensive supports will need to be devel oped and implemented. These
supports will need to be in place for both the individuals who will administer the assessments
and for the administrators who will monitor the implementation. Supports for the individuals
administering the assessments will include, at a minimum, professional development addressing
the Early Learning and Development Standards, administration of the assessments including use
of accommodations, valid and reliable assessment of young children, and appropriate use of

assessment information. These supports will also include access to and training on technol ogical
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supports that will improve the quality and feasibility of assessments and logistical supports,
including time and space to conduct assessments. Supports for the administrators who will
monitor the implementation of the Kindergarten Entry Assessment will also include, at a
minimum, professional development addressing the use of the assessment tool, indicators of
valid and reliable assessment of young children, and appropriate use of assessment information
for professional-development planning and program-improvement planning to address persistent
school-readiness gaps. The timeline for these supports to be developed is June 2014, with
training conducted for pilot districts in the summer of 2014.

Piloting and Phasing-In the Kindergarten Entry Assessment

Thefina component of the Developing a Kindergarten Entry Assessment project will be
the implementation of the identified assessment. Thiswork will actualy begininYear One,
with the development and implementation of alegidlative strategy to require the use of a
common, statewide kindergarten-entry assessment identified by the State. The pilot of the
assessment will be conducted during the 2014-15 school year, with revisions and modifications
completed by July 2015. The pilot cohort of school districts will be selected from the core
communities with the largest percentages of Children with High Needs as well as from at least
one district from the remainder of the State, in order to build support for statewide scale-up. In
the 2015-16 school year, a second tier of districts serving the next-highest concentrations of
Children with High Needs will be phased in, along with any other districts that wish to
voluntarily participate. Finally, in 2016-17, the remaining districts will begin implementing the
Kindergarten Entry Assessment. The budget for this grant is limited to the costs to
develop/identify a kindergarten entry assessment and to develop supports to ensure valid and
reliable implementation. It does not include costs to implement the assessment. The education
funding formula passed by the Rl General Assembly in 2009 and described previously was
crafted in part to ensure LEAS a predictable, equitable funding stream that covers the costs of
implementing the requirements of the Basic Education Program (BEP) regulations. As described
in section C(2), the BEP requires that each LEA implement a Comprehensive Assessment
System, including assessments conducted for the purpose of guiding instruction. Asaresult,
ongoing funding for a kindergarten entry assessment is included in the education funding

formula and has not been included in the budget for this grant.
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How this Plan Will Support Children with High Needs

The Kindergarten Assessment planning team will include individuals with knowledge of
Children with High Needs to ensure that the Kindergarten Entry Assessment meets unique needs
of these children. The team will ensure that through the use of universal design and
accommodations, the assessment is accessible, is avalid and reliable assessment of students with
avariety of needs, and isfree from bias. Additionally, the LEAs that would be supported to pilot
and the first to implement this assessment would be the LEAs with the largest numbers of
Children with High Needs. By prioritizing the pilot and the initial implementation of the
Kindergarten Entry Assessment in communities with high numbers of Children with High
Needs, Rhode Island will obtain information on children’ s readiness and gaps in these
communities and can begin to take immediate steps to address issues that emerge. Asaresult,

resources and supports will be targeted more effectively to quickly begin closing these

preparation gaps.

How this Plan Will Addressthe Needs of the Different Typesof Early Learning and
Development Programs, if applicable.

Not applicable.

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 112(3|4
Design and implement a RI Department | RI Early Learning Council; RI | X

legislative strategy to require of Education KIDS COUNT
the use of a common, statewide
kindergarten entry assessment

by all LEAS

Identify a core Kindergarten RI Department | Kindergarten teachers, Pre- X
Assessment planning team to of Education kindergarten teachers, Special

review current research and education personnel,

national trends to identify key School/program
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 213
assessment issues to be administrators, Parents,
considered. Individuals with expertisein
assessment of young children,
Individuals with knowledge
of English Learners and
Children with High Needs,
Higher Education
representatives, Rl Early
Learning Council, Rhode
Island KIDS COUNT
Gather stakeholder information | RI Department | Kindergarten Assessment X
using forums, surveys, and of Education planning Team
focus groups.
Identify Kindergarten Entry RI Department | Kindergarten Assessment X
Assessment. of Education planning Team
Develop policies and RI Department | Kindergarten Assessment X
procedures for administration of | of Education planning Team
the assessment and the
appropriate use of assessment
data.
Develop supports for RI Department | Kindergarten Assessment X
kindergarten teachers and of Education planning Team
administrators.
Train pilot districts using RI Department | Training Consultants X
devel oped supports. of Education
Pilot Kindergarten Entry RI Department | Pilot districts
Assessment. of Education
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(E)(2) Building or enhancing an early learning data system to improve instruction, practices,
services, and policies.

The extent to which the State has a High-Quality Plan to enhance the State’ s existing
Statewide Longitudinal Data System or to build or enhance a separate, coordinated, early
learning data system that aligns and is interoperabl e with the Statewide Longitudinal Data
System, and that either data system--

(@) Hasadll of the Essential Data Elements;

(b) Enables uniform data collection and easy entry of the Essential Data Elements by
Participating State Agencies and Participating Programs;

(c) Facilitatesthe exchange of data among Participating State Agencies by using standard
data structures, data formats, and data definitions such as Common Education Data
Standards to ensure interoperability among the various levels and types of data;

(d) Generatesinformation that istimely, relevant, accessible, and easy for Early Learning
and Development Programs and Early Childhood Educators to use for continuous
improvement and decision making; and

(e) Meetsthe Data System Oversight Requirements and complies with the requirements
of Federal, State, and local privacy laws.

If the State chooses to respond to this selection criterion, the State shall write its full
response in the text box below. The Sate may also include any additional information it
believes will be helpful to peer reviewers. |If the Sate has included relevant attachmentsin
the Appendix, these should be described in the narrative below and clearly cross-referenced
to allow the reviewersto locate them easily.

In scoring the selection criterion, peer reviewerswill determine, based on the evidence the
Sate submits, whether each element of the selection criterion isimplemented or planned; the
quality of the implementation or plan (see the definition of a High-Quality Plan for the
components reviewers will be judging); the extent to which the different types of Early
Learning and Development Programs in the State are included and addressed; and the extent
to which the unique needs of the State’ s special populations of Children with High Needs are
considered and addressed. The Sateisresponsible for providing clear and detailed
information to assist the peer reviewersin making these determinations.
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(E)(2) Building or_enhancing an early learning data system to improve instruction,
practices, services, and palicies.

Current Status

Rhode Island |eaders recognize that improved access to data on young children’s
development, learning, and participation in early learning programs will help the State:

e ensure that the children most at risk for poor outcomes have priority access to high-
quality early learning programs while expanding access and ensuring quality for all
young children;

e channel resources to improve the quality of early learning programs while ensuring that
these programs remain affordable;

e develop and expand resources to stabilize, strengthen, and stretch the early childhood
education workforce to deliver high-quality, developmentally appropriate educational
experiences for young children and their families; and

e provide information about individual children to educators across systems (birth through
grade 3) who can then use this information to improve and to individualize instructional
strategies.

In April 2010, Rhode Island was selected to participate in the National Governors
Association (NGA) Ready Sates Initiative to plan for the development of coordinated and
longitudinal datainfrastructure for children ages birth to age 8. Rhode Island was recognized for
having many of the critical building blocks in place and for having a strong planning team. An
initial planning meeting was held in June 2010, with facilitation provided by staff from the NGA
and the Early Childhood Data Collaborative. Additional planning meetings were held locally
from July through November 2010 and again in May 2011. Rhode Island team members
attended the Ready States Policy Academy meetings in July and December 2010 aswell asafield
trip organized by the Early Childhood Data Collaborative to Harrisburg, Penn., in June 2011 to
learn more about Pennsylvania s Early Learning Network data system, which has been
recognized for having more of the Essential Data Elements than any other State’s early learning

data system.
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Rhode Island is nearly unique among States because we already have a universal
database of young children, beginning at birth. The R.l. Department of Health’s KIDSNET data
system includes all children born since 1997 and assigns a unique identifier to children when
they are born (through Vital Records and the Newborn Screening and Surveillance System) or
when they first receive an immunization in the State. Medical providers throughout Rhode Island
have accessto KIDSNET and useit on adaily basis. Other important users of KIDSNET
include: maternal and child-health programs, Head Start agencies and some selected child-care
centers, public-school nurses, home visitors, certified lead centers, audiologists, and Managed
Care Organizations. KIDSNET tracks the health and developmental history of al children, as
part of our primary health-care system, and it includes:

e demographic information from birth certificates,

e newborn screening data;

e immunizations data;

e medical home;

e childhood |lead-poisoning data (including screening) ;

e WIC participation;

e Early Intervention participation (Part C of IDEA);

e newborn home-visiting data, from First Connections; and

o foster-care participation.

Rhode Island is currently implementing two major federal grant efforts: the State
Longitudinal Data Systems (SLDS) grant and a Race to the Top (K-12) grant. Both of these
projects are vastly improving the R.l. Department of Education’s (RIDE) data infrastructure. As
part of the SLDS grant, RIDE has begun linking higher education datato K-12 datain the R.1.
Data Hub, arobust online data platform that provides the public and researchers with access to
cross-agency data, linked at the individual student level but presented only in aggregate form.
The SLDS has a'so provided RIDE with the resources to produce a common course coding
system statewide, using the SCED codes, and to develop a common electronic transcript for all
students. Perhaps most important, the SLDS grant is funding RIDE’ s Data Quality Training
efforts, directed both at the LEA and SEA. The Race to the Top grant involves the devel opment
of severa key products that have required arobust expansion of RIDE’ s datainfrastructure. The
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demands of ateacher-evaluation system that links individual student-level growth to educators,
an instructional-management system that provides accurate data, curriculum materials,
professional development modules, and common interim assessments that are administered
online have led RIDE to embark on a complete redesign of the agency enterprise architecture.

RIDE’ s datainfrastructure is being rebuilt to provide a broader set of datathat can be
served to user platformsin near-real time. Planned development at RIDE includes: the
expansion of a custom-built automated data-transfer agent that is aready functioning to collect
data from multiple student-information systems as a scheduled process; a new, highly
normalized operational data store adapted from the State Core Model; and a new role-based,
single sign-on process that is maintained by RIDE. Asaresult of thiswork, RIDE iswell
positioned to be a center for high-quality data collection, validation, and presentation.

In addition, Rhode Island KIDS COUNT works very closaly with the State agency
administrative data systems and annually reports on more than 10 early childhood systems
indicators at the State and city or town level (children enrolled in Early Head Start and Head
Start, accredited ECE programs, children in Early Intervention, children receiving a child-care
subsidy, licensed capacity of child-care or early learning centers and family child-care homes,
and many others). This database, updated annually for 15 years, has provided Rhode Island with

astrong foundation for analyzing community needs and program capacity.

Early Learning Data System Planning in Rhode Island

Through the Early Learning Data System planning process, Rhode Island |eaders
developed a set of 8 critical early learning and development-policy questionsthat require
improved access to cross-sector data:

1. How many children arein various Early Learning and Devel opment programs (access

of unduplicated children by type of setting, location, and quality)?
2. How much high-quality early care and education programming are children receiving
(attendance)?

3. How many different programs do children attend before entering kindergarten
(enrollment stability and overlap)?

4. Which early care and education programs are high-quality?
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5.

7.

Does program quality improve over time? What are the barriers for program-quality
improvement?

How many early childhood professionals are qualified by meeting specific,
established standards, to prepare children to succeed at school entry (e.g., core
competencies, career-lattice education levels)?

What are the characteristics of the current workforce (turnover, compensation,
diversity, education, etc.)?

How many children are on track to succeed, during the early childhood years, at

school entry and beyond?

Currently in Rhode Island, key data about young children, early learning programs, and

the early childhood workforce is stored in 6 separ ate databases managed by 4 separ ate State

departments and one nonpr ofit or ganization:

1.

Waelligent for IDEA Part C programs, managed by the R.l. Department of Human
Services and the R.1. Executive Office for Health and Human Services;

In Rhodes for Child Care Subsidy, managed by the R.I. Department of Human
Services,

TheR.l. Department of Education Data War ehouse for preschool special
education, State funded Pre-K, and preschool-classroom approval, managed by the
R.I. Department of Education;

RICHIST for child-care licensing, managed by the R.1. Department for Children,

Y outh, and Families;

BrightStarsfor the State's quality-rating and improvement system, managed by the
Rhode Island Association for the Education of Y oung Children, under contract from
the R.I. Department of Human Services; and

KIDSNET, managed by the R.l. Department of Health as a universal database that
includes child-level demographic, risk, health, and some program-participation data
for al children born or living in Rhode Island since January 1, 1997.

In order to answer policy questions about children’s access to high-quality early learning

programs, Rhode Island needs to have a unified and consistent system for identifying individual
children (CHILD ID) and programs (PROVIDER ID) and for tracking enrollment and attendance
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and program-quality data across State agencies and funding streams. At this point, each early
childhood data system is free-standing, and linking datais a challenge. Frequently, children
participate in more than one early learning program. For example, achild may be enrolled in a
4-hour Head Start program and also receive a child-care subsidy for the afternoon hours and
during the summer. A child may also be receiving Early Intervention or preschool special-
education services while participating in a child-care or Head Start program.

In order to answer policy questions about young children’s devel opment and learning,
Rhode Island needs to have a consistent system for identifying individual children (CHILD ID)
and for tracking developmental-screening and child-assessment data gathered in avariety of
settings. In order to track development and learning longitudinally into the public-school
system and beyond, data systems used by early-childhood programs would need to link with
RIDE data. In order to answer policy questions about professionals working in early learning
programs, Rhode Island needs to have a consistent system for identifying individual educators
(EDUCATOR ID) and for verifying qualifications and tracking professional-devel opment plans.
The data system should also link educators to programs and, ultimately, to classrooms and to
individual children.

Rhode Island also needs to develop systems to gather critical data required to answer our
policy questions. Important data currently missing from statewide data-management systems
includes:

e Rhode Island has very little data on children participating in Head Start and Early
Head Start programs. The eight Head Start and Early Head Start agencies maintain
local databases to manage enrollment, attendance, and other data. Total enrollment data
is shared with the federal Office of Head Start. Rhode Island KIDS COUNT gathers and
publishes annual October 1st enrollment data by child residence from Head Start and
Early Head Start providers.

e Thereareno state data on Rhode Island children participating in early learning
programswho are not participating in a gover nment-funded programs (private-pay
children). This group includes many of the typically developing children enrolled as
“peer models” in public-school classrooms serving preschool children with IEPs. Itis

currently not possible to answer the question: “How many children are enrolled in child
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care and early learning programs in Rhode Island?,” because we have enrollment
information only on children participating in a government-funded program and much of
that datais duplicated at the child level when achild is enrolled in more than one type of

program.

e Currently, thereisno centralized, shared data system for children’s developmental
screening information. The R.1. Department of Health is currently expanding
KIDSNET for the Watch Me Grow and Project LAUNCH initiativesto serveas a
central, statewide repository for developmenta screening data for children ages birth to
age 3. RIDE currently collaborates with the R.I. Department of Health to identify and
contact families of children ages 3 to 5 who are eligible for Child Outreach screening.
Through the Early Learning Reform Plan, RIDE will begin to use KIDSNET as a shared
database for Child Outreach screening data.

e Child assessment information for children enrolled in early learning programsis
limited. Teaching Strategies GOLD isakey building block asit is used statewide by
preschool specia-education programs and by State-funded Pre-K programs. In addition,
some Head Start programs in Rhode Island use Teaching Strategies GOLD to manage

child-assessment data.

e Thereisno statewide child-assessment information for children at kindergarten
entry or for children in grades K through 2. The New England Common Assessment
Program (NECAP) is administered statewide beginning in grade 3.

e Information on the quality of early learning programsislimited. DCYF licensing
information and the compliance history of programsis not easily available to the public.
BrightStars, Rhode Island’ s voluntary statewide Quality Rating and Improvement System
(QRIS) for child-care and early learning programs has quality data on approximately 10
percent of licensed programs. States that have high participation rates for QRIS offer
robust, on-going financial incentives to participating programs or make participation
mandatory, or both.

e Therearelimited data about early childhood educatorsworking in Rhode Island’s
early learning and development programs. Rhode Island does not have a workforce
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registry for early childhood educators, and the State has not conducted a statewide
workforce study. A statewide workforce registry is an information system that captures
workforce demographics and verified educational data about early childhood and school-
age practitioners based on a state framework of career levels and professional
development. Building blocks for aregistry in Rhode Island include: DCYF licensing,
which collects self-reported staff education information (not entered into a database);
BrightStars, which collects and verifies key staff education information for programs
voluntarily participating in the QRIS; Ready to Learn Providence which has a database
of individuals who have participated in agency-sponsored trainings and has a another
database of educators participating in the T.E.A.C.H. Early Childhood project; the R.I.
Department of Education (RIDE) RI-CERT database, which includes information on
educators with an Early Childhood teaching certificate (Pre-K to grade 2) or an Early
Childhood Special Education teaching certificate. RIDE also has data on individuals who
have completed the Rhode Island Early Learning Standards prof essional -devel opment

courses.

In June 2011, Rhode Island’ s Early Learning Council approved an initial plan devel oped
by the Rhode Island Early Learning Data System team to build a coordinated early learning data
system by continuing planning efforts using existing resources and focusing on linking existing
State data systems. The Race to the Top Early Learning Challenge federa grant opportunity
would give Rhode Island substantially more resources and increased accountability to create a
coordinated data system.

Rhode Island’s High-Quality Plan to Build an Early L earning Data System

Key Goals

Goal 1. Create a governance structure and data-oversight process that ensures shared
planning, access, and use of the Early Learning Data System across State departments, by
early learning intermediary organizations, and by early learning programs.

Goal 2: Expand the R.I. Department of Education’s State Longitudinal Data System (the
RIDE Data Warehouse) and build a strong link to the R.l. Department of Health’s
KIDSNET database to track information on: 1) young children’s participation and
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attendancein early learning programs; 2) young children’slearning and development; 3)
early learning programs and classrooms; and, 4) the early learning workforce.

Goal 3: Expand the R.l. Department of Health’sKIDSNET database to track information
on children’s developmental screening and follow-up action.

Goal 4: Build infrastructureto track data on young children’s development and learning
from birth to kindergarten entry, including development and implementation of a statewide
common formative child-assessment system during the early childhood years and at entry
to kindergarten.

Overview of Key Activities and I mplementation Plan

With the Rhode Island Early Learning Council, the R.I. Department of Education (RIDE)
will lead the effort to build the Rhode Island Early Learning Data System as an expansion of the
RIDE Data Warehouse. RIDE will build on the cross-departmental early learning data-system
planning work accomplished to date with the support of the National Governors Association.
The Rhode Island Early Learning Council will establish a cross-departmental, public-private
planning and gover ning body for the Early Learning Data System development and
implementation phase. The planning/governing body will work with RIDE to design the data
system and to devel op strategies to ensure shared data access and use across state agencies and
by early learning intermediary organizations (e.g., BrightStars, professional development
providers) and by early learning programs. The planning/governing body will work with RIDE
to develop and share data privacy and security policies and practices to comply with federal,
state, and local privacy laws. The governing body will include representation from all key State
agencies and data systems (KIDSNET, RIDE, DHS — In Rhodes, DHS — Welligent, DCY F-
RICHIST, BrightStars) as well as key data users.

Rhode Island will build on the RIDE data expertise and the infrastructure already built for
the State Longitudinal Data System. RIDE has already constructed alogical model to track child
enrollment (entrances and exits) and attendance in various schools and programs, to connect
children with individual classrooms within schools and programs, and to track educator data by
connecting staff to schools and programs, classrooms, and children, as part of the RIDE K-12
data system. Additionally, RIDE a so has expertise in devel oping the physical model for a data

warehouse and in developing data-transfer agents that can work with multiple-source data
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systems to supply accurate and verifiable data. Building on the RIDE infrastructure will ensure
that children’s progress can be tracked from the early childhood years through high-school
graduation (and beyond, as RIDE is building connections with higher-education data systems).

KIDSNET isalso acritical state data hub for information about young children’s health,
development, and critical risk factorsidentified at birth. KIDSNET is the database that will track
children’s participation in evidence-based home-visiting programs funded through the Maternal
Infant and Early Childhood Home Visiting grant. Rhode Island will build a strong linkage
between the Early Learning Data System at RIDE and KIDSNET. Rhode Island is currently
exploring the possibility of assigning a RIDE student identifier (SASID) to all children at birth in
KIDSNET, which houses the universal newborn-screening datafor every child born in the state
after 1997.

The Rhode Island Early Learning Data System will include al of the Essential Data
Elements:

e aunique child identifier (expansion of RIDE student ID system);

e aunique early childhood educator identifier (expansion of RIDE teacher 1D system);

e aunique program-site identifier (expansion of RIDE school 1D system)

e child and family demographic information (captured from KIDSNET birth certificate
data and other sources);

e early childhood educator demographic information by program site (entered during
licensing process for community-based programs) with verified data on professional
development, educational attainment, and teacher certification (still to be determined how
this datawill be collected and verified);

e program-level dataon structure (entered during licensing process for community-based
programs) and quality (captured during BrightStars QRIS and RIDE Preschool classroom
approval processes); and

e Child-level data on program participation and attendance data (entered directly by

programs).

Data on child exits will be collected through the enrollment and attendance function so
that we can begin tracking expulsions of children from early learning programs. Programs will

be asked to report the primary reason for dis-enrolling achild from alist of exit codes (e.g., child
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behavior, failure to pay, family moved). Systemsto track staff compensation, retention, and
work environment will be developed. The Rhode Island Early Learning Data System will track
children’s development and learning as measured through developmental screenings (housed at
KIDSNET) and through formative child assessment, as measured through Teaching Strategies
GOLD (aWeb-based subscription database) for each individual child. Kindergarten-entry
assessment data will also be linked into RIDE’ s Data Warehouse with the same unique student or
child ID.

It will be absolutely essential to ensure shared access and use of the Rhode Island Early
Learning Data System across State agencies and funding streams. It isalso critical to ensure
shared access by key early childhood intermediary organizations (e.g., agencies implementing
BrightStars, T.E.A.C.H., and professional-devel opment and techni cal -assi stance organi zations).
To accomplish this, aplan for data integration and streamlined data entry will be devel oped.
Links to existing data systems that must be maintained will be ensured, but the identification of
any datathat can be entirely housed within the new Rhode Island Early Learning Data System
will aso be evaluated. For example, maintaining child-care and early learning program-
licensing datain RICHIST (adata system built to manage child-welfare data) will likely be
unnecessary if al required licensing data can be housed within the new Early Learning Data
System.

During the design phase, Rhode Island will develop standard data structures, data
formats, and data definitions that can be used across State agencies and programs. The process
will be informed by previous and ongoing work, including the efforts of the National Center for
Education Statistics, to develop Common Education Data Standards and the efforts of the
National Workforce Registry Alliance to develop and promulgate common data elements for
early childhood and school-age workforce registries.

Rhode Island will identify and devel op data-system reporting mechanisms for compliance
reporting, continuous quality improvement, and key policy questions. It will be important to
develop reports at the State level and by funding stream (e.g., Child Care Assistance Program,
Head Start, Early Intervention). A key goal isto build reporting mechanisms so that individual
early learning programs can access data about their own program to inform continuous
improvement (e.g., individual programs could run enrollment and attendance reports or staff

retention reports). Early childhood educators should also have access to information that will
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inform instruction. Rhode Island will develop an early learning reporting mechanism for
pediatricians and family physicians through KIDSNET so that health-care providers can help
promote access to high-quality early learning programs.

