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2. EXECUTIVE SUMMARY
Mission
Through a partnership with Excel Academy Charter Schools, a charter school operator based in
Massachuse s, Excel Academy Rhode Island will provide an integrated Kindergarten-12th grade
educa on to 2,186 students in Providence, Central Falls and North Providence. The mission of Excel
Academy Rhode Island is to prepare students to succeed in high school and college, apply their learning
to solve relevant problems, and engage produc vely in their communi es.
Ra onale, Need and Goals
In 2003, Excel Academy was founded in East Boston, Massachuse s, with a singular, but
profound focus: to close the opportunity gap for low-income students of color. We set out to serve East
Boston and Chelsea, communi es with a growing popula on of children, predominantly low-income and
La nx, who have historically faced systemic barriers to post secondary success and college access.
Now, 17 years later, serving almost 1,400 students, Excel Academy’s purpose remains clear,
steadfast and unwavering. We believe that schools that are both rigorous and inclusive can
fundamentally change life trajectories and close opportunity gaps so that no factor of iden ty
determines outcomes. Our interest in replica ng the Excel model in Rhode Island was sparked by the
release of the June 2019 report of the state of the Providence Public School District conducted by the
Johns Hopkins Ins tute for Educa on Policy that brought na onal a en on on the vexing challenges
facing the City’s public schools. This report painted a stark picture of who is most at risk of being le
behind by the current system - low-income students, minority students, students learning English, and
those with learning disabili es. This is the very popula on we set out to serve in Massachuse s 17 years
ago, and we have a consistent track record of achieving educa onal excellence with this very popula on.
We seek to work with state and local educa on and civic leaders to redeﬁne what is possible in public
educa on and provide students in Providence, North Providence, and Central Falls with a transforma ve
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educa on that equips them to overcome systemic barriers and sustain success throughout their lives.
We will:
-

Prepare students, academically and intellectually, for college.

-

Equip students with the social and emo onal skills needed to navigate a rapidly changing world.

-

Support students to develop a strong sense of iden ty.

In doing so, we believe students who graduate from Excel Academy Rhode Island will be able to achieve
and sustain success throughout their lives. We drive for our graduates to:
-

Earn postsecondary creden als aligned to their goals;

-

Find and maintain employment in fulﬁlling careers;

-

Experience vibrant social networks and long-las ng rela onships, and

-

Make posi ve contribu ons to their communi es.

Program Descrip on and Approach to Teaching and Learning
Our educa onal plan is based on the Excel Academy model that has a track record of success in
raising student achievement, par cularly for diﬀerently-abled and mul lingual learners. This educa onal
model is grounded by four key drivers of success: rigor, systems, support, and joy. Excel Academy Rhode
Island will use a combina on of Common Core-aligned, commercially available curricular resources and
internally developed curriculum to drive the academic program, and teachers will use a range of
student-centered instruc onal strategies to promote mastery of content and skills and higher order
thinking. A robust set of interven ons, remedia ons and enrichment will support all students to achieve
at the highest levels.
Applicant Group and Governance, Management and Organiza onal Plan
The applicant group includes The Honorable Jorge Elorza, Mayor of the City of Providence, the
Honorable James Diossa, Mayor of the City of Central Falls, the Honorable Charles Lombardi, Mayor of
the town of North Providence, Owen Stearns, CEO of Excel Academy, a Massachuse s-based charter
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school operator, and Elizabeth Matson, an employee of Excel Academy and Providence resident. A
volunteer Board of Trustees will be responsible for overseeing the school and ensuring it is accountable
to the public and operates in accordance with all applicable state and federal laws and regula ons.
Management of the school’s day-to-day opera ons will be led by an Execu ve Principal and
administra ve team. Excel Academy Rhode Island will have a contractual rela onship with Excel
Academy Charter Schools, a Massachuse s-based charter school operator, which will provide a range of
academic, ﬁnancial, and opera onal support and services to the School.
3. MISSION STATEMENT
The mission of Excel Academy Rhode Island is to prepare students to succeed in high school and
college, apply their learning to solve relevant problems, and engage produc vely in their communi es.
-

Prepare students to succeed in high school and college: Our mission acknowledges that the
true measure of our success is not determined by what our students achieve while they are with
us, but rather when they matriculate from our program. We will graduate students who are
academically, emo onally, and socially prepared for post-secondary success.

-

Apply their learning to solve relevant problems: For learning to be meaningful and las ng,
students must make the connec on between core content and skills and its applica on to
relevant, meaningful situa ons that oﬀer a broader context for learning.

-

Engage produc vely in their communi es: We explicitly teach a character educa on program
for students to understand, develop and internalize the quali es and behaviors of responsible
and responsive ci zens and have the intent, skills and abili es to make posi ve, meaningful
contribu ons to the world around them.

Taken together, we seek to provide a transforma ve educa on that equips students to overcome
systemic barriers and sustain success throughout their lives:
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4. NEW STUDENT SEATS AND ENROLLMENT
Our enrollment and expansion plan calls for 2,186 seats over the course of 9 years to fully build
out an integrated K-12 charter school. Speciﬁc details, including the number of students by year and
grade can be found in A achment 1.
The primary entry point for enrollment will be kindergarten (enrolling 54 new students the ﬁrst
year, 108 students the second year, and 162 students every year therea er.) To enable another entry
point for enrollment, we will also enroll a cohort of new students at 5th grade as well as backﬁll any
vacated seats through a minimum of 9th grade.
Growth and School Size Ra onale
Our growth and expansion plans for Rhode Island are informed and guided by the organiza onal
lessons we have learned from Excel’s expansion in Massachuse s from serving 220 students at a single
campus to an integrated 5-12 program serving over 1,400 students. We believe that a steady growth
plan that replicates the basic size and conﬁgura on of our school will lay the founda on and blueprint
for success in Rhode Island. In Massachuse s, we grew at the pace of a single grade per year. We found
that a slower pace of growth, rather than a swi ramp up, is cri cal for establishing a strong student
community and culture of achievement. We believe it allows staﬀ to focus on deeply understanding the
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needs of new students as they enter the program at a steady and manageable pace and enables the
development of rich and genuine rela onships among staﬀ, students, and families which are cri cal to
crea ng a posi ve school-family partnership and achieving our mission. Thus, we will open with three
grades (kindergarten, 1st grade, and 5th grade) in our ﬁrst year of opera on and add an addi onal grade
each year un l we have a fully integrated kindergarten to 12th grade program.
Our plans also include the addi on of elementary grades (kindergarten - 4th grade) to our model.
Due to the Commonwealth’s statutory limita ons on the number of charter seats available in our
sending districts (Boston and Chelsea), we have not been able to expand to serve elementary school
students in our Massachuse s-based schools. The opportunity Rhode Island presents to start the Excel
model in kindergarten is appealing because research shows the signiﬁcant educa onal disadvantages
that low-income students face entering school rela ve to their more aﬄuent peers1. We know that a
student’s educa onal trajectory begins during the young, forma ve years of a child’s academic life, and
we believe that the greatest impact we can have on a student’s educa on is to put them on the path to
college preparedness star ng in kindergarten.
We have planned grade and class size conﬁgura ons with the following design beliefs:
-

In grades K-2, average class size will be 18 students. Classrooms will be co-taught with one
teacher leading English and Social Studies and the other leading math and science.

-

In grades 3-4, average class size will be 27 students which will be taught in a self-contained
classroom by one teacher and a teaching assistant.

-

At the middle school level, the size of each grade and classroom size has been strategically
designed to work best with the School’s educa onal program and is a best prac ce of our
Massachuse s-based school. We are conﬁdent that our approach to building a warm, safe, and

Hart, B., & Risley, T. R. (1995). Meaningful diﬀerences in the everyday experience of young American children.
Bal more, MD: Paul H. Brookes Publishing Company
1
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academically-focused culture allows for larger-sized classrooms - an average of 29 students per
class - while enabling teachers to focus on important tasks such as diﬀeren a on, mely
grading and individualized feedback.
-

At the high school level, class sizes will vary by course as scheduling is done at the student level
to ensure each student is pursuing their own path towards post-secondary success.

Student A ri on
Excel Academy is deeply commi ed to inclusivity – we fervently believe we have the moral
impera ve to support all students who enroll to matriculate through our full program. In Massachuse s,
we have had very low student a ri on (averaging 4.5% annually) and we an cipate that by using similar
reten on tac cs, we will also see very low student a ri on in Rhode Island. Our ﬁnancial projec ons
account for a modest a ri on rate of 5% and we will back-ﬁll any seats vacated up through, at a
minimum, the beginning of 9th grade.

Student Recruitment
Excel Academy Rhode Island is commi ed to recrui ng a broad cross-sec on of students and,
building oﬀ our prac ces for our Massachuse s-based schools, will u lize a wide range of strategies to
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ensure all families, par cularly those that may be less informed about school choice op ons, are aware
of the opportunity to enroll at Excel. Our recruitment strategies will include, but are not limited to:
-

Mass media adver sements (i.e., newspaper, radio, television) focusing on outlets popular
among our targeted popula on;

-

Ad campaigns which feature a free tex ng service for ease of access to Excel’s online applica on;

-

Social media via organic reach and paid adver sements that promote Excel and the applica on
process;

-

Collabora on with local community partners including social service, public health, religious, and
civic organiza ons, and businesses;

-

A endance at local community events and school showcases;

-

Pos ngs in businesses frequented by a broad range of residents.;

-

Pos ngs in organiza ons providing services to a broad range of families;

-

In-house and externally-held informa on sessions, and

-

Use of third-party mailhouses to distribute applica ons and informa on.
All promo onal materials and applica on forms will be translated into the languages spoken in

the targeted communi es and translators will be used as needed to ensure all families can access the
opportunity Excel Academy Rhode Island will present. Our commitment to being an inclusive school is
genuine and we realize that requires real eﬀort on our part to ensure our target communi es know
about Excel Academy Rhode Island and have access to our applica on materials. We have seen far too
many charters take an “if we build it, they will come” approach to enrollment. Rather, our approach can
be characterized as “boots on the ground” ensuring all families have access to our program.
Enrollment
Excel Academy Rhode Island will enroll students via a process in accordance with all applicable
state charter school laws and regula ons. We will execute an enrollment process that ensures equal
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access for all students and is devoid of any perceived or real biases or selec on. As such, the only
requirement for inclusion in the lo ery will be the completed applica on and the applica on will
require only a bare minimum of informa on about the prospec ve student such as their name, contact
informa on, and grade in which they are currently enrolled. The student body will be selected through
an open, public lo ery conducted in accordance with all Rhode Island statutory and regulatory
requirements. The following is a brief descrip on of the lo ery process that will be executed:
-

All applica ons received up to the stated deadline will be entered into the lo ery.

-

A non-school oﬃcial, such as a local community leader or poli cian, will draw lo ery results in a
public lo ery conducted by the school, to further guarantee impar ality in the process.

-

If all seats are ﬁlled, and there are s ll remaining applicants, names will be drawn and a waitlist
will be created in the order of selec on.

-

Families of students selected in the lo ery will be provided no ce and a stated meframe, of not
less than 15 days, in which the family must accept the seat.

-

Waitlisted families will be informed of their place on the waitlist and provided explicit
instruc ons for how the school will ﬁll any vacancies during the school year.
Upon charter approval and securing of school facili es, Excel Academy Rhode Island will consult

with the Commissioner of RIDE to determine if we should and can set any “lo ery weights” to our
enrollment process to ensure our student popula on is representa ve of the communi es we set out to
serve, in par cular that diﬀerently-abled students and mul lingual learners are fully represented in our
student body. Furthermore, we would like to explore with RIDE the poten al to “hold” a select number
of seats open to mul lingual learners who may enter the public school system in varying mes in which
following a strict scheduled lo ery protocol would make enrollment not feasible. Lastly, in accordance
with state statute, we will give lo ery preference to siblings of currently enrolled students and children
of school staﬀ and founders.
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5. GOALS
The charter school model is founded on the trade-oﬀ of autonomy for accountability - charter
schools are aﬀorded ﬂexibility and freedoms in return for producing strong results. We believe that the
ul mate indicator of our performance as a public school is the academic outcomes that our students
achieve. We also recognize that as a public en ty, we have the responsibility to operate a sound, viable,
and healthy organiza on that is representa ve of, and responsive to, the communi es we serve and that
we should be held accountable to such standards as well. The primary measures for assessing our
performance, both academically, ﬁnancially and organiza onally will be the indicators detailed in RIDE’s
Charter School Review System Handbook, and we intend to meet or exceed all stated targets. To
complement and supplement the State’s required indicators of performance, charter schools are granted
the opportunity to propose addi onal school-speciﬁc measures of success. Upon approval, we will work
with RIDE staﬀ to iden fy and document addi onal school-speciﬁc goals that, taken together with the
State’s Performance Indicators, will provide a well-rounded and robust picture of our success as an
organiza on, both academically, organiza onally and ﬁscally. The below table is provided for illustra ve
purposes of the types of goals we may also use to evaluate and success our performance.

Example Goals
Goal
Measures
Academic Performance Objec ve: Excel Academy will deliver an academically rigorous program that
prepares students for success in post-secondary endeavors.
Excel students will make signiﬁcant and
Excel will achieve an average SGP of 75 or higher
measurable progress towards mathema cal
in mathema cs in all grades 4-8.
proﬁciency.
Excel HS will achieve an average SGP of 75 in
mathema cs.
Excel students will make signiﬁcant and
Excel will achieve an average SGP of 75 or higher
measurable progress towards reading and wri ng in ELA in all grades 4-8.
proﬁciency.
Excel HS will achieve an average SGP of 75 in ELA.
Excel graduates will matriculate with concrete
100% of Excel students will graduate from Excel
and meaningful post-secondary plans.
with a produc ve post-secondary plan.
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85% of students will be accepted to a 4-year
college
85% of students will graduate Excel with an
aﬀordable college op on.
Mission-Speciﬁc Performance Objec ve: Excel will provide an inclusive school community that
supports all students in their trajectory towards college and/or career pathways that will set them up
for success and fulﬁllment.
Excel will a ract and retain a student body
Excel student demographics will mirror that of its
representa ve of the communi es it serves.
sending districts, including minority, low-income,
MLL and SPED popula ons.
Excel will achieve full enrollment annually.
Excel will experience 5% or less a ri on on an
annual basis.
100% of Excel students will be provided
individualized college and career counseling.

Excel students will receive supports and services
to make informed post-secondary plans that set
them up for long-term success.
Organiza onal Performance Objec ve: Excel will establish and sustain a school community that is
representa ve of, and responsive to, the communi es it serves.
Parents will be sa sﬁed with the educa on their
90% of parents will aﬃrm their sa sfac on with
children are receiving at Excel.
the quality of Excel’s educa onal program.

Excel will establish itself within the fabric of the
communi es it serves.

90% of parents will aﬃrm their sa sfac on with
Excel’s eﬀorts to engage parents in their child’s
educa on.
At least 1/3 of Excel’s governing board will have
genuine connec ons and roots to the
communi es it serves.
Excel will establish and sustain genuine
rela onships with at least two community
partners who are deeply involved and invested in
our program.

6. COMMUNITY NEED AND SUPPORT
Excel Academy Rhode Island aims to target students and families who are at most risk of falling
vic m to the opportunity gap - low-income students, minority students, students with learning
disabili es, and mul lingual students. We know, from experience at our Massachuse s-based school
which serves a predominantly low-income, minority popula on, that our targeted popula on historically
has been, and even more so in the wake of the world’s events this year, profoundly impacted by racial
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and economic inequi es. Since our founding, Excel Academy has set out to be part of the fabric of the
communi es we serve and have achieved this through strategic partnerships with local poli cians, civic
leaders, social service agencies, and a deep commitment to respec ng, valuing, and celebra ng the
culture and iden
Rhode

Island,

es of our students and families. As Excel Academy plans for replica ng its model in
we

see

several

commonali es

among

the

communi es served by our

Massachuse s-based school and the targeted communi es for a new Rhode Island school while also
acknowledging the uniqueness of every community and the work that must be done to ensure Excel’s
Rhode Island school is reﬂec ve, responsive, and engrained in the communi es we will serve. The below
describes what we already know about Providence, Central Falls, and North Providence and the path we
will take to deepen that learning so our schools are true reﬂec ons of the communi es we serve.
Descrip on of Targeted Communi es and Student Popula on
Providence
Providence has a popula on of 179,833 people in 61,638 households. This represents a modest
popula on growth rate of only 1.2% over the past ten years. As Rhode Island’s capital and major urban
center, Providence a racts a diverse popula on: 43% Hispanic or La no, 34% White, and 16% Black or
African American. In addi on to a diverse popula on, Providence a racts many people from outside of
the state as 29% of the city’s popula on are foreign born and 50% of people speak a language other than
English at home.
The median household income in Providence is $42,158 - this is signiﬁcantly lower than the
median household income across the U.S. of $61,937. Geographically wealth is concentrated in the
northeastern part of the city where some neighborhoods have median incomes above $150,000. In
contrast, areas in the center of Providence have some of the lowest median incomes ranging between
$15,000 - $31,000 . The homeownership rate is 34.7% and the median home value (of an owner
2
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occupied home) is $192,100. In Providence 26% of the popula on lives below the poverty line and over
35% of those under the poverty line are Hispanic2.
In terms of educa onal a ainment, 80% of those over 25 years of age have graduated from high
school and 30% have a bachelor’s degree or higher. Universi es in Providence itself enroll over 25,000
students annually, the largest universi es are Johnson & Wales University - Providence, Brown
University, and Providence College. The university’s student bodies are predominantly White. In 2017
60% of students who graduated from a university in Providence were White.
The Providence Public School District (PPSD) serves a diverse student body. The majority, 67%, of
students are Hispanic, 16% are Black / African American, and 8% are White. Fi een percent of students
receive special educa on services and 32% of students are iden ﬁed as English Language Learners. Over
85% of Providence students qualify for free and reduced lunch, an indicator of economic status.
,

Academically, students in Providence achieve proﬁciency at very low rates which has prompted
signiﬁcant and aggressive ac on by local and state educa on leaders and poli cians. The low
performance of Providence students on state assessments has been widely reported. To summarize, a
few key metrics provide a cri cal depic on of the challenges the district faces:
-

Student performance lags the state in all subgroups with middle school as the grade range with
the most signiﬁcant gap.

-

On the 2017-2018 state assessments, every grade exhibited proﬁciency rates lower than 20% in
both math and ELA – fewer than one out of every ﬁve students achieved proﬁciency.3

-

Minority students perform substan ally lower than their white peers across all grades4.

-

Mul lingual Learners (MLLs) have the most signiﬁcant performance gap compared to their
peers. Middle school proﬁciency in ELA and Math for MLLs is around 3%.

“U.S. Census Bureau QuickFacts: Providence City, Rhode Island.” Census Bureau QuickFacts, 2019,
www.census.gov/quickfacts/providencecityrhodeisland.
3
Johns Hopkins Ins tute for Educa on Policy. “Providence Public School: A Review”, June 2019.
4
Ibid.
2

15

-

MLLs are far more likely to drop out of school - 26% of MLL students dropped out compared to
less than 16% for their peers.

-

Students with learning disabili es achieve very low proﬁciency rates and consistently perform
worse than non-special educa on students in every grade5

Central Falls
Central Falls is a rela vely small city of 1.2 square miles, a popula on of 19,568 individuals and
6,328 households. Despite the size, Central Falls has a very diverse popula on, 66% Hispanic or La no,
21% White, and 14% Black or African American. Of the nearly 20,000 in the Central Falls community 38%
are foreign born and nearly 70% speak a language other than English at home.
The median household income in Central Falls is $31,724 and the median home value is
$147,800. Nearly a third, 32.8%, of the Central Falls popula on live below the poverty line. Educa onally,
63% of the popula on over 25 years has graduated high school and only 8% of the 25+ popula on has a
Bachelor’s degree or higher6.
Similar to PPSD, Central Falls serves a diverse student body. The majority of students, 60% are
Hispanic, 15% are Black / African American, and another 15% are White, addi onally 43% of students
have low English proﬁciency (LEP). Over 90% of Central Falls students receive free and reduced lunch .
4

While the popula on and district size is smaller than in Providence, with enrollments of 2,695 and
23,955 respec vely, there is s ll substan al need for high quality op ons in Central Falls. Of the City’s six
schools (2 Pre-K / Kindergarten, 2 Elementary, 1 Middle, and 1 HS), none are rated above two stars. 42%
of Central Falls students are enrolled in 1-star schools and another 53% of students are in 2-star schools,
according to the latest state ra ngs7.

Ibid.
“U.S. Census Bureau QuickFacts: Central Falls City, Rhode Island.” Census Bureau QuickFacts, 2019,
www.census.gov/quickfacts/centralfallscityrhodeisland.
7
“Central Falls, 2018-19 Report Card.” RIDE Report Card,
reportcard.ride.ri.gov/201819/DistrictAccountability?DistCode=04.
5
6
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North Providence
North Providence is a city of approximately 6 square miles situated just northwest of Providence.
13,677 households comprising 32,686 individuals call North Providence home. North Providence is
somewhat less diverse than the surrounding ci es, the North Providence popula on is 75% White, 12%
Hispanic or La no, and 7% Black or African American.8
The median household income in North Providence is $53,863 and the median home value is
$215,200.5 In North Providence, 11% of the popula on live below the poverty line.5 90% of the
popula on (25 years+) have a high school diploma and 29% have a bachelor’s degree or higher.5
North Providence is a district of 3,585 students and has six elementary schools, two middle
schools, and one high school. North Providence schools’ demographics are similar to the city's and enroll
a higher percentage of White students than Providence and Central Falls. Overall the district enrollment
is 56% White, 22% Hispanic or La no, and 13% Black or African American. Nearly half of the students in
North Providence receive free and reduced lunch and 17% of students have an IEP.
On the most recent state tests (RICAS) North Providence students overall have rela vely high
rates of mee ng or exceeding standards. However, there are large achievement gaps between
subgroups. In par cular, there is a clear need for programs that have success with students with
disabili es. Of the nine schools in North Providence, six are designated for ‘Targeted Support and
Improvement’ due to the performance of students with disabili es. Overall 27% of North Providence
students met or exceeded standards on the Math test, however among students with disabili es the
number drops to only 6% of students. While performance on the ELA test was higher, the gap between
all students and students with disabili es is even larger. 43% of all students and only 9% of students with
disabili es met or exceeded standards on the ELA test9.

“U.S. Census Bureau QuickFacts: North Providence Town, Providence County, Rhode Island.” Census Bureau
QuickFacts, 2019, www.census.gov/quickfacts/northprovidencetownprovidencecountyrhodeisland.
8
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Ra onale
In June 2019, the Johns Hopkins Ins tute for Educa on Policy released a report that brought
na onal a en on on the vexing challenges confron ng the Providence public school system. The
researchers found that:
-

There is a low bar for instruc on and low expecta ons for students.

-

School culture is broken.

-

Teachers do not feel supported.

-

School leaders do not feel set up for success.

-

Parents feel marginalized and demoralized.
For Excel, this study was far more than just a headline grabbing story of the day – it was a call to

ac on. Based on our experience and track record in Massachuse s with a similar popula on, we believe
Excel Academy Rhode Island is uniquely posi oned to work in collabora on with state and local
educa on and community leaders to make tangible and signiﬁcant gains and impacts on the Providence
educa onal landscape. We believe that by using our model as a guiding framework, we can work with
the community to create schools that are:
-

Rigorous and inclusive;

-

Promote and sustain a posi ve school culture of achievement;

-

Empower and support teachers and school leader to deliver educa onal excellence, and

-

Engage parents as partners in their child’s educa on.
Excel’s Massachuse s-based school has achieved unprecedented success as students have

consistently been ranked as top performers among peer schools in the state based on the percentage of
our students who are Mee ng or Exceeding Expecta ons on state exams. And among peer charter

“North Providence, 2018-19 Report Card.” RIDE Report Card,
reportcard.ride.ri.gov/201819/DistrictAssessments?DistCode=24.
9
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public schools, Excel Academy students achieved the most growth in performance between 5th to 8th
grade.
-

Math: 31% more students are mee ng and exceeding expecta ons in 8th grade than in 5th —
compared to the state and charter peer school which decreased by 2%.

-

ELA: 8% more students are mee ng or exceeding state standards in 8th grade than 5th —
compared to the state remaining even and charter peer groups decreasing by 8%.
Excel Academy priori zes an approach that is both rigorous and inclusive. Each year, more of our

students are gaining access to challenging, college-level course work. Approximately 94% of our 11th and
12th-grade students complete at least one advanced course, which is nearly twice the statewide average
of 65%. Last year, Excel Academy doubled the number of AP courses oﬀered and 74.5% of our senior
class earned a 3 or more on at least 1 AP exam. Research shows that students who receive a score of 3 or
higher on AP Exams typically experience greater academic success in college and have higher gradua on
rates than their non-AP peers.

Excel Academy Rhode Island will be deﬁned not by whom we exclude, but by whom we include
in our community. We believe we are uniquely qualiﬁed and able to serve students who are substan ally
not having success in the current system – students who are diﬀerently-abled and mul lingual learners.
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Excel’s track record in Massachuse s in achieving signiﬁcant gains for these very popula ons is strong.
On the 2019 state assessment (MCAS):
-

The percentage of our students who are diﬀerently-abled who met or exceeded expecta ons on
the MCAS was double the state’s average.

-

20% more of Excel Academy students who are diﬀerently-abled met or exceeded expecta ons in
comparison to our sending districts.

-

10% more of Excel Academy students who are mul lingual learners met or exceeded
expecta ons in comparison to our sending districts.

-

Overall the growth measure for students who receive Special Educa on services put Excel
Academy among the top schools in the state.
As further evidence of our success, Excel’s approach has been highlighted as an exemplar in

mee ng the educa onal needs of all students10. We believe these prac ces are transferable and
replicable to provide educa onal excellence to all students in Providence, especially for diﬀerently-abled
and mul lingual learners.
Community Engagement and Partnerships
Our Massachuse s-based school has greatly beneﬁted from the early and on-going eﬀorts of our
leadership team to create and sustain genuine and tangible partners within the communi es we serve.
At the

me of Excel’s beginning, now 17 years ago, our founding board included several civic and

community leaders who paved a strong path for us in making real in-roads with the communi es we set
out to serve and created genuine avenues for solici ng and engaging community support in the
development of our program. And since that me, community leaders have been consistent and ac ve
members of our governing board, we have partnered with local social service agencies to ensure access
to a range of services for our students and families, and we have acted as true advocates and allies on

10

E.B. Solomont. “Inclusion in Ac on” Educa on Next, January 28, 2020.
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issues of importance to our communi es. This is the type and depth of community engagement and
partnership that we envision fostering and sustaining in our Rhode Island-based school.
Unfortunately, current (global) circumstances have hampered our ability to ini ate the deep
level of engagement we would have otherwise engaged in at this stage in the development of our plans
in Rhode Island. The ming of the release of the charter applica on in Late Winter 2020 coincided with
the literal shut down of our normal ways of life. And while our abili es to meet with representa ves of
the community have been hampered, we remain steadfast in our commitments to building strong
rela onships and partnerships for the be erment of our programs and the educa onal outcomes of our
students. That said, we will not use the current situa on as an excuse to back oﬀ of this important work.
Rather, we will commit to re-thinking how we go about engaging the community and call upon the
support we have received from local poli cal leadership to create safe and sound strategies for
community engagement. As described in Sec on #8 (Organiza onal Capacity), the Mayors of our
proposed three sending districts, Providence, Central Falls, and North Providence have given their oﬃcial
support to this applica on. Le ers of support for this applica on from the Honorable Jorge Elorza,
Mayor of the City of Providence, the Honorable James Diossa, Mayor of the City of Central Falls, and the
Honorable Charles Lombardi, Mayor of the Town of North Providence, are included as A achment 2.

7. EDUCATIONAL PROGRAM
Guiding Principles
Our educa onal program is grounded in the core design, elements, and prac ces of our
Massachuse s-based school and from studying, observing, and learning from other like-minded high
performing charter schools including Brooke Charter Schools, Achievement First, Uncommon Schools,
and KIPP. Like our Massachuse s-based schools, Excel Academy Rhode Island educa onal model will be
grounded by four key drivers of success: rigor, systems, support, and joy.
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Rigor: Excel Academy Rhode Island will be based on the fundamental idea that students must
master core skills and content to have long-term success as learners. Students must also develop the
conceptual thinking abili es to recall quickly and manipulate conﬁdently prior skills and knowledge
needed in higher-level academics. Excel’s academic program will be designed to ensure students can
read ﬂuently; write eﬀec vely; perform calcula ons accurately; ask though ul ques ons; research,
analyze and synthesize informa on; solve novel problems and draw insigh ul conclusions.
We believe that students learn best and be er retain core skills and content when they apply
those skills and content to relevant, meaningful situa ons that oﬀer a broader context for learning.
Excel’s educa onal program will promote the development of higher-order thinking skills and provides
students with the opportunity to apply learning from standard academic curricula to complex, authen c
issues. Students will be encouraged to ﬁnd personal relevance in their coursework and to make
connec ons among academic disciplines. To ensure that students are able to build more sophis cated
skills each year, Excel Academy Rhode Island will ver cally align curriculum across grade levels around
core skills in each content area.
Systems: We believe that the most eﬀec ve organiza ons are deliberately and though ully
designed for success. For Excel Academy Rhode Island, this will translate into swea ng all the small
details that go into the daily func ons of a school to maximize the amount of me that teachers can
teach and students can learn. Excel Academy Rhode Island recognizes that internal opera ons, systems,
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procedures, and prac ces are key levers for eﬀec veness and eﬃciency. As such, we will create and
execute detailed systems and procedures that drive the daily opera ons of our schools. We believe
fervently that schools succeed when opera ons succeed.
Support: Excel Academy Rhode Island is commi ed to serving all students and will u lize robust
support structures and systems to ensure each and every student enrolled achieves success in our
program. Our student support structures will include targeted remedia on, interven on, and
individualized programs to meet the needs of all learners.
Joy: We believe that schools that are safe for students, both physically and socially, are able to
infuse a great sense of joy within classrooms which in turn creates genuine love of learning within
students. Through a range of student culture drivers, we will capitalize on the unique perspec ves,
passions, iden

es, and interests of our students to foster a strong sense of culture among our school

communi es that bridges their academic and social experiences at school.
Curriculum and Coursework
In order to achieve our mission of preparing students for postsecondary success, Excel Academy
Rhode Island will use a combina on of commercially available resources and internally developed
materials to develop a comprehensive research-based, Common Core aligned curriculum that ensures
students gain grade-level academic content and skills and develop advanced skills necessary for college
and career success.

