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Agenda

• Background for project

• How to interpret the information

• How to use decodable texts school or 
district-wide
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Structured Phonics Program
• National Reading Panel Report 2000

– Highly effective in teaching all students the 
foundational skills 

• IES (Institute for Educational Sciences) July 2016 
– Strong Evidence to support need to develop an 

awareness of the segments of sounds in speech and 
how they link to letters

– Strong Evidence to support need to teach students 
to decode words, analyze word parts, and write and 
recognize words. 

• RIDE self-reflection tool to assist in evaluating 
your foundational skills program
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Argument in support of decodable readers

• Students from language-rich homes more likely to make 
inferences about sounds and word patterns that have not been 
specifically taught (Liben, 2016).

• Students from less educated families though obviously just as 
capable to develop in this area, often come to school with less 
practice in inferential modes of discourse and frequently less 
comfort and less diverse language exposure in general (Hart and 
Risley, 2003).

• Leveled reading systems privilege inferential learning. 
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Supporting Our Students
• Structured phonics programs directly teach the concept of 

what a spelling sound pattern is and what it does, thus 
supporting students who might not have the advantages of 
students from more language-rich families. 

• Metacognitive awareness has long been shown to be an 
equalizer and support students at all socioeconomic 
statuses.

• The use of decodable readers provides connected text that 
students can be successful with as they have been taught all 
the necessary skills to decode any (most) unknown words 
found in the text.

5



Structure Phonics Feature #1

• Letter Knowledge – name the letters in the 
English language

• Sound or Phonemic Awareness - which leads 
to segmenting words into phonemes p, b, t, 
ch, oi

These skills enable students to interpret letters 
as representing separate sounds in individual 
words and as a result remember how to read 
and spell words
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Structure Phonics Feature #2

• Directly teaches spelling/sound patterns of 
English separately, explicitly, and gradually

• Provides an opportunity to apply the taught 
skills as students read and spell words both 
in and out of context (Landi et al 2006)

• Connected text

• Games

• Puzzles

• Flashcards 
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Connected Text

• Words are restricted to the spelling/sound 
patterns that have been taught

– Example: short vowels had been taught but not 
long vowels with the vce (vowel, consonant, 
silent e). Therefore, words like cap, hop, or tub
could be used but cape, hope, or tube would 
not be used
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Rule of Thumb for Decodable Texts

• The majority of the words found in the text conform 
to the letter-sound or phonetic patterns that have 
been taught up to that point in the program

• Phonetic or letter/sound patterns not yet taught do 
not appear, or appear far less often, hence the term 
“phonetically controlled.” 
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Leveled Readers
• Books are “controlled” essentially by every other feature of the text and 

rely on the semantics and syntax of language

– repetition 

– context

– illustrations

– sentence length 

– sentence patterning

– font size 

• Books/readers are placed into complexity levels according to these text 
features and/or supports that makes what happens very predictable. 
Typically, guided reading programs use these types of texts. 

• Students do not have to focus solely on the spelling/sound patterns of 
each or most of the words because they have other skills/means/ways to 
read the text. 
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Decodable Books

• Less repetition

• Fewer pictures or more simplistic pictures

• Less predictable 

• Attend to phonetic patterns learned 

• May contain high frequency words (sight words, snap words, trick words) 
learned to date
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Major Difference
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Predominately uses 
context to learn to 

read

Predominately uses 
spelling/sound 

patterns of English 
to learn to read

Guided Reading 
Leveled Texts

Phonetically Controlled 
Texts (Decodables) 

Both are needed in an effective reading curriculum



Project Goals
• To map out skills across Kindergarten (Level K) Fundations® 

• To map out skills across Boston Public Schools Focus on K2 Working on 
Words (WOW) curriculum

• To provide a list of free decodable books for LEAs/schools to use with 
Fundations® or WOW

• To match sequence of spelling patterns taught with available books

• To match sequence of high frequency words/ sight words/ trick words 
taught with available books

• To provide LEAs with an opportunity to think/plan how and why these 
types of books should be included in their current reading program
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List of Skills
Fundations® and BPS WOW
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Let’s take a closer look
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Important Comparison Chart

If  an LEA does not have a consistent foundational curriculum 
district-wide, then a comparison chart will need to be created.  
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Fundations®
Decodable Booklist 
Kindergarten Level
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BPS Working on Words 
(WOW) Kindergarten Level
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BPS Working on Words 
(WOW) Kindergarten Level



Closer look at books at K Level

• More dependent on sight/trick/snap/high frequency 
words learned to date

• For use only after blending of sounds into words is 
introduced (most consonant and short vowel sounds 
have been mastered) 

• Fewer and/or less engaging pictures 

• Simplistic plots; in some instances sentence structure 
is less predictable

• Attends to phonetic patterns learned 

• Sentences may seem stilted or choppy. Some word 
meanings may be unknown to students. 
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Mat
From Reading Teacher
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What is it?
From Hubbard’s Cupboard
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The Pet in a Jet
From Fantastic Phonics
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Jan and Pam
From Fun Phonics
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Tut
From Free Phonetic Readers
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A Nap and a Map
From Reading A-Z
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Word of Caution

• Important to think about HOW decodable 
texts fit into your overall comprehensive 
literacy instruction - what role will they play?
– Within one grade? Multiple grades?

– Across the district/LEA?

• Key: Decodable Texts are NOT to replace 
Guided Reading texts; rather they are 
a component of your Structured 
Phonics Instruction.
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Questions?
Diane Girard diane.Girard@ride.ri.gov

Colleen O’Brien colleen.obrien@ride.ri.gov
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