Rhode Island will develop and implement training, technical support, and incentives for
early learning programs and State administrators to support data entry and data transfers. An
inventory of data capacity and a prioritized list of technology needs and upgrades to improve
efficiency and data quality (e.g., computer access for family child-care providersto enter
enrollment and attendance data, |aptops or tablets for licensors to use on monitoring visits,
laptops or tablets for Early Intervention providers to use during home visits for formative child
assessments, computer access for early childhood educators in early childhood classrooms) will
be developed. Raceto the Top Early Learning Challenge resources will be used to build the
technological capacity of data users statewide and to devel op supports which will exist beyond
the life of the grant to maintain the use of the high-quality early learning data system which is
developed.

Timeline, Key Activitiesand Milestones

Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 112|134
Establish cross-department, RIDE DCYF X[ XX
public-private planning and .
oversight body for the Early DHS/BrightStars
L earning Data System. DHS
DOH
Rhode Island KIDS
COUNT

RI Early Learning Council
Ready to Learn Providence
Rl Head Start Assn.

Community Stakeholders
Inventory existing data RIDE DCYF X
systems and review data DHS/BrightStars

needs.

DHS (El and Child Care)
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Key Activity Agency/ Other PartiesInvolved Y ear
Organization
Responsible 112|134
DOH

RI Head Start Association
Rhode Island KIDS

COUNT

Ready to Learn Providence
Design data system and RIDE Planning/Oversight Body | X | X
develop policies and strategies
re: data access and quality.
Build and pilot test data RIDE Planning/Oversight Body XX |X
System in phasss. Future Data System Users
Roll out data system in RIDE Planning/Oversight Body X | X

phases. Data System Users

How This Plan Will Support the Needs of Children with High Needs

Building an Early Learning Data System will vastly improve Rhode Island’ s capacity to
focus resources to better serve Children with High Needs. The Data System will identify which
children are enrolled in which programs and whether the programs are high-quality. Accessto
shared data will lead to better-coordinated and more effective services and to more seamless
transitions for Children with High Needs. A centralized, shared data system for children’s
devel opmental-screening information and action from birth to kindergarten entry will be
accessible by pediatricians and early learning programs, two groups with regular access to young
children, and will help children access needed services. In addition, by linking to both universal
newborn screening data and to the Rhode Island education data system, Rhode Island will have
the ability to monitor the progress of children from birth through high-school graduation and to
use this information to make more informed program and policy decisions.

How This Plan Will Addressthe Needs of the Different Types of Early L earning and
Development Programs, if applicable.
All sectors of the early learning and development field will be involved in the design,

development, and testing of the Rhode Island Early Learning Data System. Key sectors have
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been at the table for more than one year in the planning phase — including the DHS Child Care
Subsidy Program, the DHS Early Intervention Program, DCY F child care licensing, RIDE
Preschool Special Education, RIDE Pre-K, the Head Start Collaboration Office, the R.1.
Department of Health, and key early childhood organizations (including BrightStars, Ready to
Learn Providence, and Rhode Island KIDS COUNT). Notably, Rhode Island’s Head Start
programs have been active members of the planning team and have expressed an interest and
willingness to enter child participation information into a shared, state data system. Rhode
Island will plan to build Effective Data Practices into core Program Standards (e.g. BrightStars,
licensing, and RIDE Preschool Approval) to incentivize and recognize programs that use the
Rhode Island Early Learning Data System. Through licensing, we will require participation in a
workforce registry to track workforce demographics, qualifications, and professional
development.
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VII. COMPETITION PRIORITIES

Note about the Absolute Priority:

The absolute priority describes items that a State must address in its application in order to
receive a grant. Applicants do not write a separate response to this priority. Rather, they
address this priority throughout their responses to the selection criteria. Applications must meet
the absolute priority to be considered for funding. A State meets the absolute priority if a
majority of reviewers determines that the Sate has met the absolute priority

Priority 1: Absolute Priority — Promoting School Readiness for Children with High Needs.

To meet this priority, the State’ s application must comprehensively and coherently address
how the State will build a system that increases the quality of Early Learning and
Development Programs for Children with High Needs so that they enter kindergarten ready
to succeed.

The State’ s application must demonstrate how it will improve the quality of Early Learning
and Development Programs by integrating and aligning resources and policies across
Participating State Agencies and by designing and implementing a common, statewide Tiered
Quality Rating and Improvement System. In addition, to achieve the necessary reforms, the
State must make strategic improvements in those specific reform areas that will most
significantly improve program quality and outcomes for Children with High Needs.
Therefore, the State must address those criteria from within each of the Focused Investment
Areas (sections (C) Promoting Early Learning and Development Outcomes for Children, (D)
A Great Early Childhood Education Workforce, and (E) M easuring Outcomes and Progress)
that it believes will best prepare its Children with High Needs for kindergarten success.

Note about Competitive Preference Priorities: Competitive preference priorities can earn
the applicant extra or “ competitive preference”’ points.

Priority 2: Competitive Preference Priority — Including all Early Learning and Devel opment
Programsin the Tiered Quality Rating and Improvement System. (10 points)

Competitive Preference Priority 2 is designed to increase the number of children from
birth to kindergarten entry who are participating in programs that are governed by the
State’ s licensing system and quality standards, with the goal that al licensed or State-
regulated programs will participate. The State will receive points for this priority based
on the extent to which the State has in place, or has a High-Quality Plan to implement no
later than June 30, 2015—

(& A licensing and inspection system that covers all programs that are not otherwise
regulated by the State and that regularly care for two or more unrelated children for a
feein aprovider setting; provided that if the State exempts programs for reasons other
than the number of children cared for, the State may exclude those entities and
reviewers will score this priority only on the basis of non-excluded entities; and

236



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

(b) A Tiered Quality Rating and Improvement System in which all licensed or State-
regulated Early Learning and Development Programs participate.

If the State chooses to respond to this competitive preference priority, the State shall writeits
full response in the text box below. The State may also include any additional information it
believes will be helpful to peer reviewers. If the Sate hasincluded relevant attachmentsin
the Appendix, these should be described in the narrative below and clearly cross-referenced
to allow the reviewersto locate them easily.

In scoring this priority, peer reviewerswill determine, based on the evidence the Sate
submits, whether each element of the priority isimplemented or planned; the quality of the
implementation or plan (see the definition of a High-Quality Plan for the components
reviewerswill be judging); and the extent to which the different types of Early Learning and
Development Programs in the State are included and addressed. The Sateis responsible for
providing clear and detailed information to assist the peer reviewersin making these
determinations.

Priority 2: Competitive Preference Priority:

Rhode Island’s High-Quality Plan to Include all Early L earning and Development
Programsin the Tiered Quality Rating and I mprovement System

A core priority of Rhode Island’s Early Learning Reform Plan isto measurably increase
access to high-quality early learning programs particularly by Children with High Needs. We
will know we are making progress on this goal when there are more early learning programs
serving Children with High Needs that receive arating in the top tiers of quality (4 star and 5
star) when rated by BrightStars, Rhode Island’ s tiered quality rating and improvement system.

A parallel goal isto decrease the number of early learning programs that are in the lower quality
tiers. Improving program quality, with special attention to programs that serve Children with
High Needs, is critical to improving outcomes and closing the gap between children with high
needs and their peers. Inthiskey area, the Rhode Island Early Learning Reform Plan focuses on

three specific priorities:

1.) Includeall licensed and state-regulated Early L earning and Development Programs
in the Tiered Quality Rating and I mprovement System.

Currently, Rhode Island’ s tiered Quality Rating and Improvement System, BrightStars,
works with all community-based (not run by public schools), licensed centers, family child-care

homes and school-age programs in the State. Through the Race to the Top Early Learning
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Challenge, BrightStars will be revised and expanded to include all State-regulated Early
Learning and Development Programs, including all licensed child-care and early learning
programs (child-care centers, preschools, nursery schools, family child-care homes, and center-
based Early Head Start and Head Start) and all center-based early |earning programs operated by
the public schools (IDEA Preschool and Title | classrooms and any other State- or locally funded
preschool classrooms). See Section B2 of this application for adetailed plan to require
participation in BrightStars by the end of 2013 while dramatically expanding support for
program-quality improvement (found in Section B4 of this application).

Bringing all early learning programs into one program-quality measurement and

improvement system has several advantages:

e |t will help parents understand al of the program-enrollment options for children at
various ages. Including all programs in the same BrightStars database will help parents
search for programs based on the age of their child, program location, and other factors
(such as hours, costs, and type of services provided — e.g., state Pre-K, Head Start, child-
care subsidy) and to review the quality of those programs based on an independent, valid,
and reliable assessment of quality.

e |t will dramatically expand the real-time data available about program quality so that
State |eaders can better understand barriers to program-quality improvement and
disparitiesin the early learning system. These data can then be used to better focus
resources on improving the quality of programs serving Children with High Needs and to
improve access to high-quality programs.

e It will help to improve coordination and collaboration among community-based programs
and public school-based programs. When all programs are in the same system, they can
understand one another better and they can share resources for quality improvement.
Rhode Island has already designed and implemented the research-based, statewide

BrightStars Tiered Quality Rating and Improvement System (TQRIS) isajoint
partnership across the Rhode Island Department of Human Services, the Rhode Island
Department of Education, the Rhode Island Department of Children, Y outh and Families, the
Rhode Island Department of Health and the United Way of Rhode Island. The BrightStars
TQRIS is managed by the Rhode Island Association for the Education of Y oung Children.
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BrightStars TQRIS uses afive-star rating system and is built on a strong research base, a
deep and focused community input process that included parents and providers, and the
dedicated efforts of public and private partners who financed the planning, development and
launch of the BrightStars TQRIS from 2008 through the present. Rhode Island will build on this
excellent foundation to ensure that all early learning and development programs in the state
participate in and benefit from the BrightStars TQRIS and make significant progress in achieving
high quality standards that we know produce better outcomes for children, especially the children
with the most risk factors to healthy child development.

Rhode Island will require all early learning and improvement programs (Early Head
Start, Head Start, child care centers, family child care homes, special education preschool, public
Pre-K, and RIDE approved preschools) to participate in the BrightStars TQRIS. Child care
licensing will be aligned within the BrightStars framework — essentially requiring all licensed
programs to enter the TQRIS as part of the licensing process. RIDE Approval Standards,
licensing standards, and BrightStars Program Standards will also be aligned so that there can be
efficienciesin terms of staffing and clarity on what the ratings mean in terms of program quality
across different approval and assessment processes. There will also be a clear way to inform
parents when a program has a RIDE Approval for preschool classrooms as well as a BrightStars
rating.

As Rhode Island moves to a system in which al early learning programs are required to
participate in BrightStars, we will validate the quality levels within the five star rating system.
We will work with an independent evaluator to conduct a study of BrightStars to validate its
effectiveness at differentiating the quality of programs and compare children’s learning and
development for those enrolled in lower tier programs vs. higher tier programs. Thiswill enable
us to make revisions in the standards as needed to ensure the validity of the levelsin terms of the

quality and the impact on child outcomes across al domains of child development.

Support Program I mprovement and I ncrease Access

Professiona development, training, and technical assistance resources will be expanded
statewide to help programs serving concentrations of Children with High Needs make necessary
quality improvements and meeting higher-quality BrightStars benchmarks. Technical assistance

programs that will be expanded and aligned with BrightStars include the Rhode Island Early
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Learning Standards Project and the Child Care Support Network. Rhode Island will also expand
provider access to higher education by expanding the T.E.A.C.H. scholarship program to serve
more early childhood educators seeking AA and BA degrees. Focused technical assistance and
training resources will be developed and funded to address the quality improvement needs of
Spanish-speaking and English-Speaking family child care providers serving Children with High Needs
and infant-toddler programs serving Children with High Needs. Technical assistance and program
improvement grants will be prioritized to those programs serving low-income, at-risk, high-need
populations and in areas where it is determined that facility/space improvements will result in
higher program quality or safer, healthier environments for children.

Rhode Island will also strengthen and expand the resources avail able to programs to
support continuous quality improvement by devel oping and offering program improvement
grants to programs seeking to make improvements to move up one or more levels within
BrightStars. Rhode Island will implement tiered quality enhancement payments for the
programs serving children with child care subsidies, with programs at higher levels of quality
receiving higher payments. This system will incentivize and support program quality
improvement. Higher rates will also expand access to high-quality programs for Children with
High Needs.

Strengthening Licensing

Rhode Island currently licenses family child-care homes caring for four or more unrelated
children. Though there is agreement with the goal of bringing smaller family child-care
providersinto the licensing system, Rhode Island has decided that itsfirst priority isto
strengthen licensing practices and policies for the programs that are already regulated.
Therefore, at this time, Rhode Island does not plan to expand family child-care regulation to
include providers caring for 2 or 3 unrelated children until we have completed severa reform
strategies outlined below.

Rhode Island intends to work closely with the National Alliance of Regulatory
Administration (NARA), anationa organization dedicated to promoting excellence in human-
care regulation and licensing through leadership, education, collaboration, and services. A key
goal isto strengthen our monitoring and enforcement policies and procedures, since Rhode

Island has been ranked near the bottom of State rankings for child-care licensing oversight and
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enforcement. In 2008, Rhode Island worked with NARA to identify “critical licensing
violations’ and to develop and implement new monitoring forms and procedures for licensing
staff. Thiswork was necessary in order to develop areliable measure for “ compliance with
critical licensing regulations” for BrightStars. State leaders are eager to work with national
experts again to help us upgrade the licensing system for early learning and devel opment
programs, with afocus on improving monitoring and enforcement systems.

Our primary goals for Licensing in the next four years are to:

e Update center and family child-careregulations to ensure young children’s health and
safety and to serve as the foundation for early learning program quality. RI center
regulations were last updated in 1993 and family child-care regulations were updated in
2007.

e Upgradelicensing ingpection, monitoring, and enfor cement processes and procedures
to conform with nationally recommended practices.

e Increasethefrequency of routineinspections of family child-care homesto at least
once per year. There are 23 States and the District of Columbiathat conduct routine
inspections of licensed family child-care homes at least once per year. Rhode Island
currently inspects family child-care homes only once every two years, unless there are
complaints. The recent baseline study of family child care in Rhode Island revealed that
many currently licensed family child-care providers are struggling to meet basic health,
safety, and child well-being standards, with 64 percent scoring below 3.0 on the
FCCERS-R.

e Integratedata collection for licensing with the new Rhode Island Early L earning
Data System so that there is more easily accessible information about early learning
program capacity, enrollment, and structure, and so that basic information about the
workforce is collected.

e Establish a system to share compliance information with families and the public
through the Internet. There are 27 States that post information about child-care
licensing compliance history on the Internet. NARA recommends making inspection and
complaint reports available online. NARA a so recommends requiring posting of all

inspection reports and sanction notifications in the facility where current consumers and
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personnel can readily see them. Rhode Island does not currently have a system to post

inspection reports on the Internet or to require posting of reports and sanctions on site.

All of the action areas listed above have been identified as priorities to be implemented before

Rhode Island expands family child-care regulation to include smaller family child-care homes.
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Priority 3: Competitive Preference Priority — Understanding the Status of Children’s
L earning and Development at Kindergarten Entry. (10 points)

To meet this priority, the State must, in its application--

(2) Demonstrate that it has aready implemented a Kindergarten Entry Assessment that meets
selection criterion (E)(1) by indicating that al elementsin Table (A)(1)-12 are met; or

(b) Address selection criterion (E)(1) and earn a score of at least 70 percent of the maximum
points available for that criterion.

For Competitive Preference Priority 3, a State will earn all ten (10) competitive preference
priority points if a majority of reviewers determines that the State has met the competitive
preference priority. A State earns zero pointsif a majority of reviewers determines that the
applicant has not met the competitive preference priority.

Applicants do not write a separate response to this priority. Rather, applicants address
Competitive Preference Priority 3 either in Table (A)(1)-12 or by writing to selection
criterion (E)(2).

Under option (a) below, an applicant does not earn competitive preference pointsif the
reviewer s deter mine that the State has not implemented a Kindergarten Entry Assessment
that meets selection criterion (E)(1); under option (b) below, an applicant does not earn
competitive preference points if the State earns a score of less than 70 percent of the
maxi mum points available for selection criterion (E)(1).

Specify which option the Sate is taking:

O (& Applicant hasindicated in Table (A)(1)-12 that al of selection criterion (E)(1)
elements are met.
B (b) Applicant haswritten to selection criterion (E)(1).

Note about Invitational Priorities: Invitational priorities signal areas the Departments are
particularly interested in; however addressing these priorities will not earn applicants any
additional points.

Priority 4: Invitational Priority — Sustaining Program Effectsin the Early Elementary
Grades.

The Departments are particularly interested in applications that describe the State’s High-
Quality Plan to sustain and build upon improved early learning outcomes throughout the
early elementary school years, including by--

(a) Enhancing the State's current standards for kindergarten through grade 3 to align them
with the Early Learning and Devel opment Standards across al Essential Domains of
School Readiness;

(b) Ensuring that transition planning occurs for children moving from Early Learning and
Development Programs to elementary schools;

(c) Promoting health and family engagement, including in the early grades;
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(d) Increasing the percentage of children who are able to read and do mathematics at grade
level by the end of the third grade; and

(e) Leveraging existing Federal, State, and local resources, including but not limited to funds
received under Title | and Title Il of ESEA, as amended, and IDEA.

Priority 4: Invitational Priority — Sustaining Program Effectsin the Early Elementary
Grades.

The Rhode Island Early Learning Council focuses on the full birth to age 8 continuum in
order to maximize impact on each of the key stages of child development, close the readiness
gap at school entry and ensure that the gains made in the early years are sustained in the early
elementary school years. The Rhode Island Early Learning Council and the Rhode Island
Department of Elementary and Secondary Education, as lead agency for Rhode Island’ s Race to
the Top — Early Learning Challenge Application, will address each of the core elements of
Invitational Priority 4 as part of Rhode Island’s Early Learning Reform Agenda. The Council
Co-Chairs will establish awork team of the Rhode Island Early Learning Council to take the lead
in this areato ensure that the work of the Early Learning Reform Plan is connected
comprehensively to the K-3 system so that early learning outcomes are sustained.

As Rhode Island works with urgency to implement the Early Learning Reform Plan set
forth in this application, we know we must work concurrently to ensure that the improved school
readiness that is achieved when children with high needs have greater access to high quality
early learning and development programs is supported and enhanced by high quality education in
Kindergarten, first, second, and third grade classrooms. Rhode Island will address the following
goals:

I ncrease the percentage of children reading at grade level by the end of third grade

Reading proficiency is fundamental to attain the skills and knowledge needed for success
in school and in the workforce. Students with poor reading skills experience difficulty
completing academic coursework, graduating from high school and finding and maintaining
employment later in life. When reading difficulties are not identified early, children often need
expensive and intensive interventionsin order to read proficiently. Once they fall, behind, most
children never catch up to their grade level peers. As stated in the recent report by the Annie E.

Casey Foundation, Early Warning: Why Reading by the End of Third Grade Matters, up until the
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end of third grade most children are learning to read, and beginning in fourth grade they are
reading to learn.?* They are expected to have the reading skills to learn content in all academic
subjects. Yet in the nation, 83 percent of low-income students are not reading at grade level by
the end of third grade.

Rhode Island is on the way to increasing the percentage of students reading at grade level
by the end of third grade in the following critical ways. The Reform Plan set forth in this
application will accel erate Rhode Island’ s urgent goal to close the preparation gap by increasing
access to high quality early learning programs prior to kindergarten entry. We will work on state
policy changes needed to ensure that transition planning is happening as children leave these
early learning programs and enter kindergarten. We know that higher-income young children
that have had access to high-quality early learning programs, including high quality pre-k, arrive
at the kindergarten door with alevel of readiness that is sorely lacking in their disadvantaged
peers that have not have had access to high quality early learning programs.

Once children enter the K-3 gradesiit is essentia that they have ahighly effective teacher
in every grade. Students placed with high-performing teachers achieve at demonstrably higher
levels.”® Rhode Island is one of 12 states to win the federal Race to the Top K—12 competition.
A magjor focus of Rhode Island’ s Race to the Top K—12 plan isimproving educator effectiveness
through a new educator evaluation system, human capital development, and new training
opportunities and classroom tools for teachers designed to increase the numbers of highly
effective teachers.

Rhode Island currently requires schools to screen and review the reading achievement of
every student, every year in order to identify students who are not succeeding with regular
reading instruction. The Rhode Island Pre-K-3 Literacy Policy defines children who are
struggling with reading in school as those who exhibit one or more of the following

characteristics: limited oral language proficiency, poor decoding skills, poor fluency, limited

% Early warning! Why reading by the end of third grade matters: A KIDS COUNT special report. Baltimore, MD:
The Annie E. Casey Foundation.

% Barber, M. & Mourshed, M. (2007). How the world’s best performing school systems come out on top. Boston,
MA: McKinsey and Company.
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vocabulary, limited background knowledge, limited content-area knowledge, poor
comprehension. Rhode Island educators use a systematic problem-solving cycle documented in
a Persona Literacy Plan (PLP) to provide students who are identified as struggling with reading
in the general education system with interventions and supports.

We have aso identified core strategies that build on the Rhode Island Pre-K to 3 Literacy
Policy in order to further increase the percentage of children reading at grade level by the end of
third grade. Rhode Island will work across state agencies to leverage existing Federal, State, and
local resources (including but not limited to funds received under Title | and Title Il of ESEA, as
amended, and IDEA) in order to ensure that early learning programs and K -3 classrooms are

high-quality teaching and learning environments, including the following core strategies:

e Ensuring that evidence-based literacy instruction is integrated into early childhood and
K-3 teacher preparation programs, professional development opportunities, and ongoing

classroom supports for teachers and early learning providers.

e Expanding effective professiona development opportunities for infant-toddler staff, early
childhood teachers and early elementary teachers, with specific attention to developing
the instructional skills, classroom environment and teacher-child interactions that support

oral language, literacy and social-emotional devel opment.

e Having high expectations for special populations and devel oping teacher preparation
programs and data monitoring systems that support effective instruction and the
attainment of high standards by English Language Learners, dual language learners and
children with special educational needs.

e Deveoping and using early warning systems to identify children who are falling behind.
Valid, reliable screening and assessment tools should be used to track the language and
reading skills of young children. Regularly and frequently monitoring individual student
progress and modifying instructional strategies and intensity is needed to meet high
standards. Reading specialists must also be made available to support classroom teachers.

e Providing dedicated time for program, classroom, school and district level planning.
Aggregate data on children’ s reading and literacy skills can be used to align resources
and implement evidence-based instructional strategies.
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e Finding, developing and deploying practical and scalable solutions to chronic absence
from school and summer learning loss, two significant contributors to the

underachievement of children from low-income families.

Alignment of Early Learning Standardswith K —3 and Transitions

A growing body of evidence suggests that gains for young children are greater when high
quality early learning in the preschool yearsis connected and aligned to kindergarten, first,
second, and third grade.?® Best practices need to include enhancing the States’ current standards
for kindergarten through grade 3 to align them with the Early Learning and Devel opment
Standards for infants, toddlers and preschool age children across all domains of school readiness.
As part of our response to thisinvitational priority, Rhode Island will work on state policy
changes that ensure that effective transition planning promotes positive transitions when children
move from early learning and devel opment programs to elementary schools. Rhode Island will
use the Rhode Island Early Learning Council to promote social and emotional health and family
engagement during the early grades as well as during the early childhood years prior to
kindergarten entry. Rhode Island’s Early Learning Reform Plan will develop comprehensive
Birth to Five Early Learning Standards that address all domains of school readiness, including
standards for infants and toddlers and revisions to our current preschool early learning standards.
During the process of finalizing the Early Learning Standards, the alignment between the Early
Learning Standards and current standards for K—3 will be addressed.