The Common Core Standards will serve as the founda on in the development of

the curriculum which will be supplemented with na onal content speciﬁc standards such as the Next
Genera on Science Standards and the SSAT and the College Board’s standard for pre-AP and AP
curricula. The following is a summary of the curricular goals for the four core content areas of English,
mathema cs, social studies and science:
English: The English curriculum will prepare students as conﬁdent readers and eloquent cri cal
thinkers who have the skills, knowledge, and hunger to engage meaningfully in their communi es and
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solve real-world problems. Excel Academy Rhode Island students will be able to comprehend a variety
of rigorous texts (including mul media), then form and clearly communicate opinions or responses that
are supported by compelling evidence. Students will develop a lifelong love of reading and a sense of joy
in the discovery of their own responses to texts. Students will iden fy as writers and con nually hone
their cra to master a variety of tools and develop a unique voice to clearly communicate responses,
advocate for ideas, and tell compelling stories. Students will learn from their peers, and engage in
produc ve discussions about varying opinions, perspec ves, and interpreta ons.
Mathema cs: The mathema cs curriculum will develop students’ processes and proﬁciencies in
mathema cs so that they are able to balance conceptual understanding with procedural ﬂuency as they
reason about unique problem situa ons. We view mathema cs as a dynamic ﬁeld of discoverable,
interrelated processes and procedures as ways to make common problems easier to solve and
communicate about, but not as an end in themselves. Our students will be produc ve problem solvers
who view math as a tool and will use it to cri cally examine systems and structures that aﬀect them and
their communi es.
Social Studies: The social studies curriculum will prepare students with a global awareness of
both the past and present. We aim to provide students with strong content knowledge and cri cal
reading, wri ng, analysis, and speaking skills and an apprecia on of the role of par cipatory
ci zenship. Our approach encourages students to deepen their intellectual curiosity by asking high-level
ques ons about the pa erns of world events; therefore, they are prepared to reach our highest
expecta ons by engaging in their community to address real needs and take ac on to eﬀect change.
Students will analyze, evaluate, and communicate sound interpreta on of content which helps them feel
conﬁdent in naviga ng real world systems to aﬀect posi ve change in their community.
Science: The science curriculum seeks to develop cri cal thinkers who display curiosity about
science and apply their knowledge to make sense of the natural and designed world. Students will
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regularly engage with the Next Genera on Science Standards (NGSS) science and engineering prac ces
by developing knowledge of cross-cu ng science concepts as well as the core skills needed to be
successful science students. As students master skills and content knowledge, they will develop a lifelong
hunger to always ask “why?”
To achieve the big goals and objec ves of these four content areas, Excel Academy Rhode Island
will use a combina on of internally developed and externally created curriculum. The middle and high
school curriculum will be modeled a er the curriculum created by our Massachuse s-based school. At
the elementary level, Excel Academy Rhode Island will invest in purchasing high-quality, pre-wri en
curriculum thoroughly ve ed by highly respected organiza ons, such as Ed-Reports. Below is a brief
overview of the coursework and curriculum that will be used in the core content areas:
Grade

English Language Arts

Mathema cs

Science

Social Studies

K -2

EL Educa on

Eureka Math

3-4

Reading Reconsidered
The Wri ng Revolu on
Internally created
curriculum aligned with
CC
Internally created
curriculum aligned with
CC

Eureka Math

Great Minds PhD
Science
Great Minds PhD
Science
Internally created,
aligned to NGSS

Internally created
curriculum aligned with CC
Internally created
curriculum aligned with CC
Internally created
curriculum aligned with CC

Internally created,
aligned to NGSS

Internally created
curriculum aligned with CC

5-8

9-12

Internally created
curriculum aligned
with CC
Internally created
curriculum aligned
with CC

Grade-level scope and sequence documents deﬁne the skills and content to be taught and what
students will know and be able to do as a result of a par cular course of study. Included as A achment 3
are scope and sequence documents that detail the depth and breadth of the curriculum by content and
grade level.
The core content will be further supported and supplemented by a range of special and elec ve
coursework including music, art, ﬁtness, and health in grades K-8. At the high school level, students will
have the opportunity to explore a range of elec ve oﬀerings to broaden and deepen their learning in
ﬁelds including arts, performing arts, computer science, and wri ng.
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Curriculum Development, Evalua on and Reﬁnement
As described above, a majority of Excel Academy Rhode Island’s curriculum will be internally
developed. In order to strike the right balance between giving teachers autonomy and authority over
curricular decisions while maintaining quality control, we will employ a content department structure
whereby teachers within the same content and grade level will work collabora vely to develop, evaluate
and reﬁne the curriculum. Each content area will be led by a Department Head and each grade within
that content area will be led by a Grade Level Content (GLC) chair. The Department Head and GLC chair
will work with the teachers within that content area and grade level to develop the curriculum. Using a
backwards planning process, the curriculum will be mapped against the Common Core Standards and
any other supplemental standards to create the following curricular materials:
-

Scope and Sequence

-

Final assessment

-

Unit assessments

-

Unit plans

-

Weekly plans

-

Daily plans and materials
Through this model, teachers begin with the end goal– what students should know and be able

to do by the end of year. Skills and content are then grouped into 4-8 week units, or courses of study
that, in turn, are broken down into weekly and daily plans. In developing and reﬁning curriculum, the
content departments will ascribe to the following opera onal norms:
-

Academic rigor: We believe that all students can achieve at the highest levels and we design
and execute courses, units, and lessons that drive at mastery of content and skill.
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-

Ver cal alignment of curriculum: We recognize that the educa onal experience of our students
is shaped by the cohesiveness of the curriculum being taught. We deliberately and though ully
spiral and scaﬀold skills and content to maximize student learning.

-

Collabora on: We work collec vely, inclusively, and respec ully to accomplish more than what
is possible alone.

-

Con nuous learning: We operate with a growth mindset and constantly push our prac ce to be
for and do be er by our students.

-

Research and data: We make informed decisions by paying equal a en on to what is
happening in the broader educa on reform sphere around us and within our own classrooms.
We use industry research and student data to drive our prac ce.
Ul mately, it is the responsibility of the Department Heads to ensure the quality of the

curriculum and ver cal alignment of content and skills across grade levels. Regular and ample mee ng
me will be provided to departments to work collabora vely to develop, evaluate and reﬁne curriculum.
Prior to the beginning of each school year, departments will work to set the scope and sequence and
ﬁnal assessment for the course. During the school year, departments will meet on a bi-weekly basis to
develop and/or reﬁne unit plans and assessments and collaborate on weekly and daily plans and
materials. Within Department mee ngs, teachers will also dedicate me to analyzing assessment data
that is used to inform current curricular decisions as well future reﬁnements.
Learning Environment and Pedagogy
Classroom environment
We believe that consistency from classroom to classroom creates an environment of
predictability, safety and order that allows students to thrive. Each Excel Academy Rhode Island
classroom will have:
-

An agenda board that states the aim of each lesson and how the aim will be achieved.
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-

Desk conﬁgura ons that enable partner work and collabora on among classmates.

-

Signage celebra ng role models who share racial and ethnic backgrounds with our students.

-

Tools and signage for consistent applica on of our behavior management system.

-

College and career messaging as constant reminders for our students of the end goal.
We believe that our classrooms should have the look and feel of a thriving academic se ng

conducive to learning. Each classroom will be ou i ed with a voluminous library as a constant reminder
of the love of reading we are ins lling in our students. Student work will be proudly displayed on the
walls. Classrooms will be organized, dy and kept. Bulle n boards will be used to incite interest and
excitement in academic content.
Instruc onal prac ces
Excel Academy Rhode Island teachers will not not ascribe to a singular approach to instruc on.
Rather, we believe that the teacher toolkit must include a variety and range of prac ces that are able to
support and reach an equally diverse range and variety of learning styles. In building the Excel Academy
Rhode Island teacher toolkit, our primary focus is for instruc onal prac ces to be student-driven and
place an explicit emphasis on classroom par cipa on, dialogue, and collabora on. This approach is
rooted in the idea that when students are required to carry the cogni ve load, both course rigor and
content reten on increased, and they are able to move from dependent to independent learners11.
Within this goal, teachers will use varied approaches to instruc onal delivery, including evidenced-based
discussions and debates, partner and small group work, individualized academic conferences, and whole
class instruc on with mul ple checks for understanding.
Whereas Department Heads have responsibility for the quality of curriculum, the Deans of
Instruc on and Curriculum (DCI) will be responsible for suppor ng and collabora ng with their teachers
to ensure instruc onal quality and standards mastery. Each week, teachers will submit weekly plans to
Hammond, 2015; Humpreys & Parker 2015; Douglas Fisher, Nancy Frey, Russell Quaglia, Dominique Smith, and
Lisa Lande, 2018
11
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their DCI which deﬁne the curricular aims for the week ahead and instruc onal approaches to lesson
delivery. The DCI will be responsible for giving feedback on these plans and regularly observing teachers
to provide further feedback on instruc onal delivery. The DCI will also support teachers with analyzing
achievement data and using that informa on to improve and diﬀeren ate instruc on. As such, the DCI
is able to have both a broad view across content areas and grade levels as well as the ability to hone in
on the individual class and student to support teachers, through individual coaching and whole school
professional development, to use their instruc onal toolkits to maximize the eﬀec veness of their
teaching and meet the needs of students.
Furthermore, frequent collabora on among content teachers and Learning Specialists and
English Language Learner Specialists will provide addi onal support for ensuring that instruc onal
prac ces are mee ng the learning needs of all students.
Speciﬁc Popula ons
Excel’s program is grounded in the unwavering belief that the best public schools are those that
are rigorous and inclusive and that the two are by no means mutually exclusive. Rather it is a public
school’s moral obliga on to provide a high quality educa on to all students and create and deliver
programs, supports and services to meet the diverse needs of its student body. The following details our
approach for serving struggling students, students learning English, students with iden ﬁed disabili es,
and gi ed students.
For Students Struggling Academically or Behaviorally:
Excel Academy Rhode Island holds the philosophy that all students, regardless of the skills with
which they enter our program, will make transforma ve academic gains during their me at Excel, such
that they are unques onably prepared for college and a rigorous postsecondary opportunity. We believe
that students struggle not because they want to, but because they lack certain basic skills, whether
socio-emo onal, academic, or organiza onal. When faced with a student who is not ﬁnding success in
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our program, we will seek to iden fy the underlying root cause and then provide systema c supports to
the student. There are four broad categories in which a student may struggle in a school se ng:
-

Academic: basic skills are below grade-level, there are skill gaps, or a documented disability

-

Organiza onal: lacks study skills, and/or lacks execu ve func oning skills

-

Social-emo onal: may also combine with the above factors to contribute to low academic
performance, and can also impact a endance

-

Behavioral: usually a symptom, not the root cause, of a student’s struggle
To address these broad categories, Excel Academy Rhode Island will implement a Mul -Tiered

System of Supports (MTSS) model that incorporates universal screening and progress monitoring of all
students, school-wide programming, and individualized, targeted interven ons. The MTSS is accessed
through the Child Study Team (CST) process. When a student is struggling, we believe that we must
examine our own prac ces to systema cally provide every student the addi onal me, support, or
instruc onal diversity needed to learn at high levels.
The MSST’s underlying premise is that schools should provide targeted and systema c
interven ons to any student as soon as they demonstrate the need, not only those who qualify for
special educa on. Because learning styles and instruc onal prac ces vary from student to student, each
student must receive targeted instruc on – teaching prac ces designed to meet his or her individual
learning needs and areas of weaknesses.
The MSST comprises three levels, or ers, of instruc onal interven on. Tier 1, considered the
baseline component of ered instruc on, is intended to ensure all students have access to rigorous,
grade-level curriculum and highly eﬀec ve instruc on. Tier 1 supports include but are not limited to:
-

Diﬀeren ated data-based instruc on;

-

Diﬀeren ated data-based accommoda ons for classwork/homework;

-

Strategic placement in the classroom;

30

-

Small group tutoring from a content teacher;

-

Small group skills instruc on during class, and

-

Frequent check-ins.
Tier 2 interven ons are intended to support students who fall below the expected levels of

grade level and age-appropriate accomplishment and are at some risk for academic failure and/or
display social or behavioral issues, but who are s ll above levels considered to indicate a high risk for
failure. For these students, instruc onal programs focus on their speciﬁc needs. Tier 2 supports include
but are not limited to:
-

Ongoing Tier 1 supports;

-

Skills-based small group interven on;

-

Math or Literacy interven on;

-

Group counseling;

-

Social skills groups; and

-

Behavior plans
At Tier 3, children are considered to be at high risk for failure and, if not responsive, are

candidates for a special educa on evalua on. Tier 3 supports include but are not limited to:
-

Ongoing Tier 1 & 2 interven ons;

-

Frequent small group pull out sessions;

-

Service from a related service provider;

-

Support from a Learning Specialist;

-

Daily one-to-one peer instruc on;

-

Behavior plans;

-

Modiﬁed daily schedule;

-

Referral for special educa on evalua on; and
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-

Referral for outside mental health services.
Based on our experiences at our Massachuse s-based school, Excel Academy Rhode Island

believes that the MSST model ensures that all students can achieve at high levels if given the correct
supports and systems to meet their unique needs and learning styles.
For Mul lingual Learners:
At Excel Academy Rhode Island, we believe that being bilingual is an asset that will help students
succeed in college and in their postsecondary plans. We will seek to aﬃrm and support our bilingual and
immigrant families, especially in light of recent events in this country. Excel Academy commits to
providing windows and mirrors for students, especially our mul lingual learners (MLL), in the content we
teach, to emphasize the explora on of students’ mul ple iden

es, and to seek input from families and

students on services and programming. To that end, MLL students will be supported through: direct
English Language Development instruc on, inclusion support in content classes, and collabora on
between MLL and content teachers to share strategies that will help students in language acquisi on.
Iden ﬁca on of MLL Students:
Excel Academy Rhode Island will follow a robust system of policies and prac ces for the
iden ﬁca on of MLL students. The following is a high-level summary of that system:
-

Home Language Survey: Upon enrollment at Excel Academy Rhode Island, families will be
required to complete the RIDE-developed Home Language Survey (sent home in mul ple
languages), indica ng whether or not a student speaks a language other than English at home.
Students whose families report that a child’s ﬁrst language is a language other than English will
receive language screening in the event that we do not have data from previous language
tes ng.

-

Language Screener: We will use an assessment, the WIDA Screener, to determine English
proﬁciency for these students.
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-

Addi onal Assessments: Iden ﬁed students will be seen by the MLL Specialist in the ﬁrst weeks
of school for further screening. This screening will include a language background and school
history report and reading assessments. The MLL Specialist will also observe students in the
general educa on classroom, solicit observa ons from content teachers, and consult prior
school records. The MLL Specialist will synthesize the above informa on to determine MLL
status.

-

Final Determina on and Parent No ﬁca on: A er making a ﬁnal determina on about MLL
status, the MLL Specialist will place students in appropriate support groups and solicit feedback
from content classroom teachers on the student plan. A le er of no ﬁca on with the op on of
op ng out of MLL programming will be sent home to the family.

-

Presenta on to Content Teachers: Once students are iden ﬁed as English Language Learners
and a plan is made for their support, biographies of each student will be shared with teachers
and discussed at the beginning of each year to familiarize teachers with students’ individual
needs and supports. Teachers will also be given a list of CAN-DO descriptors for each of their
MLL students to get a sense of what each student can do in each domain and should be held
accountable for in the general educa on classroom.
Excel Academy Rhode Island will u lize a Sheltered English Immersion (SEI) program for its MLL

students. All instruc onal staﬀ at Excel Academy will receive relevant SEI training within the ﬁrst year of
employment. In addi on, teachers will meet regularly with the MLL Specialist to collaborate on mee ng
the needs of their students. Students will also receive direct ESL instruc on based on their proﬁciency
level from a cer ﬁed ESL instructor which will take place during English periods (WIDA Levels 1 and 2
only) and/or non-instruc onal periods (morning homeroom, WIN, DEAR, Focus.) An ESL curriculum
guided by WIDA and aligned with Common Core standards will inform ESL instruc on.
For Students with Iden ﬁed Disabili es
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Excel Academy Rhode Island will adhere to all federal and state laws and regula ons regarding
students with special needs, including the Individuals with Disabili es Educa on Act (IDEA) Sec on 504
of the Rehabilita on Act, and the Americans with Disabili es Act (ADA). Excel Academy Rhode Island will
not discriminate against students with disabili es in its admissions process, and each and every student
who enrolls at Excel Academy Rhode Island will receive a free and appropriate educa on (FAPE).
Students at Excel Academy Rhode Island will be educated in the least restric ve environment (LRE) in an
inclusive classroom to the maximum extent possible. Research shows that students with disabili es
receive a be er educa on with they are learning alongside their general educa on peers in an inclusive
se ng.
Each and every student at Excel Academy Rhode Island is held to the highest expecta ons based
upon the child’s abili es. To ensure all students achieve success within our program, students with
disabili es, in accordance with their Individualized Educa on Plan (IEP) or Sec on 504 Accommoda on
Plan (504 Plan), will be supported in a variety of ways according to a con nuum of services:
-

Consulta on between Learning Specialists, Classroom Teachers and/or Service Providers:
Team members will meet on a regular basis to discuss the needs of students with special needs
via structured weekly oﬃce hours, collabora on on accommodated assignments and frequent,
informal mee ngs to discuss student needs. Classroom Teachers and Learning Specialists will
work together to ensure students are receiving appropriate materials, classroom
accommoda ons, and tes ng accommoda ons on a daily basis.

-

Services provided in the General Educa on Classroom: Learning specialists will push into the
general educa on classroom, and in collabora on with the classroom teacher, determine what
supports are needed to be er able the student to access the curriculum.

-

Services provided outside the General Educa on Classroom: Students may receive out-of-class
support from a Learning Specialist in a small group se ng. Such services may take place during

34

speciﬁc me-blocks with the daily schedule (DEAR, FOCUS, WIN) that do not pull a child from
content classes or as part of a co-taught content class outside the general educa on classroom.
-

Related Services: Excel Academy Rhode Island will provide related services (such as
occupa onal therapy, speech and language therapy and counseling) for students as iden ﬁed in
their IEP using speciﬁc me-blocks with the daily schedule (DEAR, FOCUS, WIN) that do not pull
a child from content classes.

Iden ﬁca on Procedures
In accordance with Child Find, Excel Academy Rhode Island will

develop and execute

comprehensive systems and protocols to ensure that all students with disabili es are appropriately
iden ﬁed and evaluated. The below is a synopsis of that system:
-

Referral for Ini al Evalua on: A student may be referred for an evalua on by a parent or any
person in a caregiving or professional posi on concerned with the student’s development. When
the Child Study Team (CST) determines that all eﬀorts have been made to meet the needs of the
student within the general educa on program, and these eﬀorts have not been successful, a
student will be referred for an evalua on to determine eligibility for special educa on. The
school will follow a speciﬁc protocol to ensure informa on on all newly enrolled students is
collected to support the iden ﬁca on of students who have been and/or may be eligible for
special educa on.

-

Parental Consent: The School will follow procedures for obtaining parental consent or
procedures for when parental consent is not received.

-

Ini al Evalua on: Upon consent by the parent, the School will provide and/or arrange for the
evalua on of the student by a mul disciplinary team.

-

Team Mee ng for Special Educa on Eligibility: Once the evalua on is completed, a Team
Mee ng will be called. The Team consis ng of the students parent(s), at least one general
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educa on teacher familiar with the student, at least one special educa on teacher familiar with
the student, a representa ve for Excel Academy Rhode Island who has the authority to commit
resources, an individual who can interpret evalua on results, other individual(s) who have
knowledge or exper se regarding the student, and, if appropriate, the student. Using the
evalua on, the Team will determine the child’s eligibility for special educa on.
-

Development of the IEP and Placement Determina on: Upon determining that the student is
eligible for special educa on, the Team will develop an IEP that details the academic goals for
the child and speciﬁc services and supports to be provided for a ainment of such goals.

-

Parent Response to IEP: Upon development of the IEP, the school will be responsible for
securing parental acceptance of the IEP and follow speciﬁc protocols if the IEP is rejected.

-

Implemen ng the IEP: Upon parental acceptance of the IEP, the school will execute on the IEP.

For Gi ed or Advanced Students:
The CST will be responsible for iden fying students who may be gi ed or advanced through
regular mee ng of grade level teams where the academic progress of students is analyzed and
discussed. Students who are iden ﬁed as gi ed or advanced will be provided a variety of opportuni es
to extend their learning. Such opportuni es include, but are not limited to, DEAR,, Focus, and WIN
(What I Need) blocks.
Assessment System
As an organiza on with 17 years of history, Excel Academy has “grown up” in the era of
statewide standardized tes ng and has experienced the tremendous beneﬁts to the increasing
sophis ca on of statewide tes ng systems. We appreciate and put to use the valuable data and
informa on that can be derived by analyzing our absolute performance and growth against statewide
results and those of comparable schools. We will apply these lessons learned and exper se in Rhode
Island. We will also use a robust internal assessment system that provides detailed data for assessing
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student performance and growth and the eﬀec veness of the curriculum and instruc on. As described
above, teachers will work in content teams to create unit assessments. These assessments, administered
every 4-6 weeks, provide a valuable window into teaching and learning. Using an online assessment
pla orm (Illuminate for English, social studies, and science; Edulas c for math), assessment results will
be immediately available to teachers to assess individual, cohort and grade level performance. These
data will be used by content teams to make curricular adjustments in the near-term and for long-term
planning and by teachers with their instruc onal leader to determine which students may need
addi onal support. Furthermore, assessment results will be sliced to examine the outcomes of our high
needs learners, diﬀerently-abled and MLL students, and to properly monitor their progress in achieving
content standards.
Teachers will also use more informal and immediate methods for assessing student mastery of
content including quizzes, homework, and exit ckets.
Promo on and Gradua on Policy
In se ng our promo on and gradua on policies, we believe that there should be no surprises to
both the student and family when a child is at risk of not being promoted/gradua ng. Doing so requires
us to ar culate a clear promo on and gradua on policy to students and families, and regularly
communicate with students and families about performance.
At the elementary school level:
-

Students will receive standard-based report cards that reﬂect progress toward mastering the
standards for each grade level based on a scale of 0 to 4 (0 – no mastery, 1 – minimal mastery, 2par al mastery, 3- grade-level mastery, 4- above grade-level mastery)

-

Students who average below a 2.5 in ELA or math at the end of the year will be required to
a end summer school or, in extreme cases, be retained.

At the middle and high school levels:
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-

Grades are assigned for each course on a 0-100% scale. Students will receive at the beginning of
the year a Course Descrip on that describes assignment types (assessments, quizzes,
homework, par cipa on) and their weight in the course grade.

-

To be promoted, a student must pass all core subjects, with an average of 70.0% of higher, and
not be absent for more than 15 days of the school year.

-

If a student fails one core subject, s/he must a end summer school and complete the
requirements of summer school in order to be promoted to the next grade level. If the student
does not meet the requirements of summer school, s/he may be retained.

-

If a student fails two or more core subject areas, s/he will be retained.

Gradua on requirements include:
-

Students must complete a full course of study: 4 years of English, 4 years of mathema cs
(comple ng at least to pre-calculus), 3 years of a foreign language, 3 years of lab science, 3 years
of history, and 8 credits of elec ves and ﬁtness.
For all grades, promo on and gradua on recommenda ons will be made by teachers and ﬁnal

promo on/gradua on requirements will be made by the Execu ve Principal. The school reserves the
right to make excep ons to its promo on policy.
School Culture
The best schools create and sustain a culture of achievement in which students are both known
and challenged. We start with the unwavering belief that students want to learn and that schools must
establish an environment where a student’s own desire to succeed can ﬂourish. Toward that end, Excel
Academy Rhode Island will:
-

Ensure students know what is expected of them.

-

Use structure, predictability, and consistency to make students feel comfortable, safe, protected
and included.
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This in turn will:
-

Allow students to focus on their learning.

-

Prepare students to become engaged ci zens who follow the rules set by our communi es.
In this safe, calm and orderly space, students can thrive as scholars and as people.
To deﬁne, honor and reinforce our desired school culture, Excel Academy Rhode Island will share

a community code that all members, staﬀ and students,will have responsibility to uphold. At the lower
school levels, the Code of Conduct will be PREP: Prepared, Respec ul, Engaged and Professional:
-

Prepared: As Excel Academy Rhode Island students, we come to school and class prepared to
succeed. We bring our homework, supplies, uniform and right a tude.

-

Respec ul: As Excel Academy Rhode Island students, we show respect to ourselves, classmates,
staﬀ and school. We are honest, kind, open-minded, and community-oriented.

-

Engaged: As Excel Academy Rhode Island students, we lean in, listen, volunteer, par cipate,
contribute, track the speaker, read all direc ons and ask insigh ul ques ons.

-

Professional: As Excel Academy Rhode Island students, we stay organized, demonstrate good
posture, work hard, are ar culate and follow all direc ons and instruc ons.
In recogni on of the developmental maturity of our students, the community code at the high

school level will evolve to PRIDE: Purposeful, Reﬂec ve, Inquisi ve, Dedicated, and Empathe c.
-

Purposeful: As Excel Academy Rhode Island students, we act with inten on, live in the present
moment, and make changes that help us grow and thrive. In this way, we discover paths that
align with our passions. We understand that every choice creates pathways and consequences
for the future, and seek through reﬂec on to make purposeful choices that align with our values,
goals, and that with prac ce, comes purpose.
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-

Reﬂec ve: As Excel Academy Rhode Island students, we regularly reﬂect on our current
prac ces, habits, and mistakes. We welcome both posi ve and cri cal feedback while constantly
looking for ways to improve.

-

Inquisi ve: As Excel Academy Rhode Island students, we are curious and hungry to learn! We
seek joy through ideas, and we are eager to apply our learning to solve relevant problems. We
par cipate fully in every aspect of school life, and excel in both academic and extracurricular
ac vi es.

-

Dedicated: We are dedicated. We embrace challenges and overcome obstacles in order to
achieve our goals. We work hard daily and act with purpose recognizing that we control our own
des ny. We will not allow nega ve people or other outside inﬂuences distract us from what is
important.

-

Empathe c: As Excel Academy Rhode Island students, we deeply value each other’s
perspec ves, and we seek to understand the values and experiences that shape each member of
the community. Our commitment to empathy drives us to care for each other and to ac vely
cul vate a compassionate and generous school community.
Our Community Conduct is only so good as the structures and systems in place to maintain it.

The ﬁrst step is buy-in – students must respect its importance, understand the rules, and internalize their
responsibility for upholding the Community Code. This is true for our students as well as our families
who are partners in our eﬀorts in crea ng and sustaining a strong school culture.
The next step is enforcement. Our behavior management system is premised on the no on that
students are capable of making choices. Students can choose to follow the rules, or they can choose to
break the rules. There are posi ve mo vators for when a student chooses to follow a rule or procedure
and nega ve consequences for when a student chooses to break a rule or procedure. Thereby, students
who choose not to meet the school community’s clearly deﬁned standards for reasonable and
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acceptable behavior will not be permi ed to disrupt the educa on of others. Our discipline system will
have more posi ve mo vators than nega ve consequences. These posi ve mo vators can be intrinsic
or extrinsic. Students who choose to follow the rules choose academic success, opportunity, posi ve
recogni on, and individual rewards. Classes who choose to support each other in mee ng Excel’s
expecta ons earn recogni on, privileges, and rewards. Excel’s discipline policies will comply with all
federal, state, and local laws and regula ons, for both general educa on and diﬀerently-abled students.
Ul mately, we realize that consequences, rewards and structures alone will not serve our
students as well as helping them learn how to make good choices. We must strive to educate students
around the true costs, beneﬁts, and future implica ons of their behavior choices. One indicator of
success of our schools’ behavioral system is if students develop a sense of accountability to themselves
— to make the right decisions when no one is watching because it is the right thing to do. This
educa on will serve our students long a er they leave the structures of our school.

8. ORGANIZATIONAL CAPACITY
Establishing En ty
Excel Academy Rhode Island is an eligible proposed mayoral academy as iden ﬁed in RIGL
16-77.4. The Honorable Jorge Elorza, Mayor of the City of Providence, is the establishing person of our
applica on, and as described below, will serve as the Chair of the Excel Academy Rhode Island Board of
Trustees upon approval of this applica on. This applica on is also supported by the Mayor of the City of
Central Falls, The Honorable James Diossa, and the Mayor of the Town of North Providence, the
Honorable Charles Lombardi. Oﬃcial le ers of support for this applica on from Mayor Elorza, Mayor
Diossa, and Mayor Lombardi are included as A achment 2. Excel Academy Rhode Island has ﬁled Ar cles
of Incorpora on under Rhode Island state law (Sec on 7-6-34 of the General Laws of Rhode Island).
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Applicant Group
The applicant group for Excel Academy Rhode Island is comprised of elected oﬃcials from our
three sending districts - the Honorable Jorge Elorza, Mayor of the City of Providence, the Honorable
James Diossa, Mayor of the City of Central Falls, and the Honorable Charles Lombardi, Mayor of the
Town of North Providence - all of whom have pledged their support this applica on. The applicant group
also includes Owen Stearns, CEO of Excel Academy Charter Schools, a Massachuse s-based charter
school operator, and Elizabeth Matson, a member of the Excel Academy Charter School’s Support Team
and a Providence resident. This group has come together through a shared interest in replica ng the
Excel educa onal model in Rhode Island and providing academic excellence to all students, par cularly
mul lingual and diﬀerently-abled students. If approved, the elected oﬃcials of this applicant group will
serve, or appoint a designee to serve, in a governing and/or advising role to the School. Both Mr. Stearns
and Ms. Matson will, given their employment with Excel Academy Charter Schools, provide leadership
management and support to the establishment and development of Excel Academy Rhode Island.
Biographies/resumes of each member of the Applicant Group are included as A achment 4.
Board Development and Du es
Excel Academy Rhode Island will be governed by a Board of Trustees who will hold legal and
ﬁduciary oversight for our Rhode Island schools. The Board of Trustees, as public agents, will ul mately
be responsible for ensuring the schools operate in accordance with all applicable laws and regula ons,
and the Board as a whole and as individuals will comply with state Open Mee ngs Law and ethics
requirements.
Board Member Recruitment
The Board will form a Governance Commi ee which will be responsible for member recruitment
and ensuring that the Board as a whole has the skills, exper se and quali es required to eﬀec vely
govern.

Using a matrix of desired skillsets, exper se and quali es, individuals will be recruited for
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service. Our primary assessment on whether an individual is a viable candidate for service on the Board
is mission ﬁt – all Board members will hold an unwavering belief that all students can achieve at the
highest levels and are commi ed to volunteering their skill and will to advance Excel Academy Rhode
Island’s mission. Mission-ﬁt candidates will also bring to bear skillsets sought including ﬁnance, real
estate, educa on, non-proﬁt management, governance, community organizing, strategic planning and
fundraising as well as individuals who have strong connec ons to the communi es the schools serve.
Ini al recruitment of board members will be conducted in collabora on with the elected oﬃcials who
have put their support behind this applica on. Candidates being considered for Board service will
conduct an interview with the Execu ve Principal and/or CEO as well as the Board Chair and/or
Governance Chair. Candidates will be recommended for service by the Governance Commi ee and
require a majority vote of the Board. Ini al board members will serve staggered terms of 2, 3 and 4
years. Successors will serve a three-year term and the Board should comprise no less than 7 members
with a target of 9-13 members total. All new members will receive thorough training on their
responsibili es and du es as a member of Excel Academy Rhode Island’s Board of Trustees.
Board Posi ons
In order to eﬀec vely conduct business and fulﬁll the responsibili es of a charter school board,
The Excel Academy Rhode Island Board of Trustees will establish speciﬁc posi ons and leadership roles.
Please see A achment 5 for a list of all board posi ons and proposed individuals for such posi ons. As
noted in the A achment, the Honorable Jorge Elorza is proposed as our Board Chair. Also included as
A achment 6 are the resumes and/or biographies of proposed board members.
Board Oversight
In order to ensure the Board fulﬁlls its oversight du es responsibly, the Board will conduct its
business in accordance with approved by-laws (see A achment 7 for a dra set of by-laws) and will meet
at least six mes per year. The Board will also appoint task forces and/or commi ees that will meet more
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frequently on key areas of importance for the school’s growth and development. Including but not
limited to facili es, ﬁnance, development, governance and an execu ve commi ee.
The Board will receive frequent management updates from school leadership on cri cal,
school-related issues, including staﬀ recruitment and reten on, student recruitment and reten on,
family engagement and sa sfac on indicators, student performance, and staﬀ and student culture
indicators. These updates are shared during in-person mee ngs and electronically.
While the Finance Commi ee will review, in coordina on with management, ﬁnancial reports
quarterly and receive more frequent updates on cri cal issues, the full Board will have the ul mate
oversight of the school’s ﬁnancial health and be responsible for approving the annual budget and
ensuring independent ﬁnancial audits are conducted in accordance with legal requirements.
Ul mately, it is the responsibility of the Board of Trustees to ensure the school is fulﬁlling its
mission in preparing students for post-secondary success. Thus, the Board will closely monitor the
academic performance of the school through an agreed upon set of metrics which management will
report on, both electronically and at in-person mee ngs. The Board will receive training on the various
assessments and tools used by the school to measure student performance and receive data in a
diges ble format that can inform decision-making by the Board.
While the Board is responsible for governance issues, the school’s leadership is responsible for
the daily management of the school as executed and delegated by the CEO. The CEO is the sole
individual repor ng directly to the Board of Trustees. On a day-to-day basis, the CEO is responsible for all
instruc onal and non-instruc onal responsibili es including board rela ons and governance,
educa onal accountability, personnel, budge ng and ﬁnance, legal and regulatory compliance, growth
strategy, facili es, and external rela ons. The CEO will be hired and evaluated by the na onal board of
Excel Academy which will establish an Execu ve Commi ee, on which the Board Chair of Excel Academy
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Rhode Island will co-chair. This will ensure that the Excel Academy Rhode Island Board has the proper
level of input to the hiring and evalua on of the CEO.
Staﬃng Plans
The Excel Academy Rhode Island Board of Trustees will delegate all management and
administra ve responsibili es to the CEO of Excel Academy Charter Schools. The CEO, in turn, will hire
and directly supervise an Execu ve Principal of Excel Academy Rhode Island. The Execu ve Principal will
play a cri cal leadership role in managing the academic and organiza onal func ons of Excel Academy
Rhode Island.

CEO: The CEO is responsible for ensuring that all resources – ﬁnancial, human, opera onal, and
educa onal – are maximized to achieving the organiza on’s mission. The CEO will serve as the external
face of the organiza on and as the liaison to the governing board.
Execu ve Principal: Working in close collabora on with Excel’s School Support Team, the
Execu ve Principal is responsible for managing all aspects of the planning and start-up of Excel Academy
Rhode Island. The Execu ve Principal will manage the administra ve team and will be responsible for
the overall performance of Excel Academy Rhode Island.
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Deputy Principal: The Deputy Principal is accountable for the success of the academic program
in which s/he leads. S/he will be responsible for ensuring the quality of educa on including instruc onal
supports, services, and delivery and the professional development of instruc onal staﬀ. The Deputy
Principal will have authority to hire and evaluate school staﬀ and will directly manage the administra ve
team of the school, to whom s/he may delegate du es. S/he will be responsible for ensuring the smooth
opera ons of the school on a daily, weekly and annual basis and will ensure the school operates in
compliance with all applicable federal, state and local laws and regula ons. The Deputy Principal will
report to the Execu ve Principal.
The Deputy Principal posi on will be supported by an administra ve team with speciﬁc
leadership du es cri cal to the overall success of the program:
-

Dean of Students: Train students and staﬀ on school-wide behavior management systems.
Enforce student code of conduct. Teach character educa on classes, inves gate behavior issues
and execute appropriate consequences.