26 Kauerz, K. (2006). Ladders of learning: Fighting fade-out by advancing PK-3 alignment. Washington, DC: New
America Foundation Early Learning Initiative.
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VIII. BUDGET
AWARD INFORMATION

Budget Requirements: To support States in planning their budgets, the Departments have
developed the following budget caps for each State. The Secretaries will not consider for
funding an application from a State that proposes a budget that exceeds the applicable cap set for
that State. The Departments developed the following categories by ranking every State
according to its share of the national population of children ages birth through five years old
from Low-Income families and identifying the natural breaksin the rank order. Then, based on
population, budget caps were devel oped for each category®’.

Category 1--Up to $100 million--California, Florida, New Y ork, Texas.

Category 2--Up to $70 million--Arizona, Georgia, Illinois, Michigan, North Carolina,
Ohio, Pennsylvania

Category 3--Up to $60 million--Alabama, Colorado, Indiana, Kentucky, Louisiana,
Missouri, New Jersey, Oklahoma, Puerto Rico, South Carolina, Tennessee, Virginia,
Washington, Wisconsin.

Category 4--Up to $50 million--Alaska, Arkansas, Connecticut, Delaware, District of
Columbia, Hawaii, Idaho, lowa, Kansas, Maine, Maryland, Massachusetts, Minnesota,
Mississippi, Montana, Nebraska, New Hampshire, New Mexico, Nevada, North Dakota,
Oregon, Rhode Island, South Dakota, Utah, Vermont, West Virginia, Wyoming.

In addition to considering other relevant factors (see 34 CFR 75.217(d)(3)), the selection of
grantees may consider the need to ensure that early learning and development systems are
developed in States with large, high-poverty, rural communities (including States with high
percentages of high-poverty populationsin rural areas and States with high absolute numbers of
high-poverty individualsin rural areas). Awards may be granted to high-quality applications out
of rank order to meet this need.

Grant Period: The grant period for this award is December 31, 2011 through December 31, 2015.

% Source: U.S. Department of Commerce, Census Bureau, 2009. American Community Survey (ACS) 1-year
Public Use Microdata Sample (PUMYS) data.

248



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

BUDGET INSTRUCTIONS
(Evidence for selection criterion (A)(4)(b))

In the following budget section, the State is responding to selection criterion (A)(4)(b). The State
should use its budgets and budget narratives to provide a detailed description of how it plans to
use Federal RTT-ELC grant funds and funds from other sources (Federal, State, private, and
local) to support projects under the State Plan. States' budget tables and narratives, when taken
together, should al so address the specific e ements of selection criterion (A)(4)(b), including by
describing how the State will effectively and efficiently use funding from this grant to achieve
the outcomes in the State Plan and do so in a manner that

(1) Isadequate to support the activities described in the State Plan;

(2) Includes costs that are reasonable and necessary in relation to the objectives, design,

and significance of the activities described in the State Plan and the number of children to

be served; and

(3) Detailsthe amount of funds budgeted for Participating State Agencies, localities,

Early Learning Intermediary Organizations, Participating Programs, or other partners,

and the specific activities to be implemented with these funds consistent with the State

Plan, and demonstrates that a significant amount of funding will be devoted to the local

implementation of the State Plan

The budget narratives should be of sufficient scope and detail for the Departments to determine
if the costs are necessary, reasonable, and allowable. For further guidance on Federal cost
principles, an applicant may wish to consult OMB Circular A-87. (See
www.whitehouse.gov/omb/circulars).

We expect the State to provide a detailed budget by category for each Participating State Agency
that rolls up into the total statewide budget. We further expect that the budgets of each
Participating State Agency reflect the work associated with fully implementing the High-Quality
Plans described under the selection criteria and Competitive Preference Priority 2 and describe
each Participating State Agency’s budgetary role”® in carrying out the State Plan.

For purposes of the budget, we expect that the State will link its proposed High-Quality Plansto
“projects’ that the State believes are necessary in order to implement its plans. The State might
choose to design some projects that address only one criterion’s High-Quality Plan, while other
projects might address severa similarly-focused criteria as one group. For example, the State
might choose to have one “management project” focused on criterion (A)(3), organizing and
aligning the early learning and devel opment system to achieve success. It might have another
“workforce project” that addresses criteria (D)(1) and (D)(2) under the Great Early Childhood
Education Workforce section.

Some projects may be done entirely by one Participating State Agency, while others may be
done by multiple agencies in collaboration with one another. The State, together with its
Participating State Agencies, will define the projects required to implement the State Plan and

% participating State Agency’s budgetary roles should be consistent with the scope of work outlined in the
Participating State Agency’s MOU or other binding agreement.
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will determine which Participating State Agencies will be involved in each project, as shown

W ow W
| > |
B E

To support the budgeting process, we strongly suggest that applicants use the RTT-ELC budget
spreadsheets prepared by the Departments to build their budgets. These spreadsheets must be
submitted together with, but in a file separate from, the application.?’ These spreadsheets have
formulas built into them that are intended to help States produce the budget tables required
within this section.

The following information must be included in the State’ s budget:

|. Budget Summaries. In this section, the State provides overall budget summary
information by budget category, Participating State Agency, and project.

a. Budget Summary by Budget Category. Thisisthe cover sheet for the budget.
(See Budget Table I-1.) States should compl ete this table as the final step in their
budgeting process, and include this table as the first page of the State’ s budget.
(Note: Each row in thistable is calculated by adding together the corresponding
rows in each of the Participating State Agency Budget by Category tables. If the
State uses the budget spreadsheets provided, these “roll-up” calculations are done
automatically.)

b. Budget Summary by Participating State Agency. This summary lists the total
annual budget for each Participating State Agency. (See Budget Table I-2.) States
should complete this table after completing Budget Table I1-1 for each
Participating State Agency (see Part |1: Participating State Agency Budgets). If
the State uses the budget spreadsheets provided, these “roll-up” calculations are
done automatically for the State.

c. Budget Summary by Project. Thissummary lists the total annual budget for each
of the projects. (See Budget Table I-3.) States should compl ete this table after
completing Budget Table I1-2 for each Participating State Agency (see Part 11:
Participating State Agency Budgets). If the State uses the budget spreadsheets
provided, these “roll-up” calculations are done automatically for the State.

% See Application Submission Procedures, section XV. Please note that the RTT-ELC budget spreadsheets will not
be used by the reviewers to judge or score the State’ s application. However, these spreadsheets do produce tables
that States may use in completing the budget tables that the State submits as part of its application. In addition, the
budget spreadsheets will be used by the Departments for budget reviews.
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d. Budget Summary Narrative. This budget narrative accompanies the three Budget
Summary Tables and provides the rationale for the budget. The narrative should
include, for example, an overview of each Participating State Agency’ s budgetary
responsibilities and descriptions of each project that the State hasincluded in its
budget.

I1. Budgets for Each Participating State Agency. In this section, the State describes each
Participating State Agency’ s budgetary responsibilities.*® The State should replicate this
section for each Participating State Agency and for each Participating State Agency
complete the following:

a. Participating State Agency By Budget Category. Thisisthe budget for each
Participating State Agency by budget category for each year for which funding is
requested. (See Budget Tablell-1.)

b. Participating State Agency By Project. Thistable lists the Participating State
Agency’ s proposed budget for each project in which it isinvolved. (See Budget
Tablel1-2.)

c. Participating State Agency Budget Narrative. This budget narrative describes the
Participating State Agency’ s budget category line items and addresses how the
Participating State Agency’ s budget will support the implementation of each
project in which it isinvolved.

The State should replicate Budget Part |1 for each Participating State Agency as
follows:
e For Participating State Agency 1: Budget by Category, Budget by Project,
Narrative
e For Participating State Agency 2: Budget by Category, Budget by Project,
Narrative

% participating State Agency’s budgetary roles should be consistent with the scope of work outlined in the
Participating State Agency’s MOU or other binding agreement.
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BUDGET PART I: SUMMARY

BUDGET PART | -TABLES

October 17, 2011

Budget Table I-1: Budget Summary by Budget Category--The State must include the budget

totals for each budget category for each year of the grant. These lineitems are derived by
adding together the corresponding line items from each of the Participating Sate Agency Budget
Tables.

Budget Tablel-1: Budget Summary by Budget Category
(Evidencefor selection criterion (A)(4)(b))

Grant

Grant Year

Grant

Grant

Year 1 2 Year 3 Year 4 T?et)a'
Budget Categories a b C d
1. Personnel 1,748,601 1,936,892 1,779,660 1,665,920 7,131,073
2. Fringe Benefits 930,298 1,025,075 949,188 894,774 3,799,334
3. Travel 9,800 9,800 9,800 9,800 39,388
4. Equipment 123,200 22,100 0 0 145,300
5. Supplies 87,260 62,610 64,210 62,760 276,840
6. Contractual 1,232,033 1,086,175 1,217,765 1,187,285 4,723,258
7. Training Stipends 0 0 0 0 0
8. Other 37,360 28,500 7,800 5,700 79,360
o g’t&g"m Costs(add | 4168552 | 4,171,152 | 4028423 | 3826427 | 16,194,554
10. Indirect Costs* 376,306 401,411 373,420 326,884 1,478,020
11. Funds to be distributed
to localities, Early
Learning Intermediary
Organizations, 3,972,290 7,505,418 | 8,976,069 | 11,473,649 | 31,927,426
Parti cipating Programs and
other partners.
12. Funds set aside for
participation in grantee 100,000 100,000 100,000 100,000 400,000
technical assistance
13. Total Grant Funds
Requested (add lines 9-12) 8,617,148 | 12,177,981 | 13,477,912 | 15,726,959 | 50,000,000
14. Funds from other
sources used to support the | 27,469,328 | 25,661,119 | 25,596,219 | 25,535,715 | 104,262,681
State Plan
15. Total Budget (add 36,086,776 | 37,839,100 | 39,074,131 | 41,262,674 | 154,262,681

lines 13-14)
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Budget Tablel-1: Budget Summary by Budget Category
(Evidencefor selection criterion (A)(4)(b))
Grant Grant Year Grant Grant Total
Year 1 2 Year 3 Year 4 ©
a b C d

Columns (a) through (d): For each grant year for which funding is requested, show the total amount requested for each
applicable budget category.

Column (€): Show the total amount requested for all grant years.

Line 6: Show the amount of funds allocated through contracts with vendors for products to be acquired and/or professional
servicesto be provided. A State may apply itsindirect cost rate only against the first $25,000 of each contract included in line
6.

Line 10: If the State plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of

this Budget section. Note that indirect costs are not allocated to line 11.

Line 11: Show the amount of funds to be distributed to localities, Early Learning Intermediary Organizations, Participating
Programs, and other partners through MOUSs, interagency agreements, contracts, or other mechanisms authorized by State
procurement laws. States are not required to provide budgets for how the localities, Early Learning Intermediary
Organizations, Participating Programs, and other partners will use these funds. However, the Departments expect that, as part
of the administration and oversight of the grant, States will monitor and track all expenditures to ensure that locdlities, Early
Learning Intermediary Organizations, Participating Programs, and other partners spend these funds in accordance with the State
Plan.

Line 12: The State must set aside $400,000 from its grant funds for the purpose of participating in RTT—ELC grantee technical
assistance activities facilitated by ED or HHS. Thisis primarily to be used for travel and may be allocated to Participating State
Agencies evenly across the four years of the grant.

Line 13: Thisisthe total funding requested under this grant.

Line 14: Show total funding from other sources (including Federal, State, private, or local) being used to support the State Plan
and describe these funding sources in the budget narrative.
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October 17, 2011

Budget Table I-2: Budget Summary by Participating State Agency--The Sate must include the

budget totals for each Participating Sate Agency for each year of the grant. Theselineitems
should be consistent with the totals of each of the Participating Sate Agency Budgets provided

in Budget Tables I1-1.

Budget Tablel-2: Budget Summary by Participating State Agency
(Evidencefor selection criterion (A)(4)(b))

Participating State Agen

R.I. Department of
Education

6,196,599

5,126,947

4,984,257

5,138,209

21,446,012

R.l. Department of

Children, Y outh and
Families

709,875

716,210

723,920

731,190

2,881,195

R.I. Department of Human
Services

26,491,280

29,365,117

30,725,578

32,743,062

119,325,037

R.I. Department of Health

381,022

322,826

332,376

342,214

1,378,438

R.I. Executive Office of
Hedth and Human Services

2,308,000

2,308,000

2,308,000

2,308,000

9,232,000

Total Statewide Budget

36,086,776

37,839,100

39,074,131

41,262,674

154,262,681
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Budget Table I-3: Budget Summary by Project--The Sate must include the proposed budget
totals for each project for each year of the grant. These line items are the totals, for each
project, across all of the Participating Sate Agencies project budgets, as provided in Budget
Tables11-2.

Budget Tablel-3: Budget Summary by Project
(Evidencefor selection criterion (A)(4)(b))

Early Learning Standards
Devel opment

Grant
Year 1
a

378,321

Grant
Year 2
b

245,223

Grant
Year 3
c

249,560

Grant
Year 4
d

254,046

Total
e

1,127,150

Using the Early Learning
Standards

455,333

696,042

665,864

674,708

2,491,947

Comprehensive A ssessment
System Devel opment and
Implementation

1,020,292

1,043,902

1,053,452

1,063,290

4,180,936

Workforce Knowledge and
Competency Devel opment

64,019

93,666

48,666

11,973

218,324

Early Learning Data
Systems

3,400,487

1,812,877

1,221,104

887,329

7,321,798

Kindergarten Entry
Assessment Devel opment

144,243

181,079

170,007

173,446

668,777

DCY F Administration

709,875

716,210

723,920

731,190

2,881,195

Raceto thisTop ELC

Project Management

849,274

858,973

869,909

892,975

3,471,130

Program Quality
Improvement — Program
Assessments

979,366

1,253,435

1,217,805

1,222,292

4,672,899

Program Quality
Improvement — Focused TA

500,000

2,028,800

2,028,800

2,028,800

6,586,400

Program Quality
Improvement —
Revision/Realignment

90,000

100,000

300,000

300,000

790,000

Program Quality
Improvement — Program
Improvement Grants

464,625

1,239,000

1,858,000

2,168,250

5,729,875

Program Quality
Improvement — Quality
Incentives for Programs
Serving Low-Income
Families

22,664,415

23,330,393

24,112,544

25,814,874

95,922,226

Higher Education

1,106,500

1,159,500

1,474,500

1,959,500

5,700,000

Professional Devel opment

3,260,025

3,080,000

3,080,000

3,080,000

12,500,025

Total Statewide Budget

36,086,776

37,839,100

39,074,131

41,262,674

154,262,681
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BUDGET PART | -NARRATIVE

Describe, in the text box below, the overall structure of the Sate' s budget for implementing the
Sate Plan, including
e Alist of each Participating State Agency, together with a description of its budgetary and
project responsibilities;
e Alist of projects and a description of how these projects taken together will result in full
implementation of the State Plan;
e For each project:

0 Thedesignation of the selection criterion or competitive preference priority the
project addresses,

0 An explanation of how the project will be organized and managed in order to ensure
the implementation of the High-Quality Plans described in the selection criteria or
competitive preference priorities; and

¢ Anyinformation pertinent to understanding the proposed budget for each project.
Early Learning Reform Plan Budget
Rhode Island will use the Race to the Top Early Learning Challenge funds to implement each of
the high-quality plans detailed in each section of the State’ s application. Sixty-six (66) percent of
Race to the Top funds are alocated for activities which will directly impact early learning
programs and educators. These funds specifically support the program quality improvement
projects, professional development opportunities, and access to higher education opportunities
described in sections B(4), C(1), C(2), and D(2). Twenty-two (22) percent of grant funds will be
used to hire state staff to manage the components of the State Plan which are limited to the time
of the grant, including; build the early learning data system, E(2), developing the Early Learning
Standards and the accompanying revised and new professiona development opportunities
aligned with the (ELS), and training cohorts of trainers to implement the new trainings, C(1),
developing new professiona development opportunities supporting the use of a Comprehensive
Assessment System, including the development of a Kindergarten Entry Assessment, C(2) and
E(1), and managing the overall work of the grant, A(3). Nine (9) percent of grant funds will be
used to contract with individuals, primarily meeting facilitators and researchers, to support the
development work of the grant outlined in sections C(1), D(1) and E(1). Resources to support
the development work of the grant, including costs for meeting space and supplies, make up .7%

of requested funds, and equipment for the construction of the early learning data system accounts
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for .3% of requested funds. These funds will be allocated to the following State agenciesin
alignment with their responsibilities as outlined in each of the identified project plans:
e The Department of Education (RIDE)
0 Racetothe Top ELC Grant Management — A(3) - $2,455,789
0 Program Quality Improvement — Program Assessments — B(3) - $578,999
0 Program Quality Improvement — Revision/Realignment and Validation — B(5) -
$790,000
o Early Learning Standards Development — C(1) - $1,127,150
0 Using the Early Learning Standards — C(1) - $1,691,947
Comprehensive Assessment System Development and Implementation - C(2) -
$1,970,498
Workforce Knowledge and Competency Development — D(1) - $193,555
Higher Education —D(2) - $3,647,500
Kindergarten Entry Assessment — E(1) - $668,777
Early Learning Data Systems - E(2) - $4,619,117
e The Department of Human Services (DHS)
0 Racetothe Top ELC Grant Management — A(3) - $1,015,341
0 Program Quality Improvement — Program Assessments — B(3) - $3,893,900

o

o O O O

0 Program Quality Improvements — Focused Technical Assistance (TA) —B(4) -
$6,586,400

0 Program Quality Improvement — Program Improvement Grants — B(4) -
$5,729,875

0 Program Quality Improvement — Quality Incentives for Programs Serving Y oung
Children — B(4) — $10,722,226

o Workforce Knowledge and Competency Development — D(1) - $24,770

0 Higher Education — D(2) - $1,292,500

0 Professional Development — D(2) - $3,300,025
e The Department of Health (DOH)

o0 Comprehensive Assessment System Development and Implementation - C(2) and
E(2) - $1,378,438

e The Department of Children, Y outh, and Families (DCYF)
257



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

o DCYF Administration — B(3), E(2) and Competitive Priority 2 - $1,481,195
e Executive Office of Health and Human Services (EOHHS)
o0 Comprehensive Assessment System Development and Implementation - C(2) -
$832,000

Race to the Top Grant Management

The RI Department of Education has been designated as the Lead Agency for the Race to the
Top- Early Learning Challenge by the Governor. Assuch, it will administer and serve as fisca
agent for the grant, ensure that the high quality plans detailed in the grant are effectively
implemented, and ensure that the MOUSs executed between RIDE and each of the Participating
Agencies, including the scope of work for each MOU are carried out according to the timelines
set forth in the application. Within the Department of Human Services, the Office of Child Care
has been identified as the project lead for a number of activities outlined in Rhode Island’ s
Reform Plan. Through the Race to the Top Early Learning Challenge grant, both agencies will
hire and support staff to oversee the management and implementation of the projects described
below.

Program Quality Improvement — Program Assessment

As more early learning programs enter the revised tiered quality rating system (BrightStars
TQRIS), both the Department of Human Services and the Department of Education will expand
program assessment capacity and maintain the current pool of reliable classroom quality

assessors to facilitate address the influx of early learning programs entering BrightStars TQRIS.

DCYF Administration
The Department of Children, Y outh, and Families licenses child care programs in Rhode Island
and will use Raceto the Top Early Learning Challenge funds to change Family Child Care

Homes monitoring visits from bi-annual home inspections to annual home inspections.

Program Quality Improvement — Focused Technical Assistance
In order to improve the quality of early learning programs serving children with high needs, the

Department of Human Services will work to support programs in the CCDF child care subsidy
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program in their quality improvement efforts. A focused technical assistance system will be
implemented to help programs devel op and implement program improvement plans to support
their advancement within BrightStars TQRIS.

Program Quality Improvement —Program Improvement Grants

The Department of Human Services will support the implementation of program improvement
plans by offering small Program Improvement Grants to early learning programs, ranging from
$1,000 to $4,500 per site, to support incremental program quality improvements.

Program Quality Improvements - Quality Incentives for Programs Serving Low-Income
Families
The Department of Human Services will implement atiered quality incentive payment program

for child care providers serving families participating in the DHS Child Care Assistance
Program. Thetiered incentive paymentstied to BrightStars quality levels will provide financia

support for programs to improve and maintain quality.

Program Quality Improvement — Revision/Realignment and Validation

The RI Department of Education will use Race to the Top resources to contract with two national
experts to support the alignment and revisions to the State’'s existing TQRIS. These contractors
will demonstrate expertise in child care licensing regulations, state QRIS systems, and Pre-K
program standards. Additionally, a professional facilitator will be identified and hired to lead the
revision/realignment process. Finally, once the TQRIS standards have been revised and
implemented, RIDE will contract with a researcher to design a study to examine the validity of

the tiered quality levels asrelated to child outcomes.

Early Learning Standards Devel opment
The RI Department of Education will lead the State' s effort to develop a set of high-quality Early
Learning Standards for children ages birth to five. RIDE will hire 1 FTE to coordinate the Early
Learning Standards Development and to implement key activities promoting the use of the Early
Learning Standards (described next). Race to the Top funds will also be used to convene (costs
for space and meeting supplies) and manage (meeting facilitators) the Early Learning Advisory
groups, the Standards Development Teams, and the Stakeholder Feedback sessions. A national
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expert will be hired to support the development work with research and an assessment of the
alignment of existing resources. Finally, funds are allocated for the design, printing, and

distribution of Standards booklets, posters, and family resources.

Using the Early Learning Sandards

The RI Department of Education will lead the State' s effort to promote the use of the early
learning standards using a variety of activities. The FTE mentioned above will also assume
responsibility for revising existing professional development and family engagement resources
and ensuring the standards are incorporated into Workforce Knowledge and Competency
Frameworks and Program Standards, and will design and mange the Curriculum Review Process.
Two addition FTEs will be hired; one to develop new professional development and family
engagement resources based on the new infant toddler standards, and one to coordinate the
increased number of professiona development and family engagement opportunities supported
by the RTT funds. Finaly, the fundswill also be used to support the increased capacity of the
State to provide Early Learning Standards training via Train the Trainer opportunities and

increased access to Early Learning Standards professional development opportunities.

Comprehensive Assessment Systems

The State’ s efforts to support the use of Comprehensive Assessment Systems will be managed by
the Departments of Education and Health, and the Executive Office of Health and Human
Services. The fundswill be used to:

e hireand support staff who will also support the State’ s Plan to devel op/identify and

implement a Kindergarten Entry Assessment (described below).

e develop or identify and implement professional development experiences to support the
devel opment of the Workforce Knowledge and Competencies in child assessment for
teachers and administrators and to use the Teaching Strategies GOLD assessment system
reliably

e develop and implement Train the Trainer supports to expand the capacity of professional

development providers to support the workforce in thisimportant area.
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e support primary care providers to implement systems of standardized developmental

screening for children birth to age 3

e increase developmental screening of 3-5 year olds through the devel opment of a public
awareness campaign and the regional training of screenersto conduct screenings

appropriate for English learners

e fund community-based efforts that engage primary health care providers with familiesin
evidence-based interventions

e ensure data collection, entry, and analysis of devel opmental screening data

e identify and train a pool of assessors to achieve reliability on standardized classroom

quality assessments.

e identify and invest in technological supports to facilitate seamless, effective child

assessment data entry that alows teachers to collect and enter child observation data the

e implementation of the Teaching Strategies GOLD (TSG) assessment system in all Early
Intervention Programs statewide without redundancy of effort and to incentivize the use
of Teaching Strategies GOLD

Wor kfor ce Knowledge and Competency Devel opment

The Department of Education will lead the State' s effort to develop the Workforce Knowledge
and Competency (WKC) Frameworks for special educators, administrators/education
coordinators, and higher education/professional development providers. The Department of
Human Services will develop the WK C framework for family child care providers. Raceto the
Top funds will be used to contract with researchers and meeting facilitators during the

development and to support the final document design and publication.