-

Dean of Curriculum and Instruc on: Manage instruc onal staﬀ. Provide feedback on weekly
lesson plans and observe teachers on a regular basis. Design and implement the professional
development program.

-

Dean of Student Supports: Manage the iden ﬁca on of and delivery of supports and services
for special popula ons. Ensure the school’s programs and supports comply with all applicable
federal and state laws and regula ons related to special popula ons.

-

Dean of Opera ons: Develop and execute systems and procedures for the daily opera ons of
the school including daily schedule, lunch rou nes, and non-instruc onal

me. Manage

non-instruc onal staﬀ.
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Instruc onal staﬀ will include content and grade level teachers, teaching assistants, MLL and
Special Educa on specialists, specialists/elec ve teachers. The following is a staﬃng chart for the ﬁrst
ten years of opera on that iden fy the number of staﬀ to be employed for each year of opera on.

Furthermore, Excel Academy Rhode Island will beneﬁt from Excel Academy School Support Team
staﬀ who will provide leadership and support to school-based staﬀ. School Support staﬀ exists to serve
two main func ons: (1) to provide exper se and quality control and (2) to alleviate the administra on
burden at the school level. To clarify decision rights and prevent overreach or under-involvement from
the School Support Team, we will create and will operate within the terms of a comprehensive decision
rights document which will dictate decisions that can and should be made at the school or the school
support-level.
Leadership
As described above, The Execu ve Principal will oversee the day-to-day educa onal program of

Excel Academy Rhode Island with ul mate responsibility for ensuring instruc onal quality, the integrity
of the learning environment, and building and fostering strong school-family rela ons. A detailed job
descrip on of the posi on can be found as A achment 8. In order to ensure that the School is led by a
strong and competent individual, Excel Academy Rhode Island will conduct an extensive recruitment and
interview process which will include mul ple interviews with key stakeholders (Board representa ves,
Excel Academy staﬀ, CEO) and performance-based interview tasks.
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All administra ve posi ons will be employees at will and will receive a one-year commitment of
employment that can be terminated at any me by either party. The renewal of an employment
commitment will be provided in late winter of each school year following an extensive 360-evalua on
process. At the beginning of each school year, the Execu ve Principal will set performance goals for
which s/he will be held responsible for mee ng. Data, including feedback from direct and indirect
reports, will be used to assess performance against these goals and s/he will receive a wri en, detailed
analysis of their performance. The Execu ve Principal will be managed by Excel’s CEO.
Teachers
For any organiza on, in any ﬁeld, the best laid plans are only so good as the individuals who are
charged with their execu on “on the front line.” The success of a school squarely rests of the quality of
the teachers who must design and execute excellent lessons, hold students accountable to high
behavioral expecta ons and academic goals, build purposeful rela onships with students, support
students in their emo onal and social development, genuinely partner with families, and infuse a sense
of joy, purpose and belonging in their classrooms. As the backbone of the program, Excel Academy
Rhode Island will put tremendous care and a en on to ensuring we make qualiﬁed mission-ﬁt hires and
create a work environment for teachers where they are supported on both a personal and professional
level so that Excel Academy Rhode Island is a work environment where they can sustain a long-term
career.
Quali es
All Excel Academy Rhode Island teachers will embody the following skills and quali es:
-

An unwavering commitment to and belief in all students and Excel Academy Rhode Island’s
mission, including our values and educa onal model;

-

A commitment to addressing racial and economic inequity in educa on;

-

The ability to focus and thrive in a fast paced, entrepreneurial environment;
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-

Knowledge, passion and interest in the content for which they will teach;

-

The ability to work eﬀec vely in a team environment and the willingness to desire to support
others in doing their best work, and

-

An openness to change, a willingness to problem-solve, and an interest in receiving feedback for
con nuous improvement.
All teachers will hold Rhode Island cer ﬁca on as required for the posi on to be ﬁlled.

Teacher Recruitment and Selec on
We will hire teachers who share an unwavering commitment to educa onal excellence and a
steadfast belief that all students can achieve at the highest levels. We will employ a robust recruitment
and selec on process to ensure we are cas ng broad and far reaching outreach in recruitment and using
selec on processes that result in excellent hires. Our outreach eﬀorts will u lize more tradi onal
avenues for Rhode Island public school teacher searches, leveraging rela onships with teacher
prepara on programs such as Teach for America and university teacher training programs and leveraging
personal networks of Board members and other ins tu onal partners.
Our interview process will entail several steps that will allow for a deep and well-rounded
assessment of each candidate: interview screen, phone/video-conference phone screen, and teaching
of a model lesson and in-person interview.
We are commi ed to building a diverse staﬀ that reﬂects the community that we serve. We will
strongly encourage applica ons from candidates whose experiences share important points of
intersec on with those of our students. Excel Academy Rhode Island will not discriminate on the basis
of race, color, na onal origin, creed, sex, ethnicity, sexual orienta on, gender iden ty, disability, age,
ancestry, athle c performance, special need, proﬁciency in the English language or a foreign language or
prior academic achievement.
Terms of Employment
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Excel Academy Rhode Island is proposing a variance to the employment terms as a mayoral
academy (See Variance sec on on Page 74.) If granted, Excel Academy Rhode Island will oﬀer teachers a
one-year employment oﬀer. This oﬀer may be terminated by either party. Oﬀers are renewed yearly
and will follow the formal full evalua on in late winter. Teachers will be compensated based on a set
salary scale that is based on experience, years of service at the school, and performance throughout the
year. Excel Academy Rhode Island will oﬀer a compe

ve salary, beneﬁts, and re rement package.

Reten on Strategies
Teachers are the backbone, and hiring the right people is not enough – we must also retain great
teachers. We believe that there are two key strategies to teacher reten on: 1) provide teachers with a
posi ve, engaging, professional environment, and 2) commit to suppor ng a teacher’s work-life balance
in personally meaningful ways.
We will promote the idea that adult culture feeds student culture. Thus, we will put equal
a en on to building a strong adult culture as we do student culture. And many of the same tools and
techniques that we will use to build student culture are applicable to the adults in the building as well.
We will invest meaningful me to team-building so that the staﬀ in the building connect with one
another on a human level. We will establish a set of opera ng norms with the goal of crea ng a posi ve
work environment that all staﬀ ascribe to and commit to upholding:
-

Mission Focus: Live the mission daily. Let it drive what we do and how we do it.

-

Generosity of Spirit: Operate with a generosity of spirit.

-

Weigh In to Buy In: Speak your mind so you can commit to the group’s decision.

-

Face to Face: Encourage and support one another to have face-to-face conversa ons, especially
when necessary, to clear the air.

-

Collaborate: Proac vely ask for and oﬀer help and support.
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-

Care For Yourself: Give yourself permission to nurture your mind and body so you can care for
others while maintaining your personal well-being and sense of joy.
Our second strategy is to support teachers in crea ng and sustaining a manageable work-life

balance.

We know that teaching is a demanding job. It requires long hours and tremendous

commitment that can wear on an individual’s personal life and sa sfac on. Our job is to think outside of
the box to support teachers to develop a work-life balance – whatever that may mean speciﬁcally to
them. And as that can mean speciﬁc needs to a par cular person, it requires that each teacher has a
manager who knows them as a person and understands their goals, both professionally and personally.
Work-life ini a ves that Excel has undertaken at our Massachuse s-based school include the
establishment of onsite daycare for staﬀ with children, gran ng teaching sabba cals, and approving
ﬂexible work weeks and days.
Teacher evalua on
In alignment with the State’s educator evalua on system, Excel Academy Rhode Island will use
an internally developed model to drive its teacher evalua on process. All teachers will be evaluated
against a rubric that deﬁnes the expecta ons for teachers in the categories of curricular planning,
instruc on, classroom management and personal organiza on. To supplement this, teachers will, with
the support of their managers, develop unique professional development goals that align with their
teaching trajectory at the beginning of the school year. These goals serve as an equally important metric
for how teachers are evaluated throughout the year.
Teachers will be observed regularly (generally once a week) by their manager. Observa ons will
be followed with wri en feedback that is aligned to the general teacher evalua on rubric and the
teacher’s own professional development goals, and teachers will meet on a regular cycle (generally once
a week) with their manager to debrief the observa on and feedback.
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Teachers who are new to Excel Academy will receive a preliminary evalua on in November. All
teachers will receive a full evalua on in late winter. Evalua ons will be narra ve and aligned to the
teacher evalua on rubric and the teacher’s personal professional development goals and plans.
Professional Development
Professional development will come in a variety of forms for teachers including group, individual,
and personal forms of training, support, and learning.

In order for teachers to share common

informa on, knowledge and skills around topics of importance to the educa onal program, Excel
Academy Rhode Island will dedicate signiﬁcant me to full-staﬀ professional development. Topics such
as special educa on, MLL, and instruc onal strategies will be addressed in all-staﬀ professional
development sessions. Time for this form of PD will be allo ed during Summit (the ﬁrst two weeks of
the school year for staﬀ before students arrive,) on Friday a ernoons (all students are dismissed at
1:30pm every Friday) and a dedicated day each quarter to professional development (no school for
students.)
Individual professional development will be an important element of a teacher’s growth and
development at Excel. Every teacher will have a manager who has the responsibility to guide and
support their professional development. Managers will observe teachers on a frequent basis (at least
once/week for new teachers and every other week for more veteran staﬀ) and will meet with teachers
to debrief observa on feedback.
Lastly, teachers will work with their managers at the beginning of each year to establish
professional development goals for the year. The manager will be responsible for suppor ng the teacher
in progressing towards these goals. Support may take a variety of forms including a endance of a
conference, seminar, or course, observa ons at other schools or programs, or direct coaching.
Voice in Decisionmaking
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As men oned above, the adult culture at Excel Academy Rhode Island will be guided by a set of
opera ng norms that all staﬀ will honor and uphold. A key element of these is the norm of “weigh in to
buy in,'' as it is a cri cal path for teachers to have a genuine voice in decision making. First, this norm
explicitly implies that teachers will have a voice in decisions that impact the school and that teachers
should freely and openly share their feedback, observa ons and opinions. It also suggests that teacher
feedback, observa ons and opinions will be solicited by leadership and genuinely listened to and
considered. We believe that by living our norms, teachers will have a genuine voice in decision making.
Furthermore, we will designate at least one seat on the governing board to be ﬁlled by a staﬀ
member. Having a staﬀ presence on the Board will provide the collec ve group valuable insight to the
day-to-day workings of the school and provide an opportunity for staﬀ par cipa on in the governance of
the organiza on. Nomina ons for service on the board will be solicited from school leadership and the
Board Governance Commi ee will screen and nominate individual(s) for service on which the full Board
must act.
Management Organiza ons and Other Essen al Partners
With headquarters in East Boston, Excel Academy Charter Schools is a non-proﬁt organiza on
with ar cles of incorpora on in Massachuse s and will provide support services to Excel Academy
Rhode Island in the form of academic leadership and support, ﬁnancial management, opera onal
infrastructure and human resources including recruitment. Excel Academy Charter Schools was founded
in 2003 and currently serves over 1,400 students grades 5-12. This applica on is the only plan for
replica ng the Excel model.

The most recent ﬁnancial audit for Excel Academy Charter Schools is

included as A achment 9.
Our ﬂagship middle school achieved impressive results early on and by its fourth year of
opera on, was recognized as one of the top public middle schools in the state of Massachuse s. In 2010,
the Massachuse s Legislature passed a bill that granted addi onal charter seats priori zing the growth
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of exis ng schools with a proven track record of success. Excel Academy applied for, and was awarded, a
charter to enable the addi on of two middle school campuses and the expansion of our program
through high school. Excel’s growth from a single site school to three middle school campuses feeding
into a single high school program is proof that quality does not need to come at the expense of quan ty
and educa onal excellence can indeed be replicated and scaled.
Excel Academy Charter Schools is governed by a Board of Trustees which is Chaired by Ben
Howe, an entrepreneurial business leader and educa onal philanthropist. Owen Stearns is the CEO of
Excel. Owen was a founding member and Board Chair of Excel’s ﬂagship school and has served as the
organiza on’s CEO for 7 years.
Our Massachuse s school has a strong record of achievement. Excel Academy students have
consistently been ranked as top performers among peer schools in the state based on the percentage of
our students who are Mee ng or Exceeding Expecta ons on the Massachuse s Comprehensive
Assessment System (MCAS):
-

Overall, our schools perform be er on the state’s MCAS than 72% of middle/high or K-12 schools
statewide.

-

Excel Academy students show more growth from 5th to 8th grade on the MCAS than any peer
charter public school.

-

Excel Academy is bea ng the odds for how students grow in MCAS performance from 5th to 8th
grade. Among peer charter public schools, Excel Academy students show the most growth from
5th to 8th grade on the MCAS.
o

Math: 31% more students are mee ng and exceeding expecta ons in 8th grade than in
5th — compared to the state and charter peer groups decreasing by 2%.

o

ELA: 8% more students met or exceeded expecta ons in 8th than 5th — compared to
the state remaining even and charter peer groups decreasing by 8%
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-

20% more of our students with disabili es meet or exceed expecta ons on the MCAS in the 8th
grade in comparison to our sending districts.

-

10% more of our students who are English language learners meet or exceed expecta ons on
the MCAS in the 8th grade in comparison to our sending districts.

Excel Academy provides an unparalleled post-secondary success support program through our
College Access and Post-Secondary Success team. Since our ﬁrst students graduated from 8th grade, we
have provided robust support and counseling services to our alumni to ensure they succeed in high
school and their post-secondary endeavors. Today, eight full- me staﬀ members work with our students
in middle school, high school, and beyond high school. Excel Academy’s graduates are achieving at high
levels, especially compared to similar demographics na onally.
-

94% of students from our ﬁrst six middle school gradua ng classes have graduated from high
school or earned their equivalency cer ﬁcate (GED or HiSET)

-

76% of the high school class of 2015 (Excel Academy Class of 2011) matriculated into a 2- or
4-year college/university.

-

65% of the alumni from our ﬁrst six classes have graduated from or are currently enrolled
(persis ng) at a 2- or 4-year year college/university.
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○

The 6-year college comple on rate for La no males from the Boston Public Schools Class
of 2005 was 26.5%.

○

Na onally, fewer than 10% of students from low-income families graduate with a
bachelor’s degree within six years.

The Excel Academy School Support Team will provide a range of leadership, support and
services to the Rhode Island-based school, including:
Sample Support Team Services
Academic

-

Curriculum
Assessment system
Data analysis
Professional development

Financial

-

Financial systems and protocols
Annual budget development and monitoring
Accounts payable and receivable
Annual audit management

Opera onal

-

IT systems
Vendor management including food service, custodial and IT
Human resources including payroll and beneﬁts

Included as A achment 10 is a dra

term sheet that details the proposed rela onship and

business arrangement between Excel Academy Charter Schools and the Rhode Island-based school,
including the management fee.
Family-School Partnership
The families of our students are, obviously and unques onably, one of our greatest resources in
suppor ng our students along their educa onal trajectory. When schools and families are aligned,
students beneﬁt. Most tensions between schools and families come from a lack of communica on on
the part of the school and/or a lack of buy-in from families. Thus, we believe that it falls on the school to
fully invest families in our approach and program and maintain frequent communica on with families.
Concrete prac ces for doing so, include but are not limited to:
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-

Parent orienta on to explain the “why” behind our approach;

-

Regular communica on, including email and phone calls, to communicate construc ve and
equally important, posi ve messages around a child’s academic and behavior progress, and

-

Detailed performance reports, including weekly summaries, mid-term progress reports, and
end-of-term report cards, and formal parent conferences that can inform and enable dialogue
between teachers and families on a child’s educa onal goals and progress.
Excel Academy Rhode Island will put in place both informal and formal structures for gathering

data on parental sa sfac on. Informally, we will have an “open door” policy and create an environment
where parents feel welcomed and that their voice is important and heard. This will be accomplished
through open communica on between parents and staﬀ, including the School’s administra on. Parents
will have direct lines of communica on, through phone, email, and in-person mee ngs, with staﬀ and
administra on, and parents will be encouraged to share concerns, feedback and construc ve cri cism
on the School’s program, staﬀ, and opera ons. Furthermore, we will host a range of parent-focused
mee ngs which provide venues for parents to share their sa sfac on with the School’s program, staﬀ,
and opera ons.
Formally, each spring Excel Academy Rhode Island will administer an anonymous survey where
parents are asked to rank and comment on their sa sfac on with the School’s program, staﬀ, opera ons
and results and the quality of educa on their child has received. Results of the parental sa sfac on
survey will be shared openly with the Board, staﬀ, and public and will be used by Excel Academy Rhode
Island to con nuously reﬁne its programs.

9. FACILITIES
Facility Plans
We are in the very ini al phase of searching for a suitable facility or mul ple facili es and will
launch a comprehensive search upon preliminary charter approval. Our search will focus on ﬁnding and

57

securing facili es with adequate space for the target enrollment model and that are geographically
proximate to each other. Understanding the complexity of iden fying facili es that are large enough and
provide a safe learning environment for children, Excel Academy Rhode Island will pursue a
three-pronged approach and partner closely with the District and community members to crea vely
think about spaces. Excel Academy plans to conduct a search for:
-

Vacant Diocese buildings: As a number of Diocese schools in the Providence area have closed,
this has presented an opportunity to secure sites that are already set up to operate as schools.

-

Commercial buildings that can be renovated into school sites: The current real estate market
presents an opportunity to secure private commercial proper es that have high capaci es at a
lower cost. While this may require signiﬁcant

me for collabora ng closely with RIDE and

renova ng the sites to ensure they are in compliance with environmental codes for school sites
and create posi ve learning environments for students, this approach is viable given our
experience in commercial sites in our Massachuse s-based schools.
-

Available space in District buildings, in partnership with PPSD: Excel Academy also plans to
work closely with PPSD to iden fy any unused space in District buildings. Excel Academy is open
to co-loca ng with District sites and would look forward to a deeply collabora ve rela onship
with a co-located District school.

Facility Speciﬁca ons
As an organiza on, Excel Academy has signiﬁcant experience working with a variety of property
types for the purposes of housing our schools. Of our four Massachuse s-based campuses, two are in
leased commercial spaces, one is in a renovated former catholic school building, and our high school
program is housed in new construc on. Based on this range of facility types, we have developed a strong
vantage point on what is needed facility-wise for our educa onal program to succeed and how we can

58

use space strategically, crea vely and eﬃciently to deliver educa onal excellence. The below table, for
illustra ve purposes, outlines the basic needs for a fully enrolled K-4 facility:
Basic Facili es Needs
Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Number of
Students

108

270

486

648

756

810

Number of
Classrooms

6

12

20

24

28

30

Sq /per
student

125

125

125

125

125

125

# of
community
spaces

1

2

3

3

3

4

Sq
/communi
ty space

1,500

1,500

1,500

1,500

1,500

1,500

Number of
oﬃces

2

6

8

9

10

11

Sq /oﬃces

500

500

500

500

500

500

Teacher
workrooms

1

1

1

1

1

1

Teacher
workroom/
sq

950

950

950

950

950

950

Bathrooms

3

4

6

7

9

10

Bathroom
/sq

1,000

1,000

1,000

1,000

1,000

1,000

Any facility we consider will need to have space for the proper prepara on and/or storage of
student meals and we will work closely with RIDE to ensure compliance with all laws and regula ons
related to food and safety. Furthermore, we will work with RIDE to assess the transporta on scenarios
of any proposed facility to ensure the safety of students.
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Facility Assurances
Once a facility/facili es are iden ﬁed, Excel Academy will ensure that the RIDE Charter School
Oﬃce is informed of our plans and provide the Oﬃce all per nent documents, including dra lease or
purchase agreements and will seek guidance from the Oﬃce and any other governmental en

es to

ensure we have full understanding of our requirements and responsibili es in rela on to school facili es.
It will be the responsibility of the School Support Team’s Managing Director of Opera ons to research
and maintain accurate informa on on all facili es-related state and local laws and regula ons. Such
informa on will be shared with the Board of Trustees and Execu ve Principal when securing a facility
and with the Deans of Opera ons once a facility is secured.
Facility Oversight and Management
As the holder of the charter, the Board to Trustees is ul mately responsible for ensuring that the
program is housed in suitable and safe facili es that are ﬁnancially feasible for the organiza on. The
Board will work in close collabora on with management to assess the viability of any proposed school
facility. Once the facility is secured, the Board will hold management accountable for ensuring the
ongoing quality and safety of the school facility.
Daily facili es-related opera ons and maintenance issues will be managed by the Dean of
Opera ons. The Excel Academy School Support Team, speciﬁcally the Managing Director of Opera ons,
will provide leadership, support, and guidance to the school-based Dean of Opera ons to ensure quality
control and capitalize on any economies of scale that can be achieved. We will u lize a service for daily
cleaning and will contract with local providers and vendors for maintenance.

10. OPERATIONS
We believe that the best schools design, develop, and execute opera ng systems and procedures
that maximize a teacher’s ability to teach and a student’s ability to learn. As such, opera ons that create
an orderly and safe school environment will be at the core of the Excel Academy Rhode Island.

60

Health and School Safety Plans
Excel Academy Rhode Island will be responsible for the safe opera on of our school and the
welfare of our students and staﬀ. We have detailed documents that dictate our policies, protocols, and
prac ces in rela on to health and safety for our Massachuse s-based school. To ensure full compliance,
we will consult with all local and state laws, regula ons, and guidance in developing health and safety
plans for our Rhode Island-based school.
We will employ school nursing staﬀ, cer ﬁed within educator cer ﬁca on regula ons, who will
process student health records, arrange required vision and hearing screenings, and administer any
regular student medica ons. We will also employ counseling to support the mental health of our
students and will outsource occupa onal and physical therapy, and psychological and behavioral tes ng
and counseling on a student-need basis.
Food Service and Nutri on
In accordance with applicable federal and state laws, Excel Academy Rhode Island will provide
breakfast and lunch during the school day and will par cipate in the free and reduced lunch program.
The school will contract with a food service vendor to provide healthy meals and snacks for our students.
We currently use Revolu on Foods to provide meals to our Massachuse s-based campuses and will
explore this op on and comparable vendors for Rhode Island.
Transporta on
Excel Academy Rhode Island will ensure all students have a safe and reliable source of
transporta on to and from school, including but not limited to securing a transporta on vendor to bus
students to and from school. If school buses are u lized, Excel Academy will set explicit rules for and
monitor behavior on the school buses to ensure the physical and emo onal safety of our students to and
from school.
Human Resources
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Excel’s Massachuse s-based school u lizes a full range of internal and external exper se that
provides services to the organiza on in the form of human resources, payroll, and purchasing. Once
approved, Excel Academy Rhode Island will conduct a full audit of such services to make decisions about
whether to add to the exis ng systems or whether other op ons would provide be er services. Excel’s
School Support Team, speciﬁcally the Managing Director of Opera ons and Chief Financial Oﬃcer, will be
responsible for leading this audit and will make recommenda ons to the Execu ve Principal.
Informa on Technology Plans
Excel’s approach as a data-driven organiza on requires robust and real- me tracking and
analysis of a range of student data. We currently use several informa on technology systems to meet
these needs:
-

PowerSchool SIS: to maintain accurate records on student informa on and a endance.

-

PowerSchool SIS and Dean’s List: to track academic grades and create progress reports and
report cards.

-

Dean’s List: to track student behavior.

-

Edulas c and Illuminate: to analyze internally-developed assessments and analyze student
performance.

-

GoalBook: to track special popula ons data.

-

Schoolzilla: to analyze academic data.

-

Torsh: to support teacher observa ons and feedback from administrator.

-

Zoom: for remote classroom instruc on.

-

DocuSign: to gather signatures from families.

-

ADP: to manage our HR systems.

-

Jobvite: for staﬀ recruitment.

-

QuickBooks: for accoun ng.

62

Once approved, Excel Academy will conduct a full audit of such systems to make decisions
whether to add Excel Academy Rhode Island to the exis ng systems or whether other op ons would be
be er suited. Excel’s Academy School Support Team, speciﬁcally the Managing Director of Opera ons,
will be responsible for leading this audit.

11. FINANCE AND BUDGET
Financial Plan
A achment 11 for Budget
Budget Narra ve
Excel Academy Rhode Island’s economic model is carefully constructed to ensure the long-term
ﬁnancial health and sustainability of the School and to empower the School’s leadership to meet the
needs of its staﬀ and students with eﬃciency, rigor, and ﬂexibility. Excel Academy Rhode Island beneﬁts
from the experience of Excel Academy Charter Schools which has founded and sustained a ﬁscally
healthy organiza on for over 17 years, as further evidenced by our most recent ﬁnancial audit (included
as A achment 9). Our ﬁve-year budget for Excel Academy Rhode Island can be found as A achment 11.
Below is a summary of the values, ra onale, and assump ons that drive our economic model.
Funding Sources
-

Public Revenue: The majority of Excel Academy Rhode Island’s revenue is derived from local and
state aid and federal funding. Public revenue projec ons are based on reasonable enrollment
forecasts and an enrollment model that maximizes our ability to deliver excep onal academic
programming. Average local aid per pupil is assumed to be $4,550 and average state aid per
pupil is assumed to be $11,626.

-

Fundraising: Excel Academy Rhode Island is commi ed to building a school opera ng model that
is sustainable at scale on public revenue, not including start-up costs, investments that may be
necessary to secure suitable facili es, and expenses in support of extraordinary programming
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such as our College Access and Post-Secondary Success (CAPS) Program. Excel Academy Rhode
Island’s revenue projec ons an cipate private grants as well as funding under the Charter School
Program Grant (CSP) to support start-up costs, such as Year 0 staﬃng and facility expenses.
-

Reimbursements: Excel Academy Rhode Island’s proposed model assumes food services
reimbursement at a rate of approximately 70%. This is a conserva ve assump on given our
experience driving substan ally higher rates of reimbursement in our exis ng Massachuse s
school through rigorous opera onal eﬃciency.

Expense Assump ons
-

Projec ons: Excel Academy Rhode Island’s projected expenses are informed by Excel Academy
Charter Schools’ actual average costs in each category, research to understand poten al
diﬀerences between a Massachuse s-based and Rhode Island-based model, and conserva ve
assump ons about poten al needs of the school in each budget category. Where applicable,
expenses are scaled on a per-pupil or per staﬀ-member basis.

-

Inﬂa on: Because revenue projec ons are ﬂat year-to-year in the ﬁve-year budget model,
expense inﬂa on assump ons are not reﬂected. In our long-term economic modeling we
assume 1.5% general cost inﬂa on and 3% general staﬃng cost inﬂa on, and we apply more
nuanced inﬂa on assump ons where applicable.

-

Staﬃng: Salaries and beneﬁts represent the largest driver of expenses in our budget. The Excel
Academy Rhode Island staﬃng model assumes compe

ve market rates for each posi on and is

informed by our experience successfully opera ng our Massachuse s school. Salaries are
projected in the following ranges by posi on type and depend on experience and qualiﬁca ons:
-

Depu es, Deans, and Admin.: $60k - $100k

-

Teachers, Student Support Staﬀ, MLL Specialists: $42k - $80k

-

Opera ons Support Staﬀ: $40k - $55k
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-

Fellows, Subs tutes, Paras: $35k - $45k

Purchased Management Services: As detailed previously, a management fee will cover a range
of comprehensive leadership and support services provided to Excel Academy Rhode Island in
the following areas. The fee is expected to decrease over me as the school grows to scale,
consistent with the experience of our Massachuse s school. Several categories of the budget
indicate $0 in projected expenses because they will be covered by the management fee. These
include Insurance (non-employee), Legal, Development, Governance, and Business Opera ons.
○

Academic: curriculum, assessment system, data analysis, professional development

○

Financial: ﬁnancial systems and protocols, annual budget development and monitoring,
accounts payable and receivable, annual audit management, insurance

○

Opera onal: IT systems, vendor management (food service, custodial, IT), human
resources including payroll and beneﬁts, staﬀ recruitment, legal

-

Programma c and Instruc onal Expenses: Projected expenses are informed by our current
model in Massachuse s, as well as research on similar schools in Rhode Island.
○

School Oﬃce: Assumes $133/pupil for expenses such as prin ng, postage, oﬃce
supplies, telecommunica ons, and copiers.

○

Informa on Management and Technology: Assumes $273/pupil for expenses such as
non-pupil use IT including hardware, so ware, and data processing.

○

Pupil-Use Technology, Hardware, and So ware: Assumes $111/pupil for expenses such
as student IT needs including computers, so ware, and related technology.

○

Extracurricular: Assumes $336/pupil for expenses such as equipment, materials, and
transporta on for extracurricular purposes such as athle cs, arts, ﬁeld trips, student
culture, and enrichment.
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○

Student Services, Outreach, Recruitment: Assumes $37/pupil for expenses such as
transla on, interpreta on, and other expenses related to family engagement and parent
outreach.

○

Academic Interven ons: Assumes $212/pupil for expenses such as SPED and MLL
services.

○

In Service, Staﬀ Development, and Support: Assumes $110/pupil for expenses such as
school-based professional development and staﬀ culture.

-

Facili es: Our budget model assumes upfront renova on, capital improvement, or lease costs
that will be amor zed over mul ple years and par ally oﬀset by grant funding. These assumed
costs are the star ng point for a rigorous facility planning process that will begin a er
pre-approval of our applica on. We look forward to working with RIDE and the Ci es of
Providence, Central Falls, and North Providence to arrive at a plan to secure suitable facili es for
the future students and staﬀ of Excel Academy Rhode Island and intend to bring our own private
fundraising capabili es to those conversa ons.

-

Opera onal Expense Categories: Expense projec ons such as u li es, food services, building
upkeep and maintenance (which includes custodial services), safety, and transporta on
conserva vely represent the higher of either our actual average expenses in Massachuse s or
average expenses in Rhode Island for similar schools.

-

Con ngency: 4% of revenue is reserved for con ngencies in the ﬁrst two years, 3.5% in the third
year, and 3% in the fourth and ﬁ h years.

Financial Assurances and Management
In order to fulﬁll their ﬁduciary obliga ons, the Board of Trustees will be responsible for ensuring
that an annual audit is conducted by an independent ﬁrm and the Board will annually approve the
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School’s opera onal budget. As a public en ty, the Board will be responsible for ensuring that the school
complies with all requirements under the Oﬃce of Municipal Aﬀairs and the State Auditor General.
On a day-to-day level, the ﬁnances of the School will be managed by Excel’s School Support
Team, speciﬁcally the Chief Financial Oﬃcer. The CFO will have responsibility for collabora ng with the
Execu ve Principal to recommend an annual budget to the board and will put in ﬁnancial procedures
and prac ces for monitoring revenues, expenses and cash ﬂows on a quarterly and monthly basis. A
detailed set of ﬁscal policies and procedures will s pulate how the ﬁnances of the school are managed
and monitored including the roles and responsibili es of all ﬁnancial management du es, including the

content, frequency, and process of repor ng and reconciling bank accounts and ledger books for all
ﬁnancial transac ons in the school. The manual will also cover processing of cash receipts and
disbursements, payroll and beneﬁts, expense reports, inventory management, pe y cash, purchasing of
services and procurement of goods, and budge ng and budget analysis. All spending will comply with
the procedures outlined in this manual as well as the approved budgets.

12. SCHEDULE AND CALENDAR
There is extensive research on the posi ve impacts of extended learning – e.g. a longer school
day and school year – on student performance. As detailed below, our daily and weekly schedule and
school year calendar provide a longer school day and year than the state minimum requirements. We do
recognize that longer school days and year can place addi onal pressure on teachers and staﬀ and thus
we have designed, as described below, a teacher schedule and reten on plan so that staﬀ can envision
and sustain a long-term career at the organiza on.
Daily and Weekly Schedule
For all grades, the school will provide a minimum school day of 7.5 hours Monday – Thursday
and a minimum of 5 hours on Friday. And while there will slight adjustments and modiﬁca ons at the
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three levels (elementary, middle school, and high school), there are several characteris cs to the daily
and weekly schedule that are core to our program and remain consistent:
-

Morning mee ng/homeroom/advisory: this is an important element of our program to build
culture and community and is used to ins ll in students a sense of belonging and inclusion.

-

Minimum of 250 minutes of instruc on daily in core content to provide the me and focus
necessary to gain mastery of a rigorous, college-preparatory curriculum.

-

Dedicated blocks of me daily for interven on, remedia on and enrichment that can be tailored
in response to the speciﬁc needs of individual students.

-

Dedicated me enrichment ac vi es (Friday schedule) that enhance a student’s learning beyond
core course oﬀerings.

For illustra ve purposes, below is a sample schedule for a second grade student:
7:45 - 8:00

Priority Se ng for the Day

8:00 - 8:15

Morning Mee ng

8:15 - 9:15

Reading Workshop

9:15 - 9:30

Vocabulary

9:30 - 10:15

Wri ng Workshop

10:15 - 10:30

Snack and Brain Break

10:30 - 11:00

Science/Social Studies

11:00 - 12:00

Computer Science

12:00 - 12:30

Lunch

12:30 - 1:30

Math/Math Centers

1:30 - 1:45

Read Aloud

1:45 - 2:00

Snack and Brain Break

2:00 - 2:30

Recess

2:30 - 3:15

Art/Music/Dance
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3:15 - 3:45

Word Study Center

3: 45 - 4:00

Closing

On Fridays, we will operate a condensed version of the above schedule with Enrichment running
from 12:30 - 1:30pm, a er which students will be dismissed.
For illustra ve purposes, below is a dra schedule for a 8th grade student:
8:00 - 8:20

Community Circle/Morning Homeroom

8:20 - 9:10

Math

9:10 - 10:00

Science/Social Studies (half year courses)

10:00 - 10:15

BREAK

10:15- 11:05

English

11:05 - 11:55

Math (elec ve once/week)

11:55 - 12:25

Lunch/Recess

12:25 - 12:55

DEAR/WIN

12:55 - 1:45

Science/Social Studies

1:45 - 2:35

English (ﬁtness once/week)

2:35 - 2:50

A ernoon homeroom

2:50 - 3:50

Focus/Tutoring

3:50-4:00

Closing

On Fridays, we will operate an abbreviated version of the above schedule with 4 core academic
blocks before lunch and Enrichment running from 12:30 - 1:30, a er which students will be dismissed.
School Calendar
A ached as A achment 12 is an example of our proposed school calendar. This sample calendar,
which will be updated to reﬂect the actual ﬁrst year of opera on, is reﬂec ve of and aligned with our
mission and approach:
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-

We will be in a session for 185 calendar days which is 5 more than is required by statute.

-

We have organized the school year into four quarters, each with a deﬁned mid-point and end
point in which formal wri en reports of progress and performance will be distributed to families.
We will set parent teacher conferences at the beginning of the year so families can plan
accordingly for these important mee ngs which follow shortly a er the release of report cards.

-

We will have early release every Friday which will allow for cri cal professional development
me for staﬀ. Each Friday a ernoon will be dedicated to either content department mee ngs
or school-based planning and professional development.

-

An addi onal four full-day professional development days will be scheduled for school-wide
professional development.

-

Our start date for staﬀ commences three weeks before the start of school for new students.
During that ﬁrst week, all new staﬀ par cipate in New Staﬀ Orienta on which provides a
comprehensive overview of our program including curriculum and instruc on, culture, school
opera ons, and human resources. Two weeks before the start of the school year for students,
all staﬀ report for Staﬀ Summit – an intensive 10 days of prepara on for the new school year.
Professional development and mee ngs are organized to ensure a smooth transi on to the start
of the school year. During this me, curriculum is reviewed and reﬁned, instruc onal priori es
are launched through comprehensive professional development, opera onal protocols are
reviewed and tested, and staﬀ culture is rooted and fostered.

-

During the summer, two weeks are set for summer school for students requiring an extended
school year and/or students who are remedia ng skills and content in order to be promoted.

Teacher Schedule
The daily and weekly schedule for teachers will be strategically and carefully developed to:
-

Maximize our human resources to best achieve the school’s mission;
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-

Ensure teachers have a manageable number of weekly lessons to plan, prepare and deliver;

-

Allow teachers to become experts in the standards in par cular grade and/or content area, and

-

Provide teachers a manageable student caseload so they can build purposeful and deep
rela onships with their students.
With these goals at the forefront, a teacher at Excel Academy Rhode Island will have a daily

teaching to planning ra o of 2:1 – meaning for every two periods a teacher is responsible for delivering
content, s/he will have 1 period for planning and prepara on. Furthermore, teachers will be provided a
planning morning or a ernoon every week in which s/he will not have any classroom du es for 4
consecu ve periods. This planning period is intended to provide teachers the me and space needed to
develop thorough plans for the following week, correct assessments or extensive assignments, and/or
make calls to families to communicate performance updates. Teachers with the same content area will
have the same planning morning/a ernoon to encourage collabora on and support among teachers
planning and preparing similar content.
The following is a sample weekly schedule of a 7th grade English teacher that iden ﬁes teaching
responsibili es, prepara on periods and non-instruc onal coverage (e.g. break, lunch) responsibili es .
Sample 7th Grade English Teacher Schedule
MONDAY

TUESDAY

WEDNESDAY

THURSDAY

FRIDAY

8:00 - 8:20

Morning HR

Morning HR

Morning HR

PREP

Morning HR

8:20 - 9:10

ELA 1

PREP

ELA 1

PREP

ELA 1

9:10 - 10:00

ELA 2

ELA 1

PREP

PREP

PREP

10:00 - 10:15

Coverage

PREP

Coverage

PREP

PREP

10:15- 11:05

PREP

ELA 2

ELA 2

PREP

ELA 2

11:05 - 11:55

ELA 1

ELA 1

PREP

PREP

PREP

11:55 - 12:25

PREP

Coverage

PREP

PREP

Coverage
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12:25 - 12:55

PREP

DEAR

PREP

DEAR

Enrichment (one
quarter)/ PREP

12:55 - 1:45

ELA 2

ELA 2

ELA 1

ELA 1

Enrichment (one
quarter) 1/PREP

1:45 - 2:35

PREP

PREP

ELA 2

ELA 2

PD

2:35 - 2:50

PM
Homeroom

PREP

PREP

PM Homeroom

PD

2:50 - 3:50

Tutoring

Tutoring

Tutoring

Tutoring

PD

3:50-4:00

PM
Homeroom

PREP

PREP

PM Homeroom

PD

13. STARTUP TIMELINE
The below startup meline, da ng from the an cipated point of preliminary approval through
the date of school opening, provides an overview of the key opening tasks to be undertaken for the
opening of the ﬁrst campus and, as applicable, any successive campus. Excel Academy will consult with
RIDE’s “Pre-Opening Checklist” and Excel’s own internal resources that guided the development and
opening of our Massachuse s-based campuses to develop a robust, thorough, and comprehensive
ac on to ensure a smooth and orderly opening.
Ac on Items

Start
Date

Comple on
Date

Point
Person

Jan 1

March 15

CEO

Formalize and submit governing documents (by-laws, mee ng
calendar)

April 15

CEO

Secure legal counsel and insurance

April 15

SST

March 1

SST

March 15

SST

Governance
Recruit and formulate founding board

Enrollment and Admission
Approve Enrollment Policy and submit to RIDE
Create recruitment materials and conduct outreach

January 1
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Hold lo ery and no fy families of results

March 15

SST

Submit enrollment data as required to RIDE

April 1

SST

Request student records

April 1

SST

Conduct diagnos c tes ng

May 15

EP

Host parent and student orienta on

June 1

EP

Aug 15

Ops

Order non-instruc onal supplies, furniture, equipment and
materials

July 1

Ops

Finalize school calendar

June 1

SST

Finalize Code of Conduct, Student Handbook

Aug 1

SST

Finalize all health and safety-related requirements

Aug 1

SST

May 1

SST

Oversee renova ons/upgrades/improvements

Aug 1

SST

Submit required documenta on to RIDE

Aug 1

SST

Conduct safety inspec ons

Aug 1

SST

Secure janitorial services

Aug 1

SST

School Policies and Prac ces
Set up student informa on database

June 1

School Facility and Building Safety
Secure site

Jan 1

Staﬀ Recruitment, Evalua on, and Professional Development
Develop and post job descrip ons

Jan 1

Feb 15

SST

Recruit and hire staﬀ

Aug 1

EP

Develop staﬀ policies and handbook

Aug 1

SST

Plan and hold staﬀ orienta on

Aug 1

EP

Obtain all requirement employment documenta on

Aug 15

SST

Aug 1

EP

Educa onal Program and Curriculum
Finalize curriculum

March 1
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Order materials, supplies and equipment

July 1

Ops

Contract with special popula on specialists

July 1

Ops

March 1

SST

Secure independent auditor

March 1

SST

Establish ﬁnancial accoun ng systems and policies

March 1

SST

Set up bank accounts

March 1

SST

Finalize annual budget

April 1

SST

Obtain insurance

April 1

SST

Develop transporta on plan

July 15

SST

Contract with a food service vendor

July 15

SST

Financial Systems
Apply for tax exempt status

Jan 1

Transporta on and Food Services

Key: CEO= Chief Execu ve Oﬃcer, EP= Execu ve Principal, SST= School Support Team, Ops = Dean of
Opera ons
14. VARIANCES
Excel requests a variance from RIGL 16-77 (13 i-ii):
(i)
(ii)
(iii)

Teachers and administrators in a mayoral academy shall be en tled to prevailing wages
and beneﬁts as enjoyed by other public school teachers and administrators;
Teachers and administrators in a mayoral academy shall be en tled to par cipate in the
state teachers’ re rement system under chapter 8 of tle 36;
Employment in a mayoral academy shall be considered “service” as that term is deﬁned
in chapter 16 of this tle.

We request this variance to maximize our autonomy in developing and execu ng a staﬀ
recruitment and reten on plan that best aligns with the goals and needs of our program while allowing
maximum ﬂexibility over the alloca on of resources to best achieve our mission. As detailed in Sec on 8
(Organiza onal Capacity) of this applica on, Excel Academy Rhode Island is commi ed to fair
recruitment, compensa on and reten on policies.
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15. CHARTER SCHOOL PROGRAM GRANT INTENT TO APPLY
Mission and Targeted Popula on
The mission of Excel Academy Rhode Island is to prepare students to succeed in high school and
college, apply their learning to solve relevant problems, and engage produc vely in their communi es.
Through a partnership with Excel Academy Charter Schools, a charter school operator based in
Massachuse s, Excel Academy Rhode Island will provide an integrated Kindergarten-12th grade
educa on to 2,186 students in Providence, Central Falls and North Providence.
Start Up Needs and Priori es
While Excel Academy Rhode Island will beneﬁt greatly from the exis ng infrastructure, systems
and support from our Massachuse s-based school and School Support Team, Excel will seek CSP funds
to support start-up needs and priori es that are speciﬁc to the establishment of this new school . Such
expenses may include:
-

Student recruitment: costs associated with adver sing and marke ng to a broad and diverse
audience;

-

Staﬀ recruitment: costs associated with adver sing and marke ng employment opportuni es to
a broad and diverse candidate pool;

-

Professional development: professional development on instruc onal prac ces and special
educa on and MLL supports;

-

Salaries and beneﬁts: salaries and beneﬁts for the Execu ve Principal and other administra ve
staﬀ in the planning year; and

-

Supplies and materials: ou i ng of all classroom with libraries, signage, and student materials.
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16. APPENDIX OF ATTACHMENTS
A achment 1: Enrollment Table
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A achment 2: Mayor Le ers of Support
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A achment 3: Outline of Course of Study
OUTLINE OF CURRICULUM – ELEMENTARY

Subject

Speaking
and
Listening

Reading,
Wri ng and
Language

Common Core Standards
CCSS.ELA-LITERACY.SL.K.1
CCSS.ELA-LITERACY.SL.K.2
CCSS.ELA-LITERACY.SL.K.3
CCSS.ELA-LITERACY.SL.K.4
CCSS.ELA-LITERACY.SL.K.5
CCSS.ELA-LITERACY.SL.K.6
CCSS.ELA-LITERACY.W.K.1
CCSS.ELA-LITERACY.W.K.2
CCSS.ELA-LITERACY.W.K.3

Reading
CCSS.ELA-LITERACY.RL.K.1
CCSS.ELA-LITERACY.RL.K.2
CCSS.ELA-LITERACY.RL.K.3
CCSS.ELA-LITERACY.RL.K.4
CCSS.ELA-LITERACY.RL.K.5
CCSS.ELA-LITERACY.RL.K.6
CCSS.ELA-LITERACY.RL.K.7
CCSS.ELA-LITERACY.RL.K.8
CCSS.ELA-LITERACY.RL.K.9
CCSS.ELA-LITERACY.RL.K.10
CCSS.ELA-LITERACY.RI.K.1
CCSS.ELA-LITERACY.RI.K.2
CCSS.ELA-LITERACY.RI.K.3
CCSS.ELA-LITERACY.RI.K.4
CCSS.ELA-LITERACY.RI.K.5
CCSS.ELA-LITERACY.RI.K.6
CCSS.ELA-LITERACY.RI.K.7
CCSS.ELA-LITERACY.RI.K.8
CCSS.ELA-LITERACY.RI.K.9
CCSS.ELA-LITERACY.RI.K.10
CCSS.ELA-LITERACY.RF.K.1
CCSS.ELA-LITERACY.RF.K.2
CCSS.ELA-LITERACY.RF.K.3
CCSS.ELA-LITERACY.RF.K.4

ENGLISH LANGUAGE ARTS
Kindergarten
Curriculum Descrip on, Research & Best Prac ces
Storytelling and Drama za on (Paley, 1997, 1991)
Vivian Paley is a well-respected early educator and author who has wri en several
books on the beneﬁts of storytelling and play in early elementary classrooms. Our
kindergartners will engage in 30 minutes of play and drama za on per day. Their
play-based stories will directly support the CCSS Listening and Speaking standards as
well as several wri ng standards related to text types and purposes.
Read Aloud
A landmark study by Hart and Risley (1995) showed that children with low-income
families were exposed to 30 million fewer words before entering school than children
with high come families. Exposure to words ma ers. As such, teachers will read aloud
at least one story each day, with a non-ﬁc on to ﬁc on ra on of 60% to 40%,
respec vely. During and a er Read Aloud, students will engage in text-based
discussions during which they will apply all Speaking and Listening Common Core
standards.
EL Educa on
Children learn more when content is at the core of the curriculum (Wexler, 2020;
Lemov, 2017). A 1997 study by Landers and Dumais revealed that reading or listening to
a series of texts on the same topic can yielded as much as four mes the vocabulary
growth as reading unrelated texts. EL Educa on is an Ed-Report-Approved curriculum
that oﬀers three hours of daily literacy instruc on, including 120 minutes of
vocabulary-rich, content-based instruc on and 60 minutes of explicit phonics
instruc on for students in grades K-2. Independent reading is also included in the three
hour literacy block

Wri ng
CCSS.ELA-LITERACY.W.K.1
CCSS.ELA-LITERACY.W.K.2
CCSS.ELA-LITERACY.W.K.3
CCSS.ELA-LITERACY.W.K.4
CCSS.ELA-LITERACY.W.K.5
CCSS.ELA-LITERACY.W.K.6
CCSS.ELA-LITERACY.W.K.7
CCSS.ELA-LITERACY.W.K.8
CCSS.ELA-LITERACY.W.K.9
CCSS.ELA-LITERACY.W.K.10
Language
CCSS.ELA-LITERACY.L.K.1
CCSS.ELA-LITERACY.L.K.2
CCSS.ELA-LITERACY.L.K.3
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CCSS.ELA-LITERACY.L.K.4
CCSS.ELA-LITERACY.L.K.5
CCSS.ELA-LITERACY.L.K.6
First Grade
Speaking
and
Listening

Reading,
Wri ng and
Language

CCSS.ELA-LITERACY.SL.1.1
CCSS.ELA-LITERACY.SL.1.2
CCSS.ELA-LITERACY.SL.1.3
CCSS.ELA-LITERACY.SL.1.4
CCSS.ELA-LITERACY.SL.1.5
CCSS.ELA-LITERACY.SL.1.6

Read Aloud
A landmark study by Hart and Risley (1995) showed that children with low-income
families were exposed to 30 million fewer words before entering school than children
with high come families. Exposure to words ma ers. As such, teachers will read aloud
at least one story each day, with a non-ﬁc on to ﬁc on ra o of 60% to 40%,
respec vely. During and a er Read Aloud, students will engage in text-based
discussions during which they will apply all Speaking and Listening Common Core
standards.

Reading
CCSS.ELA-LITERACY.RL.1.1
CCSS.ELA-LITERACY.RL.1.2
CCSS.ELA-LITERACY.RL.1.3
CCSS.ELA-LITERACY.RL.1.4
CCSS.ELA-LITERACY.RL.1.5
CCSS.ELA-LITERACY.RL.1.6
CCSS.ELA-LITERACY.RL.1.7
CCSS.ELA-LITERACY.RL.1.8
CCSS.ELA-LITERACY.RL.1.9
CCSS.ELA-LITERACY.RL.1.10
CCSS.ELA-LITERACY.RF.1.1
CCSS.ELA-LITERACY.RF.1.2
CCSS.ELA-LITERACY.RF.1.3
CCSS.ELA-LITERACY.RF.1.4

EL Educa on
Children learn more when content is at the core of the curriculum (Wexler, 2020;
Lemov, 2017). A 1997 study by Landers and Dumais revealed that reading or listening to
a series of texts on the same topic can yield as much as four mes the vocabulary
growth as reading unrelated texts. EL Educa on is an Ed-Report-Approved curriculum
that oﬀers three hours of daily literacy instruc on, including 120 minutes of
vocabulary-rich, content-based instruc on and 60 minutes of explicit phonics
instruc on for students in grades K-2. Independent reading is also included in the three
hour literacy block

Wri ng
CCSS.ELA-LITERACY.RI.1.1
CCSS.ELA-LITERACY.RI.1.2
CCSS.ELA-LITERACY.RI.1.3
CCSS.ELA-LITERACY.RI.1.4
CCSS.ELA-LITERACY.RI.1.5
CCSS.ELA-LITERACY.RI.1.6
CCSS.ELA-LITERACY.RI.1.7
CCSS.ELA-LITERACY.RI.1.8
CCSS.ELA-LITERACY.RI.1.9
CCSS.ELA-LITERACY.RI.1.10
Language
CCSS.ELA-LITERACY.L.1.1
CCSS.ELA-LITERACY.L.1.2
CCSS.ELA-LITERACY.L.1.3
CCSS.ELA-LITERACY.L.1.4
CCSS.ELA-LITERACY.L.1.5
CCSS.ELA-LITERACY.L.1.6
Speaking
and
Listening

Reading,
Wri ng and
Language

CCSS.ELA-LITERACY.SL.2.1
CCSS.ELA-LITERACY.SL.2.2
CCSS.ELA-LITERACY.SL.2.3
CCSS.ELA-LITERACY.SL.2.4
CCSS.ELA-LITERACY.SL.2.5
CCSS.ELA-LITERACY.SL.2.6

Reading
CCSS.ELA-LITERACY.RL.2.1
CCSS.ELA-LITERACY.RL.2.2
CCSS.ELA-LITERACY.RL.2.3
CCSS.ELA-LITERACY.RL.2.4
CCSS.ELA-LITERACY.RL.2.5

Second Grade
Read Aloud
A landmark study by Hart and Risley (1995) showed that children with low-income
families were exposed to 30 million fewer words before entering school than children
with high come families. Exposure to words ma ers. As such, teachers will read aloud
at least one story each day, with a non-ﬁc on to ﬁc on ra o of 60% to 40%,
respec vely. During and a er Read Aloud, students will engage in text-based
discussions during which they will apply all Speaking and Listening Common Core
standards.
EL Educa on
Children learn more when content is at the core of the curriculum (Wexler, 2020;
Lemov, 2017). A 1997 study by Landers and Dumais revealed that reading or listening to
a series of texts on the same topic can yield as much as four mes the vocabulary
growth as reading unrelated texts. EL Educa on is an Ed-Report-Approved curriculum
that oﬀers three hours of daily literacy instruc on, including 120 minutes of
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CCSS.ELA-LITERACY.RL.2.6
CCSS.ELA-LITERACY.RL.2.7
CCSS.ELA-LITERACY.RL.2.8
CCSS.ELA-LITERACY.RL.2.9
CCSS.ELA-LITERACY.RL.2.10
CCSS.ELA-LITERACY.RI.2.1
CCSS.ELA-LITERACY.RI.2.2
CCSS.ELA-LITERACY.RI.2.3
CCSS.ELA-LITERACY.RI.2.4
CCSS.ELA-LITERACY.RI.2.5
CCSS.ELA-LITERACY.RI.2.6
CCSS.ELA-LITERACY.RI.2.7
CCSS.ELA-LITERACY.RI.2.8
CCSS.ELA-LITERACY.RI.2.9
CCSS.ELA-LITERACY.RI.2.10
CCSS.ELA-LITERACY.RF.2.3
CCSS.ELA-LITERACY.RF.2.4

vocabulary-rich, content-based instruc on and 60 minutes of explicit phonics
instruc on for students in grades K-2.Independent reading is also included in the three
hour literacy block

Wri ng
CCSS.ELA-LITERACY.W.2.1
CCSS.ELA-LITERACY.W.2.2
CCSS.ELA-LITERACY.W.2.3
CCSS.ELA-LITERACY.W.2.4
CCSS.ELA-LITERACY.W.2.5
CCSS.ELA-LITERACY.W.2.6
CCSS.ELA-LITERACY.W.2.7
CCSS.ELA-LITERACY.W.2.8
CCSS.ELA-LITERACY.W.2.9
CCSS.ELA-LITERACY.W.2.10
Language
CCSS.ELA-LITERACY.L.2.1
CCSS.ELA-LITERACY.L.2.2
CCSS.ELA-LITERACY.L.2.3
CCSS.ELA-LITERACY.L.2.4
CCSS.ELA-LITERACY.L.2.5
CCSS.ELA-LITERACY.L.2.6
Third Grade
Speaking
and
Listening

Reading and
Wri ng

CCSS.ELA-LITERACY.SL.3.1
CCSS.ELA-LITERACY.SL.3.2
CCSS.ELA-LITERACY.SL.3.3
CCSS.ELA-LITERACY.SL.3.4
CCSS.ELA-LITERACY.SL.3.5
CCSS.ELA-LITERACY.SL.3.6

Reading
CCSS.ELA-LITERACY.RL.3.1
CCSS.ELA-LITERACY.RL.3.2
CCSS.ELA-LITERACY.RL.3.3
CCSS.ELA-LITERACY.RL.3.4
CCSS.ELA-LITERACY.RL.3.5
CCSS.ELA-LITERACY.RL.3.6
CCSS.ELA-LITERACY.RL.3.7
CCSS.ELA-LITERACY.RL.3.8
CCSS.ELA-LITERACY.RL.3.9
CCSS.ELA-LITERACY.RL.3.10
CCSS.ELA-LITERACY.RI.3.1
CCSS.ELA-LITERACY.RI.3.2
CCSS.ELA-LITERACY.RI.3.3
CCSS.ELA-LITERACY.RI.3.4
CCSS.ELA-LITERACY.RI.3.5
CCSS.ELA-LITERACY.RI.3.6
CCSS.ELA-LITERACY.RI.3.7

Non-Fic on Read Aloud
A landmark study by Hart and Risley (1995) showed that children with low-income
families were exposed to 30 million fewer words before entering school than children
with high come families. Exposure to words ma ers, Star ng in third grade, teachers
will only read non-ﬁc on texts during the Read Aloud block. During and a er Read
Aloud, students will engage in text-based discussions during which they will apply all
Speaking and Listening Common Core standards.
Reading Reconsidered
Star ng in third grade, teachers will u lize the Reading Reconsidered (RR) curriculum.
Created by Doug Lemov in consulta on with content-based learning experts, such as
Natalie Wexler, RR provides comprehensive coverage of all 3rd-5th grade Reading and
Wri ng standards while priori zing content-based instruc on, vocabulary acquisi on,
independent reading and sustained opportuni es for independent wri ng. Uncommon
Schools, a network of premier charter schools in New York, Massachuse s and
Connec cut, u lize this curriculum. Their students regularly outperform their peers at
the local, state and na onal level.
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CCSS.ELA-LITERACY.RI.3.8
CCSS.ELA-LITERACY.RI.3.9
CCSS.ELA-LITERACY.RI.3.10
CCSS.ELA-LITERACY.RF.3.3
CCSS.ELA-LITERACY.RF.3.4

Language

Speaking
and
Listening

Reading and
Wri ng

Wri ng
CCSS.ELA-LITERACY.W.3.1
CCSS.ELA-LITERACY.W.3.2
CCSS.ELA-LITERACY.W.3.3
CCSS.ELA-LITERACY.W.3.4
CCSS.ELA-LITERACY.W.3.5
CCSS.ELA-LITERACY.W.3.6
CCSS.ELA-LITERACY.W.3.7
CCSS.ELA-LITERACY.W.3.8
CCSS.ELA-LITERACY.W.3.9
CCSS.ELA-LITERACY.W.3.10
CCSS.ELA-LITERACY.L.3.1
CCSS.ELA-LITERACY.L.3.2
CCSS.ELA-LITERACY.L.3.3
CCSS.ELA-LITERACY.L.3.4
CCSS.ELA-LITERACY.L.3.5
CCSS.ELA-LITERACY.L.3.6

CCSS.ELA-LITERACY.SL.4.1
CCSS.ELA-LITERACY.SL.4.2
CCSS.ELA-LITERACY.SL.4.3
CCSS.ELA-LITERACY.SL.4.4
CCSS.ELA-LITERACY.SL.4.5
CCSS.ELA-LITERACY.SL.4.6

Reading
CCSS.ELA-LITERACY.RL.4.1
CCSS.ELA-LITERACY.RL.4.2
CCSS.ELA-LITERACY.RL.4.3
CCSS.ELA-LITERACY.RL.4.4
CCSS.ELA-LITERACY.RL.4.5
CCSS.ELA-LITERACY.RL.4.6
CCSS.ELA-LITERACY.RL.4.7
CCSS.ELA-LITERACY.RL.4.8
CCSS.ELA-LITERACY.RL.4.9
CCSS.ELA-LITERACY.RL.4.10
CCSS.ELA-LITERACY.RI.4.1
CCSS.ELA-LITERACY.RI.4.2
CCSS.ELA-LITERACY.RI.4.3
CCSS.ELA-LITERACY.RI.4.4
CCSS.ELA-LITERACY.RI.4.5
CCSS.ELA-LITERACY.RI.4.6
CCSS.ELA-LITERACY.RI.4.7
CCSS.ELA-LITERACY.RI.4.8
CCSS.ELA-LITERACY.RI.4.9
CCSS.ELA-LITERACY.RI.4.10
CCSS.ELA-LITERACY.RF.4.3
CCSS.ELA-LITERACY.RF.4.4

Beginning in the third grade, teachers will u lize The Wri ng Revolu on (TWR) method
for crea ng clear, gramma cally correct sentences and paragraphs. TWR was founded
by Judith Hochman, former Head of School at the Winward School in New York, a
school for students with learning disabili es. Hochman gained na onal recogni on
when The Atlan c published a piece in 2012 featuring her work with New Dorp High
School in New York (Tyre, 2012). Hochman’s wri ng strategies led to a turnaround in
the school’s achievement. Currently, 75% partnering with TWR report that their
students are proﬁcient paragraph writers (per the TWR Single Paragraph Rubric). TWR
strategies work best when embedded within content-based curricula. Thus, we
expected to nicely complete our EL Educa on Curriculum.
Fourth Grade
Non-Fic on Read Aloud
A landmark study by Hart and Risley (1995) showed that children with low-income
families were exposed to 30 million fewer words before entering school than children
with high come families. Exposure to words ma ers, Star ng in third grade, teachers
will only read non-ﬁc on texts during the Read Aloud block. During and a er Read
Aloud, students will engage in text-based discussions during which they will apply all
Speaking and Listening Common Core standards.
Reading Reconsidered
Teachers will u lize the Reading Reconsidered (RR) curriculum. Created by Doug Lemov
in consulta on with content-based learning experts, such as Natalie Wexler, RR
provides comprehensive coverage of all 3rd-5th grade Reading and Wri ng standards
while priori zing content-based instruc on, vocabulary acquisi on, independent
reading and sustained opportuni es for independent wri ng. Uncommon Schools, a
network of premier charter schools in New York, Massachuse s and Connec cut,
u lize this curriculum. Their students regularly outperform their peers at the local,
state and na onal level.

Wri ng
CCSS.ELA-LITERACY.W.4.1
CCSS.ELA-LITERACY.W.4.2
CCSS.ELA-LITERACY.W.4.3
CCSS.ELA-LITERACY.W.4.4
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Language

CCSS.ELA-LITERACY.W.4.5
CCSS.ELA-LITERACY.W.4.6
CCSS.ELA-LITERACY.W.4.7
CCSS.ELA-LITERACY.W.4.8
CCSS.ELA-LITERACY.W.4.9
CCSS.ELA-LITERACY.W.4.10
CCSS.ELA-LITERACY.L.4.1
CCSS.ELA-LITERACY.L.4.2
CCSS.ELA-LITERACY.L.4.3
CCSS.ELA-LITERACY.L.4.4
CCSS.ELA-LITERACY.L.4.5
CCSS.ELA-LITERACY.L.4.6

Common Core Standards
Coun ng & Cardinality
CCSS.MATH.CONTENT.K.CC.A.1
CCSS.MATH.CONTENT.K.CC.A.2
CCSS.MATH.CONTENT.K.CC.A.3
CCSS.MATH.CONTENT.K.CC.B.4
CCSS.MATH.CONTENT.K.CC.B.5
CCSS.MATH.CONTENT.K.CC.C.6
CCSS.MATH.CONTENT.K.CC.C.7
Opera ons & Algebraic Thinking
CCSS.MATH.CONTENT.K.OA.A.1
CCSS.MATH.CONTENT.K.OA.A.2
CCSS.MATH.CONTENT.K.OA.A.3
CCSS.MATH.CONTENT.K.OA.A.4
CCSS.MATH.CONTENT.K.OA.A.5
Number & Opera ons in Base Ten
CCSS.MATH.CONTENT.K.NBT.A.1
Measurement & Data
CCSS.MATH.CONTENT.K.MD.A.1
CCSS.MATH.CONTENT.K.MD.A.2
CCSS.MATH.CONTENT.K.MD.B.3

Beginning in the third grade, teachers will u lize The Wri ng Revolu on (TWR) method
for crea ng clear, gramma cally correct sentences and paragraphs. TWR was founded
by Judith Hochman, former Head of School at the Winward School in New York, a
school for students with learning disabili es. Hochman gained na onal recogni on
when The Atlan c published a piece in 2012 featuring her work with New Dorp High
School in New York (Tyre, 2012). Hochman’s wri ng strategies led to a turnaround in
the school’s achievement. Currently, 75% partnering with TWR report that their
students are proﬁcient paragraph writers (per the TWR Single Paragraph Rubric). TWR
strategies work best when embedded within content-based curricula. Thus, we
expected to nicely complete our EL Educa on Curriculum.
MATHEMATICS
Kindergarten
Curriculum Descrip on, Research & Best Prac ces
Eureka Math
Excel Elementary teachers will use the Ed-Report-approved Eureka Math
Curriculum by Engage New York. Engage NY, a long- me leader in the crea on
of high-quality Common-Core-based curriculum, has served as an excellent
open-source resource for schools across the country. Produc ve struggle is at
the core of the curriculum. When challenge is paired with a standards-based
curriculum that provides students with the prerequisite skills to tackle
challenging math problems, deep, conceptual learning that is both s cky and
transferable occurs. District schools across the country have reported strong
student growth as a result of implemen ng Eureka Math
Cogni vely Guided Instruc on (CGI)
CGI is a construc vist method of teaching math that places problem solving and
discussion at the heart of each lesson. Using CGI prac ces, Excel Elementary
teachers will lead a sec on of the day called, “Number Stories” in which
students grapple with a rigorous, standards-based ques on that will require the
applica on and integra on of a variety of interconnected standards. Teachers
will then facilitate a discussion highligh ng various ways students arrived at a
correct answer to the same problem. (Carpenter, Fennema and Franke, 1996)

Geometry
CCSS.MATH.CONTENT.K.G.A.1
CCSS.MATH.CONTENT.K.G.A.2
CCSS.MATH.CONTENT.K.G.A.3
CCSS.MATH.CONTENT.K.G.B.4
CCSS.MATH.CONTENT.K.G.B.5
CCSS.MATH.CONTENT.K.G.B.6
Common Core Standards
Opera ons & Algebraic Thinking
CCSS.MATH.CONTENT.1.OA.A.1
CCSS.MATH.CONTENT.1.OA.A.2
CCSS.MATH.CONTENT.1.OA.B.3
CCSS.MATH.CONTENT.1.OA.B.4
CCSS.MATH.CONTENT.1.OA.C.5
CCSS.MATH.CONTENT.1.OA.C.6
CCSS.MATH.CONTENT.1.OA.D.7
CCSS.MATH.CONTENT.1.OA.D.8
Number & Opera ons in Base Ten

First Grade
Curriculum Descrip on, Research & Best Prac ces
Eureka Math
Excel Elementary teachers will use the Ed-Report-approved Eureka Math
Curriculum Great Minds. Great Minds is an oﬀ-shoot of Engage New York, a
long- me leader in the crea on of high-quality Common-Core-based
curriculum, which has served as an excellent open-source resource for schools
across the country. Produc ve struggle is at the core of the curriculum. When
challenge is paired with a standards-based curriculum that provides students
with the prerequisite skills to tackle challenging math problems, deep,
conceptual learning that is both s cky and transferable occurs. District schools
across the country have reported strong student growth as a result of
implemen ng Eureka Math.
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CCSS.MATH.CONTENT.1.NBT.A.1
CCSS.MATH.CONTENT.1.NBT.B.2
CCSS.MATH.CONTENT.1.NBT.B.3
CCSS.MATH.CONTENT.1.NBT.C.4
CCSS.MATH.CONTENT.1.NBT.C.5
CCSS.MATH.CONTENT.1.NBT.C.6
Measurement & Data
CCSS.MATH.CONTENT.1.MD.A.1
CCSS.MATH.CONTENT.1.MD.A.2
CCSS.MATH.CONTENT.1.MD.B.3
CCSS.MATH.CONTENT.1.MD.C.4