Higher Education

The Department of Education will contract out RTT funds to support the expansion of the
T.E.A.C.H. scholarship program. The Department of Human Services will expand The Early
Childhood Education & Training Certificate program at CCRI, a cohort model that utilizes peer
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networks, coaching, and mentoring combined with academic coursework, to serve a cohort of 70
additional students. In addition to these expansions, DHS will ensure that the Associate' s degree
program in Early Childhood Education at the Community College of Rhode Island seeks
NAEY C accreditation.

Professional Development
The Department of Human Services will use Race to the Top funds to contract with a researcher

to perform a high-quality workforce study within the first year of the grant. DHS will design a
structured Professional Development Approval Process for community-based professional
development in order to identify those offerings that are aligned with Workforce Knowledge and
Competencies Frameworks and will review existing professional development opportunities.

DHS will then expand access to aligned, high-quality professional-devel opment opportunities.

Kindergarten Entry Assessment

The RI Department of Education will lead the State’s effort to develop a common, State-wide
Kindergarten Assessment. Thiswork will be managed by the FTE who will also support the
State’ s Comprehensive Assessment Plan. Race to the Top funds will also be used to convene
(costs for space and meeting supplies) and manage (meeting facilitators) the Kindergarten
Assessment Planning Team and the Stakeholder Input sessions. A national expert will be hired
to support the devel opment work with research and an assessment of the alignment of existing
resources. Funds are also allocated for the development of policies and procedures for
administration of the assessment and the appropriate use of assessment data. Finally, RTT funds
will be used trainer trainers and technical assistance providers to support the implementation of

the kindergarten assessment in the core cities.

Early Learning Data System Devel opment

The RI Department of Education will implement the State’ s Plan to develop an Early Learning
Data System which links with the Department of Health public health data system. The
development of the Data system will be supported by four FTEs over the course of the grant.
RTT funds will also be used to purchase equipment, software, and licenses, necessary to

complete the work. Funds have also been alocated to support state-wide training on the use of
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the new data system once developed and to incentivize participation in training and use of the

data system.

1) Personnd - $7,131,073

The following Participating State Agencies will hire staff #FTE Base Salary
to support RTT projects.
Department of Education -
10-100% | S50
Department of Human Services 2-100% $40,000-
1-50% $60,000
Department of Health 2 - 100% $56,508-
$60, 862
2-50% $28,254
Department of Children, Youth and Families 3
oo | S
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$1,748,601 $1,936,892 $1,779,660 $1,665,920 $7,131,073

2) Fringe Benefits - $3,799,334

Includes health, vision, dental, social security, assessed fringe benefits costs, retirement, and
retirement health, calculated at the fringe rate for each state agency.

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$930,298 $1,025,075 $949,188 $894,774 $3,799,334

3) Travel —$39,388

Thisis $0.51 per mile for in-state travel during the grant. Information pertaining to anticipated
milesis available in each Participating State Agency Budget Narrative.

4) Equipment —$145,300

e RIDE: $128,300
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e DCYF: $7,500
e DHS: $9,500

Details available in each Participating State Agency Budget Narrative

5) Supplies- $276,840
e RIDE: $209,240
o DCYF: $18,000
 DHS: $20,600
e DOH: $29,000

Details available in each Participating State Agency Budget Narrative

6) Contractual - $4,723,258

RIDE: $3,579,890

DHS: $264,920

DOH: $46,448

EOHHS: $832,000

Details available in each Participating State Agency Budget Narrative

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$1,232,033 $1,086,175 $1,217,765 $1,187,285 $4,723,258

7) Training Stipends—No Request

8) Other $79,360

e RIDE: $78,760

e DHS: $600
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Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$37,360 $28,500 $7,800 $5,700 $79,360
9) Total Direct Costs- $16,194,554
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$4,168,552 $4,171,152 $4,028,423 $3,826,427 $16,194,554
10) Indirect Costs - $1,478,020
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$376,306 $401,411 $373,420 $326,884 $1,478,020

Rhode Island’ s official negotiated cost rate of 13%.

11) Fundsdistributed to localities, Early L earning Inter mediary Organizations,

Participating Programs, or other partnersthrough MOUs, interagency agreements,

contracts, or other mechanisms authorized by State procurement laws—$31,927,426

e RIDE: $3,847,500

e DHS: $28,079,926

Details available in each Participating State Agency Budget Narrative

12) Funds set aside for participation in granteetechnical assistance— $400,000

13) Total Funds Requested - $50,000,000

265



Race to the Top-Early Learning Challenge Application — Rhode Island

October 17, 2011

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$8,617,148 $12,177,981 $13,477,912 $15,726,959 $50,000,000
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BUDGET PART Il: PARTICIPATING STATE AGENCY
The State must complete Budget Table I1-1, Budget Table I1-2, and a narrative for each
Participating State Agency with budgetary responsibilities. Therefore, the Sate should replicate
the Budget Part 11 tables and narrative for each Participating Sate Agency, and include themin
this section as follows:

e Participating Sate Agency 1. Budget Table I1-1, Budget Table I1-2, narrative.

e Participating Sate Agency 2: Budget Table I1-1, Budget Table I1-2, narrative.

BUDGET PART || -TABLES

Budget Table I1-1: Participating State Agency Budget By Budget Category--The Sate must
include the Participating State Agency’ s budget totals for each budget category for each year of
the grant.

BUDGET PART Il - NARRATIVE

Describe, in the text box below, the Participating Sate Agency’ s budget, including--

e How the Participating Sate Agency plansto organize its operationsin order to manage
the RTT-ELC funds and accomplish the work set forth in the MOU or other binding
agreement and scope of work;

e For each project in which the Participating Sate Agency is involved, and consistent with
the MOU or other binding agreement and scope of work:

0 An explanation of the Participating State Agency’ sroles and responsibilities
0 An explanation of how the proposed project annual budget was derived

e A detailed explanation of each budget category lineitem, including the information

below.

1) Personnel
Provide:
e Thetitleand role of each position to be compensated under this grant.
e Thesalary for each position.
e Theamount of time, such as hours or percentage of time, to be expended by each
position.
e Any additional basisfor cost estimates or computations.

Explain:
e Theimportance of each position to the success of specific. If curriculum vitae, an
organizational chart, or other supporting information will be helpful to reviewers,
attach in the Appendix and describe its location.

2) Fringe Benefits
Provide:
e Thefringe benefit percentages for all personnel.
e Thebasisfor cost estimates or computations.

3) Travd
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Provide:
e An estimate of the number of trips.
e An estimate of transportation and/or subsistence costs for each trip.
e Any additional basisfor cost estimates or computations.

Explain:
e The purpose of the travel, how it relates to project goals, and how it will
contribute to project success.

4) Equipment
Provide:
The type of equipment to be purchased.
The estimated unit cost for each item to be purchased.
The definition of equipment used by the State.
Any additional basisfor cost estimates or computations.

Explain:
e Thejustification of the need for the items of equipment to be purchased.

5) Supplies
Provide:
e An estimate of materials and supplies needed, by nature of expense or general
category (e.g., instructional materials, office supplies).
e Thebasisfor cost estimates or computations.

6) Contractual
Provide:
e The products to be acquired and/or the professional services to be provided.
e Theestimated cost per expected procurement.
e For professional services contracts, the amounts of time to be devoted to the
project, including the costs to be charged to this proposed grant award.
e A brief statement that the State has followed the procedures for procurement
under 34 CFR Parts 74.40 - 74.48 and Part 80.36.

e Any additional basisfor cost estimates or computations.

Explain:
e The purpose and relation to the State Plan or specific project.

Note: Because grantees must use appropriate procurement procedures to select
contractors, applicants should not include information in their grant applications about
specific contractors that may be used to provide services or goods for the proposed
project if agrant is awarded.

7) Training Stipends
Note:
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e Thetraining stipend line item only pertains to costs associated with long-term
training programs and college or university coursework that resultsin a credentia
or degree, not workshops or short-term training supported by this program.

e Sdary stipends paid to teachers and other early learning personnel for
participating in short-term professional development should be reported in
Personnel (line 1).

Provide:
e Descriptions of training stipends to be provided, consistent with the “note” above.
e The cost estimates and basis for these estimates.

Explain:
e The purpose of the training.

8) Other
Provide:
e Other items by major type or category.
e The cost per item (printing = $500, postage = $750).
e Any additional basisfor cost estimates or computations.

Explain:
e The purpose of the expenditures.

9) Total Direct Costs
Provide:
e Thesum of expenditures, across all budget categoriesin lines 1-8, for each year
of the budget.

10) Indirect Costs
Provide:
e Identify and apply the indirect cost rate. (See the section that follows, Budget:
Indirect Cost Information.)

11) Fundsdistributed to localities, Early L earning I ntermediary Organizations,
Participating Programs, or other partnersthrough MOUs, interagency agreements,
contracts, or other mechanisms authorized by State procurement laws.

Provide:

e The specific activities to be done by localities, Early Learning Intermediary
Organizations, Participating Programs, or other partners.

e Theestimated cost of each activity.

e The approximate number of localities, Early Learning Intermediary
Organizations, Participating Programs, or other partners involved in each activity.

e Thetotal cost of each activity (across al localities, Early Learning Intermediary
Organizations, Participating Programs and other partners).

e Any additional basisfor cost estimates or computations.
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Explain:
e The purpose of each activity and its relation to the State Plan or specific project.

Note: States are not required to provide budgets for how the localities, Early Learning
Intermediary Organizations, Participating Programs, and other partners will use these
funds. However, the Departments expects that, as part of the administration and
oversight of the grant, States will monitor and track all expenditures to ensure that
localities, Early Learning Intermediary Organizations, Participating Programs, and other
partners spend these funds in accordance with the State Plan.

12) Funds set aside for participation in grantee technical assistance
Provide:
e Theamount per year set aside for this Participating State Agency.

Note: The State must set aside $400,000 from its Total Grant Funds Requested for the
purpose of participating in RTT—ELC grantee technical assistance activities facilitated by
ED or HHS. Thisis primarily to be used for travel and may be allocated to Participating
State Agencies evenly across the four years of the grant.

13) Total Funds Requested
Provide:
e The sum of expendituresin lines 9-12, for each year of the budget.

13) Other Funds Allocated to the State Plan
Provide:
e A description of the sources of other funds the State is using to support the
projects in the State Plan.
e A description of how the quality set-asidesin CCDF will be used for activities
and services described in the State Plan, if applicable.
e Any financial contributions being made by private entities such as foundations.

Explain:
e Each funding source, the activities being funded and their relation to the State
Plan or specific project, and any requirements placed on the use of funds or
timing of the activity.

14) Total Budget

Provide:
e Thesum of expendituresin lines 13 and 14, for each year of the budget
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Budget Tablell-1: Participating State Agency

(Evidencefor selection criterion (A)(4)(b))
R.I. Department of Education

Budget Categories
1. Personnel

1,268,800

1,441,964

1,273,043

October 17, 2011

1,147,325

5,131,132

2. Fringe Benefits

624,884

710,167

626,955

565,039

2,527,045

3. Travel

2,500

2,500

2,500

2,688

10,188

4. Equipment

106,200

22,100

0

0

128,300

5. Supplies

47,710

53,260

54,860

53,410

209,240

6. Contractual

742,320

868,290

999,880

969,400

3,579,890

7. Training Stipends

0

0

0

0

0

8. Other

36,760

28,500

7,800

5,700

78,760

9. Total Direct Costs (add lines 1-
8)

2,829,174

3,126,781

2,965,038

2,743,562

11,664,555

10. Indirect Costs*

260,297

294,047

263,000

213,932

1,031,276

11. Fundsto be distributed to
localities, Early Learning
Intermediary Organizations,
Participating Programs and other
partners.

477,500

885,000

1,000,000

1,485,000

3,847,500

12. Funds set aside for
participation in grantee technical
assistance

100,000

100,000

100,000

100,000

400,000

13. Total Grant Funds
Requested (add lines 9-12)

3,666,971

4,405,828

4,328,038

4,542,494

16,943,331

14. Funds from other sources used
to support the State Plan

2,529,628

721,119

656,219

595,715

4,502,681

15. Total Budget (add lines 13-
14)

6,196,599

5,126,947

4,984,257

5,138,209

21,446,012

Columns (a) through (d): For each grant year for which funding is requested, show the total amount requested for each

applicable budget category.

Column (€): Show the total amount requested for all grant years.
Line 6: Show the amount of funds allocated through contracts with vendors for products to be acquired and/or professional
services to be provided. A State may apply itsindirect cost rate only against the first $25,000 of each contract included inline 6.
Line 10: If the State plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of
this Budget section. Note that indirect costs are not allocated to line 11.
Line 11: Show the amount of funds to be distributed to localities, Early Learning Intermediary Organizations, Participating
Programs, and other partners through MOUSs, interagency agreements, contracts, or other mechanisms authorized by State
procurement laws. States are not required to provide budgets for how the localities, Early Learning Intermediary Organizations,
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Budget Tablell-1: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Department of Education

Grant Grant Grant Grant Total
Year 1 Year 2 Year 3 Year 4 ©
a b C d

Participating Programs, and other partners will use these funds. However, the Departments expect that, as part of the
administration and oversight of the grant, States will monitor and track all expenditures to ensure that localities, Early Learning
Intermediary Organizations, Participating Programs, and other partners spend these funds in accordance with the State Plan.
Line 12: The Participating State Agency’s allocation of the $400,000 the State must set aside from its Total Grant Funds
Reguested for the purpose of participating in RTT-ELC grantee technical assistance activities facilitated by ED or HHS. Thisis
primarily to be used for travel and may be allocated evenly across the four years of the grant.

Line 13: Thisisthetotal funding requested under this grant.

Line 14: Show total funding from other sources (including Federal, State, private, or local) being used to support the State Plan
and describe these funding sources in the budget narrative.
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Budget Table 11-2: Participating State Agency Budget By Project--The Sate must include the

Participating State Agency’ s proposed budget totals for each project for each year of the grant.
Budget Tablell-2: Participating State Agency

(Evidencefor selection criterion (A)(4)(b))

R.I. Department of Education

Early Learning Standards Devel opment

378,321

245,223

249,560

254,046

1,127,150

Using the Early Learning Standards

455,333

696,042

665,864

674,708

2,491,947

Comprehensive Assessment System
Development and I mplementation

431,270

513,076

513,076

513,076

1,970,498

Workforce Knowledge and Competency
Devel opment

39,250

93,666

48,666

11,973

193,555

Early Learning Data Systems

3,400,487

1,812,877

1,221,104

887,329

7,321,798

Kindergarten Entry Assessment
Devel opment

144,243

181,079

170,007

173,446

668,777

DCYF Administration

0

0

0

0

0

Race to this Top ELC Project
Management

610,273

616,400

2,455,789

Program Quality Improvement —
Program Assessments

189,710

199,580

778,999

Program Quality Improvement —
Focused TA

0

0

0

0

Program Quality Improvement —
Revision/Realignment

100,000

300,000

300,000

790,000

Program Quality Improvement —
Program Improvement Grants

0

0

0

0

Program Quality Improvement —
Quality Incentives for Programs Serving
Low-Income Families

Higher Education

477,500

685,000

1,000,000

1,485,000

3,647,500

Professional Devel opment

0

0

0

0

0

Total Budget

6,196,599

5,126,947

Rhode | land Department of Education Budget Narrative

4,984,257

5,138,209

21,446,012

The Rhode Island Department of Education (RIDE) will use Race to the Top Early Learning

Challenge funds to implement a variety of key activities proposed and detailed in the following

project areas of the State’ s application:
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e Racetothe Top Grant Management — A(3)

e Program Quality Improvement — Program Assessments — B(3)

e Program Quality Improvement — Revision/Realignment and Validation — B(5)
e Early Learning Standards Development — C(1)

e Using the Early Learning Standards — C(1)

e Comprehensive Assessment System Development and Implementation - C(2)
e Workforce Knowledge and Competency Development — D(1)

e Higher Education — D(2)

e Kindergarten Entry Assessment — E(1)

e Early Learning Data Systems - E(2)

Raceto the Top Grant Management

The RI Department of Education has been designated as the Lead Agency for the Race to the
Top- Early Learning Challenge by the Governor. Assuch, it will administer and serve as fisca
agent for the grant, ensure that the high quality plans detailed in the grant are effectively
implemented, and ensure that the MOUSs executed between RIDE and each of the Participating
Agencies, including the scope of work for each MOU are carried out according to the timelines
set forth in the application. To accomplish this work effectively, RIDE will hire four FTES
during the grant period; one grant coordinator, two grant officers, and one administrative support
staff. RIDE’s experience managing the work of it existing Race to the Top award provided the
rationale for the level of support requested.

Program Quality | mprovement-Program Assessment

The RI Department of Education will participate in the revision and realignment of the State's
existing Tiered Quality Rating and Improvement System. One FTE will be hired to participatein
this process and to manage the resulting work as it relates to the Comprehensive Early Childhood
Education Program Standards, including revisions to the standards and approval process,
redesigning approva documents, and establishing coordinated approval protocols. This person

will aso conduct approval application reviews which are expected to increase in number over the
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course of the grant as more programs receive the resources they need to improve and more are
required to participate in the TQRIS.

Program Quality mprovement — Revision/Realignment and Validation

The RI Department of Education will use Race to the Top resources to contract with two national
experts to support the alignment and revisions to the State’' s existing TQRIS. These contractors
will demonstrate expertise in child care licensing regulations, state QRIS systems, and Pre-K
program standards. The cost for these expertsis based on the State’ s past experience using
national expertsto design its current QRIS. Additionally, a professional facilitator will be
identified and hired to lead the revision/realignment process. Finally, once the TQRIS standards
have been revised and implemented, RIDE will contract with aresearcher to design a study to
examine the validity of thetiered quality levels as related to child outcomes.

Early L earning Standards Development

The RI Department of Education will lead the State' s effort to develop a set of high-quality Early
Learning Standards for children ages birth to five. RIDE will hire 1 FTE to coordinate the Early
Learning Standards Development and to implement key activities promoting the use of the Early
Learning Standards (described next). Race to the Top funds will also be used to convene (costs
for space and meeting supplies) and manage (meeting facilitators) the Early Learning Advisory
groups, the Standards Development Teams, and the Stakeholder Feedback sessions. A national
expert will be hired to support the development work with research and an assessment of the
alignment of existing resources. Finally, funds are allocated for the design, printing, and
distribution of Standards booklets, posters, and family resources. The costs for each of these
expenses is derived based on like efforts - particularly the recent development of RI Core

Competencies for Teachers and Teacher Assistants.

Using the Early L earning Standards

The RI Department of Education will lead the State' s effort to promote the use of the early
learning standards using a variety of activities. The FTE mentioned above will also assume
responsibility for revising existing professional development and family engagement resources

and ensuring the standards are incorporated into Workforce Knowledge and Competency
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Frameworks and Program Standards, and will design and mange the Curriculum Review Process.
Two addition FTEs will be hired; one to develop new professional development and family
engagement resources based on the new infant toddler standards, and one to coordinate the
increased number of professiona development and family engagement opportunities supported
by the RTT funds. Finally, the fundswill also be used to support the increased capacity of the
State to provide Early Learning Standards training via Train the Trainer opportunities and

increased access to Early Learning Standards professional devel opment opportunities.

Comprehensive Assessment Systems

The RI Department of Education’s efforts to implement the State’ s Plan to support the use of
Comprehensive Assessment Systems will be managed by one FTE who will also support the
State’ s Plan to devel op/identify and implement a Kindergarten Entry Assessment (described
below). This person will develop or identify professional development experiences to support
the development of the Workforce Knowledge and Competencies in child assessment for
teachers and administrators and to use the Teaching Strategies GOLD assessment system
relaibly. This person will also develop Train the Trainer supports to expand the capacity of
professional development providers to support the workforce in thisimportant area. The Race to
the Top funds will support these Train the Trainer sessions and will also support the
implementation of the assessment trainings statewide by these training consultants. The RTT
funds will also be used to increase developmental screening of 3-5 year olds through the
development of a public awareness campaign and the regional training of screenersto conduct
screenings appropriate for English learners. Additionally, funds will be used to identify and train
apool of assessors to achieve reliability on standardized classroom quality assessments. The cost
for these trainings is based on the State’ s current efforts to support the use of assessment and the
estimated cost to enhance and expand those efforts. Finally, funds will be used to identify and
invest in technological supports to facilitate seamless, effective child assessment data entry that
allows teachersto collect and enter child observation data without redundancy of effort and to
incentivize the use of Teaching Strategies GOLD.

Workforce Knowledge and Competency Development

The RI Department of Education will lead the State’s effort to develop the Workforce
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Knowledge and Competency (WK C) Frameworks for special educators,
administrators/education coordinators, and higher education/professiona development providers.
Race to the Top funds will also be used to convene (costs for space and meeting supplies) and
manage (meeting facilitators) the Workforce Knowledge and Competency devel opment groups
and the Stakeholder Feedback sessions. A national expert will be hired to review the alignment
of higher education curriculawith the final WKC Framework for Teachers and Teacher
Assistants. RTT funds will support two Summits (space and facilitation costs) to engage higher
education in the alignment of their curricula. Finally, funds are alocated for the design, printing,
and distribution of the WK C Frameworks. The cost for each of these expensesis based on the

recent development of RI Core Competencies for Teachers and Teacher Assistants.

Higher Education

The RI Department of Education will contract out RTT funds to support the expansion of the
T.E.A.C.H. scholarship program as follows:
Y ear One:

0 Bacheor's Degree Program- 30 students
0 Associates Degree Program- 30 students
Y ear Two:

0 Bacheor's Degree Program 40 students

0 Associates Degree Program- 50 students
Year Three:

o Bachelor's Degree Program- 50 students
0 Associates Degree Program- 75 students
Y ear Four

o0 Bachelor's Degree Program- 75 students
0 Associates Degree Program- 110 students

Kindergarten Entry Assessment
The RI Department of Education will lead the State’ s effort to develop a common, State-wide
Kindergarten Assessment. Thiswork will be managed by the FTE described earlier who will also

support the State’ s Comprehensive Assessment Plan. Race to the Top funds will also be used to
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convene (costs for space and meeting supplies) and manage (meeting facilitators) the
Kindergarten Assessment Planning Team and the Stakeholder Input sessions. A national expert
will be hired to support the devel opment work with research and an assessment of the alignment
of existing resources. Funds are also alocated for the development of policies and procedures
for administration of the assessment and the appropriate use of assessment data. Finally, RTT
funds will be used trainer trainers and technical assistance providers to support the

implementation of the kindergarten assessment in the core cities.

Early Learning Data System Development
The RI Department of Education will implement the State’ s Plan to develop an Early Learning
Data System which links with the Department of Health public health data system. The
development of the Data system will be supported by four FTEs over the course of the grant.
RTT funds will aso be used to purchase equipment, software, and licenses, necessary to
complete the work. Funds have also been alocated to support state-wide training on the use of
the new data system once developed and to incentivize participation in training and use of the
data system.

1) Personnd - $5,131,132
The following position(s) will be created to support % FTE Base Salary
RIDE'sRTT projects.

Early L earning Standards Coordinator The Early

Learning Standards Coordinator will be hired to manage
the development of the new early learning standards,
manage the design and printing of documents, develop new
Fun Family Activity Cards, incorporate Standards into
existing program standards and WK C, develop and manage 100% $83,600
curriculum review process 3-5, ensure alignment with
TSG, revise existing professional development
opportunities, manage Train the Trainer sessions, and

revise existing Fun Family Activity Parent Training

opportunities.
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Early L earning Standards I nfant Toddler Specialist
The Early Learning Standards Infant Toddler Specialist

will be hired to develop new infant toddlers professional
development and technical assistance opportunities,

devel op and manage curriculum review process B-3,
ensure alignment with TS GOLD B-3, revise and expand
the existing Train the Trainer process to include the
certification of trainers for infant and toddler professional
devel opment opportunities, pilot new infant and toddler 100% $83,600
professional development opportunities and make final
revisions, train cohorts of trainers to support trainings for
infant toddler teachers, develop new Fun Family Activity
Parent Training opportunities for parents of infants and
toddlers, and revise and expand the existing Fun Family
Activities Train the Trainer process to train infant/toddl er
facilitators.