Cogni vely Guided Instruc on (CGI)
CGI is a construc vist method of teaching math that places problem solving and
discussion at the heart of each lesson. Using CGI prac ces, Excel Elementary
teachers will lead a sec on of the day called, “Number Stories” in which
students grapple with a rigorous, standards-based ques on that will require the
applica on and integra on of a variety of interconnected standards. Teachers
will then facilitate a discussion highligh ng various ways students arrived at a
correct answer to the same problem. (Carpenter, Fennema and Franke, 1996)

Geometry
CCSS.MATH.CONTENT.1.G.A.1
CCSS.MATH.CONTENT.1.G.A.2
CCSS.MATH.CONTENT.1.G.A.3

Opera ons & Algebraic Thinking
CCSS.MATH.CONTENT.2.OA.A.1
CCSS.MATH.CONTENT.2.OA.B.2
CCSS.MATH.CONTENT.2.OA.C.3
CCSS.MATH.CONTENT.2.OA.C.4
Number & Opera ons in Base Ten
CCSS.MATH.CONTENT.2.NBT.A.1
CCSS.MATH.CONTENT.2.NBT.A.2
CCSS.MATH.CONTENT.2.NBT.A.3
CCSS.MATH.CONTENT.2.NBT.A.4
CCSS.MATH.CONTENT.2.NBT.B.5
CCSS.MATH.CONTENT.2.NBT.B.6
CCSS.MATH.CONTENT.2.NBT.B.7
CCSS.MATH.CONTENT.2.NBT.B.8
CCSS.MATH.CONTENT.2.NBT.B.9
Measurement & Data
CCSS.MATH.CONTENT.2.MD.A.1
CCSS.MATH.CONTENT.2.MD.A.2
CCSS.MATH.CONTENT.2.MD.A.3
CCSS.MATH.CONTENT.2.MD.A.4
CCSS.MATH.CONTENT.2.MD.B.5
CCSS.MATH.CONTENT.2.MD.B.6
CCSS.MATH.CONTENT.2.MD.C.7
CCSS.MATH.CONTENT.2.MD.C.8
CCSS.MATH.CONTENT.2.MD.D.9
CCSS.MATH.CONTENT.2.MD.D.10

Second Grade
Eureka Math
Excel Elementary teachers will use the Ed-Report-approved Eureka Math
Curriculum Great Minds. Great Minds is an oﬀ-shoot of Engage New York, a
long- me leader in the crea on of high-quality Common-Core-based
curriculum, which has served as an excellent open-source resource for schools
across the country. Produc ve struggle is at the core of the curriculum. When
challenge is paired with a standards-based curriculum that provides students
with the prerequisite skills to tackle challenging math problems, deep,
conceptual learning that is both s cky and transferable occurs. District schools
across the country have reported strong student growth as a result of
implemen ng Eureka Math.
Cogni vely Guided Instruc on (CGI)
CGI is a construc vist method of teaching math that places problem solving and
discussion at the heart of each lesson. Using CGI prac ces, Excel Elementary
teachers will lead a sec on of the day called, “Number Stories” in which
students grapple with a rigorous, standards-based ques on that will require the
applica on and integra on of a variety of interconnected standards. Teachers
will then facilitate a discussion highligh ng various ways students arrived at a
correct answer to the same problem. (Carpenter, Fennema and Franke, 1996)

Geometry
CCSS.MATH.CONTENT.2.G.A.1
CCSS.MATH.CONTENT.2.G.A.2
CCSS.MATH.CONTENT.2.G.A.3

Opera ons & Algebraic Thinking
CCSS.MATH.CONTENT.3.OA.A.1
CCSS.MATH.CONTENT.3.OA.A.2

Third Grade
Eureka Math
Excel Elementary teachers will use the Ed-Report-approved Eureka Math
Curriculum Great Minds. Great Minds is an oﬀ-shoot of Engage New York, a
long- me leader in the crea on of high-quality Common-Core-based
curriculum, which has served as an excellent open-source resource for schools
across the country. Produc ve struggle is at the core of the curriculum. When
challenge is paired with a standards-based curriculum that provides students
with the prerequisite skills to tackle challenging math problems, deep,
conceptual learning that is both s cky and transferable occurs. District schools

85

CCSS.MATH.CONTENT.3.OA.A.3
CCSS.MATH.CONTENT.3.OA.A.4
CCSS.MATH.CONTENT.3.OA.B.5
CCSS.MATH.CONTENT.3.OA.B.6
CCSS.MATH.CONTENT.3.OA.C.7
CCSS.MATH.CONTENT.3.OA.D.8
CCSS.MATH.CONTENT.3.OA.D.9
Number & Opera ons in Base Ten
CCSS.MATH.CONTENT.3.NBT.A.1
CCSS.MATH.CONTENT.3.NBT.A.2
CCSS.MATH.CONTENT.3.NBT.A.3

across the country have reported strong student growth as a result of
implemen ng Eureka Math.
Cogni vely Guided Instruc on (CGI)
CGI is a construc vist method of teaching math that places problem solving and
discussion at the heart of each lesson. Using CGI prac ces, Excel Elementary
teachers will lead a sec on of the day called, “Number Stories” in which
students grapple with a rigorous, standards-based ques on that will require the
applica on and integra on of a variety of interconnected standards. Teachers
will then facilitate a discussion highligh ng various ways students arrived at a
correct answer to the same problem. (Carpenter, Fennema and Franke, 1996)

Number & Opera ons – Frac ons
CCSS.MATH.CONTENT.3.NF.A.1
CCSS.MATH.CONTENT.3.NF.A.2
CCSS.MATH.CONTENT.3.NF.A.3
Measurement & Data
CCSS.MATH.CONTENT.3.MD.A.1
CCSS.MATH.CONTENT.3.MD.A.2
CCSS.MATH.CONTENT.3.MD.B.3
CCSS.MATH.CONTENT.3.MD.B.4
CCSS.MATH.CONTENT.3.MD.C.5
CCSS.MATH.CONTENT.3.MD.C.6
CCSS.MATH.CONTENT.3.MD.C.7
CCSS.MATH.CONTENT.3.MD.D.8
Geometry
CCSS.MATH.CONTENT.3.G.A.1
CCSS.MATH.CONTENT.3.G.A.2

Opera ons & Algebraic Thinking
CCSS.MATH.CONTENT.4.OA.A.1
CCSS.MATH.CONTENT.4.OA.A.2
CCSS.MATH.CONTENT.4.OA.A.3
CCSS.MATH.CONTENT.4.OA.B.4
CCSS.MATH.CONTENT.4.OA.C.5
Number & Opera ons in Base Ten
CCSS.MATH.CONTENT.4.NBT.A.1
CCSS.MATH.CONTENT.4.NBT.A.2
CCSS.MATH.CONTENT.4.NBT.A.3
CCSS.MATH.CONTENT.4.NBT.B.4
CCSS.MATH.CONTENT.4.NBT.B.5
CCSS.MATH.CONTENT.4.NBT.B.6
Number & Opera ons – Frac ons
CCSS.MATH.CONTENT.4.NF.A.1
CCSS.MATH.CONTENT.4.NF.A.2
CCSS.MATH.CONTENT.4.NF.B.3
CCSS.MATH.CONTENT.4.NF.B.4
CCSS.MATH.CONTENT.4.NF.C.5
CCSS.MATH.CONTENT.4.NF.C.6
CCSS.MATH.CONTENT.4.NF.C.7

Fourth Grade
Eureka Math
Excel Elementary teachers will use the Ed-Report-approved Eureka Math
Curriculum Great Minds. Great Minds is an oﬀ-shoot of Engage New York, a
long- me leader in the crea on of high-quality Common-Core-based
curriculum, which has served as an excellent open-source resource for schools
across the country. Produc ve struggle is at the core of the curriculum. When
challenge is paired with a standards-based curriculum that provides students
with the prerequisite skills to tackle challenging math problems, deep,
conceptual learning that is both s cky and transferable occurs. District schools
across the country have reported strong student growth as a result of
implemen ng Eureka Math
Cogni vely Guided Instruc on (CGI)
CGI is a construc vist method of teaching math that places problem solving and
discussion at the heart of each lesson. Using CGI prac ces, Excel Elementary
teachers will lead a sec on of the day called, “Number Stories” in which
students grapple with a rigorous, standards-based ques on that will require the
applica on and integra on of a variety of interconnected standards. Teachers
will then facilitate a discussion highligh ng various ways students arrived at a
correct answer to the same problem. (Carpenter, Fennema and Franke, 1996)

Measurement & Data
CCSS.MATH.CONTENT.4.MD.A.1
CCSS.MATH.CONTENT.4.MD.A.2
CCSS.MATH.CONTENT.4.MD.A.3
CCSS.MATH.CONTENT.4.MD.B.4
CCSS.MATH.CONTENT.4.MD.C.5
CCSS.MATH.CONTENT.4.MD.C.6
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CCSS.MATH.CONTENT.4.MD.C.7
Geometry
CCSS.MATH.CONTENT.4.G.A.1
CCSS.MATH.CONTENT.4.G.A.2
CCSS.MATH.CONTENT.4.G.A.3

Next Genera on Science Standards
K.Forces and Interac ons: Pushes and Pulls
K.Interdependent Rela onships in Ecosystems: Animals,
Plants, and Their Environment
K.Weather and Climate
K-2.Engineering Design

1.Waves: Light and Sound
1.Structure, Func on, and Informa on Processing
1.Space Systems: Pa erns and Cycles
K-2.Engineering Design

2.Structure and Proper es of Ma er
2.Interdependent Rela onships in Ecosystems
2.Earth’s Systems: Processes that Shape the Earth
K-2.Engineering Design

3.Forces and Interac ons
3.Interdependent Rela onships in Ecosystems:
Environmental Impacts on Organisms
3.Inheritance and Varia on of Traits: Life Cycles and Traits
3.Weather and Climate
3-5.Engineering Design

SCIENCE
Kindergarten
Curriculum Descrip on, Research & Best Prac ces
Great Minds PhD Science
Excel Elementary teachers will use the Great Minds PhD Science curriculum.
Great Minds provides teachers with a comprehensive, inquiry-based, ver cally
aligned curriculum that priori zes student discovery and provides teachers
with the content support necessary to facilitate strong connec ons between
and amongst science topics covered within and across each grade level.
First Grade
Great Minds PhD Science
Excel Elementary teachers will use the Great Minds PhD Science curriculum.
Great Minds provides teachers with a comprehensive, inquiry-based, ver cally
aligned curriculum that priori zes student discovery and provides teachers
with the content support necessary to facilitate strong connec ons between
and amongst science topics covered within and across each grade level.
Second Grade
Great Minds PhD Science
Excel Elementary teachers will use the Great Minds PhD Science curriculum.
Great Minds provides teachers with a comprehensive, inquiry-based, ver cally
aligned curriculum that priori zes student discovery and provides teachers
with the content support necessary to facilitate strong connec ons between
and amongst science topics covered within and across each grade level.
Third Grade
Great Minds PhD Science
Excel Elementary teachers will use the Great Minds PhD Science curriculum.
Great Minds provides teachers with a comprehensive, inquiry-based, ver cally
aligned curriculum that priori zes student discovery and provides teachers
with the content support necessary to facilitate strong connec ons between
and amongst science topics covered within and across each grade level.
Fourth Grade

4.Energy
4.Waves
4.Structure, Func on, and Informa on Processing
4.Earth's Systems: Processes that Shape the Earth
3-5.Engineering Design

Great Minds PhD Science
Excel Elementary teachers will use the Great Minds PhD Science curriculum.
Great Minds provides teachers with a comprehensive, inquiry-based, ver cally
aligned curriculum that priori zes student discovery and provides teachers
with the content support necessary to facilitate strong connec ons between
and amongst science topics covered within and across each grade level.

SOCIAL STUDIES
Kindergarten-Fourth Grade
Rhode Island Grade Span Expecta ons for Social Studies
Examples of Skills/Units
(“Social Studies GSEs”)
Our social studies standards reﬂect several goals:
S ckiness: We want our social studies teaching to be powerful enough to
s ck. We think that connec ng social studies to a large concept will help
it s ck with students because it will ﬁt into a large conceptual framework.
Transfer: We want our social studies teaching to develop analy c skills
that students can transfer to new contexts.
Competence with primary sources: We want our social studies teaching
to build our students’ proﬁciency in analyzing and learning from primary
sources. In elementary grades, this will involve mostly examining primary
sources that are unwri en, but as they move through the grades,
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students will increasingly have to analyze and consider primary texts,
thereby developing the close reading skills that advanced nonﬁc on texts
require.

C&G 1: People create and change structures of power, authority,
and governance in order to accomplish common goals.
C&G 2: The Cons tu on of the United States establishes a
government of limited powers that are shared among diﬀerent
levels and branches.
C&G 3: In a democra c society all people have certain rights and
responsibili es.
C&G 4: People engage in poli cal processes in a variety of ways.
C&G 5: As members of an interconnected world community, the
choices we make impact others locally, na onally, and globally.
HP 1: History is an account of human ac vi es that is
interpre ve in nature.
HP 2: History is a chronicle of human ac vi es, diverse people,
and the socie es they form.
HP 3: The study of history helps us understand the present and
shape the future.
HP 4: Historical events and human/natural phenomena impact
and are inﬂuenced by ideas and beliefs.
HP 5: Human socie es and cultures develop and change in
response to human needs and wants.
G 1: The World in Spa al Terms: Understanding and interpre ng
the organiza on of people, places, and environments on Earth’s
surface provides an understanding of the world in spa al terms.
GSEs for Grades K-2 GSEs for Grades 3-4 GSEs for Grades 5-6
GSEs for Grad
G 2: Places and Regions: Physical and human characteris cs
(e.g., culture, experiences, etc.) inﬂuence places and regions.
G 3: Human Systems: (Movement) Human systems and human
movement aﬀect and are aﬀected by distribu on of popula ons
and resources, rela onships (coopera on and conﬂict), and
culture.
G 4: Environment and Society: Pa erns emerge as humans
se le, modify, and interact on Earth’s surface to limit or
promote human ac vi es.

Kindergarten: Where We Live
● Compare basic geographical features (ex: city v. country).
● Name the city that you live in.
First Grade: Rhode Island and Our Country
● Iden fy neighborhood on a city map.
● List and explain the community resources available in neighborhood.
● Locate Providence on a state map.
● Locate Rhode Island on a state map.
● Explain how the regions of Rhode Island are the same and diﬀerent.
● Locate the United States on a map.
● Explain how regions of the United States are similar and diﬀerent.
● Locate North America on a map.
● Iden fy the other countries that make up our con nent and label
them on a map.
Second Grade: Our Place in the World
● Use a key/legend and be able to locate places on a map.
● Deﬁne major land forms.
● Explain the diﬀerence between con nents, countries, states and ci es.
● Locate and iden fy the seven con nents.
● Explain how loca on aﬀects climate and lifestyle in three dis nct
biomes.
● Describe the climate and special tradi ons of three countries.
Understand that Na ve Americans were the ﬁrst people to inhabit the
current con nent of North America.
Third Grade: How Humans Respond to Geography to Meet their Needs
● Name at least four diﬀerent biomes (desert, grasslands, deciduous
forest, and tropical rain forest) and explain how the natural resources
in that biome help animals survive there.
● Use climate maps to iden fy biomes. Read a key on a map.
● Explain how early humans met their needs through hun ng and
gathering food. Explain the advantages and disadvantages of
hun ng-and-gathering.
● Explain why humans domes cated animals and give an example and
use of a domes cated animal for each studied region.
● Deﬁne agriculture and describe how its inven on changed daily life for
prehistoric peoples.
● Explain why people some mes cannot rely on agriculture to meet
their need for food.
● Locate the Tigris and Euphrates Rivers. Iden fy it as the ancient area
of Mesopotamia. Locate Iraq, Iran, and Turkey on a modern map.
● Deﬁne irriga on and explain the role of water storage and irriga on in
helping humans meet their needs.
● Explain how agriculture in Mesopotamia and Ancient Egypt resulted
from the development of water storage and irriga on systems.
● Deﬁne specializa on and explain how people living in communi es can
meet their needs through specializa on.
● Explain how agriculture led to urbaniza on and specializa on.
● Iden fy types of houses used in Mesopotamia and Ancient Egypt and
explain how these houses helped people meet their needs.
● Iden fy at least four types of houses used by Andean tribes and other
Na ve Americans and explain how those houses helped those tribes
meet their needs.
● Iden fy the foods that Vikings ate, their access to water, and how they
protected themselves from the elements.
● Iden fy the foods that Wampanoag ate, their access to water, and how
they protected themselves from the elements.
Iden fy the foods the Japanese eat, their access to water, and how they
protected themselves from the elements.
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Fourth Grade: What People Believe
● Unit 1: Polytheism in Ancient Greece
● Unit 2: Hinduism
● Unit 3: Monotheism in Judaism
● Unit 4: Monotheism in Chris anity
● Unit 5: Monotheism in Islam
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ENGLISH LANGUAGE ARTS STANDARDS - 5-8TH GRADE ALIGNMENT
Topic

Anchor Standard

5th Grade

Key Ideas
and Details

6th Grade

7th Grade

8th Grade

Literature Reading Standards

Literature
Read closely to
determine what a text
states explicitly and to
make logical inferences
from it; cite speciﬁc
textual evidence when
wri ng or speaking to
support conclusions
drawn from a text.

5.RL.1 Quote or
paraphrase a text
accurately when
explaining what the text
states explicitly and
when drawing
inferences from the
text.

Cite textual evidence to
support analysis of what
a text states explicitly as
well as inferences
drawn from the
text, quo ng or
paraphrasing as
appropriate. See grade
6 Wri ng
Standard 8 for more on
quo ng and
paraphrasing.

Cite several pieces of
textual evidence to
support analysis of what
a text states explicitly as
well as inferences
drawn from the text,
quo ng or paraphrasing
as appropriate.

Cite the textual
evidence that most
strongly supports
analysis of what a text
states explicitly as well
as inferences drawn
from the text, quo ng
or paraphrasing as
appropriate.

Determine central ideas
or themes of a text and
analyze their
development;
summarize the key
suppor ng details and
ideas.

5.RL.2 Determine a
theme of a story,
drama, or poem from
details in the text,
including how
characters in a story or
drama respond to
challenges or how the
speaker in a poem
reﬂects upon a topic;
summarize a text.

Determine a theme or
central idea of a text
and how it is conveyed
through par cular
details; provide a
summary of a text
dis nct from personal
opinions or judgments.

Determine a theme or
central idea of a text
and analyze its
development over the
course of the text;
provide an objec ve
summary of a text.

Determine a theme or
central idea of a text
and analyze its
development over the
course of the text,
including its rela onship
to the characters,
se ng, and plot;
provide an objec ve
summary of a text.

Analyze how and why
individuals, events, and
ideas develop and
interact over the course
of a text.

5.RL.3 Compare and
contrast two or more
characters, se ngs, or
events in a story or
drama, drawing on
speciﬁc details in the
text (e.g., how
characters interact).

Describe how the plot
of a par cular story,
poem, or drama unfolds
in a series of episodes
as well as how the
characters respond or
change as the plot
moves toward a
resolu on.

Analyze how par cular
elements of a story,
poem, or drama interact
(e. g., how se ng
shapes the characters
or plot).

Analyze how par cular
lines of dialogue or
incidents in a story,
poem, or drama propel
the ac on, reveal
aspects of a character,
or provoke a decision.
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Cra and
Structure

Integra on
of
Knowledge
and Ideas

Interpret words and
phrases as they are
used in a text, including
determining technical,
connota ve, and
ﬁgura ve meanings,
and analyze how
speciﬁc word choices
shape meaning or tone.

5.RL.4 Determine the
meaning of words and
phrases as they are
used in a text; iden fy
and explain the eﬀects
of ﬁgura ve language
such as metaphors and
similes.

Determine the meaning
of words and phrases as
they are used in a text,
including ﬁgura ve and
connota ve
meanings; analyze the
impact of speciﬁc word
choices, including those
that create repeated
sounds and rhythms in
poetry, on meaning,
tone (i.e., author’s
a tude toward subject
or
audience), or mood
(i.e., emo onal
atmosphere).

: Determine the
meaning of words and
phrases as they are
used in a text, including
ﬁgura ve and
connota ve
meanings; analyze the
impact of speciﬁc word
choices on meaning,
tone, or mood,
including the impact of
repeated
use of par cular
images.

Determine the meaning
of words and phrases as
they are used in a text,
including ﬁgura ve and
connota ve
meanings; analyze the
impact of speciﬁc word
choices on meaning,
tone, or mood,
including the impact of
allusion and
irony.

Analyze the structure of
texts, including how
speciﬁc sentences,
paragraphs, and larger
por ons of a text relate
to each other and the
whole.

5.RL.5 Explain how a
series of chapters,
scenes, or stanzas ﬁts
together to provide the
overall structure of a
par cular story, drama,
or poem.

Analyze how a
par cular sentence,
chapter, scene, or
stanza ﬁts into the
overall structure of a
text and
contributes to the
development of the
theme, se ng, or plot.

Analyze how aspects of
a literary work’s
structure contribute to
its meaning or style
(e.g., the eﬀect of
repe on in an epic,
ﬂashback in a novel,
soliloquy in a drama).

Compare and contrast
the structures of two or
more texts, analyzing
how structure
contributes to meaning
and style in each text.

Assess how point of
view or purpose shapes
the content and style of
a text.

5.RL.6 Describe how a
narrator’s or speaker’s
point of view or an
author's purpose
inﬂuences how events
are described in a story,
myth, poem, or drama.

Explain how an author
develops the point of
view of the narrator or
speaker in a text.

Analyze how an author
develops and contrasts
the points of view of
diﬀerent characters or
narrators in a text.

Analyze how diﬀerences
in point of view
between characters and
audience (e.g., created
through the use of
drama c irony) create
such eﬀects as suspense
or humor.

Integrate and evaluate
content presented in
diverse media and
formats, including
visually and
quan ta vely, as well as
in words.

5. RL.7 Analyze how
visual and mul media
elements contribute to
the meaning, tone, or
beauty of a text (e.g.,
graphic novel;
mul media
presenta on of ﬁc on,
folktale, myth, poem).

Compare and contrast
the experience of
reading a story, drama,
or poem to that of
listening to or viewing
the
same text

: Compare and contrast
a wri en story, drama,
or poem to its audio,
ﬁlmed, staged, or
mul media version

Analyze the extent to
which an audio, ﬁlmed,
or staged produc on of
a story, drama, or poem
stays faithful to
or departs from the
original text or script,
evalua ng the choices
made
by the director or
performer(s).

Delineate and evaluate
the argument and
speciﬁc claims in a text,
including the validity of
the reasoning as well as
the relevance and
suﬃciency of the
evidence.
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Analyze how two or
more texts address
similar themes or topics
in order to build
knowledge or to
compare the
approaches the authors
take.

Independently and
proﬁciently read and
comprehend complex
Range of
literary and
Reading and informa onal texts
Level of Text
Complexity

5.RL.9 Compare and
contrast stories in the
same genre (e.g.,
mysteries or adventure
stories) on their
approaches to similar
themes and topics.

Compare and contrast
texts in diﬀerent forms
or genres (e.g., stories
and poems, historical
novels and fantasy
stories) in terms of their
approaches to similar
themes and topics.

Compare and contrast a
ﬁc onal portrayal of a
me, place, or character
and a historical account
of the same
period as a means of
understanding how
authors of ﬁc on use or
alter history.

Analyze how a modern
work of ﬁc on draws on
themes, pa erns of
events, or character
types from myths,
tradi onal stories, or
religious works such as
the Bible, including
describing how the
material is rendered
new.

5.RL.10 Independently
and proﬁciently read
and comprehend
literary texts
represen ng a variety of
genres, cultures, and
perspec ves and
exhibi ng complexity
appropriate for at least
grade 5.

Independently and
proﬁciently read and
comprehend literary
texts represen ng a
variety of genres,
cultures,
and perspec ves and
exhibi ng complexity
appropriate for at least
grade 6.

Independently and
proﬁciently read and
comprehend literary
texts represen ng a
variety of genres,
cultures,
and perspec ves and
exhibi ng complexity
appropriate for at least
grade 7.

Independently and
proﬁciently read and
comprehend literary
texts represen ng a
variety of genres,
cultures,
and perspec ves and
exhibi ng complexity
appropriate for at least
grade 8

ENGLISH LANGUAGE ARTS STANDARDS - 5-8TH GRADE ALIGNMENT
Topic

Anchor Standard

5th Grade

Informa on
al

Key Ideas
and Details

6th Grade

7th Grade

8th Grade

Informa onal Reading Standards
Read closely to
determine what a text
states explicitly and to
make logical inferences
from it; cite speciﬁc
textual evidence when
wri ng or speaking to
support conclusions
drawn from a text.

5.RI.1 Quote or
paraphrase a text
accurately when
explaining what the text
states explicitly and
when drawing
inferences from the
text.

Cite textual evidence to
support analysis of what
a text states explicitly as
well as inferences
drawn from the
text, quo ng or
paraphrasing as
appropriate.

Cite several pieces of
textual evidence to
support analysis of what
a text states explicitly as
well as inferences
drawn from the text,
quo ng or paraphrasing
as appropriate.

Cite the textual
evidence that most
strongly supports an
analysis of what a text
states explicitly as well
as
inferences drawn from
the text, quo ng or
paraphrasing as
appropriate.

Determine central ideas
or themes of a text and
analyze their
development;
summarize the key
suppor ng details and
ideas.

5.RI.2 Determine one or
more main ideas of a
text paragraph in a text,
or sec on of a text and
explain how they are
supported by key
details; summarize a
text.

Determine a text’s
central idea(s) and how
par cular details help
convey the idea(s);
provide a summary of a
text dis nct from
personal opinions or
judgments.

Determine a text’s
central idea(s) and
analyze its/their
development over the
course of the text;
provide an
objec ve summary of a
text.

Determine a text’s
central idea(s) and
analyze its/their
development over the
course of the text,
including
rela onships to
suppor ng ideas;
provide an objec ve
summary of a
text.

Analyze how and why
individuals, events, and
ideas develop and
interact over the course
of a text.

5.RI.3 Explain the
rela onships or
interac ons between
two or more individuals,
events, ideas, or
concepts in a historical,
scien ﬁc, or technical
text based on speciﬁc
informa on in the text.

Analyze in detail how a
key individual, event, or
idea is introduced,
illustrated, and
elaborated in a text
(e.g.,
through examples or
anecdotes).

Analyze the interac ons
between individuals,
events, and ideas in a
text (e.g., how ideas
inﬂuence individuals
or events, or how
individuals inﬂuence
ideas or events).

Analyze how a text
makes connec ons
among and dis nc ons
between individuals,
ideas, or events (e.g.,
through comparisons,
analogies, or
categories).
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Cra and
Structure

Interpret words and
phrases as they are
used in a text, including
determining technical,
connota ve, and
ﬁgura ve meanings,
and analyze how
speciﬁc word choices
shape meaning or tone.

5.RI.4 Determine the
meaning of general
academic and
domain-speciﬁc words
and phrases in a
grade-level text.

Determine the meaning
of words and phrases as
they are used in a text,
including ﬁgura ve,
connota ve, and
technical meanings;
explain how word
choice aﬀects meaning
and tone.

Determine the meaning
of words and phrases as
they are used in a text,
including ﬁgura ve,
connota ve, and
technical meanings;
analyze the impact of a
speciﬁc word choice on
meaning and tone.

Determine the meaning
of words and phrases as
they are used in a text,
including ﬁgura ve,
connota ve, and
technical meanings;
analyze the impact of
speciﬁc word choices on
meaning and tone,
including analogies or
allusions
to other texts.

Analyze the structure of
texts, including how
speciﬁc sentences,
paragraphs, and larger
por ons of a text relate
to each other and the
whole.

5.RI.5 Describe how an
author uses one or
more structures (e.g.,
chronology,
comparison,
cause/eﬀect,
problem/solu on) of
events, to present
informa on in a text.

Analyze how a
par cular sentence,
paragraph, chapter,
sec on, or text feature
(e.g., heading) ﬁts into
the
overall structure of a
text and contributes to
the development of the
ideas.

Analyze the structure an
author uses to organize
a text, including how
the major sec ons and
text features
(e.g., headings)
contribute to the whole
and to the development
of the
ideas.

Analyze in detail the
structural elements of a
text, including the role
of speciﬁc sentences,
paragraphs, and
text features in
developing and reﬁning
a key concept.

Assess how point of
view or purpose shapes
the content and style of
a text.

5.RI.6 Analyze mul ple
accounts of the same
event or topic (including
both primary and
secondary texts), no ng
important similari es
and diﬀerences among
the points of view they
represent.

Determine an author’s
point of view or
purpose in a text and
explain how it is
conveyed in the text.

Determine an author’s
point of view or
purpose in a text and
analyze how the author
dis nguishes his or her
posi on from that of
others

Determine an author’s
point of view or
purpose in a text and
analyze how the author
acknowledges and
responds to conﬂic ng
evidence or viewpoints

Integrate and evaluate
content presented in
diverse media and
formats, including
visually and
quan ta vely, as well as
in words.

5.RI.7 Interpret
informa on presented
visually, orally, or
quan ta vely (e.g., in
charts, graphs,
diagrams, melines,
anima ons, or
interac ve elements on
webpages) and explain
how the informa on
contributes to an
understanding of the
text in which it appears.

Integrate informa on
presented in diﬀerent
media or formats (e.g.,
in charts, graphs,
photographs, videos,
maps) as well as in
words to develop a
coherent understanding
of a
topic or issue.

Compare and contrast a
wri en text to an audio,
video, or mul media
version, analyzing each
medium’s
portrayal of the subject
(e.g., how the delivery
of a speech aﬀects the
impact of the words).

Evaluate the advantages
and disadvantages of
using diﬀerent mediums
(e.g., print or digital
text, video,
mul media) to present
a par cular topic or
idea.

5.RI.8 Explain how an
author uses reasons and
evidence to support
par cular points in a
text, iden fying which
reasons and evidence
support which point(s).

Trace and evaluate the
argument and speciﬁc
claims in a text,
dis nguishing claims
that are supported by
reasons and evidence
from claims that are
not.

Trace and evaluate the
argument and speciﬁc
claims in a text,
assessing whether the
reasoning is sound and
the evidence is relevant
and suﬃcient to
support the claims.

Delineate and evaluate
the argument and
speciﬁc claims in a text,
assessing whether the
reasoning is sound
and the evidence is
relevant and suﬃcient;
recognize when
irrelevant
evidence is introduced.

Integra on
Delineate and evaluate
of
the argument and
Knowledge
speciﬁc claims in a text,
and Ideas
including the validity of
the reasoning as well as
the relevance and
suﬃciency of the
evidence.
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Range of
Reading and
Level of Text
Complexity

Analyze how two or
more texts address
similar themes or topics
in order to build
knowledge or to
compare the
approaches the authors
take.

5.RI.9 Integrate
informa on from
several texts on the
same topic in order to
write or speak
knowledgeably about
the subject.

Compare and contrast
one author’s
presenta on of events
with that of another
(e.g., a memoir wri en
by
and a biography on the
same person).

Analyze how two or
more authors wri ng
about the same topic
shape their
presenta ons of key
informa on
by emphasizing
diﬀerent evidence or
advancing diﬀerent
interpreta ons of facts.

Analyze a case in which
two or more texts
provide conﬂic ng
informa on on the
same topic and iden fy
where the texts
disagree on ma ers of
fact or interpreta on.

Independently and
proﬁciently read and
comprehend complex
literary and
informa onal texts

5.RI.10 Independently
and proﬁciently read
and comprehend
informa onal texts,
including history/social
studies, science,
mathema cal, and
technical texts,
exhibi ng complexity
appropriate for at least
grade 5.

Independently and
proﬁciently read and
comprehend literary
nonﬁc on represen ng
a variety of genres,
cultures, and
perspec ves and
exhibi ng complexity
appropriate for at
least grade 6.

Independently and
proﬁciently read and
comprehend literary
nonﬁc on represen ng
a variety of genres,
cultures, and
perspec ves and
exhibi ng complexity
appropriate for at
least grade 7.

Independently and
proﬁciently read and
comprehend literary
nonﬁc on represen ng
a variety of genres,
cultures, and
perspec ves and
exhibi ng complexity
appropriate for at
least grade 8.

ENGLISH LANGUAGE ARTS STANDARDS - 5-8TH GRADE ALIGNMENT
Topic

Anchor Standard

5th Grade

Write arguments to
support claims in an
analysis of substan ve
topics or texts, using
valid reasoning and
relevant
and suﬃcient evidence.

Text Types
and
Purposes

6th Grade

7th Grade

8th Grade

Write arguments (e.g.,
essays, le ers to the
editor, advocacy
speeches) to support
claims with clear
reasons
and relevant evidence.
a. Introduce claim(s),
acknowledge alternate
or opposing claims, and
organize the reasons
and evidence
logically in paragraphs
and sec ons.
b. Support claim(s) with
logical reasoning and
relevant evidence, using
accurate, credible
sources and
demonstra ng an
understanding of the
topic or text.
c. Use words, phrases,
and clauses to create
cohesion and clarify the
rela onships among
claim(s), reasons, and
evidence.
d. Establish and
maintain a style
appropriate to audience
and purpose (e.g.,

Write arguments (e.g.,
essays, le ers to the
editor, advocacy
speeches) to support
claims with clear
reasons
and relevant evidence.
a. Introduce claim(s),
acknowledge and
dis nguish the claim(s)
from alternate or
opposing claims, and
organize
the reasons and
evidence logically in
paragraphs and
sec ons.
b. Support claim(s) with
logical reasoning and
relevant evidence, using
accurate, credible
sources and
demonstra ng an
understanding of the
topic or text.
c. Use words, phrases,
and clauses to create
cohesion and clarify the
rela onships among
claim(s),
counterclaims, reasons,
and evidence.