Early L earning Standar ds Professional Development
Specialist The Early Learning Standards Professional
Development will be hired to train cohorts of trainersto 100% $83,600

support trainings for preschool teachers and manage the
expanded numbers of RIELS training opportunities
Early Childhood Assessment Specialist The Early
Childhood Assessment Specialist will be hired to

develop/identify professional development experiencesto

support the development of the Workforce Knowledge and
Competencies in child assessment for teachers and 100% $83,600
administrators and to use the Teaching Strategies GOLD
assessment system reliably, develop Train the Trainer
supports to expand the capacity of professional

development providers to support the workforce in this
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important area, develop contracts and manage the funds
allocated to providing professional development in
assessment, Child Outreach Screening, and classroom
quality assessments, and lead the state’ s development of a

Kindergarten Entry Assessment.

Comprehensive Early Childhood Education Program
Approval Specialist The Approval Specialist will

participate in the revision and realignment of the State’s
existing Tiered Quality Rating and Improvement System,
to manage the resulting work asit relates to the
Comprehensive Early Childhood Education Program
Standards, including revisions to the standards and
approval process, redesigning approval documents, and 100% $83,600
establishing coordinated approval protocols, and conduct
approval application reviews which are expected to
increase in number over the course of the grant as more
programs receive the resources they need to improve and

more are required to participate in the TQRIS.

Early L earning Challenge Grant Coordinator The Early

Learning Challenge Grant Coordinator will be hired
specifically to lead the overall facilitation and
implementation of the Race to the Top plans. This position
_ . . _ 100% $83,600
will work with RIDE staff to facilitate the completion of
grant activities and will provide support to RIDE’s Office
of Human Resources to recruit and hire up to required

FTEs.

Early L earning Challenge Grant Officer
Administration, review, and coordination of federal funds 100% $83,600

and for associated duties pertaining to the management of
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education funds in accordance with accounting and grants
management principles and Federal and State rules and
regulations.

Early L earning Challenge Grant Officer

Administration, review, and coordination of federal funds
and for associated duties pertaining to the management of
_ _ _ _ 100% $83,600
education funds in accordance with accounting and grants
management principles and Federal and State rules and

regulations.

Business Analyst The Business Analysts are responsible

for gather the business requirements for all software
development projects. This includes collecting functional
requirements from subject-matter experts, defining data
elements required to meet these needs, devel oping
workflow and process flow maps for software use, and
possibly devel oping technical specificationsin partnership 100% $100,000
with applications developers. Thisis an essentia rolein
our application development that ensures new software is
able to meet the all of the functional needs of all
stakeholders/users. The influx of new data collections and
analyses will required detailed documentation of reporting
and analyses needs for the Early Childhood Data priorities

Applications Developer The Applications Developer will

be responsible for expanding RIDE'’s current data
collection systems to include the unique needs of the Early
Childhood data. This includes expanding our automate data
o _ o _ 100% $100,000
transfer tool which is used with K-12 districtsto receive
datain disparate formats on aregular schedule, developing
automated data validations for quality control, writing an

interface for datareview and editing, and writing the
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software to dynamically present datato stakeholdersin
useful reports.

Database Administrator The Database Administrator is

an essentia role for building the physical and logical data
model, loading the data, tuning the database parameters,
and maintai ning smooth operations of the expanded
database systems required for data collection and analyses.

100%

$100,000

Collections Manager Collections Managers play an

essentially day-to-day role in maintaining the timeliness of
data and supporting the collections process. They are
responsible for providing technical support for the
collection software to the Early Childhood Learning
Centers and Programs, managing the collection schedule,
and are thefirst Jine of defense in our fight for high-
quality data.

100%

$100,000

Early L earning Challenge Administrative Support The

Early Learning Challenge Administrative Support assistant
will provide administrative support to RIDE staff leading

Early Learning Challenge projects.

100%

$83,600

Project Year 1
(2012-2013)

Project Year 2
(2013-2014)

Project Year 3
(2014-2015)

Project Year 4
(2015-2016)

Total Cost

$1,268,800

$1,411,964

$1,273,043

$1,147,325

$5,131,132

The 3% increase represents an annual cost of living adjustment that is consistent with the budget

planning values that are distributed by the State Budget Office. These cost of living adjustments

are aligned to state employee collective bargaining agreements.

2) Fringe Benefits - $2,527,045
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Includes health, vision, dental, social security, assessed fringe benefits costs, retirement, and
retirement health, calculated at 49.25% of salary for each program staff.

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$624,884 $710,167 $626,955 $565,039 $2,527,045

3) Travel —$10,880

Thisis $0.51 per mile for approximately 5,333 miles of driving during each year.

4) Equipment —$128,300

Standard equipment cost for a RIDE employeeis $2,500 in year one of employment to cover a
computer, phone and a share of printer/fax/scanner. This budget reflects the one-time cost of
$22,500 for 9FTEs.

Using the Early Learning Sandards - $9,200 in equipment to support increased and enhanced
trainings, i.e. video cameras (1600 x 2) and LCDs (1,200 x 5)

Early Learning Data System Equipment-- $2,900 per FTE for computer, monitor, software
licenses, desk, and phones, and other equipment. Additionally, technology infrastructure would
require four servers-- atest server, astaging server, a production server, and areporting server at
atotal cost of $50,000. For participation in RIDE's storage array, there is a $10,000 cost.
Software licenses are estimated at $25,000. The total one-time infrastructure costs are estimated
at $85,000.

5) Supplies- $209, 240
Standard supplies cost for a RIDE employee is $1,500 per year to cover office supplies (paper,
toner, postage, printing, etc.). This budget reflects the four year cost of $78,000 for 13 FTEs.

Standard supply cost for one training for 25 people is estimated at $50 per session and $850 for
10 session trainings. The supplies for the 6 session Fun Family Activity Parent Training is $530.

Thisincludes costs for copied meeting or training materials and folder or binders.
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Early Learning Standards Development — C(1)

e Meeting Costs — supplies $50 per meeting x 116 = $5,800.00
Using the Early Learning Standards — C(1)

e Meeting Costs — supplies $50 per meeting x 80 = $4,000.00

e Training materials for 10 session training - $850 x 97 = $82,450.00

e 6 session FFA Parent Training - $530 x 48 = $25,440.00
Comprehensive Assessment System Development and Implementation - C(2)

e Meeting Costs — supplies $50 per meeting x 180 = $9,000.00
Workforce Knowledge and Competency Development — D(1)

e Meeting Costs — supplies $50 per meeting x 56 = $2,800.00

Kindergarten Entry Assessment — E(1)
e Meeting Costs — supplies $50 per meeting x 35 = $1,750.00

6) Contractual - $3,579,890

Program Quality Improvement — Revision/Realignment and Validation — B(5)
e Expert Consultant - BrightStars QRIS & RIDE Alignment $30,000
e Expert Consultant - Licensing $30,000
e Consultant - Facilitator $30,000
e Validation study involving approximately 100 classrooms - $700,000
Early Learning Standards Development — C(1)
e Meeting Facilitators $100/hr x 714 = $71,400.00
e Researcher $150/hr x 100 hours = $15,000.00
e Meeting Recorders — $80/hr x 39 = $3,120.00
e Booklet Designers - $150/hr x 48hrs = $7,200.00
e Spanish Tranglation booklets/poster —$1,550.00
e Spanish Tranglation parent brochure-$400.00
Using the Early Learning Standards — C(1)
e Meeting Facilitators $100/hr x 72 = $7,200.00

e Trainers- $80/hr x 6,003= $480,240.00
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e Design FFA cards English - $150 x 50 = $7,500.00
e Spanish Trandation —$95 x 50 = $4,750.00

Comprehensive Assessment System Development and Implementation - C(2)
e Trainers- $80/hr x 3,300= $264,000.00

Developmental Screening Public Awareness Campaign - $25,000.00
e CLASS training - 3,000 per yr for 8-10 people x 4 years = $12,000.00
e PRISM training— 5,000 per yr for 8-10 people x 4years = $20,000.00
e CASEBA training— 5,000 per yr for 8-10 people x 4years = $20,000.00
e Evidence-based interventionsin primary care -Y ear 1 = $258,000.00
e Evidence-based interventionsin primary care Y ear 2-4 $314,000 x 3 = $942,000
e Technology contract to incentivize use of TS GOLD — $100,000 x 4 = $400,000
Workforce Knowledge and Competency Development — D(1)
e Booklet Designers - $150/hr x 135hrs = $20,250.00
e Meeting Facilitators- $100/hr x 840 = $84,000.00
e Researchers $150/hr x 400 hours = $60,000.00
e Meeting Recorders — $80/hr x 117= $9,360.00
Kindergarten Entry Assessment — E(1)
e Meeting Facilitators $100/hr x 156 = $15,600.00
e Researcher $150/hr x 100 hours = $15,000.00
e Meeting Recorder — $80/hr x 39= $3,120.00
e Trainer- $80/hr x 383= $30,640.00
Early Learning Data Systems - E(2)
e Trainer- $80/hr x 157= $12,560.00

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$742,320 $868,290 $999,880 $969,400 $3,579,890

7) Training Stipends—No Request
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8) Other $78,760
Early Learning Standards Development — C(1)

e Meeting Costs- space $100 per meeting x 12 = $1,200.00
Print 3000 English booklets- $10,230.00

e Print 2000 Spanish booklets- $6,820.00

e Print 3000 English posters -$4,800.00

e Print 2000 Spanish posters-$3,200.00

e Print 2000 English parent brochures-$1080.00

e Print 2000 Spanish parent brochures-$1080.00
Using the Early Learning Standards — C(1)

e Meeting Costs- space $100 per meeting x 74= 7,400.00

e Print 2,000 English FFA cards— $10,000.00

e Print 2,000 Spanish FFA cards— $10,000.00
Comprehensive Assessment System Development and Implementation - C(2)

e Meeting Costs- space $100 per meeting x 56= $5,600.00
Workforce Knowledge and Competency Development — D(1)

e Meeting Costs- space $100 per meeting x 50 = $5,000.00

e Print WKC booklets— 2,600 booklets- $9,850.00
Kindergarten Entry Assessment — E(1)

e Meeting Costs- space $100 per meeting x 25= $2,500.00

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$36,760 $28,500 $7,800 $5,700 $78,760
9) Total Direct Costs - $11,664,555
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$2,829,174 $3,126,781 $2,965,038 $2,743,562 $11,664,555
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Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$260,297 $294,047 $263,000 $213,932 $1,031,276

Rhode Island’ s official negotiated cost rate of 13%.

11) Fundsdistributed to localities, Early L earning Inter mediary Organizations,

Participating Programs, or other partnersthrough MOUs, interagency agreements,

contracts, or other mechanisms authorized by State procurement laws—$3,647,500
Higher Education — D(2)
e TEACH Scholarships Year One:

o O O o©O

e TEACH Scholarships Y ear Two:

o O O O

e TEACH Scholarships Year Three:

o O o o

e TEACH Scholarships Y ear Four
0 Bachelor's Degree Program- $10,000/yr x 75 students = 750,000

0 Associates Degree Program- $6000/yr x 110 students = 660,000

o0 Administration- $75,000

Bachelor’ s Degree Program- $8500/yr x 30 students = 255,000
Associates Degree Program- $5000/yr x 30 students =150,000
Administration- $72,500

Year One Total:$477,500

Bachelor’s Degree Program- $9000/yr x 40 students = 360,000
Associates Degree Program- $5000/yr x 50 students = 250,000
Administration- $75,000

Year Two Total:$ 685,000

Bachelor’s Degree Program- $9500/yr x 50 students = 475,000
Associates Degree Program- $6000/yr x 75 students =450,000
Administration- $75,000

Year One Total:$1,000,000
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o Year Four Total: $1,485,000

TOTAL: $3,647,500
12) Funds set aside for participation in granteetechnical assistance— $400,000

13) Total Funds Requested - $16,943,331

October 17, 2011

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$3,666,971 $4,405,828 $4,328,038 $4,542,494 $16,943,331
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Budget Tablell-1: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
epartment of Human Services

Budget Categories

1. Personnel 120,000 122,400 494,593

2. Fringe Benefits 88,616 90,388 365,239

3. Travel 2,500 2,500 10,000

4. Equipment 9,500 0 9,500

5. Supplies 6,200 4,800 20,600

6. Contractual 246,920 6,000 264,920

7. Training Stipends 0 0 0 0 0

8. Other 600 0 0 0 600

9. Total Direct Costs (add

: 474,336 226,088 230,344 234,684 1,165,452
lines 1-8)

10. Indirect Costs* 32,154 28,611 29,165 29,729 119,659

11. Fundsto be distributed to
localities, Early Learning
Intermediary Organizations, 3,494,790 6,620,418 | 7,976,069 | 9,988,649 28,079,926
Participating Programs and
other partners.

12. Funds set aside for
participation in grantee
technical assistance

13. Total Grant Funds

Requested (add lines 9-12) 4,001,280 6,875,117 8,235,578 | 10,253,062 29,365,037

14. Funds from other sources

used to support the State Plan 22,490,000 | 22,490,000 | 22,490,000 | 22,490,000 | 89,960,000

15. Total Budget (add lines
13-14)

26,491,280 | 29,365,117 | 30,725,578 | 32,743,062 | 119,325,037

Columns (a) through (d): For each grant year for which funding is requested, show the total amount requested for each
applicable budget category.

Column (€): Show the total amount requested for all grant years.

Line 6: Show the amount of funds allocated through contracts with vendors for products to be acquired and/or professional
servicesto be provided. A State may apply itsindirect cost rate only against the first $25,000 of each contract included in line 6.
Line 10: If the State plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of
this Budget section. Note that indirect costs are not allocated to line 11.

Line 11: Show the amount of funds to be distributed to localities, Early Learning Intermediary Organizations, Participating
Programs, and other partners through MOUS, interagency agreements, contracts, or other mechanisms authorized by State
procurement laws. States are not required to provide budgets for how the localities, Early Learning Intermediary Organizations,
Participating Programs, and other partners will use these funds. However, the Departments expect that, as part of the
administration and oversight of the grant, States will monitor and track all expenditures to ensure that localities, Early Learning
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Budget Tablell-1: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Department of Human Services

Grant Grant Grant Grant Total
Year 1 Year 2 Year 3 Year 4 ©
a b C d

Intermediary Organizations, Participating Programs, and other partners spend these funds in accordance with the State Plan.
Line 12: The Participating State Agency’s dlocation of the $400,000 the State must set aside from its Total Grant Funds
Reqguested for the purpose of participating in RTT—EL C grantee technical assistance activities facilitated by ED or HHS. Thisis
primarily to be used for travel and may be allocated evenly across the four years of the grant.

Line 13: Thisisthetotal funding requested under this grant.

Line 14: Show total funding from other sources (including Federal, State, private, or local) being used to support the State Plan
and describe these funding sources in the budget narrative.
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Budget Table 11-2: Participating State Agency Budget By Project--The Sate must include the

Participating State Agency’ s proposed budget totals for each project for each year of the grant.

Budget Tablell-2: Participating State Agency

(Evidencefor selection criterion (A)(4)(b))

Early Learning Standards
Devel opment

R.I. Department of Human Services

Using the Early Learning
Standards

Comprehensive A ssessment
System Devel opment and
Implementation

Workforce Knowledge and
Competency Devel opment

Early Learning Data Systems

Kindergarten Entry Assessment
Development

DCYF Administration

0

0
0
0
0

Race to this Top ELC Project
Management

254,720

248,699

253,509

258,413

1,015,341

Program Quality Improvement —
Program Assessments

793,725

1,063,725

1,018,225

1,018,225

3,893,900

Program Quality Improvement —
Focused TA

500,000

2,028,800

2,028,800

2,028,800

6,586,400

Program Quality Improvement —
Revision/Realignment

0

0

0

0

0

Program Quality Improvement —
Program Improvement Grants

464,625

1,239,000

1,858,000

2,168,250

5,729,875

Program Quality Improvement —
Quality Incentives for Programs
Serving Low-Income Families

22,664,415

23,330,393

24,112,544

25,814,874

95,922,226

Higher Education

629,000

474,500

474,500

474,500

2,052,500

Professiona Devel opment

1,160,025

980,000

980,000

980,000

4,100,025

Tota Budget

26,491,280

29,365,117

30,725,578

32,743,062

119,325,037

291



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

Rhode | land Department of Human Services Budget Narrative
The Rhode Island Department of Human Services (DHS) will use Race to the Top Early
Learning Challenge funds to implement a variety of key activities proposed and detailed in the
following project areas of the State' s application:

e Racetothe Top Grant Management — A(3)

Program Quality Improvement- Program Assessments B(3)

e Program Quality Improvement- Focused Technical Assistance B(4)

e Program Quality Improvement- Program Improvement Grants B(4)

e Program Quality Improvement- Quality Incentives for Programs Serving Low-Income
Families B(4)

e Workforce Knowledge and Competency Development D(1)

e Higher Education D(2)

e Professiona Development D(2)

Race to the Top Grant Management

Within DHS, the Office of Child Care and the Head Start Collaboration Project will continue to
work in partnership towards meeting the goals outlined in Rhode Island’ s Race to the Top Early
Learning Challenge State Plan. The DHS Office of Child Care currently employs an
Administrator and a Child Care Specialist to carry out the day to day operations of the child care
subsidy program and the management of CCDF quality initiatives. Through the Race to the Top
Early Learning Challenge grant, the DHS Office of Child Care will hire a Program Support
Specidist, an Administrative Assistant, and a Systems Support Technician to assist in managing
and implementing the projects outlined in the Race to the Top Early Learning Challenge Reform
Projects, as detailed below.

The Director of the Rl Department of Human Services will attend the quarterly meetings of the
full Early Learning Council or designate a senior level staff alternate to the Council to represent
them when they are not available to ensure cross-departmental input and accountability for the
Early Learning Council overall and the Race to the Top Early Learning Challenge Reform

Agendain particular.
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Program Quality Improvement- Program Assessments

In order to promote participation in the BrightStars TQRIS, the Department of Human Services
will require al early learning programs participating in the CCDF child care subsidy program to
participate in BrightStars TQRIS. As more early learning programs enter the system, DHS will
expand program assessment capacity and maintain the current pool of reliable classroom quality
assessors to facilitate address the influx of early learning programs entering BrightStars TQRIS.
DHS will work to maintain and strengthen monitoring practices for program quality ratings and
will collaborate with the Rl Department of Education to conduct program quality assessments to
strengthen measurement capacity, improve efficiency and streamline the process for providers

seeking Comprehensive Early Childhood Education Program approval from RIDE.

Program Quality Improvement- Focused TA

In order to improve the quality of early learning programs serving children with high needs, the
Department of Human Services will work to support programs in the CCDF child care subsidy
program in their quality improvement efforts. A focused technical assistance system will be
designed to help programs advance within BrightStars TQRIS. This TA system will include: 1)
an Infant/Toddler TA Network for centers, 2) a Preschool TA Network for centers, 3) a Family
Child Care TA Network, 4) aProgram Administrator TA Network, and 5) aFacilities TA
Network.

Program Quality Improvement- Program Improvement Grants
The Department of Human Services will continue to offer small Program Improvement Grants to
early learning programs, ranging from $1,000 to $4,500 per site, to support incremental program

quality improvements.

Program Quality Improvement- Quality Incentives for Programs Serving Low-Income Families
The Department of Human Services will implement atiered quality incentive program for child
care providers serving families participating in the DHS Child Care Assistance Program.
Implementing tiered incentive payments tied to BrightStars quality levels will provide a powerful

financial support for programs to improve quality.
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Wor kfor ce Knowledge and Competency Devel opment
The Department of Human Services will prioritize the devel opment of a Workforce Knowledge
and Competency Framework for family child-care providers as acritical first step toward raising

the quality of these early-care and learning environments.

Higher Education

DHS will expand The Early Childhood Education & Training Certificate program at CCRI, a
cohort model that utilizes peer networks, coaching, and mentoring combined with academic
coursework, to serve a cohort of 70 additiona students. Thel Am Moving, | Am Learning
curriculum will be institutionalized and incorporated into the current coursework, as will
developmental courses (math, writing, etc...) to assist students in their transition to post-
secondary coursework. Spanish-speaking family child-care providers will be actively recruited
to participate in the program, and a bi-lingual career advisor/mentor will be retained to assist
these students. In addition to these expansions, DHS will ensure that the Associate’' s degree
program in Early Childhood Education seeks NAEY C accreditation.

Professional Development

In order to gather baseline data on the current conditions of the workforce, the Department of
Human Services will partner with aresearcher to perform ahigh-quality workforce study within
thefirst year of the grant.

During this same timeframe, DHS will design a structured Professional Development Approval
Process for community-based professional development in order to identify those offerings that
are aligned with Workforce Knowledge and Competencies Frameworks. Professional
development will be reviewed for content and sequence, intensity and duration, and to see
whether the design incorporates adequate follow-up support and technical assistance to support
transfer of knowledge and skills to real-world situations. High-quality professional-devel opment
offerings that are aligned with these standards will be identified as Approved Professional
Development. The Approved Professional Development list will include information about
approved content as well as approved trainers, and will be available on the Early Learning

Resource and Referral Center professional development calendar.
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DHS will expand access to high-quality professional-devel opment opportunities aligned with
Workforce Knowledge and Competencies through the expansion of Approved PD currently in
place and the implementation of newly developed or adopted professiona development. The
DHS Office of Child Care will design and implement a mandatory, pre-service health-and-safety
training for al license-exempt educators participating in the child-care subsidy program, in an

effort to broaden our professional development efforts beyond regulated programs.

Professiona development focused on family engagement will be expanded through the Rhode
Island Early Learning Standards project, and by the design and implementation of training for
staff serving families participating in the CCDF child care subsidy program and the DCY F foster
care system. Thetraining will be designed to assist staff in educating families on the importance

of high quality early learning experiences.

Staff from DHS' Office of Child Care and the Head Start Collaborative will participate on the
Rhode Island Early Learning Council’s Incentives and Supports for Quality Improvement work
team. This team plans to analyze the cost of delivering high-quality care in Rhode Island, and
develop aproposal for financial incentives and supports to help programs achieve and maintain
quality standards. After the work team’s recommendations have been submitted and approved by
the Council, DHS will examine the feasibility of implementing one or more of the recommended

incentives.

1) Personnel $494,593
Provide:

The following position(s) will be created to support this % FTE Base Salary

project.

Programming Services Officer: This position will be

focused on the day- to -day operations of the agency's the
_ - _ _ 100% $60,000
Race to the Top plans. This position will meet weekly with

the Child Care Specialist to look at progress indicators and
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make decisions on how to best support the projects.
System Support Technician: Will assist in the
development of a shared statewide early childhood data 50% $40,000
system.
Administrative Assistant: The Administrative assistant
will provide administrative support to the Office of Child 100% $40,000
Care and Head Start Collaboration team.
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$120,000 $122,400 $124,848 $127,345 $494,503

The 2% increase represents an annual cost of living adjustment that is consistent with the budget
planning values that are distributed by the State Budget Office.

2) Fringe Benefits $365,239
Includes annual costs per employee for health, vision, dental, social security, assessed fringe

benefits costs, retirement, and retirement health, as calculated bel ow:

Retirement 23%
FICA 8%
Assessed Fringe 4%
Retiree Health 7%
Medical $14,720
Dental $783
Vision $148
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$88,616 $90,388 $92,196 $94,039 $365,239
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3) Travel $10,000

The Programming Services Officer and the System Support Tech would travel to
participate in the work teams as outlined in the scope of work. Costs are based on 250
miles per month for the Programming Services Officer and 150 miles per month for the
System Support Technician for atotal of 400 miles per month.