Wri ng Standards

Wri ng
5.W.1 Write argument
pieces on topics or
texts, suppor ng a point
of view with reasons
and informa on.
a. Introduce a claim or
text clearly, state an
opinion, and create an
organiza onal structure
in which ideas are
logically grouped to
support the writer’s
purpose.
b. Provide logically
ordered reasons that
are supported by facts
and details.
c. Link opinion and
reasons using words,
phrases, and clauses
(e.g., consequently,
speciﬁcally).
d. Provide a concluding
statement or sec on
related to the opinion
presented.

Write arguments (e.g.,
essays, le ers to the
editor, advocacy
speeches) to support
claims with clear
reasons
and relevant evidence.
a. Introduce claim(s)
and organize the
reasons and evidence
clearly in paragraphs
and sec ons.
b. Support claim(s) with
clear reasons and
relevant evidence, using
credible sources and
demonstra ng an
understanding of the
topic or text.
c. Use words, phrases,
and clauses to clarify
the rela onships among
claim(s) and reasons.
d. Establish and
maintain a style
appropriate to audience
and purpose (e.g.,
formal for academic
wri ng).
e. Provide a concluding
statement or sec on
that follows from the
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Write
informa ve/explanatory
texts to examine and
convey complex ideas
and informa on clearly
and accurately
through the eﬀec ve
selec on, organiza on,
and analysis of content.

5.W.2 Write
informa ve/explanatory
texts to examine a topic
and convey ideas and
informa on clearly.
a. Introduce a topic
clearly, provide a
general observa on and
focus, and group related
informa on logically;
include forma ng (e.g.,
headings), illustra ons,
and mul media when
useful to aiding
comprehension.
b. Develop the topic
with facts, deﬁni ons,
concrete details,
quota ons, or other
informa on and
examples related to the
topic.
c. Link ideas within and
across categories of
informa on using
words, phrases, and
clauses (e.g., in
contrast, especially).
d. Use precise language
and domain-speciﬁc
vocabulary to inform
about or explain the
topic.
e. Provide a concluding
statement or sec on
related to the
informa on or
explana on presented.

argument presented.

formal for academic
wri ng).
e. Provide a concluding
statement or sec on
that follows from and
supports the argument
presented.

d. Establish and
maintain a style
appropriate to audience
and purpose (e.g.,
formal for academic
wri ng).
e. Provide a concluding
statement or sec on
that follows from and
supports the argument
presented.

Write
informa ve/explanatory
texts (e.g., essays, oral
reports, biographical
feature ar cles) to
examine a
topic and convey ideas,
concepts, and
informa on through the
selec on, organiza on,
and analysis of relevant
content.
a. Introduce a topic;
organize ideas,
concepts, and
informa on in
paragraphs and
sec ons, using
strategies
such as deﬁni on,
classiﬁca on,
comparison/contrast,
and cause/eﬀect;
include text features
(e.g., headings),
graphics (e.g., charts,
tables), and mul media
when useful to aiding
comprehension.
b. Develop the topic
with relevant facts,
deﬁni ons, concrete
details, quota ons, or
other informa on and
examples.
c. Use appropriate
transi ons to clarify the
rela onships among
ideas and concepts.
d. Use precise language
and domain-speciﬁc
vocabulary to inform
about or explain the
topic.
e. Establish and
maintain a style

Write
informa ve/explanatory
texts (e.g., essays, oral
reports, biographical
feature ar cles) to
examine a
topic and convey ideas,
concepts, and
informa on through the
selec on, organiza on,
and analysis of relevant
content.
a. Introduce a topic
clearly, previewing what
is to follow; organize
ideas, concepts, and
informa on in
paragraphs and
sec ons, using
strategies such as
deﬁni on, classiﬁca on,
comparison/contrast,
and
cause/eﬀect; include
text features (e.g.,
headings), graphics
(e.g., charts, tables),
and mul media when
useful
to aiding
comprehension.
b. Develop the topic
with relevant facts,
deﬁni ons, concrete
details, quota ons, or
other informa on and
examples.
c. Use appropriate
transi ons to create
cohesion and clarify the
rela onships among
ideas and concepts.
d. Use precise language
and domain-speciﬁc
vocabulary to inform
about or explain the

Write
informa ve/explanatory
texts (e.g., essays, oral
reports, biographical
feature ar cles) to
examine a
topic and convey ideas,
concepts, and
informa on through the
selec on, organiza on,
and analysis of relevant
content.
a. Introduce a topic
clearly, previewing what
is to follow; use
paragraphs and sec ons
to organize ideas,
concepts, and
informa on into
broader categories;
include text features
(e.g., headings),
graphics (e.g., charts,
tables), and mul media
when useful to aiding
comprehension.
b. Develop the topic
with relevant,
well-chosen facts,
deﬁni ons, concrete
details, quota ons, or
other
informa on and
examples.
c. Use appropriate and
varied transi ons to
create cohesion and
clarify the rela onships
among ideas and
concepts.
d. Use precise language
and domain-speciﬁc
vocabulary to inform
about or explain the
topic.
e. Establish and
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Write narra ves to
develop real or
imagined experiences or
events using eﬀec ve
technique, well-chosen
details,
and well-structured
event sequences.

5.W.3 Write narra ves
to develop real or
imagined experiences or
events using eﬀec ve
technique, descrip ve
details, and clear event
sequences.
a. Orient the reader by
establishing a situa on
and introducing a
narrator and/or
characters; organize an
event sequence that
unfolds naturally.
b. Use narra ve
techniques, such as
dialogue, descrip on,
and pacing, to develop
experiences and events
or show the responses
of characters to
situa ons.
c. Use a variety of
transi onal words,
phrases, and clauses to
manage the sequence
of events.
d. Use concrete words
and phrases and
sensory details to
convey experiences and
events precisely.
e. Provide a conclusion
that follows from the
narrated experiences or
events.

appropriate to audience
and purpose (e.g.,
formal for academic
wri ng).
f. Provide a concluding
statement or sec on
that follows from the
informa on or
explana on presented.

topic.
e. Establish and
maintain a style
appropriate to audience
and purpose (e.g.,
formal for academic
wri ng).
f. Provide a concluding
statement or sec on
that follows from and
supports the
informa on or
explana on
presented.

maintain a style
appropriate to audience
and purpose (e.g.,
formal for academic
wri ng).
f. Provide a concluding
statement or sec on
that follows from and
supports the
informa on or
explana on
presented.

Write narra ves to
develop experiences or
events using eﬀec ve
literary techniques,
relevant descrip ve
details, and
well-structured
sequences.
a. Engage and orient the
reader by establishing a
context and introducing
a narrator and/or
characters;
organize an appropriate
narra ve sequence.
b. Use narra ve
techniques, such as
dialogue, pacing, and
descrip on, to develop
experiences, events,
and/or
characters.
c. Use a variety of
transi on words,
phrases, and clauses to
convey sequence and
signal shi s from one
me
frame or se ng to
another.
d. Use precise words
and phrases, relevant
descrip ve details,
ﬁgura ve and sensory
language, and
techniques
such as personiﬁca on
(e.g., “the fog crept in”)
to convey experiences
or events.
e. Provide a conclusion
that follows from the
narrated experiences or

Write narra ves to
develop experiences or
events using eﬀec ve
literary techniques,
relevant descrip ve
details, and
well-structured
sequences.
a. Engage and orient the
reader by establishing a
context and point of
view and introducing a
narrator and/or
characters; organize an
appropriate narra ve
sequence.
b. Use narra ve
techniques, such as
dialogue, pacing, and
descrip on, to develop
experiences, events,
and/or
characters.
c. Use a variety of
transi on words,
phrases, and clauses to
convey sequence and
signal shi s from one
me
frame or se ng to
another.
d. Use precise words
and phrases, relevant
descrip ve details, and
ﬁgura ve and sensory
language to establish
a mood that evokes an
emo on, to capture
ac on, and to convey
experiences or events.
e. Provide a conclusion
that follows from and
reﬂects on the narrated

Write narra ves to
develop experiences or
events using eﬀec ve
literary techniques,
relevant descrip ve
details, and
well-structured
sequences.
a. Engage and orient the
reader by establishing a
context and point of
view and introducing a
narrator and/or
characters; organize an
appropriate narra ve
sequence.
b. Use narra ve
techniques, such as
dialogue, pacing,
descrip on, and
reﬂec on, to develop
experiences,
events, and/or
characters.
c. Use a variety of
transi on words,
phrases, and clauses to
convey sequence, signal
shi s from one me
frame
or se ng to another,
and show the
rela onships among
experiences and events.
d. Use precise words
and phrases and
relevant descrip ve
details to convey a tone
(the writer’s a tude
toward the subject: e.g.,
humorous, serious, or
ironic) and to convey
experiences or events.
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experiences or events

e. Provide a conclusion
that follows from and
reﬂects on the narrated
experiences or events.

Produce clear and
coherent wri ng in
which the development,
organiza on, and style
are appropriate to task,
purpose, and audience.

5.W.4 Produce clear and
coherent wri ng in
which the development
and organiza on are
appropriate to task,
purpose, and audience.

Produce clear and
coherent wri ng in
which the development,
organiza on, and style
are appropriate to task,
purpose, and audience.

Produce clear and
coherent wri ng in
which the development,
organiza on, and style
are appropriate to task,
purpose, and audience.

Produce clear and
coherent wri ng in
which the development,
organiza on, and style
are appropriate to task,
purpose, and audience.

Develop and strengthen
wri ng as needed by
planning, revising,
edi ng, rewri ng, or
trying a new approach.

5.W.5 With guidance
and support from peers
and adults, develop and
strengthen wri ng as
needed by planning,
revising, edi ng,
rewri ng, or trying a
new approach.

Develop and strengthen
wri ng as needed by
planning, revising,
edi ng, rewri ng, or
trying a new approach.

Develop and strengthen
wri ng as needed by
planning, revising,
edi ng, rewri ng, or
trying a new approach,
focusing on how well
purpose and audience
have been addressed

Develop and strengthen
wri ng as needed by
planning, revising,
edi ng, rewri ng, or
trying a new approach,
focusing on how well
purpose and audience
have been addressed.

5.W.6 With some
guidance and support
from adults, use
technology, including
the Internet, to
produce and publish
wri ng as well as to
interact and collaborate
with others;
demonstrate suﬃcient
command of
keyboarding skills to
type a
minimum of two pages
in a single si ng.

Use technology,
including current
web-based
communica on
pla orms, to produce
and publish wri ng as
well as to interact and
collaborate with others;
demonstrate suﬃcient
command of
keyboarding skills to
type a
minimum of three
pages in a single si ng.

Use technology,
including current
web-based
communica on
pla orms, to produce
and publish wri ng and
link to and cite sources
as well as to interact
and collaborate with
others.

Use technology,
including current
web-based
communica on
pla orms, to produce
and publish wri ng and
present the
rela onships between
informa on and ideas
eﬃciently as well as to
interact and collaborate
with others.

Conduct short as well as
more sustained
research projects based
on focused ques ons,
demonstra ng
understanding of the
subject under
inves ga on.

5.W.7 Conduct short
research projects that
use several sources to
build knowledge
through inves ga on of
diﬀerent aspects of a
topic.

Conduct short as well as
more sustained
research projects to
answer a ques on,
drawing on several
sources
and refocusing the
inquiry when
appropriate.

Conduct short as well as
more sustained
research projects to
answer a ques on,
drawing on several
sources
and genera ng
addi onal related,
focused ques ons for
further research and
inves ga on.

Conduct short as well as
more sustained
research projects to
answer a ques on
(including a
self-generated
ques on), drawing on
several sources and
genera ng addi onal
related, focused
ques ons that allow for
mul ple
avenues of explora on.

Gather relevant
informa on from
mul ple print and
digital sources, assess
the credibility and
accuracy of each
source, and integrate
the informa on while
avoiding plagiarism.

5.W.8 Recall relevant
informa on from
experiences or gather
relevant informa on
from print and digital
sources; summarize or
paraphrase informa on
in notes and ﬁnished
work, and provide a list
of sources.

When conduc ng
research, gather
relevant informa on
from mul ple print and
digital sources; assess
the
credibility of each
source; and quote or
paraphrase the data and
conclusions of others
while avoiding

When conduc ng
research, gather
relevant informa on
from mul ple print and
digital sources, using
search
terms eﬀec vely; assess
the credibility and
accuracy of each source;
and quote or
paraphrase the data and

When conduc ng
research, gather
relevant informa on
from mul ple print and
digital sources, using
search
terms eﬀec vely; assess
the credibility and
accuracy of each source;
and quote or

Produc on
and
Use technology,
Distribu on
including the Internet,
of Wri ng
to produce and publish
wri ng and to interact
and collaborate with
others.

Research to
Build and
Present
Knowledge

events
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Range of
Wri ng

plagiarism and
providing basic
bibliographic
informa on for sources.

conclusions
of others while avoiding
plagiarism and following
a standard format for
cita on.

Draw evidence from
literary or informa onal
texts to support
analysis, reﬂec on, and
research.

5.W.9 Draw evidence
from literary or
informa onal texts to
support analysis,
reﬂec on, and research.
a. Apply grade 5
Reading standards to
literature (e.g.,
“Compare and contrast
two or more characters,
se ngs, or events in a
story or a drama,
drawing on speciﬁc
details in the text [e.g.,
how characters
interact]”).
b. Apply grade 5
Reading standards to
informa onal texts
(e.g., “Explain how an
author uses reasons and
evidence to support
par cular points in
a text, iden fying which
reasons and evidence
support which
point[s]”).

Draw evidence from
literary or informa onal
texts to support wri en
analysis, interpreta on,
reﬂec on, and
research, applying one
or more grade 6
standards for Reading
Literature or Reading
Informa onal Text as
needed.

Draw evidence from
literary or informa onal
texts to support wri en
analysis, interpreta on,
reﬂec on, and
research, applying one
or more grade 7
Standards for Reading
Literature or Reading
Informa onal Text as
needed.

Draw evidence from
literary or informa onal
texts to support wri en
analysis, interpreta on,
reﬂec on, and
research, applying one
or more grade 8
standards for Reading
Literature or Reading
Informa onal Text as
needed.

Write rou nely over
extended me frames
( me for research,
reﬂec on, and revision)
and shorter me frames
(a
single si ng or a day or
two) for a range of
tasks, purposes, and
audiences.

5.W.10 Write rou nely
over extended me
frames ( me for
research, reﬂec on, and
revision) and shorter
me frames (a single
si ng or a day or two)
for a range of
discipline-speciﬁc tasks,
purposes, and
audiences.

Write rou nely over
extended me frames
( me for research,
reﬂec on, and revision)
and shorter me
frames (a single si ng
or a day or two) for a
range of
discipline-speciﬁc
tasks, purposes, and
audiences.

Write rou nely over
extended me frames
( me for research,
reﬂec on, and revision)
and shorter me
frames (a single si ng
or a day or two) for a
range of
discipline-speciﬁc
tasks, purposes, and
audiences.

Write rou nely over
extended me frames
( me for research,
reﬂec on, and revision)
and shorter me
frames (a single si ng
or a day or two) for a
range of
discipline-speciﬁc
tasks, purposes, and
audiences.

ENGLISH LANGUAGE ARTS STANDARDS - 5-8TH GRADE ALIGNMENT
Topic
Language

Anchor Standard

5th Grade

6th Grade

7th Grade

8th Grade

Language Standards
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Demonstrate command
of the conven ons of
standard English
grammar and usage
when wri ng or
speaking.

5.L.1 Demonstrate
command of the
conven ons of standard
English grammar and
usage when wri ng or
speaking.
a. Explain the func on
of conjunc ons,
preposi ons, and
interjec ons in general
and their func on in
par cular sentences.
b. Form and use the
perfect (e.g., I had
walked; I have walked; I
will have walked) verb
tenses.
c. Use verb tense to
convey various mes,
sequences, states, and
condi ons.
d. Recognize and correct
inappropriate shi s in
verb tense.
e. Use correla ve
conjunc ons (e.g.,
either/or, neither/nor).

Demonstrate command
of the conven ons of
standard English
grammar and usage
when wri ng or
speaking; retain and
further develop
language skills learned
in previous grades.
a. Use simple,
compound, complex,
and compound-complex
sentences to
communicate ideas
clearly
and to add variety to
wri ng.
b. Explain the func on
of phrases and clauses
in general, how phrases
and clauses diﬀer, and
how
their use conveys a
par cular meaning in a
speciﬁc wri en or
spoken sentence.
c. Place or rearrange
phrases and clauses
within a sentence,
recognizing and
correc ng misplaced
and dangling modiﬁers.

Demonstrate command
of the conven ons of
standard English
grammar and usage
when wri ng or
speaking; retain and
further develop
language skills learned
in previous grades.
a. Use phrases and
clauses to communicate
ideas
precisely, with a en on
to skillful use of verb
tenses to add clarity.
b. Recognize and correct
vague pronouns (those
that have unclear or
ambiguous
antecedents).5
c. Recognize and correct
inappropriate shi s in
pronoun number and
person in sentences
with
mul ple clauses and
phrases.
d. Recognize that
changing the placement
of a phrase or clause
can add variety,
emphasize par cular
rela onships among
ideas, or alter the
meaning of a sentence
or
paragraph.

Demonstrate command
of the conven ons of
standard English
grammar and usage
when wri ng or
speaking; retain and
further develop
language skills learned
in previous grades
a. Coordinate phrases
and clauses in simple,
compound, complex,
and compound-complex
sentences, with
emphasis on agreement
of pronouns and their
antecedents.
b. Form and use verbs in
the ac ve and passive
voices and the
indica ve, impera ve,
interroga ve,
condi onal, and
subjunc ve moods to
communicate a
par cular meaning.

Demonstrate command
of the conven ons of
standard English
capitaliza on,
punctua on, and
spelling when
wri ng.

5.L.2 Demonstrate
command of the
conven ons of standard
English capitaliza on,
punctua on, and
spelling when wri ng.
a. Use punctua on to
separate items in a
series.
b. Use a comma to
separate an
introductory element
from the rest of the
sentence.
c. Use a comma to set
oﬀ the words yes and
no (e.g., Yes, thank you),
to set oﬀ a tag ques on
from the rest of the
sentence (e.g., It’s true,

Demonstrate command
of the conven ons of
standard English
capitaliza on,
punctua on, and
spelling when wri ng.
a. Use punctua on
(commas, parentheses,
dashes) to set oﬀ
nonrestric ve/parenthe
cal
elements.
b. Spell correctly,
recognizing that some
words have commonly
accepted varia ons
(e.g.,
donut/doughnut).

Demonstrate command
of the conven ons of
standard English
capitaliza on,
punctua on, and
spelling when wri ng.
a. Use a comma to
separate coordinate
adjec ves (e.g., a
fascina ng, enjoyable
movie).
b. Spell correctly,
recognizing that some
words have commonly
accepted varia ons
(e.g.,
donut/doughnut).

Demonstrate command
of the conven ons of
standard English
capitaliza on,
punctua on, and
spelling when wri ng.
a. Use punctua on
(comma, ellipsis, dash)
to indicate a pause or
break.
b. Use an ellipsis to
indicate an omission.
c. Spell correctly,
recognizing that some
words have commonly
accepted varia ons
(e.g.,
donut/doughnut).

Conven ons
of Standard
English in
Context

98

isn’t it?), and to indicate
direct address (e.g., Is
that you, Steve?).
d. Use underlining,
quota on marks, or
italics to indicate tles
of works.
e. Spell
grade-appropriate
words correctly,
consul ng references as
needed.

Knowledge
of Language

Vocabulary
Acquisi on
and Use

Apply knowledge of
language to understand
how language func ons
in diﬀerent contexts, to
make eﬀec ve
choices for meaning or
style, and to
comprehend more fully
when
reading or listening.

5.L.3 Use knowledge of
language and its
conven ons when
wri ng, speaking,
reading, or listening.
a. Expand, combine, and
reduce sentences for
meaning,
reader/listener interest,
and style.
b. Compare and
contrast the varie es of
English (e.g., dialects,
registers)
used in stories, dramas,
or poems.

Use knowledge of
language and its
conven ons when
wri ng, speaking,
reading, or listening.
a. Maintain appropriate
consistency in style and
tone while varying
sentence pa erns for
meaning
and audience interest.
b. Recognize varia ons
from standard or formal
English in wri ng and
speaking, determine
their
appropriateness for the
intended purpose and
audience, and make
changes as necessary.

Use knowledge of
language and its
conven ons when
wri ng, speaking,
reading, or listening.
a. Maintain appropriate
consistency in style and
tone while varying
sentence pa erns for
meaning
and audience interest.
b. Recognize varia ons
from standard or formal
English in wri ng and
speaking, determine
their
appropriateness for the
intended purpose and
audience, and make
changes as necessary.

Use knowledge of
language and its
conven ons when
wri ng, speaking,
reading, or listening.
a. Maintain appropriate
consistency in style and
tone while varying
sentence pa erns for
meaning
and audience interest.
b. Recognize varia ons
from standard or formal
English in wri ng and
speaking, determine
their
appropriateness for the
intended purpose and
audience, and make
changes as necessary.

Determine or clarify the
meaning of unknown
and mul ple-meaning
words and phrases by
using context clues,
analyzing meaningful
word parts, and
consul ng general and
specialized reference
materials, as
appropriate.

5.L.4 Determine or
clarify the meaning of
unknown and mul plemeaning words and
phrases based on grade
5 reading and content,
choosing ﬂexibly from a
range of strategies.
a. Use context (e.g.,
cause/eﬀect
rela onships,
comparisons in text,
role of word in
sentence) as a clue to
the meaning of a word
or phrase.
b. Use common,
grade-appropriate
Greek and La n aﬃxes
and roots (speciﬁcally
preﬁxes in 5th grade
and connec on to root)
as clues to the meaning
of a word (e.g.,
photograph,

Determine or clarify the
meaning of unknown
and mul ple-meaning
words and phrases
based on
grade 6 reading and
content, choosing
ﬂexibly from a range of
strategies.
a. Use context (e.g., the
overall meaning of a
sentence or paragraph;
a word’s posi on or
func on
in a sentence) as a clue
to the meaning of a
word or phrase.
b. Use common,
grade-appropriate
Greek or La n aﬃxes
and roots as clues to the
meaning of a
word (e.g., audience,
auditory, audible).
c. c. Consult reference

Determine or clarify the
meaning of unknown
and mul ple-meaning
words and phrases
based on
grade 7 reading and
content, choosing
ﬂexibly from a range of
strategies.
a. Use context (e.g., the
overall meaning of a
sentence or paragraph;
a word’s posi on or
func on in
a sentence) as a clue to
the meaning of a word
or phrase.
b. Use common,
grade-appropriate
Greek or La n aﬃxes
and roots as clues to the
meaning of a
word (e.g., belligerent,
bellicose, rebel).
c. Consult general and

Determine or clarify the
meaning of unknown
and mul ple-meaning
words or phrases based
on
grade 8 reading and
content, choosing
ﬂexibly from a range of
strategies.
a. Use context (e.g., the
overall meaning of a
sentence or paragraph;
a word’s posi on or
func on in
a sentence) as a clue to
the meaning of a word
or phrase.
b. Use common,
grade-appropriate
Greek or La n aﬃxes
and roots as clues to the
meaning of a
word (e.g., precede,
recede, secede).
c. Consult general and
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photosynthesis).
c. Use knowledge of
part of speech to clarify
the role of the unknown
word within the
sentence.
d. Consult reference
materials (e.g.,
dic onaries, glossaries,
thesauruses), both print
and digital, to ﬁnd the
pronuncia on and
determine or clarify the
precise meaning of key
words and phrases.

materials (e.g.,
dic onaries, glossaries,
thesauruses), both print
and digital,
to ﬁnd the
pronuncia on of a word
or determine or clarify
its precise meaning or
its part of
speech.
d. d. Verify the
preliminary
determina on of the
meaning of a word or
phrase (e.g., by
checking the
inferred meaning in
context or in a
dic onary).
Demonstrate
5.L.6 Demonstrate
Demonstrate
understanding of
understanding of
understanding of
ﬁgura ve language,
ﬁgura ve language,
ﬁgura ve language,
word rela onships, and word rela onships, and word rela onships, and
nuances in word
nuances in word
nuances in word
meanings.
meanings.
meanings.
a. Interpret ﬁgura ve
a. Interpret ﬁgures of
language, including
speech (e.g.,
similes and metaphors, personiﬁca on) in
in context.
context.
b. Recognize and
b. Use the rela onship
explain the meaning of between par cular
common idioms,
words (e.g.,
adages, and proverbs.
cause/eﬀect,
c. Use the rela onship part/whole,
between par cular
item/category) to
words (e.g., synonyms, be er understand each
antonyms, homographs) of the words.
to be er understand
c. Dis nguish among
each of the words.
the connota ons
(associa ons) of words
with similar denota ons
(deﬁni ons)
(e.g., s ngy, scrimping,
economical, unwasteful,
thri y).

specialized reference
materials (e.g.,
dic onaries, glossaries,
thesauruses),
both print and digital, to
ﬁnd the pronuncia on
of a word or determine
or clarify its precise
meaning
or its part of speech. d.
Verify the preliminary
determina on of the
meaning of a word or
phrase
(e.g., by checking the
inferred meaning in
context or in a
dic onary).

specialized reference
materials (e.g.,
dic onaries, glossaries,
thesauruses),
both print and digital, to
ﬁnd the pronuncia on
of a word or determine
or clarify its precise
meaning
or its part of speech. d.
Verify the preliminary
determina on of the
meaning of a word or
phrase
(e.g., by checking the
inferred meaning in
context or in a
dic onary).

Demonstrate
understanding of
ﬁgura ve language,
word rela onships, and
nuances in word
meanings.
a. Interpret ﬁgures of
speech (e.g., literary,
biblical, mythological
allusions) in context.
b. Use the rela onship
between par cular
words (e.g.,
synonym/antonym,
analogy) to be er
understand each of the
words.
c. Dis nguish among
the connota ons
(associa ons) of words
with similar denota ons
(deﬁni ons)
(e.g., reﬁned, respec ul,
polite, diploma c,
condescending).

Demonstrate
understanding of
ﬁgura ve language,
word rela onships, and
nuances in word
meanings.
a. Interpret ﬁgures of
speech (e.g. verbal
irony, puns) in context.
b. Use the rela onship
between par cular
words to be er
understand each of the
words.
c. Dis nguish among
the connota ons
(associa ons) of words
with similar
denota ons.
(deﬁni ons)
(e.g., bullheaded,
willful, ﬁrm, persistent,
resolute).

Acquire and use
accurately a range of
general academic and
domain- speciﬁc words
and phrases suﬃcient
for reading, wri ng,
speaking, and listening
at the college and
career readiness level;
demonstrate
independence in
gathering vocabulary

Acquire and use
accurately
grade-appropriate
general academic and
domain-speciﬁc words
and
phrases; independently
research words and
gather vocabulary
knowledge.

Acquire and use
accurately
grade-appropriate
general academic and
domain-speciﬁc words
and
phrases; independently
research words and
gather vocabulary
knowledge.

5.L.7 Acquire and use
accurately
grade-appropriate
general academic and
domain-speciﬁc words
and phrases, including
those that signal
contrast, addi on, and
other logical
rela onships
(e.g.,however, although,
nevertheless, similarly,

Acquire and use
accurately
grade-appropriate
general academic and
domain-speciﬁc words
and
phrases; independently
research words and
gather vocabulary
knowledge.
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knowledge.

moreover, in addi on).
ENGLISH LANGUAGE ARTS STANDARDS - 5-8TH GRADE ALIGNMENT

Topic

Anchor Standard

Listening/
Speaking

6th Grade

7th Grade

8th Grade

Listening and Speaking Standards
Prepare for and
par cipate eﬀec vely in
a range of conversa ons
and collabora ons with
diverse partners,
building on others’
ideas and expressing
their own clearly and
persuasively.

Comprehens
ion and
Collabora o
n

5th Grade

5.L.S.1 Engage
eﬀec vely in a range of
collabora ve
discussions (oneon-one, in groups, and
teacherled) with diverse
partners on grade 5
topics and texts,
building on others’
ideas and expressing
their own clearly.
a. Come to discussions
prepared, having read
or studied required
material; explicitly draw
on that prepara on and
other informa on
known about the topic
to explore ideas under
discussion.
b. Follow agreed-upon
norms for discussions,
including speaking
audibly, and carry out
assigned roles.
c. Pose and respond to
speciﬁc ques ons by
making comments that
contribute to the
discussion and
elaborate on the
remarks of others.
d. Review the key ideas
expressed and draw
conclusions in light of
informa on and
knowledge gained from
the discussions

Engage eﬀec vely in a
range of collabora ve
discussions
(one-on-one, in groups,
and teacher-led) with
diverse partners on
grade 6 topics, texts,
and issues, building on
others’ ideas and
expressing their own
clearly.
a. Come to discussions
prepared, having read
or studied required
material; explicitly draw
on that
prepara on by referring
to evidence on the
topic, text, or issue to
probe and reﬂect on
ideas under
discussion. (See grade 6
Reading Literature
Standard 1 and Reading
Informa onal Text
Standard 1 for
speciﬁc expecta ons
regarding the use of
textual evidence.)
b. Follow rules for
collegial discussions, set
speciﬁc goals and
deadlines, and deﬁne
individual roles as
needed.
c. Pose and respond to
speciﬁc ques ons with
elabora on and detail
by making comments
that
contribute to the topic,
text, or issue under
discussion.
d. Review the key ideas
expressed and
demonstrate
understanding of
mul ple perspec ves
through
reﬂec on and
paraphrasing.

Engage eﬀec vely in a
range of collabora ve
discussions
(one-on-one, in groups,
and teacher-led) with
diverse partners on
grade 7 topics, texts,
and issues, building on
others’ ideas and clearly
expressing their own.
a. Come to discussions
prepared, having read
or researched material
under study; explicitly
draw on that
prepara on by referring
to evidence on the
topic, text, or issue to
probe and reﬂect on
ideas under
discussion. (See grade 7
Reading Literature
Standard 1 and Reading
Informa onal Text
Standard 1 for
speciﬁc expecta ons
regarding the use of
textual evidence.)
b. Follow rules for
collegial discussions,
track progress toward
speciﬁc goals and
deadlines, and deﬁne
individual roles as
needed.
c. Pose ques ons that
elicit elabora on and
respond to others’
ques ons and
comments with relevant
observa ons and ideas
that bring the
discussion back on topic
as needed.
d. Acknowledge new
informa on expressed
by others and, when
warranted, modify their
own views.

Engage eﬀec vely in a
range of collabora ve
discussions
(one-on-one, in groups,
and teacher-led) with
diverse partners on
grade 8 topics, texts,
and issues, building on
others’ ideas and
expressing their own
clearly.
a. Come to discussions
prepared, having read
or researched material
under study; explicitly
draw on that
prepara on by referring
to evidence on the
topic, text, or issue to
probe and reﬂect on
ideas under
discussion. (See grade 8
Reading Literature
Standard 1 and Reading
Informa onal Text
Standard 1 for
speciﬁc expecta ons
regarding the use of
textual evidence.)
b. Follow rules for
collegial discussions and
decision making, track
progress toward speciﬁc
goals and
deadlines, and deﬁne
individual roles as
needed.
c. Pose ques ons that
connect the ideas of
several speakers and
respond to others’
ques ons and
comments with relevant
evidence, observa ons,
and ideas.
d. Acknowledge new
informa on expressed
by others, and, when
warranted, qualify or
jus fy their own
views in light of the
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evidence presented.

Presenta on
of
Knowledge
and Ideas

Integrate and evaluate
informa on presented
in diverse media and
formats, including
visually, quan ta vely,
and
orally.

5.L.S.2 Summarize a
wri en text read aloud
or informa on
presented in diverse
media and formats,
including visually,
quan ta vely, and
orally.

Interpret informa on
presented in diverse
media and formats (e.g.,
visually, quan ta vely,
orally) and
explain how it
contributes to a topic,
text, or issue under
study.

Analyze the main ideas
and suppor ng details
presented in diverse
media and formats (e.g.,
visually,
quan ta vely, orally)
and explain how the
ideas clarify a topic,
text, or
issue under study.

Analyze the purpose of
informa on presented
in diverse media and
formats (e.g., visually,
quan ta vely, orally)
and evaluate the
mo ves (e.g., social,
commercial,
poli cal) behind its
presenta on

Evaluate a speaker’s
point of view,
reasoning, and use of
evidence and rhetoric.

5.L.S.3 Summarize the
points a speaker makes
and explain how each
claim is supported by
reasons and evidence.

Interpret informa on
presented in diverse
media and formats (e.g.,
visually, quan ta vely,
orally) and
explain how it
contributes to a topic,
text, or issue under
study.