The department reimburses for travel at the federal government rate which is currently at
$.51 per mile.

4) Equipment $9,500

One time costs for equipment (computer, phone, etc...) for each new staff @ $2500
each = $7500

A laptop ($1000), projector ($800), and screen ($200) will be purchased to assist with
trainings and public meetings.

5) Supplies $20,600

General office supplies (paper, pens, calendars, etc), printing costs @ $1600/year per
staff

Y ear One costs include meeting costs for the development of core competencies for
family child care; $100 per meeting x 6 = $600

Y ear One costs include meeting costs for community feedback forums on FCC

competencies; $100 per meeting x 8 sessions = $800

6) Contractual $264,920

Y ear One costs include meeting facilitator for the development of core competencies for
family child care; $100/hr x 20hrs/mo x 6mo. = $12,000

Y ear One costs include meeting costs for community feedback forums on FCC
competencies; $100/hr x 6hrs/session x 8 sessions = 4,800.00

Y ear One costs include costs of Meeting Recorder for community feedback forums on
FCC competencies; $80/hr x 3hrs/session x 8 sessions = 1,920.00
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e Year One costsinclude costs of Meeting Recorder for community feedback forums on
FCC competencies; $80/hr x 15hrs to compile feedback = 1,200.00
e Upgrade DHS CCAP system information; $227,000 in one time costs and $6,000 per

year for maintenance (x 3 years)

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$246,920 $6,000 $6,000 $6,000 $264,920

7) Training Stipends—none requested

8) Other $600

e Year One costsinclude space costs for meetings for the devel opment of core

competencies for family child care; space $100 per meeting x 6 = $600

9) Total Direct Costs $1,165,452

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)

$474,336 $226,088 $230,344 $234,684 $1,165,452

10) Indirect Costs $119,659

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)

$32,154 $28,611 $29,165 $29,729 $119,659

Rhode Island’ s official negotiated cost rate of 13%.
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11) Fundsdistributed to localities, Early L earning Intermediary Organizations,

Participating Programs, or other partnersthrough MOUs, interagency agreements,

contracts, or other mechanisms authorized by State procurement laws. $28,079,926

e Program Quality Improvement- Program Assessments (B2)

0]

Includes $2,693,900 for the expansion of TQRIS to add 5 Program Assessment
Speciaists and 1 manager in year 1 ($493,725), 10 Program Assessment
Specidists and 1 manager in year 2 ($763,725), and 10 Program Assessment
Specidists plus and 1 manager per year in years 2-4 ($718,225/year). This
number reflects salary, fringe, staff training (years 1 & 2), travel, supplies, and

equipment.

e Program Quality Improvement- Focused Technical Assistance (B4)

0 Programs participating in TQRIS will receive focused technical assistance to

achieve quality benchmarks. Includes hiring Quality Improvement Specialists
work with programs to develop an individualized quality improvement plan and
identify/link programs with needed technical assistance and resources, with
specialized resources in the form of infant/toddler TA network, family child care
TA network, preschool TA network, and Early Learning Facilities Network. 14
specialists @$78,000/year (salary& fringe) 3 years (years 2-4) plus administrative
costs @ 40% = $4,586,400

e Program Quality Improvement- Program Improvement Grants (B4)

0 Programs participating in the child care subsidy program (serving low income

children) will be receive Program Improvement Grants to implement quality
improvement activities that will assist them in achieving increasing levels of
quality inthe TQRIS. Grantswill be based on the population of subsidy children
enrolled. Small grants are available to programs serving 1-25 CCDF-served
children, medium grants for programs serving 26-50 CCDF-served children, and
large grants for programs serving 51 or more CCDF-served children. Estimated

costs are as follows;
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2012 2013 2014 2015 TOTAL
Small CCAP | $90,000 $240,000 $360,000 $420,000 $1,110,000.00
Population
($2000)
Medium $202,500 $540,000 $810,000 $945,000 $2,497,500.00
CCAP
Population
($4500)
Large CCAP | $150,000 $400,000 $600,000 $700,000 $1,850,000.00
Population
($20,000)
Administration | $22,125 $59,000 $88,000 $103,250 $272,875
(5%)
TOTAL $464,625 $1,239,000 $1,858,000 $2,168,250 $5,729,875.00

e Program Quality Improvement- Quality Incentives for Programs Serving Low-Income
Families (B4)

0 Upgrade InRhodes programming to alow for quality incentive payments to be

included in calculating and processing CCAP payments. Includes creation of

separate secure web portal that will allow BrightStars to enter program ratings,
thereby restricting access to confidential DHS client information - $227,000 x 1

year = 227,000.

0 System/Portal Maintenance - $6000/year x 3 years = $18,000
o The Incentive Payment budget of $10,477,226 assumes stable numbers of

children receiving CCAP subsidies at current reimbursement rates and current

full-time/part-time status.
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0 2012: 25% of DHS children in participating programs (30% at level 1,

25% at level 2, 20% at level 3, 15% at level 4, 10% at level 5) with 5%
incentive payment for 1 star, 10% for 2 star, 15% for 3 star, 20% for 4
star, and 25% for 5 star.

2013: 50% of DHS children in participating programs, (30% at level 1,
25% at level 2, 20% at level 3, 15% at level 4, 10% at level 5) with no
payments to 1 star programs and 10% for 2 star, 15% for 3 star, 20% for 4
star, and 25% for 5 star.

2014: 100% of DHS children in participating programs, (50% at level 1,
20% at level 2, 15% at level 3, 7.5% at level 4, 7.5% at level 5) with no
payments to 1 star programs and 10% incentive payment for 2 star, 15%
for 3 star, 20% for 4 star, and 25% for 5 star.

2015: 100% of DHS children in participating programs, (25% at level 1,
25% at level 2, 20% at level 3, 15% at level 4, 15% at level 5) with no
payments to 1 star programs and 10% incentive payment for 2 star, 15%
for 3 star, 20% for 4 star, and 25% for 5 star,

Funds distributed to programs.

2012

2013 2014 2015

$1,137,415 $2,024,393 $2,806,544 $4,508,874

e Higher Education (D2) -

o Expansion of Early Childhood Education & Training Certificate Program:

70 student cohort to receive 12-18 college credits in ECE, opportunity to earn a

CDA + additional support for developmental coursework (e.g. basic reading,
writing, math). $212,500 x 4 years = $850,000
0 CDA Fees: $350 x 70 students = $24,500 (pre-paid year one)
o Bilingual Career Advisory: $72,000 (salary and fringe) x 4 years = $288,000
0 Associate s Degree Program Accreditation by NAEYC: $130,000 (year one)
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e Professional Development (D2)

(0]

(0]

$100,000 for professional workforce study

Crosswalk current state-funded PD with WKCs, RIELS, and newly revised &
aligned program standards to identify domain-specific areas of alignment, and
inform gaps in PD offerings that support these standards. Researcher@ $150/hr x
100 hours = 15,000.00

Develop policies & procedures for Professional Development Approval Process
(PDAP). Includes a Meeting Facilitator-@$100/hr x 20hrs/mo x 6mo. = $12,000
and supplies @ $50 per meeting x 6 = $300

Design & Implement Approval Process for PD providers, based on WKCs.
Includes a Meeting Facilitator-@$100/hr x 20hrs/mo x 6mo. = $12,000, supplies
@ $50 per meeting x 6 = $300, and space costs @ $100 per meeting x 6 = $600
Create Cross-Referenced approved PD list using information from crosswalk ;
Marketing and Development of centralized, statewide Approved Professional
Development list and PD Calendar for early childhood educators - $24,225
Increase the number and frequency of Approved PD currently being delivered
$200,000/year x 4 years = $800,000

Expand Access to High-Quality, Aligned Professional Development for Programs
Serving Children with High Needs through Rhode Island’ s Early Learning
Resource Center. Includes High-quality PD to support cultural and linguistic
competencies, Family Engagement, Obesity Prevention, mono-lingual Spanish-
speaking educators, educators serving infants& toddlers, and educators serving
preschoolers $200,000 x 4 years = $800,000

Create cross sector leadership network for program administrators $100,000 x 4
years = $400,000

Develop & Implement Professional Development Innovation fund to support the
use of multiple methods and languages in PD delivery. Development = $5000
(year one); implementation = $270,000 x 4 years

$1,085,000 Training for License Exempt Providers - Development and
Implementation of Health and Safety Training for license exempt providers

participating in the CCAP program (including development of online training
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module). Development costs: $20,000 (year one). Implementation: $10,000 x

3years = $30,000. Tota: $50,000

Total Funds to be Distributed:

October 17, 2011

2012

2013

2014

2015

2012

$3,494,790

$6,620,418

$7,976,069

$9,988,649

$28,079,926

12) Funds set asidefor participation in grantee technical assistance — No Request

13) Total Funds Requested $29,365,037

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
4,001,280 6,875,117 8,235,578 10,253,062 29,365,037

303



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

Budget Tablell-1: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Department of Children, Youth and Families

Budget Categories

1. Personndl 185,923 193,434 | 197,302 | 201,249 777,908
2. Fringe Benefits 117,131 121,863 | 124,301 | 126,787 490,082
3. Travel 4,800 4,800 4,800 4,800 19,200
4. Equipment 7,500 0 0 0 7,500
5. Supplies 4,500 4,500 4,500 4,500 18,000
6. Contractual 0 0 0 0
7. Training Stipends 0 0 0 0
8. Other 0 0 0 0
9. Total Direct Costs (add lines 1-8) 324,597 | 330,903 | 337,336 | 1,312,690
10. Indirect Costs* 41,613 43,017 43,854 168,505
11. Fundsto be distributed to localities,

Early Learning Intermediary

Organizations, Participating Programs

and other partners.

12. Funds set aside for participation in
grantee technical assistance

13. Total Grant Funds Requested (add
lines 9-12)

14. Funds from other sources used to

359,875 366,210 | 373,920 | 381,190 | 1,481,195

350,000 350,000 | 350,000 | 350,000 | 1,400,000

support the State Plan

15. Total Budget (add lines 13-14) 709,875 716,210 | 723,920 | 731,190 | 2,881,195

Columns (a) through (d): For each grant year for which funding is requested, show the total amount requested for each

applicable budget category.
Column (€): Show the total amount requested for all grant years.

Line 6: Show the amount of funds allocated through contracts with vendors for products to be acquired and/or professional
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Budget Tablell-1: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Department of Children, Youth and Families

Grant Grant Grant Grant
Year 1 Year 2 Year 3 Year 4
Budget Categories (a) (b) (c) (d)

servicesto be provided. A State may apply itsindirect cost rate only against the first $25,000 of each contract included in line 6.
Line 10: If the State plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of
this Budget section. Note that indirect costs are not allocated to line 11.

Line 11: Show the amount of funds to be distributed to localities, Early Learning Intermediary Organizations, Participating
Programs, and other partners through MOUSs, interagency agreements, contracts, or other mechanisms authorized by State
procurement laws. States are not required to provide budgets for how the localities, Early Learning Intermediary Organizations,
Participating Programs, and other partners will use these funds. However, the Departments expect that, as part of the
administration and oversight of the grant, States will monitor and track all expenditures to ensure that localities, Early Learning
Intermediary Organizations, Participating Programs, and other partners spend these funds in accordance with the State Plan.
Line 12: The Participating State Agency’s dlocation of the $400,000 the State must set aside from its Total Grant Funds
Reguested for the purpose of participating in RTT-EL C grantee technical assistance activities facilitated by ED or HHS. Thisis
primarily to be used for travel and may be allocated evenly across the four years of the grant.

Line 13: Thisisthetotal funding requested under this grant.

Line 14: Show total funding from other sources (including Federal, State, private, or local) being used to support the State Plan

and describe these funding sources in the budget narrative.

305



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

Budget Table I1-2: Participating State Agency Budget By Project--The Sate must include the

Participating State Agency’ s proposed budget totals for each project for each year of the grant.

Budget Tablell-2: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Department of Children, Youth and Families

Early Learning Standards Devel opment

Using the Early Learning Standards

Comprehensive Assessment System

Development and Implementation

Workforce Knowledge and Competency

Development

Early Learning Data Systems 0 0 0

Kindergarten Entry Assessment Devel opment 0 0 0
DCY F Administration 709,875 | 716,210 | 723,920
Race to this Top EL C Project Management 0 0 0

Program Quality Improvement — Program

Assessments

Program Quality Improvement — Focused TA

Program Quality Improvement —

Revision/Realignment

Program Quality Improvement — Program

Improvement Grants

Program Quality Improvement — Quality
Incentives for Programs Serving Low-Income

Families

Higher Education

Professional Devel opment

Total Budget 709,875 | 716,210 | 723,920 | 731,190 | 2,881,195
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Department of Children, Youth, and Families Budget Narrative

The Department of Children, Y outh, and Families licenses child care programs in Rhode Island
and will use Raceto the Top Early Learning Challenge funds to Below is changing Family Child
Care Homes monitoring visits from bi-annual home inspections to annual home inspections. The
budget includes salaries for two (2) additional Social Caseworkersfor the Division of Licensing.
Funds will aso be used to hire one (1) Systems Support Technician to assist in the development
of a shared statewide early childhood data system.

1) Personnd - $777,908

The following position(s) will be created to support this % FTE Base Salary
project.

Social Caseworker |1 Will support annual licensing visits

to Family Child Care Homes. 100% $71,383
Social Caseworker I1: Will support annual licensing visits

to Family Child Care Homes, 100% $71.,383
Systems Support Technician Will assist in the

development of a shared statewide early childhood data 100% $43,157
system.

The 2% increase represents an annual cost of living adjustment that is consistent with the budget
planning values that are distributed by the State Budget Office.

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$185,923 $193,434 $197,302 $201,249 $777,908

2) Fringe Benefits—$490,082
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The fringe benefit percentage for all DCY F personnel is 63% with an annual increase of 2% over the life

October 17, 2011

of the grant.
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$117,131 $121,863 $124,301 $126,787 $490,082

3) Trave —$19,200
$4,800 per year for each of the Social Caseworkers for in-state travel to visit Family Child Care

Homes. Thisis $0.50 per mile for 9,600 miles of driving during each year.

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$4,800 $4,800 $4,800 $4,800 $19,200

4) Equipment —$7,500
Standard equipment cost is $2,500 in year one of employment to cover a computer, phone and a

share of printer/fax/scanner. This budget reflects the one-time cost of $7,500 for 3FTEs

5) Supplies—$18,000
Standard supplies cost $1,500 per year to cover office supplies (paper, toner, postage, printing,
etc.). Thisbudget reflects the four year cost of $18,000 for 3 FTEs.

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$4,500 $4,500 $4,500 $4,500 $18,000

6) Contractual —No Request

7) Training Stipends —No Request
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8) Other —No Request

9) Total Direct Costs - $1,312,690

October 17, 2011

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$319,854 $324,597 $330,903 $337,336 $1,312,690
10) Indirect Costs — $168,505
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$40,021 $41,613 $43,017 $43,854 $168,505

11) Fundsdistributed to localities, Early L earning Inter mediary Organizations,

Participating Programs, or other partnersthrough MOUs, interagency agreements,

contracts, or other mechanisms authorized by State procurement laws—No Request

12) Funds set aside for participation in grantee technical assistance— No Request

13) Total Funds Requested - $1,481,195

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$359,875 $366,210 $373,920 $381,190 $1,481,195

309



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

Budget Tablell-1: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Department of Health

Budget Categories

1. Personndl 173,878 179,094 | 184,467 | 190,001 727,441
2. Fringe Benefits 99,667 102,657 | 105,736 | 108,909 416,969
3. Travel 0 0 0 0
4. Equipment 0 0 0 0
5. Supplies 50 50 50

6. Contractual

7. Training Stipends 0 0 0
8. Other 0 0 0
9. Total Direct Costs (add lines 1-8) 337,188 285,686 | 294,138 1,219,857
10. Indirect Costs* 43,834 37,139 38,238 158,580
11. Fundsto be distributed to localities,

Early Learning Intermediary

Organizations, Participating Programs

and other partners.

12. Funds set aside for participation in
grantee technical assistance

13. Total Grant Funds Requested (add
lines 9-12)

14. Funds from other sources used to

381,022 322,826 | 332,376 | 342,214 | 1,378,438

support the State Plan

15. Total Budget (add lines 13-14) 381,022 322,826 | 332,376 | 342,214 | 1,378,438

Columns (a) through (d): For each grant year for which funding is requested, show the total amount requested for each

applicable budget category.
Column (€): Show the total amount requested for all grant years.

Line 6: Show the amount of funds allocated through contracts with vendors for products to be acquired and/or professional
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Budget Tablell-1: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Department of Health

Grant Grant Grant Grant
Total
Year 1 Year 2 Year 3 Year 4 ©
€
Budget Categories (a (b) (9] (d)

servicesto be provided. A State may apply itsindirect cost rate only against the first $25,000 of each contract included in line 6.

Line 10: If the State plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of
this Budget section. Note that indirect costs are not allocated to line 11.

Line 11: Show the amount of funds to be distributed to localities, Early Learning Intermediary Organizations, Participating
Programs, and other partners through MOUSs, interagency agreements, contracts, or other mechanisms authorized by State
procurement laws. States are not required to provide budgets for how the localities, Early Learning Intermediary Organizations,
Participating Programs, and other partners will use these funds. However, the Departments expect that, as part of the
administration and oversight of the grant, States will monitor and track all expenditures to ensure that localities, Early Learning
Intermediary Organizations, Participating Programs, and other partners spend these funds in accordance with the State Plan.
Line 12: The Participating State Agency’s dlocation of the $400,000 the State must set aside from its Total Grant Funds
Reqguested for the purpose of participating in RTT—EL C grantee technical assistance activities facilitated by ED or HHS. Thisis

primarily to be used for travel and may be allocated evenly across the four years of the grant.

Line 13: Thisisthetotal funding requested under this grant.

Line 14: Show total funding from other sources (including Federal, State, private, or local) being used to support the State Plan

and describe these funding sources in the budget narrative.
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Budget Table I1-2: Participating State Agency Budget By Project--The Sate must include the

Participating State Agency’ s proposed budget totals for each project for each year of the grant.

Budget Tablell-2: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Department of Health

Early Learning Standards Devel opment

Using the Early Learning Standards

Comprehensive Assessment System
_ 381,022 | 322,826 | 332,376 1,378,438
Development and Implementation

Workforce Knowledge and Competency

Development

Early Learning Data Systems

Kindergarten Entry Assessment Devel opment

DCY F Administration

Race to this Top EL C Project Management

Program Quality Improvement — Program

Assessments

Program Quality Improvement — Focused TA

Program Quality Improvement —

Revision/Realignment

Program Quality Improvement — Program

Improvement Grants

Program Quality Improvement — Quality
Incentives for Programs Serving Low-Income

Families

Higher Education

Professional Devel opment

Total Budget 381,022 | 322,826 | 332,376 1,378,438
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Rhode | land Department of Health Budget Narrative

The Rhode Island Department of Health will use Race to the Top Early Learning Challenge
funds to support two key activities proposed in the Comprehensive Assessment System proj ect
and detailed in sections C(2) and E(2) of the State’ s application. The first activity expands the
capacity of primary care providers to increase developmental screening rates and include social
and emotional screenings. By year four of the grant, the goal isto have expanded the Department
of Health’s Watch Me Grow program to support 94 additional pediatric offices. The Department
of Health proposes to accomplish thiswork by adding 1 FTE to support the additional practices
to implement and sustain a system of developmental screening during the time of grant and .5
FTE to provide leadership and expertise to the Early Learning Council Team convened to make
funds available to community-based efforts that engage primary health care providers with
families in evidence-based interventions to increase children’ s healthy development and early
learning. The experience to date, implementing developmental screening in primary care
practicesisthat approximately 2 days per week for one month of staff timeis necessary to
prepare a practice to begin developmenta screening. Practices also need between 2 to 3 hours of
support bi-monthly in the first year once the system isimplemented. The costs in this budget
support the implementation of developmental screening in 25 practices per year with on-going
support for the first year of implementation. After the first year of support the need diminishes
and existing HEALTH staff will take over thisrole. One half time FTE will support the Early
Learning Council in its community based efforts to engage pediatricians in contracting for
evidence-based interventions to support families. The individual in this role will support
coordination between the Child Outreach System and primary care providers and ensuring
screening efforts are not duplicative and coordinate with the RI Chapter of the American
Academy of Pediatrics. Additional costs budgeted for this work cover the cost of devel opmental
screening materials. The second key activity addresses the accurate entry of developmental
screening data accurately into KIDSNET and operationalizing the link between KIDSNET and
the Rhode Island Early Learning Data System. The Department of Health plans to accomplish
thiswork by adding 1 FTE to support developmental screening data collection and quality
training and a .5 FTE to work collaboratively with the Rl Department of Education to
operationalize the link between KIDSNET and RIDE and to expand the capacity KIDSNET data

system to collect developmental screening information from Child Outreach screening programs.
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The FTE is needed as the number of practices engaged in developmenta screening increases
rapidly to ensure that data collection and entry can begin when screening begins. This position
will initially support data entry either at the practice level if practices have this capacity, or
initially at HEALTH, transitioning to practice level dataentry, as changesto KIDSNET make it
easier for practices to enter data. Experience with newborn screening data quality assurance has
demonstrated that until a system of data collection, entry and analysis has been used for oneto
two years proper staffing for quality assuranceis essential. This position will dedicate 30% time
to working with practices to ensure data entry, 50% time to data quality assurance, reporting and
analysis, and 20% time to working with the KIDSNET staff and consultants, to ensure that any
changes made to the KIDSNET system meet the needs of RIDE, HEALTH, and providers. One
half time position will be needed at HEALTH to support the expansion of KIDSENT. This
position will be needed to work with HLN (25%) which is the agency contracted to make
changesto the KIDSNET system, this position will also work with the data and programming
staff at HEALTH (25%)in the Center for Health Data Analysis to make needed programming
changesto KIDSET, oversee the process asit isfield tested . These costs were based on the
experience of past changes/enhancementsto KIDSENT and the hours needed to make and field

test similar changes.

1) Personne - $727,441
The following position(s) will be created to support this % FTE Base Salary

project.

Watch Me Grow Specialist: Will support primary care

providers to implement systems of standardized
developmental screening for children birth to age 3. Will 100% $60,862
also provide ongoing support throughout the first year of a

practice implementing developmental screening

Early L earning Council Liaison: Will provide leadership

and expertise to the Early Learning Council Team charged
) ) ) ) 50% $28,254
with funding community-based efforts that engage primary

health care providers with families in evidence-based
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interventions. Will also participate with other governing or
advisory entities as needed to ensure coordination of new
community based efforts with existing systems or programs

Developmental Screening Data Specialist: Will ensure

of developmental screening data.

data collection, entry, and analysis of developmental
screening data. Will develop systems for practicesto enter
data, and will be responsible for all data quality assurance

100%

$56,508

Data System Specialist Will work with the agency
contracted to make database changes/enhancements to
KIDSENT and will work with HEALTH staff to make
programming changes within the system at HEALTH and
field test these changes.

50%

$28,254

Project Year 1
(2012-2013)

Project Year 2
(2013-2014)

Project Year 3
(2014-2015)

Project Year 4
(2015-2016)

Total Cost

$173,878

$179,094

$184,467

$190,001

$727,441

2) Fringe Benefits - $416,968
Fringe benefits include retirement plan (21.64%) of salary, retirement health insurance (6.74%)
FICA (7.65%), payroll assessment (4.27%), year-end accrual (.40%), medical (15.55%), vision

(.18%) and dental (.89%). Average overall rateis 57.32%.