Delineate a speaker’s
argument and speciﬁc
claims, evalua ng the
soundness of the
reasoning and the
relevance and
suﬃciency of the
evidence.

Delineate a speaker’s
argument and speciﬁc
claims, evalua ng the
soundness of the
reasoning and
relevance and
suﬃciency of the
evidence and iden fying
when
irrelevant evidence is
introduced.

Present informa on,
ﬁndings, and suppor ng
evidence such that
listeners can follow the
line of reasoning and
the
organiza on,
development, and style
are appropriate to task,
purpose,
and audience.

5.L.S.4 Report on a topic
or text or present an
opinion, sequencing
ideas logically and using
appropriate facts and
relevant, descrip ve
details to support main
ideas or themes; speak
clearly at an
understandable pace.

Present claims and
ﬁndings, sequencing
ideas logically and using
per nent descrip ons,
facts, and
details to accentuate
main ideas or themes;
use appropriate
vocabulary,
eye contact, volume,
and pronuncia on.

Present claims and
ﬁndings, emphasizing
salient points in a
focused, coherent
manner with per nent
descrip ons, facts,
details, and examples;
use appropriate
vocabulary,
eye contact, volume,
and pronuncia on.

Present claims and
ﬁndings, emphasizing
salient points in a
focused, coherent
manner with relevant
evidence, sound valid
reasoning, and
well-chosen details; use
appropriate vocabulary,
eye contact, volume,
and
pronuncia on. S

Make strategic use of
digital media and visual
displays of data to
express informa on and
enhance understanding
of presenta ons.

5.L.S.5 Include
mul media components
(e.g., graphics, sound)
and visual displays in
presenta ons when
appropriate to enhance
the development of
main ideas or themes.

Include mul media
components and visual
displays in
presenta ons to clarify
informa on.

Include mul media
components and visual
displays in
presenta ons to clarify
claims and ﬁndings and
emphasize salient
points.

Integrate mul media
components and visual
displays into
presenta ons to clarify
informa on,
strengthen claims and
evidence, and add
interest.

Adapt speech to a
variety of contexts and
communica ve tasks,
demonstra ng
command of formal
English when
indicated or
appropriate.

5.L.S.6 Adapt speech to
a variety of contexts
and tasks, using formal
English when
appropriate to task and
situa on.

Adapt speech to a
variety of contexts and
tasks, demonstra ng
command of formal
English when
indicated or
appropriate.

Adapt speech to a
variety of contexts and
tasks, demonstra ng
command of formal
English when
indicated or
appropriate.

Adapt speech to a
variety of contexts and
tasks, demonstra ng
command of formal
English when
indicated or
appropriate.

MATH STANDARDS - 5-8TH GRADE ALIGNMENT
5th Grade

Topic
Opera ons and Algebraic Thinking

1. Use parentheses, brackets, or braces in numerical expressions, and evaluate expressions with these symbols, e.g.,(6 x
30) + (6 x ⁄ ).
5.OA.A Write and
interpret numerical
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expressions

5.OA.B Analyze
pa erns and
rela onships

2. Write simple expressions that record calcula ons with numbers, and interpret numerical expressions without
evalua ng them.
For example, express the calcula on “Add 8 and 7, then mul ply by 2” as 2 × (8 + 7). Recognize that 3 × (18932 + 921) is
three mes as large as 18932 + 921, without having to calculate the indicated sum
or product.
3. Generate two numerical pa erns using two given rules. Iden fy apparent rela onships between corresponding
terms. Form ordered pairs consis ng of corresponding terms from the two pa erns, and graph the ordered pairs on a
coordinate plane.
For example, given the rule “Add 3” and the star ng number 0, and given the rule “Add 6” and the star ng number 0,
generate terms in the resul ng sequences, and observe that the terms in one sequence are twice the corresponding
terms in the other sequence. Explain informally why this is so.
5th Grade

Topic
Number and Opera ons in Base Ten

1. Recognize that in a mul -digit number, including decimals, a digit in any place represents 10 mes as much as it
represents in the place to its right and ⁄ of what it represents in the place to its le .
2. Explain pa erns in the number of zeros of the product when mul plying a number by powers of 10, and explain
pa erns in the placement of the decimal point when a decimal is mul plied or divided by a power of 10. Use
whole-number exponents to denote powers of 10.

5.NBT.A
Understand the place 3. Read, write, and compare decimals to thousandths.
a. Read and write decimals to thousandths using base-ten numerals, number names, and expanded form, e.g., 347.392
value system
= 3 × 100 + 4 × 10 + 7
×1 + 3 × ( ⁄ ) + 9 × ( ⁄ ) + 2 × ( ⁄ ).
b. Compare two decimals to thousandths based on meanings of the digits in each place, using >, =, and < symbols to
record the results of comparisons.
4. Use place value understanding to round decimals to any place
5.NBT.B Perform
opera ons with
mul -digit whole
numbers and with
decimals to
hundredths

5. Fluently mul ply mul -digit whole numbers. (Include two-digit x four- digit numbers and, three-digit x three-digit
numbers) using the standard algorithm.
6. Find whole-number quo ents of whole numbers with up to four-digit dividends and two-digit divisors, using
strategies based on place value, the proper es of opera ons, and/or the rela onship between mul plica on and
division. Illustrate and explain the calcula on by using equa ons, rectangular arrays, and/or area models.
7. Add, subtract, mul ply, and divide decimals to hundredths, using concrete models or drawings and strategies based
on place value, proper es of opera ons, and/or the rela onship between addi on and subtrac on and between
mul plica on and division; relate the strategy to a wri en method and explain the reasoning used.
5th Grade

Topic
Number and Opera ons -- Frac ons

5.NF.A Use
equivalent frac ons
as a strategy to add
and subtract
frac ons

5.NF.B Apply and
extend previous
understandings of
mul plica on and
division to mul ply
and divide frac ons

1. Add and subtract frac ons with unlike denominators (including mixed numbers) by replacing given frac ons with
equivalent frac ons in such a way as to produce an equivalent sum or diﬀerence of frac ons with like denominators.
For example, ⁄ + ⁄ =8/12 + ⁄ = ⁄ . (In general,
a⁄b + c⁄d = (ad + bc)⁄bd.)
2. Solve word problems involving addi on and subtrac on of frac ons referring to the same whole (the whole can be a
set of objects), including cases of unlike denominators, e.g., by using visual frac on models or equa ons to represent
the problem. Use benchmark frac ons and number sense of frac ons to es mate mentally and assess the
reasonableness of answers.
For example, recognize an incorrect result ⁄ + ⁄ = ⁄ , by observing that ⁄ < ⁄
3. Interpret a frac on as division of the numerator by the denominator (a⁄b = a ÷ b). Solve word problems involving
division of whole numbers leading to answers in the form of frac ons or mixed numbers, e.g.,
by using visual frac on models or equa ons to represent the problem.
For example, interpret ¾ as the result of dividing 3 by 4, no ng that ¾ mul plied by 4 equals 3, and that when three
wholes are shared equally among four people each person has a share of size ¾. If nine people want to share a
50-pound sack of rice equally by weight, how many pounds of rice should each person get? Between what two whole
numbers does your answer lie?
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4. Apply and extend previous understandings of mul plica on to mul ply a frac on or whole number by a frac on.
a. Interpret the product (a⁄b) × q as a parts of a par on of q into b equal parts; equivalently, as the result of a
sequence of opera ons a × q
÷ b.
For example, use a visual frac on model and/or area model to show ( ⁄ ) × 4 = ⁄ , and create a story context for this
equa on. Do the same with ( ⁄ ) × ( ⁄ ) = ⁄ . (In general, (a⁄b) × (c⁄d) = ac⁄bd.)
b. Find the area of a rectangle with frac onal side lengths by ling it
with unit squares of the appropriate unit frac on side lengths, and show that the area is the same as would be found by
mul plying the side lengths. Mul ply frac onal side lengths to ﬁnd areas of rectangles, and represent frac on products
as rectangular areas.
5. Interpret mul plica on as scaling (resizing), by:
a. Comparing the size of a product to the size of one factor on the basis of the size of the other factor, without
performing the indicated mul plica on.
For example, without mul plying tell which number is greater: 225 or ¾x 225; ⁄ or ⁄ x ⁄ ?
b. Explaining why mul plying a given number by a frac on greater than 1 results in a product greater than the given
number (recognizing mul plica on by whole numbers greater than 1 as a
familiar case); explaining why mul plying a given number by a frac on
6. Solve real-world problems involving mul plica on of frac ons and mixed numbers, e.g., by using visual frac on
models or equa ons to represent the problem.
7. Apply and extend previous understandings of division to divide unit frac ons by whole numbers and whole numbers
by unit frac ons.21
a. Interpret division of a unit frac on by a non-zero whole number, and compute such quo ents.
For example, create a story context for ( ⁄ ) ÷ 4, and use a visual frac on model to show the quo ent. Use the
rela onship between mul plica on and division to explain that ( ⁄ ) ÷ 4 = ⁄ because ( ⁄ )
÷4= ⁄.
b. Interpret division of a whole number by a unit frac on, and compute such quo ents.
For example, create a story context for 4 ÷ ( ⁄ ), and use a visual frac on model to show the quo ent. Use the
rela onship between mul plica on and division to explain that 4 ÷ ( ⁄ ) = 20 because 20 ÷
( ⁄ ) = 4.
Topic

5th Grade
Measurement and Data

5.MD.A Convert like 1. Convert among diﬀerent-sized standard measurement units within a given measurement system (e.g., convert 5 cm
measurement units to 0.05 m), and use these conversions in solving mul -step, real-world problems.
within a given
measurement system
5.MD.B Represent
and interpret data

5.MD.C Geometric
measurement:
Understand concepts
of volume and relate
volume to
mul plica on and
addi on

2. Make a line plot (dot plot) to display a data set of measurements in frac ons of a unit. Use opera ons on frac ons
for this grade to solve problems involving informa on presented in line plot (dot plot).
For example, given diﬀerent measurements of liquid in iden cal beakers, ﬁnd the amount of liquid each beaker would
contain if the total amount in all the beakers were redistributed equally.
3. Recognize volume as an a ribute of solid ﬁgures and understand concepts of volume measurement.
a. A cube with side length 1 unit, called a “unit cube,” is said to have “one cubic unit” of volume, and can be used to
measure volume.
b. A solid ﬁgure which can be packed without gaps or overlaps using n unit cubes is said to have a volume of n cubic
units.
4. Measure volumes by coun ng unit cubes, using cubic cm, cubic in., cubic ., and non-standard units.
5. Relate volume to the opera ons of mul plica on and addi on and solve real-world and mathema cal
problems involving volume.
a. Find the volume of a right rectangular prism with whole-number edge lengths by packing it with unit cubes, and
show that the volume is the same as would be found by mul plying the edge lengths, equivalently by mul plying the
height by the area of the base. Represent threefold whole-number products as volumes, e.g., to represent the
associa ve property of mul plica on.
b. Apply the formula V = l × w × h and V = B × h (where B stands for the area of the base) for rectangular prisms to ﬁnd
volumes of right rectangular prisms with whole-number edge lengths in the context of solving real-world and
mathema cal problems.
c. Recognize volume as addi ve. Find volumes of solid ﬁgures composed of two non-overlapping right rectangular
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prisms by adding the volumes of the non-overlapping parts, applying this technique to solve real-world problems.
5th Grade

Topic
Geometry
5.G.A Graph points
on the coordinate
plane to solve realworld and
mathema cal
problems

1. Use a pair of perpendicular number lines, called axes, to deﬁne a coordinate system, with the intersec on of the lines
(the origin) arranged to coincide with the zero on each line and a given point in the plane located by using an ordered
pair of numbers, called its coordinates. Understand that the ﬁrst number indicates how far to travel from the origin in
the direc on of one axis, and the second number indicates how far to travel in the direc on of the second axis,
with the conven on that the names of the two axes and the coordinates correspond (e.g., x-axis and x-coordinate,
y-axis and y-coordinate).
2. Represent real-world and mathema cal problems by graphing points in the ﬁrst quadrant of the coordinate plane,
and interpret coordinate values of points in the context of the situa on.

3. Understand that a ributes belonging to a category of two- dimensional ﬁgures also belong to all subcategories of
5.G.B Classify twothat category. For example, all rectangles have four right angles and squares are rectangles, so all squares have four
dimensional ﬁgures right angles
into categories based
4. Classify two-dimensional ﬁgures in a hierarchy based on proper es. For example, all rectangles are parallelograms
on their proper es.
because they are all quadrilaterals with two pairs of opposite sides parallel.
MATH STANDARDS - 5-8TH GRADE ALIGNMENT
Topic

6th Grade
Ra os and Propor onal Rela onships
1. Understand the concept of a ra o including the dis nc ons between part:part and part:whole and the value of a
ra o; part/part and part/whole. Use ra o language to describe a ra o rela onship between two quan es.
For example, The ra o of wings to beaks in the bird house at the zoo was 2:1, because for every two wings there was
one beak; For every vote candidate A received, candidate C received nearly three votes, meaning that candidate C
received three out of every four votes or ¾ of
all votes.

6.RP.A Understand
ra o and rate
concepts and use
ra o reasoning to
solve problems

Topic

2. Understand the concept of a unit rate a/b associated with a ra o a:b with b ≠ 0, and use rate language
in the context of a ra o rela onship, including the use of units.
For example, This recipe has a ra o of three cups of ﬂour to four cups of sugar, so there is ¾ cup of ﬂour for each cup
of sugar; We paid $75 for 15 hamburgers, which is a rate of ﬁve dollars per hamburger.
3. Use ra o and rate reasoning to solve real-world and mathema cal problems, e.g., by reasoning about tables of
equivalent ra os, tape diagrams, double number line diagrams, or equa ons.
a. Make tables of equivalent ra os rela ng quan es with whole- number measurements. Find missing values in the
tables, and plot the pairs of values on the coordinate plane. Use tables to compare ra os.
b. Solve unit rate problems, including those involving unit pricing, and constant speed. For example, if it took seven
hours to mow four lawns, then, at that rate, how many lawns could be mowed in 35 hours? At what rate were lawns
being mowed?
c. Find a percent of a quan ty as a rate per 100 (e.g., 30% of a quan ty means ⁄
mes the quan ty); solve
problems involving ﬁnding the whole, given a part and the percent.
d. Use ra o reasoning to convert measurement units within and
between measurement systems; manipulate and transform units appropriately when mul plying or dividing
quan es. For example,
6th Grade
The Number System

6.NS.A Apply and
extend previous
understandings of
mul plica on and
division to divide
frac ons by frac ons

1. Interpret and compute quo ents of frac ons, and solve word problems involving division of frac ons by
frac ons, e.g., by using visual frac on models and equa ons to represent the problem.
For example, create a story context for ( ⁄ ) ÷ ( ⁄ ) and use a visual frac on model to show the quo ent; use the
rela onship between mul plica on and division to explain that ( ⁄ ) ÷ ( ⁄ ) = ⁄ because ⁄ of ⁄ is ⁄ . In general, (a⁄b) ÷
(c⁄d) = ad⁄bc. How much chocolate will
each person get if three people share 1 ⁄ lb. of chocolate equally? How many 3 ⁄ -cup servings are in ⁄ of a cup of
yogurt? How wide is a
rectangular strip of land with length ⁄ mile and area ⁄ square mile?
2. Fluently divide mul -digit numbers using the standard algorithm.

6.NS.B Compute
ﬂuently with mul -

3. Fluently add, subtract, mul ply, and divide mul -digit decimals using the standard algorithm for each opera on.
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digit numbers and
4. Use prime factoriza on to ﬁnd the greatest common factor of two whole numbers less than or equal to 100 and the
ﬁnd common factors least common mul ple of two whole numbers less than or equal to 12. Use the distribu ve property to express a sum
and mul ples
of two whole numbers 1–100 with a common factor as a mul ple of a sum of two rela vely prime numbers. For
example, express 36 + 8 as 4(9 + 2).
5. Understand that posi ve and nega ve numbers are used together to describe quan es having opposite direc ons
or values (e.g., temperature above/below zero, eleva on above/below sea level, credits/debits, and posi ve/nega ve
electric charge). Use posi ve and nega ve numbers (whole numbers, frac ons, and decimals) to represent quan es
in real-world contexts, explaining the meaning of zero in each situa on.

6.NS.C Apply and
extend previous
understandings of
numbers to the
system of ra onal
numbers

Topic

6. Understand a ra onal number as a point on the number line. Extend number line diagrams and coordinate axes
familiar from previous grades to represent points on the line and in the plane with nega ve number coordinates.
a. Recognize opposite signs of numbers as indica ng loca ons on opposite sides of 0 on the number line; recognize
that the opposite of the opposite of a number is the number itself, e.g., –(–3) = 3, and that zero is its own opposite.
b. Understand signs of numbers in ordered pairs as indica ng loca ons in quadrants of the coordinate plane;
recognize that when two ordered pairs diﬀer only by signs, the loca ons of the points are related by reﬂec ons across
one or both axes.
c. Find and posi on integers and other ra onal numbers on a horizontal
or ver cal number line diagram; ﬁnd and posi on pairs of integers and other ra onal numbers on a coordinate plane.
7. Understand ordering and absolute value of ra onal numbers.
a. Interpret statements of inequality as statements about the rela ve posi ons of two numbers on a number line
diagram. For example, interpret –3 > –7 as a statement that –3 is located to the right of –7 on a number line
oriented from le to right.
b. Write, interpret, and explain statements of order for ra onal numbers in real-world contexts.
c. Understand the absolute value of a ra onal number as its distance from 0 on the number line; interpret absolute
value as magnitude for a posi ve or nega ve quan ty in a real-world situa on. For example, for an account balance of
–30 dollars, write |–30| = 30 to describe the size of the debt in dollars.
d. Dis nguish comparisons of absolute value from statements about order. For example, recognize that an account
balance less than –30
dollars represents a debt greater than 30 dollars.
8. Solve real-world and mathema cal problems by graphing points in all four quadrants of the coordinate plane.
Include use of coordinates and absolute value to ﬁnd distances between points with the same ﬁrst coordinate or the
same second coordinate.
6th Grade
Expressions and Equa ons
1. Write and evaluate numerical expressions involving whole-number exponents.

2. Write, read, and evaluate expressions in which le ers stand for numbers.
a. Write expressions that record opera ons with numbers and with le ers standing for numbers. For example, express
the calcula on “Subtract y from 5” as 5 – y.
b. Iden fy parts of an expression using mathema cal terms (sum, term, product, factor, quo ent, and coeﬃcient);
view one or more parts of an expression as a single en ty. For example, describe the expression 2(8 +
7) as a product of two factors; view (8 + 7) as both a single en ty and a sum of two terms.
6.EE.A Apply and
c. Evaluate expressions at speciﬁc values of their variables. Include expressions that arise from formulas used in
extend previous
real-world problems. Perform arithme c opera ons, including those involving whole-number exponents, in the
understandings of
conven onal order when there are no parentheses to
arithme c to
algebraic expressions specify a par cular order (Order of Opera ons).
3. Apply the proper es of opera ons to generate equivalent expressions. For example, apply the distribu ve property
to the expression 3(2 + x) to produce the equivalent expression 6 + 3x; apply the distribu ve property to the
expression 24x + 18y to produce the equivalent expression 6(4x + 3y); apply proper es of opera ons to y + y
+ y to produce the equivalent expression 3y.
4. Iden fy when two expressions are equivalent (i.e., when the two expressions name the same number regardless of
which value is subs tuted into them). For example, the expressions y + y + y and 3y are equivalent because they name
the same number regardless of which number y stands for.
6.EE.B Reason about
and solve
one-variable
equa ons and
inequali es

5. Understand solving an equa on or inequality as a process of answering a ques on: Which values from a speciﬁed
set, if any, make the equa on or inequality true? Use subs tu on to determine whether a given number in a speciﬁed
set makes an equa on or inequality true.
6. Use variables to represent numbers and write expressions when solving a real-world or mathema cal problem;
understand that a variable can represent an unknown number, or, depending on the purpose at hand, any number in a
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speciﬁed set.
7. Solve real-world and mathema cal problems by wri ng and solving equa ons of the form x + p = q and px = q for
cases in which p, q, and x are all nonnega ve ra onal numbers.
8. Write an inequality of the form x > c or x < c to represent a constraint or condi on in a real-world or mathema cal
problem. Recognize that inequali es of the form x > c or x < c have inﬁnitely many
solu ons; represent solu ons of such inequali es on number line
diagrams.
6.EE.C Represent and
analyze quan ta ve
rela onships
between dependent
and independent
variables

9. Use variables to represent two quan es in a real-world problem that change in rela onship to one another; write
an equa on to express one quan ty, thought of as the dependent variable, in terms of the other quan ty, thought of
as the independent variable. Analyze the rela onship between the dependent and independent variables using graphs
and tables, and relate these to the equa on. For example, in a problem involving mo on at constant speed, list and
graph ordered pairs of distances and mes, and write the equa on d = 65t to represent the rela onship between
distance and me.
6th Grade

Topic

Sta s cs and Probability

6.SP.A Develop
understanding of
sta s cal variability

1. Recognize a sta s cal ques on as one that an cipates variability in the data related to the ques on and accounts
for it in the answers. For example, “How old am I?” is not a sta s cal ques on, but “How old are the students in my
school?” is a sta s cal ques on because one an cipates variability in students’ ages.
2. Understand that a set of data collected to answer a sta s cal ques on has a distribu on, which can be described by
its center (median, mean, and/or mode), spread (range, interquar le range), and overall shape.
3. Recognize that a measure of center for a numerical data set summarizes all of its values with a single number, while
a measure of varia on describes how its values vary with a single number.
4. Display numerical data in plots on a number line, including dot plots, histograms, and box plots.
a. Read and interpret circle graphs.

6.SP.B Summarize
and describe
distribu ons

5. Summarize numerical data sets in rela on to their context, such as by:
a. Repor ng the number of observa ons.
b. Describing the nature of the a ribute under inves ga on, including how it was measured and
its units of measurement.
c. Giving quan ta ve measures of center (median, and/or mean) and variability (range and/or
interquar le range), as well as describing any overall pa ern and any striking devia ons from
the overall pa ern with reference to the context in which the data were gathered.
d. Rela ng the choice of measures of center and variability to the shape of the data distribu on
and the context in which the data were gathered.
6th Grade

Topic
Geometry

1. Find the area of right triangles, other triangles, special quadrilaterals, and polygons by composing into
rectangles or decomposing into triangles and other shapes; apply these techniques in the context of
solving real-world and mathema cal problems.

6.G.A Solve realworld mathema cal
problems involving
area, surface area,
and volume

2. Find the volume of a right rectangular prism with frac onal edge lengths by packing it with unit cubes of
the appropriate unit frac on edge lengths, and show that the volume is the same as would be found by
mul plying the edge lengths of the prism. Apply the formulas V = lwh and V = Bh to ﬁnd volumes of right
rectangular prisms with frac onal edge lengths in the context of solving real-world and mathema cal
problems.
3. Draw polygons in the coordinate plane given coordinates for the ver ces; use coordinates to ﬁnd the length of a
side joining points with the same ﬁrst coordinate or the same second coordinate. Apply these techniques in the
context of solving real-world and mathema cal problems.
4. Represent three-dimensional ﬁgures using nets made up of rectangles and triangles, and use the nets to ﬁnd the
surface areas of these ﬁgures. Apply these techniques in the context of solving real- world and mathema cal
problems.
MATH STANDARDS - 5-8TH GRADE ALIGNMENT

Topic

7th Grade
Ra os and Propor onal Rela onships
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1. Compute unit rates associated with ra os of frac ons, including ra os of lengths, areas, and other quan
measured in like or diﬀerent units. For example, if a person walks ½ mile in each ¼ hour,
compute the unit rate as the complex frac on ½ ⁄¼ miles per hour, equivalently 2 miles per hour

es

2. Recognize and represent propor onal rela onships between quan es.
a. Decide whether two quan es are in a propor onal rela onship, e.g., by tes ng for equivalent ra os in a table, or
7.RP.A Analyze
graphing on a coordinate plane and observing whether the graph is a straight line through the origin.
propor onal
b. Iden fy the constant of propor onality (unit rate) in tables, graphs, equa ons, diagrams, and verbal descrip ons of
rela onships and use
propor onal rela onships.
them to solve
c. Represent propor onal rela onships by equa ons. For example, if total cost t is propor onal to the number n of
real-world
items purchased at a constant price p, the rela onship between the total cost and the number of items can be
and mathema cal
expressed as t = pn.
problems
d. Explain what a point (x, y) on the graph of a propor onal rela onship means in terms of the situa on, with special
a en on to the points (0,
0) and (1, r) where r is the unit rate.
3. Use propor onal rela onships to solve mul -step ra o, rate, and percent problems. For example: simple interest, tax,
price increases and discounts, gratui es and commissions, fees, percent increase and decrease, percent error.
Topic

7th Grade
The Number System

1. Apply and extend previous understandings of addi on and subtrac on to add and subtract integers and other
ra onal numbers; represent addi on and subtrac on on a horizontal or ver cal number line diagram.
a. Describe situa ons in which opposite quan es combine to make zero. For example, A hydrogen atom has zero
charge because its two cons tuents are oppositely charged; If you open a new bank account with a deposit of $30 and
then withdraw $30, you are le with a $0 balance.
b. Understand p + q as the number located a distance |q| from p, in the posi ve or nega ve direc on depending on
whether q is posi ve or nega ve. Show that a number and its opposite have a sum of 0 (are addi ve inverses). Interpret
sums of ra onal numbers by describing real world contexts.
c. Understand subtrac on of ra onal numbers as adding the addi ve inverse, p – q = p + (–q). Show that the distance
between two ra onal numbers on the number line is the absolute value of their diﬀerence, and apply this principle in
7.NS>A A. Apply and
real-world contexts.
extend previous
d. Apply proper es of opera ons as strategies to add and subtract ra onal numbers.
understandings of
2. Apply and extend previous understandings of mul plica on and division and of frac ons to mul ply and
opera ons with
divide integers and other ra onal numbers.
frac ons to add,
a. Understand that mul plica on is extended from frac ons to ra onal numbers by requiring that opera ons con nue
subtract, mul ply,
to sa sfy the proper es of opera ons, par cularly the distribu ve property, leading to products such as (–1)(–1) = 1 and
and divide ra onal
the rules for mul plying signed numbers. Interpret products of ra onal numbers by describing real-world contexts.
numbers.
b. Understand that integers can be divided, provided that the divisor is not zero, and every quo ent of integers (with
non-zero divisor) is a ra onal number. If p and q are integers, then –(p⁄q) = (–p)⁄q = p⁄(–q). Interpret quo ents of
ra onal numbers by describing real-world contexts.
c. Apply proper es of opera ons as strategies to mul ply and divide ra onal numbers.
d. Convert a ra onal number to a decimal using long division; know that the decimal form of a ra onal number
terminates in 0s or eventually repeats.
3. Solve real-world and mathema cal problems involving the four opera ons with integers and other
ra onal numbers

Topic

7th Grade
Expressions and Equa ons

7.EE.A Use
proper es of
opera ons to
generate equivalent
expressions.

1. Apply proper es of opera ons to add, subtract, factor, and expand linear expressions with ra onal coeﬃcients. For
example, 4x + 2 = 2(2x
+1) and -3(x – ⁄ ) = -3x + 5.
2. Understand that rewri ng an expression in diﬀerent forms in a problem context can shed light on the problem and
how the quan es in it are related. For example, a + 0.05a = 1.05a means that “increase by 5%” is the same as “mul ply
by 1.05.” A shirt at a clothing store is on sale for 20% oﬀ the regular price, “p”. The discount can be expressed as 0.2p.
The new price for the shirt can be expressed as p – 0.2p or 0.8p.

108

3. Solve mul -step real-life and mathema cal problems posed with posi ve and nega ve ra onal numbers in any form
(whole numbers, frac ons, and decimals), using tools strategically. Apply proper es of opera ons to calculate with
numbers in any form; convert between forms as appropriate; and assess the reasonableness of answers using mental
computa on and es ma on strategies. For example, if a woman
making $25 an hour gets a 10% raise, she will make an addi onal 1 ⁄ of her salary an hour, or $2.50, for a new salary of
$27.50. If you want to place a towel bar 9¾ inches long in the center of a door that is 27½ inches wide, you will need to
place the bar about 9 inches from each edge; This es mate can be used as a check on the exact computa on
7.EE.B Solve real- life
and mathema cal
problems using
numerical and
algebraic expressions
and equa ons.

Topic

4. Use variables to represent quan es in a real-world or mathema cal problem, and construct simple
equa ons and inequali es to solve problems by reasoning about the quan es.
a. Solve word problems leading to equa ons of the form px + q = r and px ÷ q) = r, where p, q, and r are speciﬁc ra onal
numbers. Solve
equa ons of these forms ﬂuently. Compare an algebraic solu on to an arithme c solu on, iden fying the sequence of
the opera ons used in each approach. For example, the perimeter of a rectangle is 54 cm. Its length is 6 cm. What is its
width?
b. Solve word problems leading to inequali es of the form px + q > r or px + q < r, where p, q, and r are speciﬁc ra onal
numbers. Graph the solu on set of the inequality and interpret it in the context of the problem. For example, as a
salesperson, you are paid $50 per week plus
$3 per sale. This week you want your pay to be at least $100. Write an inequality for the number of sales you need to
make, and describe the solu ons.
c. Extend analysis of pa erns to include analyzing, extending, and determining an expression for simple arithme c and
geometric sequences (e.g., compounding, increasing area), using tables, graphs, words, and expressions.
7th Grade
Sta s cs and Probability

7.SP.A Use random
sampling to draw
inferences about a
popula on.

1. Understand that sta s cs can be used to gain informa on about a popula on by examining a sample of the
popula on; Generaliza ons about a popula on from a sample are valid only if the sample is representa ve of that
popula on. Understand that random sampling tends to produce representa ve samples and support valid inferences.
2. Use data from a random sample to draw inferences about a popula on with an unknown characteris c of interest.
Generate mul ple samples (or simulated samples) of the same size to gauge the varia on in es mates or predic ons.
For example, es mate the mean word length in a book by randomly sampling words from the book; predict the winner
of a school elec on based on randomly sampled survey data. Gauge how far oﬀ the es mate or predic on might be.

3. Informally assess the degree of visual overlap of two numerical data distribu ons with similar variabili es, measuring
the diﬀerence between the centers by expressing it as a mul ple of a measure of variability. For example, the mean
height of players on the basketball team is 10 cm greater than the mean height of players on the soccer team and both
7.SP.B Draw informal
distribu ons have similar variability (mean absolute devia on) of about 5 cm. The diﬀerence between the mean heights
compara ve
of the two teams (10 cm) is about twice the variability (5 cm) on either team. On a dot plot, the separa on between the
inferences about two
two distribu ons of heights is no ceable.
popula ons
4. Use measures of center and measures of variability for numerical data from random samples to draw informal
compara ve inferences about two popula ons. For example, decide whether the words in a chapter of a seventh-grade
science book are generally longer than the words in a chapter of a fourth-grade science book.
5. Understand that the probability of a chance event is a number between 0 and 1 that expresses the likelihood of the
event occurring. Larger numbers indicate greater likelihood. A probability near 0 indicates an unlikely event, a
probability around ½ indicates an event that is neither unlikely nor likely, and a probability near 1 indicates a likely
event.

7.SP.C Inves gate
chance processes
and develop, use,
and evaluate
probability models.

6. Approximate the probability of a chance event by collec ng data on the chance process that produces it
and observing its long-run rela ve frequency, and predict the approximate rela ve frequency given the probability. For
example, when rolling a number cube 600 mes, predict that a 3 or 6 would be
rolled roughly 200 mes, but probably not exactly 200 mes
7. Develop a probability model and use it to ﬁnd probabili es of events. Compare probabili es from a model to
observed frequencies; if the agreement is not good, explain possible sources of the discrepancy.
a. Develop a uniform probability model by assigning equal probability to all outcomes, and use the model to determine
probabili es of events. For example, if a student is selected at random from a class, ﬁnd the probability that Jane will be
selected and the probability that a girl will be selected.
b. Develop a probability model (which may not be uniform) by observing frequencies in data generated from a chance
process. For example, ﬁnd the approximate probability that a spinning penny will land heads up or that a tossed paper
cup will land open-end down. Do the outcomes for the spinning penny appear to be equally likely based
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on the observed frequencies?
8. Find probabili es of compound events using organized lists, tables, tree diagrams, and simula on.
a. Understand that, just as with simple events, the probability of a compound event is the frac on of outcomes in the
sample space for which the compound event occurs.
b. Represent sample spaces for compound events using methods such as organized lists, tables, and tree diagrams. For
an event described in everyday language (e.g., “rolling double sixes”), iden fy the outcomes in the sample space which
compose the event.
c. Design and use a simula on to generate frequencies for compound events. For example, use random digits as a
simula on tool to approximate the answer to the ques on: If 40% of donors have type A blood, what is the probability
that it will take at least four donors to ﬁnd
one with type A blood?
7th Grade

Topic
Geometry
7.G.A . Draw,
construct and
describe geometrical
ﬁgures and
describe the
rela onships
between them.