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$99,667 $102,657 $105,736 $108,909 $416,968

3) Travel —No Request

4) Equipment — No Request
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5) Supplies- $ 29,000

October 17, 2011

e 90 kitsfor primary care practices at $320.00 each = $28,800.00 for year 1 (HEALTH has
10 kits currently available and 4 of these can be used to support this application.

e Additional materials needed for ongoing support = $50.00 per year x 4 years = $200.00.

(Materials include information about community resourcesin local communities,

additional screening materialsif needed, other materials to support implementing the

system)
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$28,850 $50 $50 $50 $29,000

6) Contractual - $46,448
Cost to Design and implement denormalized data extract from KIDSNET intended for loading

into the RIDE Data Warehouse and Design and Implement new screening tool in KIDSNET
Project Manger Il at $195.15/hr * 40 hours = $7,806
Programmer Analyst |11 at $162.70/hr * 120 hours = $19,524
Specidist Il at $158.80/hr * 47 hours = $7,463

Total $ 34,793

Ongoing support for changesto KIDSNET as reports are designed and ongoing system support

for project years 2,3,4.
Project Manger 111 at $195.15/hr * 5 hours = $976
Programmer Anayst Il at $162.70/hr * 13 hours = $2,115
Specidist Il at $158.80/hr * 5 hours = $794

Total $3,885
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Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$34,793 $3,885 $3,885 $3,885 $46,448
7) Training Stipends —No Request
8) Other —No Request
9) Total Direct Costs - $1,219,857
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$337,188 $285,686 $294,138 $302,845 $1,219,857

10) Indirect Costs - $158,581
Rhode Island’ s official negotiated cost rate of 13%.

11) Fundsdistributed to localities, Early L earning Inter mediary Organizations,

Participating Programs, or other partnersthrough MOUs, interagency agreements,

contracts, or other mechanisms authorized by State procurement laws—No Request

12) Funds set asidefor participation in grantee technical assistance— No Request

13) Total Funds Requested - $1,378,438

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$381,023 $322,825 $332,375 $342,215 $1,378,438
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Budget Tablell-1: Participating State Agency

(Evidencefor selection criterion (A)(4)(b))

R.I. Executive Office of Health and Human Services

Budget Categories

1. Personnel

October 17, 2011

2. Fringe Benefits

3. Travel

4. Equipment

5. Supplies

6. Contractual

7. Training Stipends

0

0

0

0

8. Other

0

0

0

0

9. Total Direct Costs (add lines 1-8)

208,000

208,000

208,000

208,000

832,000

10. Indirect Costs*

0

0

0

0

0

11. Fundsto be distributed to
localities, Early Learning
Intermediary Organizations,
Participating Programs and other

partners.

12. Funds set aside for participation

in grantee technical assistance

13. Total Grant Funds Requested
(add lines 9-12)

208,000

208,000

208,000

208,000

832,000

14. Funds from other sources used

to support the State Plan

2,100,000

2,100,000

2,100,000

2,100,000

8,400,000

15. Total Budget (add lines 13-14)

2,308,000

2,308,000

2,308,000

2,308,000

9,232,000

Columns (a) through (d): For each grant year for which funding is requested, show the total amount requested for each

applicable budget category.

Column (€): Show the total amount requested for all grant years.
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Budget Tablell-1: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Executive Office of Health and Human Services

Grant Grant Grant Grant
Total
Year 1 Year 2 Year 3 Year 4 ©
€
Budget Categories @ (b) (9] (d)

Line 6: Show the amount of funds allocated through contracts with vendors for products to be acquired and/or professional

servicesto be provided. A State may apply itsindirect cost rate only against the first $25,000 of each contract included in line 6.
Line 10: If the State plans to request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of
this Budget section. Note that indirect costs are not allocated to line 11.

Line 11: Show the amount of funds to be distributed to localities, Early Learning Intermediary Organizations, Participating
Programs, and other partners through MOUS, interagency agreements, contracts, or other mechanisms authorized by State
procurement laws. States are not required to provide budgets for how the localities, Early Learning Intermediary Organizations,
Participating Programs, and other partners will use these funds. However, the Departments expect that, as part of the
administration and oversight of the grant, States will monitor and track all expenditures to ensure that localities, Early Learning
Intermediary Organizations, Participating Programs, and other partners spend these funds in accordance with the State Plan.
Line 12: The Participating State Agency’s dlocation of the $400,000 the State must set aside from its Total Grant Funds
Reguested for the purpose of participating in RTT-ELC grantee technical assistance activities facilitated by ED or HHS. Thisis

primarily to be used for travel and may be allocated evenly across the four years of the grant.

Line 13: Thisisthetotal funding requested under this grant.

Line 14: Show total funding from other sources (including Federal, State, private, or local) being used to support the State Plan

and describe these funding sources in the budget narrative.
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Budget Table I1-2: Participating State Agency Budget By Project--The Sate must include the

Participating State Agency’ s proposed budget totals for each project for each year of the grant.

Budget Tablell-2: Participating State Agency

(Evidencefor selection criterion (A)(4)(b))
R.I. Executive Office of Health and Human Services

Early Learning Standards Devel opment 0 0 0 0 0
Using the Early Learning Standards 0 0 0 0 0
Comprehensive Assessment System
_ 208,000 | 208,000 | 208,000 | 208,000 832,000
Development and Implementation
Workforce Knowledge and Competency
0 0 0 0 0
Development
Early Learning Data Systems 0 0 0 0 0
Kindergarten Entry Assessment
0 0 0 0 0
Development
DCY F Administration 0 0 0 0 0
Race to this Top ELC Project
0 0 0 0 0
Management
Program Quality Improvement —
orem Quality Imp 0 0 0 0 0
Program Assessments
Program Quality Improvement — Focused
orem Quality Imp 0 0 0 0 0
TA
Program Quality Improvement —
orem Quality Imp 0 0 0 0 0
Revision/Realignment
Program Quality Improvement —
orem Quality Imp 0 0 0 0 0
Program Improvement Grants
Program Quality Improvement — Quality
Incentives for Programs Serving L ow- 0 0 0 0 0
Income Families
Higher Education 0 0 0 0 0
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Budget Tablell-2: Participating State Agency
(Evidencefor selection criterion (A)(4)(b))
R.I. Executive Office of Health and Human Services

Professional Development 2,100,000 | 2,100,000 | 2,100,000 | 2,100,000 | 8,400,000
Total Budget 2,308,000 | 2,308,000 | 2,308,000 | 2,308,000 | 9,232,000
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Executive Office of Health and Human Services Budget Narrative

The Executive Office of Health and Human Services manages the IDEA Part C, Early
Intervention, program in Rhode Island and will use Race to the Top Early Learning Challenge
funds to support the implementation of the Teaching Strategies GOLD (TSG) assessment system
in al Early Intervention Programs statewide, as proposed in the Comprehensive A ssessment
System project and detailed in sections C(2) of the State’ s application. EOHHS plan to increase
the administrative support contracts of certified Early Intervention programs by approximately
$52 per child. Thisincrease covers the cost of the annual TSG subscription and the cost to attend
training and enter data using TSG. The cost was derived by adding the rate of an annual TSG
subscription under the State license held by the Rl Department of Education and the estimated
cost for attending TSG training developing atotal annual cost which was then divided by the
estimated number of children enrolled in Early Intervention. The costs for developing and

implementing training are included in the RI Department of Education budget.

1) Personnel —No Request

2) Fringe Benefits—No Request

3) Travel —No Request

4) Equipment — No Request

5) Supplies—No Request

6) Contractual - $832,000
Funds will be paid out to certified Early Intervention programs through an increase of $52 per
child to existing administrative support contracts. This cost was derived as follows:

e Approx 4000 children enrolled annually x $12 per child registration= $48,000
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e Approx 4000 children x 2 hours time per child annually for data entry/training =
$8000 x $20/hr= $160,000
e $208,000 annually/4000 children = $52 per child

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$208,000 $208,000 $208,000 $208,000 $832,000
7) Training Stipends—No Request
8) Other —No Request
9) Total Direct Costs - $832,000
Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$208,000 $208,000 $208,000 $208,000 $832,000

10) Indirect Costs— No Request

11) Fundsdistributed to localities, Early L earning Inter mediary Organizations,

Participating Programs, or other partnersthrough MOUs, interagency agreements,

contracts, or other mechanisms authorized by State procurement laws—No Request

12) Funds set aside for participation in grantee technical assistance— No Request

13) Total Funds Requested - $832,000

Project Year 1 | Project Year 2 | Project Year 3 | Project Year 4 Total Cost
(2012-2013) (2013-2014) (2014-2015) (2015-2016)
$208,000 $208,000 $208,000 $208,000 $832,000
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BUDGET: INDIRECT COST INFORMATION

To request reimbursement for indirect costs, please answer the following questions:

Does the State have an Indirect Cost Rate Agreement approved by the Federa
government?

YES °
NO O

If yesto question 1, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement (mm/dd/yyyy):
From: 07/01/2010 To: 09/30/2011*

Approving Federal agency: X ED  HHS __ Other

(Please specify agency): US Department of Education

(*RIDE has a new Indirect Cost Rate Agreement pending with US Department of
Education)

Directions for this form:

1. Indicate whether or not the State has an Indirect Cost Rate Agreement that was approved
by the Federal government.

2. If “No” is checked, the Departments generally will authorize grantees to use a temporary
rate of 10 percent of budgeted salaries and wages subject to the following limitations:
(a) The grantee must submit an indirect cost proposal to its cognizant agency within 90 days after
the grant award notification isissued; and
(b) If after the 90-day period, the grantee has not submitted an indirect cost proposal to its
cognizant agency, the grantee may not charge its grant for indirect costs until it has negotiated an
indirect cost rate agreement with its cognizant agency.

If “Yes’ is checked, indicate the beginning and ending dates covered by the Indirect Cost Rate
Agreement. In addition, indicate whether ED, HHS, or another Federal agency (Other) issued
the approved agreement. If “Other” was checked, specify the name of the agency that issued the
approved agreement.
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IX.  APPLICATION REQUIREMENTS

(&) The State’s application must be signed by the Governor or an authorized
representative; an authorized representative from the Lead Agency; and an authorized
representative from each Participating State Agency. The State must provide the required
signatures in section 1V, Application Assurances and Certifications of the application.

(b) The State must submit a certification from the State Attorney General or an
authorized representative that the State’ s description of, and statements and conclusionsin its
application concerning, State law, statute, and regulation are complete and accurate and
constitute a reasonabl e interpretation of State law, statute, and regulation. The State must
provide this certification in section 1V, Application Assurances and Certifications of the
application.

(c) The State must complete the budget spreadsheets that are provided in the application
package and submit the compl eted spreadsheet as part of its application. These spreadsheets
should be included on the CD or DVD that the State submits as its application.

Note: The budget spreadsheets will be used by the Departments for budget reviews.
However, the reviewers will not judge or score these budget spreadsheets. Reviewers will limit
their evaluation of the State’ s response to (A)(4)(b) to the information provided by the Statein
the budget section of the application (see section V111, Budget).

(d) The State must submit preliminary scopes of work for each Participating State
Agency as part of the executed MOU or other binding agreement. (See section XI11 in this
application.) Each preliminary scope of work must describe the portions of the State' s proposed
plans that the Participating State Agency is agreeing to implement. If a State is awarded an
RTT-ELC grant, the State will have up to 90 days to complete final scopes of work for each
Participating State Agency. (See section (k) of the Program Requirements, section Xl in this
application.)

(e) The State must include a budget that details how it will use grant funds awarded
under this competition, and funds from other Federal, State, private, and local sourcesto achieve
the outcomes of the State Plan (as described in selection criterion (A)(4)(a)), and how the State
will use funds awarded under this program to--

(1) Achieveitstargets for increasing the number and percentage of Early
Learning and Development Programs that are participating in the State's Tiered Quality
Rating and Improvement System (as described in selection criterion (B)(2)(c)); and

(2) Achieveitstargets for increasing the number and percentage of Children with
High Needs who are enrolled in Early Learning and Development Programs that arein
the top tiers of the State's Tiered Quality Rating and Improvement System (as described
in selection criterion (B)(4)(c)).

(f) The State must provide an overall summary for the State Plan and arationale for why
it has chosen to address the selected criteriain each Focused Investment Area, including—
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e How the State's choices build on its progress to date in each Focused Investment
Area (asoutlined in Tables (A)(1)6-13 and in the narrative under (A)(1)); and

o Why these selected criteriawill best achieve the State’ s ambitious yet achievable
goals for improving program quality, improving outcomes for Children with
High Needs statewide, and closing the readiness gap between Children with High
Needs and their peers.

(g9) The State, within each Focused Investment Area, must select and address--

e Two or more selection criteriawithin Focused Investment Area (C) Promoting
Early Learning and Devel opment Outcomes for Children; and

e Oneor more selection criteriawithin Focused Investment Areas (D) A Great
Early Childhood Education Workforce and (E) Measuring Outcomes and
Progress.

(h) Where the State is submitting a High-Quality Plan, the State must includein its
application adetailed plan that is feasible and has a high probability of successful
implementation and includes, but need not be limited to--

(1) The key goals;

(2) The key activities to be undertaken; the rationale for the activities; and, if applicable,
where in the State the activities will beinitially implemented, and where and how they
will be scaled up over time to eventually achieve statewide implementation;

(3) A redlistictimeline, including key milestones, for implementing each key activity;

(4) The party or parties responsible for implementing each activity and other key
personnel assigned to each activity;

(5) Appropriate financial resources to support successful implementation of the plan;

(6) Theinformation requested as supporting evidence, if any, together with any additional
information the State believes will be helpful to peer reviewers in judging the credibility
of the plan;

(7) Theinformation requested in the performance measures, where applicable;

(8) How the State will address the needs of the different types of Early Learning and
Development Programs, if applicable; and

(9) How the State will meet the needs of Children with High Needs, aswell asthe
unigue needs of special populations of Children with High Needs.
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X. REPORTING REQUIREMENTS

A State receiving funds under an RTT-ELC grant must submit an annual report that must
include, in addition to the standard elements, a description of the State’ s progressto date on its
goals, timelines, and budgets, as well as actual performance compared to the annual targets the
State established in its application with respect to each performance measure. Further, a State
receiving funds under this program is accountable for meeting the goals, timelines, budget, and
annual targets established in the application; adhering to an annual fund drawdown schedul e that
istied to meeting these goals, timelines, budget, and annual targets; and fulfilling and
maintaining al other conditions for the conduct of the project. The Departments will monitor a
State' s progress in meeting the State’ s goals, timelines, budget, and annual targets and in
fulfilling other applicable requirements. In addition, we may collect additional data as part of a
State’ s annual reporting requirements.

To support a collaborative process with the State, we may require that applicants who are
selected to receive an award enter into awritten performance or cooperative agreement. If we
determine that a State is not meeting its goals, timelines, budget, or annual targets or is not
fulfilling other applicable requirements, we will take appropriate action, which could include
establishing a collaborative process or taking enforcement measures with respect to this grant,
such as placing the State in high-risk status, putting the State on reimbursement payment status,
or delaying or withholding funds.
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XI.  PROGRAM REQUIREMENTS
A Sate that receives a grant must meet the following requirements:

(&) The State must continue to participate in the programs authorized under section 619
of part B of IDEA and part C of IDEA; in the CCDF program; and in the Maternal, Infant, and
Early Childhood Home Visiting (MIECHV) program (pursuant to section 511 of TitleV of the
Social Security Act, as added by section 2951 of the Affordable Care Act of 2010 (P.L. 111-
148)) for the duration of the grant.

(b) The State is prohibited from spending funds from the grant on the direct delivery of
health services.

(c) The State must participate in RTT-ELC grantee technical assistance activities
facilitated by ED or HHS, individually or in collaboration with other State granteesin order to
share effective program practices and solutions and collaboratively solve problems, and must set
aside at least $400,000 from its grant funds for this purpose.

(d) The State must--

(1) Comply with the requirements of any evaluation sponsored by ED or HHS of
any of the State's activities carried out with the grant;

(2) Comply with the requirements of any cross-State eval uation--as part of a
consortium of States--of any of the State' s proposed reforms, if that evaluation is
coordinated or funded by ED or HHS, including by using common measures and data
collection instruments and collecting data necessary to the evaluation;

(3) Together with itsindependent evaluator, if any, cooperate with any technical
assistance regarding eval uations provided by ED or HHS. The purpose of this technical
assistance will be to ensure that the validation of the State’s Tiered Quality Rating and
Improvement System and any other evaluations conducted by States or their independent
evauators, if any, are of the highest quality and to encourage commonality in approaches
where such commonality is feasible and useful;

(4) Submit to ED and HHS for review and comment its design for the validation
of its Tiered Quality Rating and Improvement System (as described in selection criteria
(B)(5)) and any other evaluations of activities included in the State Plan, including any
activities that are part of the State’ s Focused Investment Areas, as applicable; and

(5) Make widely available through formal (e.g., peer-reviewed journals) or
informal (e.g., newsletters) mechanisms, and in print or electronically, the results of any
evaluations it conducts of its funded activities.

(e) The State must have alongitudinal data system that includes the 12 elements
described in section 6401(e)(2)(D) of the America COMPETES Act by the date required under
the State Fiscal Stabilization Fund (SFSF) grant and in accordance with Indicator (b)(1) of its
approved SFSF plan.
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(f) The State must comply with the requirements of all applicable Federal, State, and
local privacy laws, including the requirements of the Family Educational Rights and Privacy Act,
the Health Insurance Portability Accountability Act, and the privacy requirementsin IDEA, and
their applicable regulations.

(g) The State must ensure that the grant activities are implemented in accordance with all
applicable Federal, State, and local laws.

(h) The State must provide researchers with access, consistent with the requirements of
al applicable Federa State, and local privacy laws, to datafrom its Tiered Quality Rating and
Improvement System and from the Statewide Longitudinal Data System and the State’s
coordinated early learning data system (if applicable) so that they can analyze the State' s quality
improvement efforts and answer key policy and practice questions.

(i) Unless otherwise protected as proprietary information by Federal or State law or a
specific written agreement, the State must make any work (e.g., materials, tools, processes,
systems) developed under its grant freely available to the public, including by posting the work
on aWeb siteidentified or sponsored by ED or HHS. Any Web sites developed under this grant
must meet government or industry-recognized standards for accessibility.

() Funds made available under an RTT-EL C grant must be used to supplement, not
supplant, any Federal, State, or local funds that, in the absence of the funds awarded under this
grant, would be available for increasing access to and improving the quality of Early Learning
and Devel opment Programs.

(k) For aStatethat isawarded an RTT-ELC grant, the State will have up to 90 days from
the grant award notification date to complete final scopes of work for each Participating State
Agency. Thesefinal scopes of work must contain detailed work plans that are consistent with
their corresponding preliminary scopes of work and with the State’s grant application, and must
include the Participating State Agency’s specific goals, activities, timelines, budgets, key
personnel, and annual targets for key performance measures for the portions of the State's
proposed plans that the Participating State Agency is agreeing to implement.
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XIl.  CONTRACTING FOR SERVICES
Generdly, all procurement transactions by State or local educationa agencies made with
RTT-ELC grant funds must be conducted in a manner providing full and open competition,
consistent with the standards in section 80.36 of the Education Department General
Administrative Regulations (EDGAR). This section requires that grantees use their own
procurement procedures (which reflect State and local laws and regulations) to select contractors,
provided that those procedures meet certain standards described in EDGAR.

Because grantees must use appropriate procurement procedures to select contractors,
applicants should not include information in their grant applications about specific contractors
that may be used to provide services or goods for the proposed project if agrant is awarded.
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X1V. SCORING RUBRIC
|. Introduction

To help ensure inter-reviewer reliability and transparency for the RTT-EL C applicants, ED and
HHS have created and are publishing a rubric for scoring State applications. The pages that follow detail
the rubric and allocation of point values that reviewerswill be using. The rubric will be used by
reviewers to ensure consistency across and within review panels.

The rubric alocates pointsto each criterion. Inall, the RTT-ELC scoring rubric includes 17
selection criteria and two competitive preference priorities. These collectively add up to 300 points. The
selection criteria are divided into two sections. Core Areas and Focused Investment Areas.

o Applicants must respond to all of the selection criteriawithin each of the two Core Areas: (A)
Successful State Systems and (B) High-Quality, Accountable Programs.

o Applicants have more flexibility within each of the Focused Investment Areas: (C) Promoting
Early Learning and Devel opment Outcomes for Children; (D) A Great Early Childhood
Education Workforce; and (E) Measuring Outcomes and Progress. In these sections, applicants
may select which selection criteriato address, focusing on those that the State believes will have
the most impact on school readiness for its Children with High Needs, given that State’ s context
and the current status of its early learning and devel opment activities. The Focused Investment
Areas must be addressed as follows.

Focused Investment Areas

o Theapplicant must select and address--
- Atleast two selection criteriafrom Focused Investment Area (C) Promoting Early Learning
and Development Outcomes for Children; and
- Atleast one selection criterion each from Focused Investment Areas (D) A Great Early
Childhood Education Workforce and (E) Measuring Outcomes and Progress.
e Each Focused Investment Area (C), (D), and (E) isworth a specific number of points; these
points will be evenly divided across the selection criteria that the applicant choosesto addressin
that section.

Priorities
Applicants address the absol ute priority throughout their applications; they do not write
separately to this priority. The absolute priority must be met in order for an applicant to receive funding.

Applications that choose to address a competitive preference priority will earn extra points under
that priority if the reviewers determine that the response is of high quality. Applicants may chooseto
write to invitational priorities to extend the scope of the application; applicants are invited to address
these and may apply funds from this grant to implement activities under them, but do not earn additional
points for doing so.
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Reviewers will be required to make thoughtful judgments about the quality of the State’s
application and will be ng, based on the criteria, the comprehensiveness, feasibility, and likely
impact of the State' s application. Reviewers will also be asked to evaluate, for example, the extent to
which the State has set ambitious but achievable annual targetsin its application. Reviewerswill also
need to make informed judgments about the State' s goal's, the rationales for the Focused Investment
Areas, the activities the State has chosen to undertake, and the timelines and credibility of the State’s
plans.

This appendix includes information about the point values for each criterion and priority,
guidance on scoring, and the rubric that we will provide to reviewers.

Il. Points Overview

The chart below shows the maximum number of points that are assigned to each criterion.

Points
Available  Percent
Raceto the Top-Early L earning Challenge: Points Overview

A. Successful State Systems

(A)(1) Demonstrating past commitment to early learning and devel opment. 20
(A)(2) Articulating the State’ s rationale for its early learning and development reform agenda
and goals. 20
(A)(3) Aligning and coordinating work across the State 10
(A)(4) Developing a budget to implement and sustain the work 15
23
CoreArea A Subtotal 65
B. High-Quality, Accountable Programs
(B)(1) Developing and adopting a common, statewide Tiered Quality Rating and | mprovement
System 10
(B)(2) Promoting participation in the State’ s Tiered Quality Rating and | mprovement System 15
(B)(3) Rating and monitoring Early Learning and Development Programs 15
(B)(4) Promoting access to high-quality Early Learning and Development Programs 20
(B)(5) Validating the State’s Tiered Quality Rating and |mprovement System 15
27
Core Area B Subtotal 75

C. Promoting Early L earning and Development Outcomes for Children

(C)(1) Developing and using statewide, high-quality Early Learning and Devel opment
Standards
60
(C)(2) Supporting effective uses of Comprehensive Assessment Systems %ﬁ;ﬁ“
across the
(C)(3) Identifying and addressing health, behavioral, and developmental needs adcéigj:d)
(C)(4) Engaging and supporting families
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Points
Available  Percent
Raceto the Top-Early L earning Challenge: Points Overview

21
Focused Investment Area C Subtotal 60
D. A Great Early Childhood Education Workfor ce
40
(D)(2) Developing Workforce Knowledge and Competency Framework and a progression of (divided
credentials evenly
across the
. . criteria
(D)(2) Supporting Early Childhood Educators addressed)
14
Focused Investment Area D Subtotal 40
E. M easuring Outcomes and Progr ess
. . . 40
(E)(1) Understanding the status of children at kindergarten entry (divided
|
croshe
criteria
- . . addressed)
(E)(2) Building or enhancing an early learning data system
40 14
Focused Investment Area E Subtotal
280
Total Points Available for Selection Criteria
10

Competitive Priority 2: Including all Early Learning and Development Programs in the TQRIS

Competitive Priority 3: Understanding status of learning and development at Kindergarten Entry 10

300
Grand Total

I11. About Scoring

Genera Notes about Scoring

There are two terms that we use repeatedly in the notice: High-Quality Plan and “ambitious yet
achievable’ goals or targets. These are anchor terms for both applicants to understand and reviewersto
usein guiding their scoring. We discuss each below.

¢ AHigh-Quality Plan. In determining the quality of a State’ s plan for a given selection criterion or
competitive preference priority, reviewers will assess the extent to which the plan meets the definition
(as provided in the notice) of a High-Quality Plan, including whether it is feasible and has a high
probability of successful implementation and contains the following components--

(@ Thekey goals;

(b) Thekey activities to be undertaken; the rationale for the activities; and, if applicable, where
in the State the activities will be initially implemented, and where and how they will be
scaled up to achieve statewide implementation;
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(c) A redistic timeline, including key milestones, for implementing each key activity;

(d) The party or parties responsible for implementing each activity and other key personnel
assigned to each activity;

(e) Appropriate financial resourcesto support successful implementation of the plan;

(f) Theinformation requested as supporting evidence, if any, together with any additional
information the State believes will be helpful to peer reviewersin judging the credibility of
the plan;

(g9 Theinformation requested in the performance measures, where applicable;

(h) How the State will address the needs of the different types of Early Learning and
Development Programs, if applicable; and

(i) How the State will meet the needs of Children with High Needs, as well as the unique needs
of special populations of Children with High Needs.

Using the information provided to them in the application, reviewers will assess the extent to which
the proposed plan in a specific selection criterion is a High-Quality Plan that is credible, feasible to
implement, and likely to result in the outcomes the State has put forward.

Ambitious yet achievable. In determining whether a State has ambitious yet achievable goals or
targets for a given selection criterion, reviewers will examine the State’'sgoals or targetsin the
context of the State’ s plan and the evidence submitted (if any) in support of the plan. Reviewers will
not be looking for any specific targets nor will they necessarily reward higher targets above lower
ones with higher scores. Rather, reviewers will reward States for developing goals and targets that, in
light of each State's plan and the current context and status of the work in that State, are shown to be
“ambitious yet achievable.”

About Assigning Points

Reviewers will assign points to an application for each selection criterion in Core Areas (A) and (B) and
for each selection criterion that the State has chosen to address within Focused Investment Areas (C), (D),
and (E). Reviewerswill also assign pointsto the competitive preference priorities. Pointsfor aselection
criterion or priority (e.g., (B)(4) or Priority 2) are assigned by reviewersfor the totality of the applicant's
response; that is, reviewers need not divide the total available points equally across the sub-criteria.

There are two scoring rubrics to guide reviewers when awarding points:

The Quality Rubric, which provides guidance on how to allocate points for high-, medium-, and low-
quality responses to specified selection criteria; and

The Quality and Implementation Rubric, which provides guidance on how to allocate points for
selection criteria and competitive preference priority two where reviewers are ng the quality of
both plans and existing implementation.

The chart below indicates which rubric the State will use for each criterion or competitive preference
priority.
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Raceto the Top-Early Learning Challenge: Rubric Table A\F;gjilr:;e TypeS;;lJb”C

A. Successful State Systems

(A)(1) Demonstrating past commitment to early learning and devel opment. 20 Quality
(A)(2) Articulating the State’ s rationale for its early learning and development

reform agenda and goals. 20 Quality
o I Quality and
(A)(3) Aligning and coordinating work across the State 10 Implementation
(A)(4) Developing a budget to implement and sustain the work 15 Quality
CoreArea A Subtotal 65
B. High-Quality, Accountable Programs
(B)(1) Developing and adopting a common, statewide Tiered Quality Rating and 10 Quiality and
Improvement System Implementation
(B)(2) Promoting participation in the State’'s Tiered Quality Rating and |mprovement 15 Quality and
System Implementation
. . . Quality and
(B)(3) Rating and monitoring Early Learning and Devel opment Programs 15 Implementation
(B)(4) Promoting access to high-quality Early Learning and Development Programs 20 Quality and
Implementation
(B)(5) Vdidating the State’' s Tiered Quality Rating and Improvement System 15 Quality
Core Area B Subtotal 75
C. Promoting Early Learning and Development Outcomes for Children
(C)(2) Developing and using statewide, high-quality Early Learning and Devel opment 60
Standards ..
(divided
(C)(2) Supporting effective uses of Comprehensive Assessment Systems evenly Quality and
— - - across Implementation
(C)(3) Identifying and addressing health, behavioral, and developmental needs criteria
addressed)

(C)(4) Engaging and supporting families
Focused Investment Area C Subtotal 60

D. A Great Early Childhood Education Workforce

(D)(1) Developing Workforce Knowledge and Competency Framework and a _4_0
progression of credentials (divided _
evenly Quality and
across Implementation
(D)(2) Supporting Early Childhood Educators criteria
addressed)
Focused Investment Area D Subtotal 40
E. M easuring Outcomes and Progress
(E)(1) Understanding the status of children at kindergarten entry (d 4(()1ed
vi
evenly Quiality and
(E)(2) Building or enhancing an early learning data system a(_:trogs Implementation
criteria
addressed)
Focused Investment Area E Subtotal 40
Total Points Available for Selection Criteria 280
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Raceto the Top-Early Learning Challenge: Rubric Table A\F;gjilr:;e TypeS;;lJb”C
Competitive Priority 2: Including al Early Learning and Development Programsin the Quiality and

TQRIS 10 Implementation

Addressed in Table
(A)(1)-12orin

Competitive Priority 3: Understanding the status of children at kindergarten entry 10 dection criterion
B
Grand Total 300
Quality Rubric

The following scoring rubric will be used to guide the reviewersin scoring selection criteria governed by
the Quality Rubric. (See “General Notes about Scoring” for more information about how reviewers will
assess High-Quality Plans and “ambitious yet achievable” targets and goals.)

Per centage of Available Points
Awarded
High-quality response 80-100%
Medium/high-quality response 50-80%
M edium/low-quality response 20-50%
L ow-quality response 0-20%

Quality and Implementation Rubric

This scoring rubric provides guidance on how to alocate points for selection criteria and Competitive
Preference Priority 2 where reviewers are assessing both plans and existing implementations. In
reviewing the elements for each selection criterion, reviewers will need to consider the degree of
implementation; more points are awarded for implementation efforts in the implementation phase than
those that arein the planning stages, and more points are awarded for efforts where implementation is
complete or closer to completion. When eval uating the degree of implementation, reviewers will
consider:

e The extent to which each element in the selection criterion isimplemented in the State;

¢ The extent to which the State has implemented each element across different types of Early
Learning and Development Programs, if applicable; and

¢ The extent to which the State has implemented each element across the State' s special
populations of Children with High Needs, if applicable.

Thereviewers will also need to make a determination about the quality of the response to each element.
High-quality responses are rewarded over low-quality responses. Therefore, elementsthat are fully
implemented with high quality are rewarded over plansthat are of fully implemented but of lower quality.
(See " General Notes About Scoring” for more information about how reviewers will assess High-Quality
Plans and “ambitious yet achievable’ targets and goals.) The chart below shows how points will be
awarded.
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Not or Minimally Partially Substantially or
I mplemented I mplemented Fully
I mplemented
High-quality response 40-60% 60-80% 80-100%
M edium-quality response 1-40% 10-60% 20-80%
L ow-quality response 0% 0-10% 0-20%

About Priorities
There are three types of prioritiesin the RTT-ELC competition.

o Applicants should address the absol ute priority across the entire application and should not
addressit separately. It will be assessed by reviewers after they have fully reviewed and
evaluated the entire application, to ensure that the application has met the priority. If an
application has not met the priority, it will be eliminated from the competition. A State meets the
absolute priority if amajority of reviewers determines that the State has met the absolute priority.

e The competitive preference priorities earn points in amanner similar to selection criteria.

o0 Competitive Preference Priority 2 isworth up to 10 points and will be assessed using the
Quality and Implementation Rubric.

o Competitive Preference Priority 3 isworth 10 points; al 10 points are earned if the
competitive preference priority ismet. A State will earn competitive preference priority
pointsif amajority of reviewers determines that the State has met the competitive
preference priority. No points are earned if amajority of reviewers determine that the
applicant has not met the competitive preference priority.

A State meets the competitive preference priority for—

o Demonstrating , by verifying that al elementsin Table (A)(1)-12 have been met,
that the State has already implemented a Kindergarten Entry Assessment that
meets selection criterion (E)(1); or

e Writing to selection criterion (E)(1) and earning a score of at least 70 percent of
the maximum points available for that criterion.

e Theinvitationa priorities are addressed in their own separate sections. While applicants are
invited to write to the invitational priorities, these will not earn points.

Inthe Event of aTie

If two or more applications have the same score and thereis not sufficient funding to support al of the
tied applicants, the applicants overall scores on Core Area (B) will be used to break thetie
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XV. APPLICATION SUBMISSION PROCEDURES

Please note that you must follow the Application Procedures as described in the Federal Register
notice announcing the grant competition.

Submission I nformation and Deadline.

Applications for grants under this competition must be submitted by mail or hand delivery. The
Departments strongly recommends the use of overnight mail. Applications postmarked on the
deadline date but arriving late will not be read.

The deadline for submission of applicationsis October 19, 2011.

Application Submission For mat.

The Secretaries strongly request the applicant to limit the application text narrative to no
more than 150 pages and limit appendices to no more than 150 pages. A “page” is8.5" x 11", on
one side only, with 1" margins at the top, bottom, and both sides. Line spacing for the narratives
isset to 1.5 spacing, and the font used is 12 point Times New Roman. Each page in the
application should have a page number. The Secretaries strongly requests that applicants follow
the recommended page limits, although the Secretaries will consider applications of greater
length.

Applications for grants under this competition must be submitted in electronic format on
aCD or DVD, with CD-ROM or DVD-ROM preferred. In addition, applicants must submit a
signed paper original of section IV of the application and one copy of that signed original.
Autopen, copies, .PDFs (Adobe Portable Document Format), and faxed copies of signature pages
are not acceptable originals. Section IV of the application includes the Application Assurances
and Certifications.

We strongly request the applicant to submit aCD or DVD of its application that
includes the following files:1. A singlefilethat contains the body of the application,
including required budget tables, that has been converted into a.PDF (Portable
Document) format so that the .PDF is searchable. Note that a.PDF created from a
scanned document will not be searchable.

2. A singlefilein a.PDF format that contains all of the required signature pages.
The signature pages may be scanned and turned into a PDF.

3. Copies of the completed el ectronic budget spreadsheets with the required
budget tables, which should be in a separate file from the body of the application. The
spreadsheets will not be reviewed by peer reviewers but will be used by the Departments
for budget reviews.

Each of these items must be clearly labeled with the State’s name and any other relevant
identifying information. States must not password-protect these files.
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We must receive all grant applications by 4:30:00 p.m., Washington, DC time, on the
application deadline date. We will not accept an application for this competition after 4:30:00
p.m., Washington, DC time, on the application deadline date. Therefore, we strongly
recommend that applicants arrange for mailing or hand delivery of their application in advance
of the application deadline date.

Submission of Applications by Mail.

States choosing to submit their application (i.e., the CD or DVD, the signed paper
original of section IV of the application, and the copy of that original) by mail (either through the
U.S. Postal Service or acommercial carrier) should use the following mailing address:

U.S. Department of Education
Application Control Center
Attention: (CFDA Number 84.412)
LBJBasement Level 1

400 Maryland Avenue, SW.
Washington, DC 20202-4260

We must receive applications on or before the application deadline date. Therefore, to
avoid delays, we strongly recommend sending applications via overnight mail. If we receive an
application after the application deadline, we will not consider that application.

Submission of Applications by Hand Delivery.

States choosing to submit their application (i.e., the CD or DVD, the signed paper
original of section IV of the application, and the copy of that original) by hand delivery
(including via a courier service) should use the following address:

U.S. Department of Education
Application Control Center
Attention: (CFDA Number 84.412)
550 12th Street, SW.

Room 7041, Potomac Center Plaza
Washington, DC 20202-4260

The Application Control Center accepts hand deliveries daily between 8:00 am. and
4:30:00 p.m., Washington, DC time, except Saturdays, Sundays, and Federa holidays.

If we receive an application after the application deadline, we will not consider that
application.

Envelope Requirements and Receipt.
When an applicant submits its application, whether by mail or hand delivery--

(1) 1t must indicate on the envelope that the CFDA number of the competition under
which it is submitting its application is 84.412; and
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(2) The Application Control Center will mail to the applicant a notification of receipt
of the grant application. If the applicant does not receive this naotification, it should call
the Application Control Center at (202) 245-6288.

In accordance with 34 CFR 75.216(b) and (c), an application will not be evaluated for
funding if the applicant does not comply with all of the procedural rulesthat govern the
submission of the application or the application does not contain the information required under
the program.
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XVI. APPLICATION CHECKLIST
Please use the following checklist to ensurethat your application is complete:

For matting Recommendations (instructions)

1 Areadl the pages 8.5" x 11", on one side only, with 1" margins at the top, bottom, and
both sides?

1 Areal pages numbered?

1 Istheline spacing for the narratives set to 1.5 spacing, and the font to 12 point Times
New Roman?

Application Assurances and Certifications (page 3)

"1 Isall of the requested information included on the Race to the Top—Early Learning
Challenge Application Assurances and Certifications page?

"1 SIGNATURE REQUIRED - Has the Governor or his/her authorized representative
signed and dated the Application Assurances and Certifications?

"1 SIGNATURE REQUIRED — Has an authorized representative from the Lead Agency
signed the Application Assurances and Certifications?
SIGNATURE REQUIRED -- Has an authorized representative from each Participating
State Agency signed the Application Assurances and Certifications? (Note: all
Participating State Agencies must sign the application. See definition of Participating
State Agency, page 17)

State Attorney General Certification (page 5)

1 SIGNATURE REQUIRED — Has the State Attorney General or hig’her authorized
representative signed the Certifications?

Accountability, Transparency, Reporting, and Other Assurances and Certifications (page
6)

"1 SIGNATURE REQUIRED - Has the Governor or his/her authorized representative
signed the other Assurances and Certifications?

Eligibility Reguirements (page 7)

1 Hasthe State Provided alist of the Participating State Agencies?

Has the State completed an MOU with each Participating State Agency?

Does each MOU include the necessary assurances?

SIGNATURE REQUIRED — Has every Participating State Agency signed an MOU that

includes a preliminary Scope of Work, using Exhibit | or an equivalent model ?

SIGNATURE REQUIRED — Has the Lead Agency counter-signed every MOU and

preliminary Scope of Work?

1 Hasthe State certified that it has an operational State advisory council that meets the
necessary regquirements?

O OO

(|
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"1 Hasthe State certified that it is participating in the home visiting program, consistent
with the requirement on page 257?

Sdection Criteria

CoreAreas (page9)
(A) Successful State Systems and (B) High-Quality, Accountable Programs
1 Hasthe State responded to each of the selection criteriain Core Areas (A) and (B)?

Focused Investment Areas
(C) Promoting Early Learning and Development Outcomes for Children (page 56)
1 Hasthe State responded to at least two of the selection criteriain section (C)?

(D) A Great Early Childhood Education Workforce (page 64)
"1 Hasthe State responded to at |east one of the selection criteriain (D)?

(E) Measuring Outcomes and Progress (page 68)
1 Hasthe State responded to at |east one of the selection criteriain (E)?

OPTIONAL : Competition Priorities (page 236)

"1 Competitive Preference Priority 2: Including all Early Learning and Devel opment
Programsin the Tiered Quality Rating and Improvement System, if the State has chosen
to respond.

1 Competitive Preference Priority 3. Understanding the Status of Children’s Learning and
Development at Kindergarten Entry, if the State has chosen to respond.

T If yes, hasthe State provided the necessary information in Table (A)(1)-12 or
written to (E)(1)?
1 Invitational Priority 4. Sustaining Program Effectsin the Early Elementary Grades
1 Invitationa Priority 5: Encouraging Private-Sector Support

Budget (page 325)

1 Hasthe State completed the following elements of the Budget?
0 Budget Part |I: Summary Tables and Narratives
O Budget Part 11: Participating State Agency Budget Tables and Narratives, for each
Participating State Agency
0 Indirect Costs form
] Hasthe State created its budget spreadsheets?

Appendix (page 344)
1 Hasthe State created atable of contents for its appendix?
"1 Hasthe State included all required documents per the instructions in the application?
1 OPTIONAL: Has the State included supporting information the State believes will be
helpful to peer reviewers?

342



Race to the Top-Early Learning Challenge Application — Rhode Island October 17, 2011

Application Requirements (page 325)
1 Hasthe State fulfilled all of the application requirements?

Application Submission Procedur es (page 338)

"1 Hasthe State complied with the submission format requirements, including the
application deadline for submission?

1 Hasthe State submitted a single .PDF file of the entire application that was created in a
format that is searchable? Note that a .PDF created from a scanned document will not be
searchable.

1 Hasthe State submitted originals of all the required Signature pages?

1 Hasthe State submitted its budget spreadsheets?
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XVII. APPENDIX TABLE OF CONTENTS

The Appendix must include a complete Table of Contents, which includes the page
number or attachment number, attachment title, and relevant selection criterion. A sample table
of contents form isincluded below. Each attachment in the Appendix must be described in the
narrative text of the relevant selection criterion, with arationale for how itsinclusion supports
the narrative and the location of the attachment in the Appendix.

Appendix Attachment Title Relevant
# Selection
Criteria
1 Rhode Island Early Learning Council Roster (A)(Q)
2 Rhode Island Early Learning Council Access Priorities (A)(D)
3 Successful Start, RI’s Comprehensive Early Childhood System (A)(Q)
Plan
4 Rhode Island’ s 2009 Child Care Center and Preschool Quality (A)(D
Study
5 Rhode Island’ s 2010 Family Child Care Quality Study (A)(D)
6 Rhode Island Early Learning Standards for Preschoolers (A)(Q)
7 Comprehensive Early Childhood Education Program Standards: | (A)(1)
Standards for the Approval of Preschool and Kindergarten
Programs

8 The Rhode Island Workforce Knowledge and Competenciesfor | (A)(1)
Early Care Educators: For Teachers and Teacher Assistants Who | (C)(1)
Work With Children Birth Through Age 5 and Their Familiesin | (C)(2)

a Classroom Setting (D)(2)

9 Child Outreach Screening Guidelines (A)(Q)
©)(2)

10 Alignment of the Rhode Island Early Learning Standards with (A)(Q)
Teaching Strategies GOLD Objectives for Development and ©) (2
Learning: Birth Through Kindergarten (E)(2)

11 Early Childhood Indicators from the 2011 Rhode Island KIDS (A)(2)
COUNT Fact Book:

a) Infant and Preschool Child Care Capacity

b) Children Enrolled in Head Start

c) Children Enrolled in Early Head Start

d) Children Enrolled in Early Intervention

€) Children Enrolled in Full Day Kindergarten

f) Children Receiving Child Care Subsidies

g) Percentage of private preschools, licensed child care
centers and family child care homes in Rhode Island that
are nationally accredited and/or are participating in
BrightStars.

12 Copies of dl fully executed MOUSs: (A)()
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a) Memorandum of Understanding between the Rhode
Island Department of Education and the Rhode Island
Department of Education

b) Memorandum of Understanding between the Rhode
Island Department of Education and the Rhode Island
Early Learning Council.

¢) Memorandum of Understanding between the Rhode
Island Department of Education and the Rhode Island
Department of Human Services

d) Memorandum of Understanding between the Rhode
Island Department of Education and the Rhode Island
Department of Children, Y outh and Families.

€) Memorandum of Understanding between the Rhode
Island Department of Education and the Rhode Island
Department of Health

f) Memorandum of Understanding between the Rhode
Island Department of Education and the Rhode Island
Executive Office of Health and Human Services.

13 Table of every Early Learning Intermediary Organization that (A)(3)
submitted letters support with copies of their letters.

14 Table of other stakeholders that submitted letters of support with | (A)(3)
copies of thelr letters.

15 BrightStars Child Care Center and Preschool Quality Framework | (B)(1)

16 BrightStars Family Child Care Quality Framework (B)(1)

17 BrightStars School-Age Child Care (K-5) Quality Framework (B)(2)

18 Crosswalk of Rhode Island Program Standards with RTT-ELC (B)(1)

Focus Areas

19 Pilot Test of the Draft Rhode Island BrightStars Child Care (B)(1)
Center and Preschool Framwork.

20 Recommendations to Strengthen Rhode Island’s Child Care (B)(1)

Licensing Regulations and Compliance Procedures to Support a
Strong Program Quality Rating System.

21 Common Core Transition Timeline ©O)()

22 Current RI Early Learning Standards (RIELS) Professional ©) (1)
Devel opment Opportunities

23 Rhode Island Early Learning Standards Fun Family Activities ©) Q)
for Preschoolers and Parent Training

24 Rhode Island Early Learning Standards Training Data (©)(1)
25 Research Foundation: Teaching Strategies GOLD Assessment (©)(1)
System ©)(2
26 Teaching Strategies GOLD Assessment System — Technical (©)(1)
Summary (©)(2)

27 Early Childhood Screening (WATCH ME GROW Rhode Island) | (C)(2)
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Overview

28 Comprehensive Assessment System: Rhode Island Criteriaand | (E)(1)
Guidance

29 Alignment of the Common Core State Standards for English (E)(2)

Language Arts and Literacy (Kindergarten) with Teaching
Strategies GOLD Objectives for Development and Learning:
Birth Through Kindergarten

30 Alignment of the Common Core State Standards for (BE)(Q)
Mathematics (Kindergarten) with Teaching Strategies GOLD
Objectives for Development and Learning: Birth Through
Kindergarten
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XVII. Intergovernmental Review of Federal Programs (Executive Order 12372)

This program falls under the rubric of Executive Order 12372 (Intergovernmental Review of
Federal Programs) and the regulationsin 34 CFR Part 79. One of the objectives of the Executive
order isto strengthen federalism--or the distribution of responsibility between localities, States,
and the Federal government--by fostering intergovernmental partnerships. Thisideaincludes
supporting processes that State or local governments have devised for coordinating and
reviewing proposed Federal financia grant applications.

The process for doing this requires grant applicants to contact State Single Points of Contact for
information on how this works.

Further information about the State Single Point of Contact (SPOC) process and alist of names
by State can be found at: www.whitehouse.gov/omb/grants_spoc

Absent specific State review programs, applicants may submit comments directly to the
Department. All recommendations and comments must be mailed or hand-delivered by the date
indicated in the actual application notice to the following address. The Secretary, EO 12372--
CFDA# 84.412, U.S. Department of Education, room 7E200. 400 Maryland Avenue, SW.,
Washington, DC 20202.

Proof of mailing will be determined on the same basis as applications (see 34 CFR §75.102).
Recommendations or comments may be hand-delivered until 4:30 p.m. (eastern time) on the
closing date indicated in the notice.

Important note: The above address is not the same address as the one to which the applicant
submits its completed applications. Do not send applications to the above address.

Not al States have chosen to participate in the intergovernmental review process, and therefore
do not have a SPOC. If you are located in a State that does not have a SPOC, you may send
application materials directly to the Department as described in the Federal Register notice.
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