1. Solve problems involving scale drawings of geometric ﬁgures, such as compu ng actual lengths and areas from a
scale drawing and reproducing a scale drawing at a diﬀerent scale
2. Draw (freehand, with ruler and protractor, and with technology) two- dimensional geometric shapes with given
condi ons. Focus on construc ng triangles from three measures of angles or sides, no cing when the condi ons
determine a unique triangle, more than one triangle, or no triangle.
3. Describe the shape of the two-dimensional face of the ﬁgure that results from slicing three-dimensional ﬁgures, as in
plane sec ons of right rectangular prisms and right rectangular pyramids.

4. Circles and measurement:
a. Know that a circle is a two-dimensional shape created by connec ng all of the points equidistant from a ﬁxed point
called the center of the circle.
b. Understand and describe the rela onships among the radius, diameter, and circumference of a circle.
7.G.B . Solve real- life
c. Understand and describe the rela onship among the radius, diameter, and area of a circle.
and mathema cal
d. Know the formulas for the area and circumference of a circle and use them to solve problems.
problems involving
angle measure, area, e. Give an informal deriva on of the rela onship between the circumference and area of a circle.
5. Use facts about supplementary, complementary, ver cal, and adjacent angles in a mul -step problem to write simple
surface area, and
equa ons and use them to solve for an unknown angle in a ﬁgure.
volume.
6. Solve real-world and mathema cal problems involving area, volume, and surface area of two- and three-dimensional
objects composed of triangles, quadrilaterals, polygons, cubes, and right prisms.

MATH STANDARDS - 5-8TH GRADE ALIGNMENT
8th Grade

Topic
Func ons

1. Understand that a func on is a rule that assigns to each input exactly one output. The graph of a func on is the
set of ordered pairs consis ng of an input and the corresponding output.
2. Compare proper es of two func ons each represented in a diﬀerent way (algebraically, graphically, numerically in
8.F.A Deﬁne, evaluate, tables, or by verbal descrip ons). For example, given a linear func on represented by a table of values and a linear
and compare func ons. func on represented by an algebraic expression, determine which func on has the greater rate of change.
3. Interpret the equa on y = mx + b as deﬁning a linear func on whose graph is a straight line; give examples of
func ons that are not linear. For example, the func on A = s2 giving the area of a square as a func on of its side
length is not linear because its graph contains the points (1, 1), (2, 4) and (3, 9), which are not on a straight line.

8.F.B Use func ons to
model rela onships
between quan es.

Topic

4. Construct a func on to model a linear rela onship between two quan es. Determine the rate of change and
ini al value of the func on from a descrip on of a rela onship or from two (x, y) values, including reading these
from a table or from a graph. Interpret the rate of change and ini al value of a linear func on in terms of the
situa on it models, and in terms of its graph or a table of values.
5. Describe qualita vely the func onal rela onship between two quan es by analyzing a graph (e.g., where the
func on is increasing or decreasing, linear or nonlinear). Sketch a graph that exhibits the qualita ve features of a
func on that has been described verbally.
8th Grade
The Number System
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8.NS.A Know that there
are numbers that are
not ra onal,
and approximate them
by ra onal numbers.

Topic

1. Know that numbers that are not ra onal are called irra onal. Understand informally that every number has a
decimal expansion. For ra onal numbers show that the decimal expansion repeats eventually, and convert a
decimal expansion which repeats eventually into a ra onal number.
2. Use ra onal approxima ons of irra onal numbers to compare the size of irra onal numbers, locate them
approximately on a number line diagram, and es mate the value of expressions (e.g., 2 ). For example, by trunca ng
the decimal expansion of show that is between 1 and 2, then between 1.4 and 1.5, and explain how to con nue on
to get be er
approxima ons.
8th Grade
Expressions and Equa ons
Work with radicals and integer exponents.
1. Know and apply the proper es of integer exponents to generate equivalent numerical expressions.

8.EE.A Work with
radicals and integer
exponents.

2. Use square root and cube root symbols to represent solu ons to equa ons of the form x 2 = p and x 3 = p, where
p is a posi ve ra onal number. Evaluate square roots of small perfect squares and cube roots of small perfect cubes.
Know that is irra onal.
3. Use numbers expressed in the form of a single digit mul plied by an integer power of 10 to es mate very large or
very small quan es, and express how many mes as much one is than the other. For example, es mate the
popula on of the United States as 3 × 10^8 and the popula on of the world as 7 × 10^9, and determine that the
world popula on is more than 20 mes larger.
4. Perform opera ons with numbers expressed in scien ﬁc nota on, including problems where both decimal and
scien ﬁc nota on are used. Use scien ﬁc nota on and choose units of appropriate size for measurements of very
large or very small quan es (e.g., use millimeters per year for seaﬂoor spreading). Interpret scien ﬁc nota on that
has been generated by technology.

8.EE.B B.
Understand the
connec ons between
propor onal
rela onships, lines, and
linear equa ons.

8.EE.C. Analyze and
solve linear equa ons
and pairs of
simultaneous linear
equa ons.

Topic

5. Graph propor onal rela onships, interpre ng the unit rate as the slope of the graph. Compare two
diﬀerent propor onal rela onships represented in diﬀerent ways. For
example, compare a distance- me graph to a distance- me equa on to determine which of two moving objects has
greater speed.
6. Use similar triangles to explain why the slope m is the same between any two dis nct points on a nonver cal line
in the coordinate plane. Derive the equa on y = mx for a line through the origin and the equa on y = mx + b for a
line intercep ng the ver cal axis at b.
7. Solve linear equa ons in one variable.
a. Give examples of linear equa ons in one variable with one solu on, inﬁnitely many solu ons, or no solu ons.
Show which of these possibili es is the case by successively transforming the given equa on into simpler forms,
un l an equivalent equa on of the form x = a, a = a, or a = b results (where a and b are diﬀerent numbers).
b. Solve linear equa ons with ra onal number coeﬃcients, including equa ons whose solu ons require expanding
expressions using the
distribu ve property and collec ng like terms.
8. Analyze and solve pairs of simultaneous linear equa ons.
a. Understand that solu ons to a system of two linear equa ons in two variables correspond to points of
intersec on of their graphs, because points of intersec on sa sfy both equa ons simultaneously.
b. Solve systems of two linear equa ons in two variables algebraically (using subs tu on and elimina on
strategies), and es mate solu ons by graphing the equa ons. Solve simple cases by inspec on. For example, 3x + 2y
= 5 and 3x + 2y = 6 have no solu on because 3x + 2y cannot simultaneously be 5 and 6.
c. Solve real-world and mathema cal problems leading to two linear equa ons in two variables. For example, given
coordinates for two pairs of points, determine whether the line through the ﬁrst pair of points intersects the line
through the second pair.
8th Grade
Sta s cs and Probability

8.SP.A Inves gate
pa erns of associa on
in bivariate data.

1. Construct and interpret sca er plots for bivariate measurement data to inves gate pa erns of associa on
between two quan es. Describe pa erns such as clustering, outliers, posi ve or nega ve associa on, linear
associa on, and nonlinear associa on
2. Know that straight lines are widely used to model rela onships between two quan ta ve variables. For sca er
plots that suggest a linear associa on, informally ﬁt a straight line and informally assess the model ﬁt by judging the
closeness of the data points to the line.
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3. Use the equa on of a linear model to solve problems in the context of bivariate measurement data, interpre ng
the slope and intercept. For example, in a linear model for a biology experiment, interpret a slope of 1.5 cm/hr as
meaning that an addi onal hour of sunlight each day is associated with an addi onal 1.5 cm in mature plant height
4. Understand that pa erns of associa on can also be seen in bivariate categorical data by displaying frequencies
and rela ve frequencies in a two-way table. Construct and interpret a two-way table summarizing data on two
categorical variables collected from the same subjects. Use rela ve frequencies calculated for rows or columns to
describe possible associa on between the two variables. For example, collect data from students in your class on
whether or not they have a curfew on school nights and whether or not they have assigned chores at home. Is there
evidence that those who have a curfew also tend to have chores?
8th Grade

Topic
Geometry

1. Verify experimentally the proper es of rota ons, reﬂec ons, and transla ons:
a. Lines are transformed to lines, and line segments to line segments of the same length.
b. Angles are transformed to angles of the same measure.
c. Parallel lines are transformed to parallel lines.
2. Understand that a two-dimensional ﬁgure is congruent to another if the second can be obtained from the ﬁrst by
a sequence of rota ons, reﬂec ons, and transla ons. Given two congruent ﬁgures, describe a sequence that
exhibits the congruence between them.

8.G.A Understand
congruence and
3. Describe the eﬀects of dila ons, transla ons, rota ons, and reﬂec ons on two-dimensional ﬁgures using
similarity using physical
coordinates.
models, transparencies,
4. Understand that a two-dimensional ﬁgure is similar to another if the second can be obtained from the ﬁrst by a
or geometry so ware.
sequence of rota ons, reﬂec ons, transla ons, and dila ons. Given two similar two dimensional ﬁgures, describe a
sequence that exhibits the similarity between them.
5. Use informal arguments to establish facts about the angle sum and exterior angle of triangles, about the angles
created when parallel lines are cut by a transversal, and the angle-angle criterion for similarity of triangles. For
example, arrange three copies of the same triangle so that the sum of the three angles appears to form a line, and
give an argument in terms of transversals why this is so.
8.G.B Understand and
apply the Pythagorean
Theorem.

6. a. Understand the rela onship among the sides of a right triangle.
b. Analyze and jus fy the Pythagorean Theorem and its converse using pictures, diagrams, narra ves, or
models.
7. Apply the Pythagorean Theorem to determine unknown side lengths in right triangles in real-world and
mathema cal problems in two and three dimensions.
8. Apply the Pythagorean Theorem to ﬁnd the distance between two points in a coordinate system.

8.G.C Solve real- world
and mathema cal
problems
involving volume of
cylinders, cones,
and spheres.

9. Know the formulas for the volumes of cones, cylinders, and spheres, and use them to solve real-world and
mathema cal problems.

SOCIAL STUDIES STANDARDS - 5-8TH GRADE ALIGNMENT
Standard/ Deﬁni on

5th Grade

Informa onal Reading Informa onal Reading Standards
Standards
1. Quote or paraphrase a text accurately when explaining what the text says explicitly and when drawing inferences
from the text.
Key Ideas and Details

2. Determine one or more main ideas of a text and explain how they are supported by key details; summarize a text.
3 Explain the rela onships or interac ons between two or more individuals, events, ideas, or concepts in a historical,
scien ﬁc,
4 Determine the meaning of general and domain-speciﬁc words and phrases in a text relevant to a grade 5 topic or
subject area.

Cra and Structure

5 Describe how an author uses one or more structures (e.g., chronology, comparison, cause/eﬀect,
problem/solu on) of events, to present informa on in a text
6 Analyze mul ple accounts of the same event or topic, no ng important similari es and diﬀerences in the points of
view they represent.
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Integra on of
Knowledge and Ideas

Range of Reading and
Level of Text
Complexity

7 Draw on informa on from mul ple print or digital sources, demonstra ng the ability to locate an answer to a
ques on quickly or to solve a problem eﬃciently.
8 Explain how an author uses reasons and evidence to support par cular points in a text, iden fying which reasons
and evidence support which point(s).
9 Integrate informa on from several texts on the same topic in order to write or speak knowledgeably about the
subject.
10 Independently and proﬁciently read and comprehend informa onal texts, including history/social studies,
science, mathema cal, and technical texts, exhibi ng complexity appropriate for at least grade 5.

Wri ng Standards

Wri ng Standards

Text Types and
Purposes: Write
opinion pieces on
topics or texts,
suppor ng a point of
view with reasons and
informa on.

1. a Introduce a topic or text clearly, state an opinion, and create an organiza onal structure in which ideas are
logically grouped in paragraphs and sec ons to support the writer’s purpose.

Text types: Write
informa ve/explanator
y texts to examine a
topic and convey ideas
and informa on clearly.

1.b Provide logically ordered reasons that are supported by facts and details.
1. c Link opinion and reasons using words, phrases, and clauses (e.g., consequently, speciﬁcally).
1. d Provide a concluding statement or sec on related to the opinion presented.
2. a Introduce a topic clearly, provide a general observa on and focus, and group related informa on logically in
paragraphs and sec ons; include text features (e.g., headings), illustra ons, and mul media when useful to aiding
comprehension.
2. b Develop the topic with facts, deﬁni ons, concrete details, quota ons, or other informa on and examples related
to the topic.
2. c Link ideas within and across categories of informa on using words, phrases, and clauses (e.g., in contrast,
especially).
2.d. Use precise language and domain-speciﬁc vocabulary to inform about or explain the topic.
2 e. Provide a concluding statement or sec on related to the informa on or explana on presented.
3. a Orient the reader by establishing a situa on and introducing a speaker, narrator, and/or characters; organize an
appropriate narra ve sequence.

Text types: Write
narra ves in prose or
poem form to develop
experiences or events
using eﬀec ve literary
techniques, descrip ve
details, and clear
sequences.

3.b. Use narra ve techniques such as dialogue, descrip on, and pacing to develop experiences or events or show
responses to situa ons.
3.c Use a variety of transi onal words, phrases, and clauses to manage sequence.
3. d Use concrete words and phrases and sensory details to convey experiences and events precisely.
3. e Provide a sense of closure appropriate to the narrated experiences or events.
3. f For prose narra ves, draw on characteris cs of tradi onal or modern genres (e.g., tall tales, myths, mysteries,
fantasies, historical ﬁc on) from diverse cultures as models for wri ng.
3.g For poems, draw on characteris cs of tradi onal poe c forms (e.
g., ballads, couplets) or modern free verse from diverse cultures as models for wri ng.

Produc on and
Distribu on of Wri ng

4. Produce clear and coherent wri ng in which the development and organiza on are appropriate to task, purpose,
and audience.
5. Develop and strengthen wri ng as needed by planning, revising, and edi ng.
6. Use technology, including current web-based communica on pla orms, to produce and publish wri ng as well as
to interact and collaborate with others; demonstrate suﬃcient command of keyboarding skills to type a minimum of
two pages in a single si ng.

Research to Build and
Present Knowledge

7. Conduct short research projects that use several sources to build knowledge through inves ga on of diﬀerent
aspects of a topic.
8. Recall relevant informa on from experiences or gather relevant informa on from print and digital sources;
summarize or paraphrase informa on in notes and ﬁnished work, and provide a list of sources.

Range of Wri ng

9. Draw evidence from literary or informa onal texts to support wri en analysis, reﬂec on, and research.
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10. Write rou nely over extended me frames ( me for research, reﬂec on, and revision) and shorter me frames
(a single si ng or a day or two) for a range of discipline-speciﬁc tasks, purposes, and audiences.
Speaking and Listening Speaking and Listening Standards
Standards
Engage eﬀec vely in a range of collabora ve discussions (one-on- one, in groups, and teacher-led) with diverse
partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.
1.a. Come to discussions prepared, having read or studied required material; explicitly draw on that prepara on and
other informa on known about the topic to explore ideas under discussion.
1. b Follow agreed-upon rules for discussions and carry out assigned roles.
Comprehension and
Collabora on

1. cPose and respond to speciﬁc ques ons by making comments that contribute to the discussion and elaborate on
the remarks of others.
1 dReview the key ideas expressed and draw conclusions in light of informa on and knowledge gained from the
discussions.
2. Summarize a wri en text read aloud or informa on presented in diverse media and formats, including visually,
quan ta vely, and orally.
3. Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence.

Presenta on of
Knowledge and Ideas

4. Report on a topic, text, procedure, or solu on to a mathema cal problem, or present an opinion, sequencing
ideas logically and using appropriate facts and relevant, descrip ve details to support main ideas or themes; speak
clearly at an understandable pace and use appropriate vocabulary.
5. Include mul media components and visual displays in presenta ons when appropriate to enhance the
development of main ideas or themes.
6. Adapt speech to a variety of contexts and tasks, using formal English when appropriate for task and situa on.

SOCIAL STUDIES STANDARDS - 5-8TH GRADE ALIGNMENT
Standard/ Deﬁni on

6th Grade

7th Grade

8th Grade

1.1 Evaluate a historical
source for point of view and
historical context

1.1 Evaluate a historical source for point of
view and historical context

1.2 Iden fy source biases

1.2 Iden fy source biases

1. Sourcing
1.1 Evaluate a historical source
Consider the origins and context of for point of view and historical
context
a source to make meaning of it.
1.2 Iden fy source biases
2. Con nuity and Change
The key concepts of con nuity and 2.1 Compare/contrast lives and 2.1 Compare/contrast lives
change, cause and eﬀect,
condi ons between groups of and condi ons between
complexity, unity and diversity
people
groups of people
over me

2.1 Compare/contrast lives and condi ons
between groups of people

3. Making Historical Connec ons / Context
The signiﬁcance of ideas as
powerful forces throughout
history; making connec ons
between historical eras and
circumstances and par cular
events and accounts

3.1 Interpret historical
3.1 Interpret historical
evidence to make an inference evidence to make an
about daily life
inference about daily life

3.1 Interpret historical evidence to make
an inference about daily life

3.2 Make a connec on
3.2 Make a connec on
between a historical event and between a historical event
the modern day.
and the modern day.

3.2 Make a connec on between a
historical event and the modern day.

3.3 Use historical evidence to 3.3 Use historical evidence
iden fy elements
to iden fy elements
/characteris cs of a civiliza on /characteris cs of a
civiliza on

3.3 Use historical evidence to iden fy
elements /characteris cs of a civiliza on

3.4 Use sources to examine
historical perspec ves.

3.4 Use sources to examine
historical perspec ves.

3.4 Use sources to examine historical
perspec ves.

3.5 Ques on historical
perspec ves

3.5 Ques on historical
perspec ves

3.5 Ques on historical perspec ves
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4. Chronological Reasoning
Beginning with sequencing,
students develop an understanding
of historical causa on and
understand the immediate and
long term eﬀect of historical
events and decisions

4.1 Describe the cause of a
historical event

4.1 Describe the cause of a
historical event

4.1 Describe the cause of a historical event

4.2 Describe the eﬀects of a
historical event

4.2 Describe the eﬀects of a
historical event

4.2 Describe the eﬀects of a historical
event

4.3 Es mate the me period a 4.3 Es mate the me period 4.3 Es mate the me period a primary
primary source is from.
a primary source is from.
source is from.
4.4 Order historical events
based on cause and eﬀect.

4.4 Order historical events
based on cause and eﬀect.

4.4 Order historical events based on cause
and eﬀect.

5.1 Describe the role of
geographic luck on the
strength of a civiliza on

5.1 Describe the role of
geographic luck on the
strength of a civiliza on

5.1 Describe the role of geographic luck on
the strength of a civiliza on

5. Human Environment Interac on

The study of people, places, and
environments enables us to
understand the rela onship
between human popula ons and
the physical world

5.2 Describe the impact of the 5.2 Describe the impact of
natural environment on daily the natural environment on
life.
daily life.

5.2 Describe the impact of the natural
environment on daily life.

5.3 Describe how humans have 5.3 Describe how humans
inﬂuenced the environment
have inﬂuenced the
around them to achieve a goal. environment around them
to achieve a goal.

5.3 Describe how humans have inﬂuenced
the environment around them to achieve a
goal.

5.4 Iden fy the inﬂuence of
rela ve loca on on a
civiliza on.

5.4 Iden fy the inﬂuence of
rela ve loca on on a
civiliza on.

5.4 Iden fy the inﬂuence of rela ve
loca on on a civiliza on.

5.5 Iden fy how the natural
environment can be a
mo vator for invasions (for
resources or trade routes)

5.5 Iden fy how the natural
environment can be a
mo vator for invasions (for
resources or trade routes)

5.5 Iden fy how the natural environment
can be a mo vator for invasions (for
resources or trade routes)

6. Power, Authority, and Governance
6.1 Explain why people
6.1 Explain why people
develop and create new forms develop and create new
of government
forms of government
6.2 Describe the inﬂuence of
structures in society (ex.
Religion, Social Class)
People create, interact with, and
change structures of power,
authority, and governance.

6.1 Explain why people develop and create
new forms of government

6.2 Describe the inﬂuence of 6.2 Describe the inﬂuence of structures in
structures in society (ex.
society (ex. Religion, Social Class)
Religion, Social Class)

6.3 Iden fy the ways leaders
6.3 Iden fy the ways leaders 6.3 Iden fy the ways leaders maintain
maintain government stability. maintain government
government stability.
stability.
6.4 Describe the values of a
group or individual and how
they showed that value.

6.4 Describe the values of a 6.4 Describe the values of a group or
group or individual and how individual and how they showed that
they showed that value.
value.

6.5 Iden fy the various types
of government and their
beneﬁts and drawbacks

6.5 Iden fy the various types 6.5 Iden fy the various types of
of government and their
government and their beneﬁts and
beneﬁts and drawbacks
drawbacks

6.6 Iden fy how diﬀerent
governments func on and
respond to changes in values

6.6 Iden fy how diﬀerent
6.6 Iden fy how diﬀerent governments
governments func on and
func on and respond to changes in values
respond to changes in values

7. Crea ng and Suppor ng Historical Argument
A process by which students
ques on the past and using
reasoning to make meaning about
the past

7.1 Create an argument based 7.1 Create an argument
on sources and support it with based on sources and
evidence.
support it with evidence.

7.1 Create an argument based on sources
and support it with evidence.

8. Par cipatory Ci zenship
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An understanding of civic ideals
8.1 Iden fy how US
8.1 Iden fy how US
and prac ces is cri cal to full
founda onal documents aﬀect founda onal documents
par cipa on in society and is an
the lives of ci zens
aﬀect the lives of ci zens
essen al component of educa on
for ci zenship, which is the central
purpose of social studies.

8.1 Iden fy how US founda onal
documents aﬀect the lives of ci zens

9. Examining and Analyzing Secondary Sources
An ability to analyze and extract
meaning from a variety of diﬀerent
secondary sources is crucial to
student’s long term success in
Social Studies. In assessments, this
o en means pulling relevant
details from a complex secondary
source.

9.1 Iden fy per nent details in 9.1 Iden fy per nent details 9.1 Iden fy per nent details in a text
a text based on a ques on.
in a text based on a
based on a ques on.
ques on.
9.2 Describe the main ideas in
a passage

9.2 Describe the main ideas
in a passage

9.2 Describe the main ideas in a passage

9.3 Make an inference based
on a map or image.

9.3 Make an inference based 9.3 Make an inference based on a map or
on a map or image.
image.

9.4 Iden fy facts, opinions and 9.4 Iden fy facts, opinions
reasoned judgments in
and reasoned judgments in
primary or secondary sources. primary or secondary
sources.
SCIENCE, TECHNOLOGY, AND ENGINEERING STANDARDS - 5-8TH GRADE ALIGNMENT

Anchor Standard

3rd Grade

Physical Science

Physical Science
3-PS2-1. Provide evidence to explain the eﬀect of mul ple forces, including fric on, on an object. Include balanced
forces that do not change the mo on of the object and unbalanced forces that do change the mo on of the object.

PS2. Mo on and
Stability: Forces and
Interac ons

3-PS2-3. Conduct an inves ga on to determine the nature of the forces between two magnets based on their
orienta ons and distance rela ve to each other.
3-PS2-4. Deﬁne a simple design problem that can be solved by using interac ons between magnets.*

Life Science

Life Science

LS1. From Molecules to
Organisms: Structures
and Processes

3-LS1-1. Use simple graphical representa ons to show that diﬀerent types of organisms have unique and diverse life
cycles. Describe that all organisms have birth, growth, reproduc on, and death in common but there are a variety
of ways in which these happen.

LS3. Heredity:
Inheritance and
Varia on of Traits

3-LS3-1. Provide evidence, including through the analysis of data, that plants and animals have traits inherited from
parents and that varia on of these traits exist in a group of similar organisms.
3-LS3-2. Dis nguish between inherited characteris cs and those characteris cs that result from a direct interac on
with the environment. Give examples of characteris cs of living organisms that are inﬂuenced by both inheritance
and the environment.
3-LS4-1. Use fossils to describe types of organisms and their environments that existed long ago and compare those
to living organisms and their environments. Recognize that most kinds of plants and animals that once lived on
Earth are no longer found anywhere.

3-LS4-2. Use evidence to construct an explana on for how the varia ons in characteris cs among individuals within
LS4. Biological Evolu on: the same species may provide advantages to these individuals in their survival and reproduc on.
Unity and Diversity
3-LS4-3. Construct an argument with evidence that in a par cular environment some organisms can survive well,
some survive less well, and some cannot survive.
3-LS4-4. Analyze and interpret given data about changes in a habitat and describe how the changes may aﬀect the
ability of organisms that live in that habitat to survive and reproduce.
3-LS4-5(MA). Provide evidence to support a claim that the survival of a popula on is dependent upon reproduc on.
Earth and Space
ESS2. Earth's Systems

Earth and Space Science
3-ESS2-1. Use graphs and tables of local weather data to describe and predict typical weather during a par cular
season in an area.
3-ESS2-2. Obtain and summarize informa on about the climate of diﬀerent regions of the world to illustrate that
typical weather condi ons over a year vary by region.

ESS3. Earth and Human
Ac vity

3-ESS3-1. Evaluate the merit of a design solu on that reduces the damage caused by weather.

Eng., Tech., & App.

Engineering, Technology, and Applica on of Science
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3.3-5-ETS1-1. Deﬁne a simple design problem that reﬂects a need or a want. Include criteria for success and
constraints on materials, me, or cost that a poten al solu on must meet.*
ETS1. Engineering Design

3.3-5-ETS1-2. Generate several possible solu ons to a given design problem. Compare each solu on based on how
well each is likely to meet the criteria and constraints of the design problem.*
3.3-5-ETS1-4(MA). Gather informa on using various informa onal resources on possible solu ons to a design
problem. Present diﬀerent representa ons of a design solu on.*
SCIENCE, TECHNOLOGY, AND ENGINEERING STANDARDS - 5-8TH GRADE ALIGNMENT

Anchor Standard

4th Grade

Physical Science

Physical Science
4-PS3-1. Use evidence to construct an explana on rela ng the speed of an object to the energy of that object.

PS3. Energy

4-PS3-2. Make observa ons to show that energy can be transferred from place to place by sound, light, heat, and
electric currents.
4-PS3-3. Ask ques ons and predict outcomes about the changes in energy that occur when objects collide.
4-PS3-4. Apply scien ﬁc principles of energy and mo on to test and reﬁne a device that converts kine c energy to
electrical energy or uses stored energy to cause mo on or produce light or sound.*

PS4. Waves and Their
Applica ons in
Technologies for
Informa on Transfer

4-PS4-1. Develop a model of a simple mechanical wave (including sound) to communicate that waves (a) are
regular pa erns of mo on along which energy travels and (b) can cause objects to move.
4-PS4-2. Develop a model to describe that light must reﬂect oﬀ an object and enter the eye for the object to be
seen.
4-PS4-3. Develop and compare mul ple ways to transfer informa on through encoding, sending, receiving, and
decoding a pa ern.*

Life Science

Life Science

LS1. From Molecules to
Organisms: Structures
and Processes

4-LS1-1. Construct an argument that animals and plants have internal and external structures that support their
survival, growth, behavior, and reproduc on.

Earth and Space

Earth and Space Science

ESS1. Earth's Place in the 4-ESS1-1. Use evidence from a given landscape that includes simple landforms and rock layers to support a claim
Universe
about the role of erosion or deposi on in the forma on of the landscape over long periods of me.
4-ESS2-1. Make observa ons and collect data to provide evidence that rocks, soils, and sediments are broken into
smaller pieces through mechanical weathering and moved around through erosion.
ESS2. Earth's Systems

ESS3. Earth and Human
Ac vity
Eng., Tech., & App.

ETS1. Engineering
Design

4-ESS2-2. Analyze and interpret maps of Earth’s mountain ranges, deep ocean trenches, volcanoes, and earthquake
epicenters to describe pa erns of these features and their loca ons rela ve to boundaries between con nents and
oceans.
4-ESS3-1. Obtain informa on to describe that energy and fuels humans use are derived from natural resources and
that some energy and fuel sources are renewable and some are not.
4-ESS3-2. Evaluate diﬀerent solu ons to reduce the impacts of a natural event such as an earthquake, blizzard, or
ﬂood on humans.*
Engineering, Technology, and Applica on of Science
4.3-5-ETS1-3. Plan and carry out tests of one or more design features of a given model or prototype in which
variables are controlled and failure points are considered to iden fy which features need to be improved. Apply
the results of tests to redesign a model or prototype.*
4.3-5-ETS1-5(MA). Evaluate relevant design features that must be considered in building a model or prototype of a
solu on to a given design problem.*
SCIENCE, TECHNOLOGY, AND ENGINEERING STANDARDS - 5-8TH GRADE ALIGNMENT

Anchor Standard
Physical Science

5th Grade
Physical Science
5-PS1-1. Use a par cle model of ma er to explain common phenomena involving gases, and phase changes
between gas and liquid and between liquid and solid.

PS1. Ma er and Its
Interac ons

5-PS1-2. Measure and graph the weights (masses) of substances before and a er a reac on or phase change to
provide evidence that regardless of the type of change that occurs when hea ng, cooling, or combining
substances, the total weight (mass) of ma er is conserved.
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5-PS1-3. Make observa ons and measurements of substances to describe characteris c proper es of each,
including color, hardness, reﬂec vity, electrical conduc vity, thermal conduc vity, response to magne c forces,
and solubility.
5-PS1-4. Conduct an experiment to determine whether the mixing of two or more substances results in new
substances with new proper es (a chemical reac on) or not (a mixture).
PS2. Mo on and
Stability: Forces and
Interac ons

5-PS2-1. Support an argument with evidence that the gravita onal force exerted by Earth on objects is directed
toward Earth’s center.

PS3. Energy

5-PS3-1. Use a model to describe that the food animals digest (a) contains energy that was once energy from the
Sun, and (b) provides energy and nutrients for life processes, including body repair, growth, mo on, body warmth,
and reproduc on.

Life Science

Life Science

LS1. From Molecules to
Organisms: Structures
and Processes

5-LS1-1. Ask testable ques ons about the process by which plants use air, water, and energy from sunlight to
produce sugars and plant materials needed for growth and reproduc on.

5-LS2-1. Develop a model to describe the movement of ma er among producers, consumers, decomposers, and
the air, water, and soil in the environment to (a) show that plants produce sugars and plant materials,
LS2. Ecosystems:
(b) show that animals can eat plants and/or other animals for food, and
Interac ons, Energy, and (c) show that some organisms, including fungi and bacteria, break down dead organisms and recycle some
Dynamics
materials back to the air and soil.
5-LS2-2(MA). Compare at least two designs for a composter to determine which is most likely to encourage
decomposi on of materials.
Earth and Space

Earth and Space Science
5-ESS1-1. Use observa ons, ﬁrst-hand and from various media, to argue that the Sun is a star that appears larger
and brighter than other stars because it is closer to Earth.

ESS1. Earth's Place in the 5-ESS1-2. Use a model to communicate Earth’s rela onship to the Sun, Moon, and other stars that explain (a) why
Universe
people on Earth experience day and night, (b) pa erns in daily changes in length and direc on of shadows over a
day, and (c) changes in the apparent posi on of the Sun, Moon, and stars at diﬀerent mes during a day, over a
month, and over a year.
5-ESS2-1. Use a model to describe the cycling of water through a watershed through evapora on, precipita on,
absorp on, surface runoﬀ, and condensa on.
ESS2. Earth's Systems

ESS3. Earth and Human
Ac vity
Eng., Tech., & App.
ETS3. Technological
Systems

5-ESS2-2. Describe and graph the rela ve amounts of salt water in the ocean; fresh water in lakes, rivers, and
groundwater; and fresh water frozen in glaciers and polar ice caps to provide evidence about the availability of
fresh water in Earth’s biosphere.
5-ESS3-1. Obtain and combine informa on about ways communi es reduce human impact on the Earth’s
resources and environment by changing an agricultural, industrial, or community prac ce or process.
5-ESS3-2(MA). Test a simple system designed to ﬁlter par culates out of water and propose one change to the
design to improve it
Engineering, Technology, and Applica on of Science
5.3-5-ETS3-1(MA). Use informa onal text to provide examples of improvements to exis ng technologies
(innova ons) and the development of new technologies (inven ons). Recognize that technology is any
modiﬁca on of the natural or designed world done to fulﬁll human needs or wants.
5.3-5-ETS3-2(MA). Use sketches or drawings to show how each part of a product or device relates to other parts in
the product or device.
SCIENCE, TECHNOLOGY, AND ENGINEERING STANDARDS - 5-8TH GRADE ALIGNMENT

Anchor Standard

6th Grade

Physical Science

Physical Science
6.MS-PS1-6. Plan and conduct an experiment involving exothermic and endothermic chemical reac ons to
measure and describe the release or absorp on of thermal energy.

PS1. Ma er and Its
Interac ons

6.MS-PS1-7(MA). Use a par culate model of ma er to explain that density is the amount of ma er (mass) in a
given volume. Apply propor onal reasoning to describe, calculate, and compare rela ve densi es of diﬀerent
materials.
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6.MS-PS1-8(MA). Conduct an experiment to show that many materials are mixtures of pure substances that can
be separated by physical means into their component pure substances.
PS2. Mo on and
Stability: Forces and
Interac ons
PS4. Waves and Their
Applica ons in
Technologies for
Informa on Transfer
Life Science

6.MS-PS2-4. Use evidence to support the claim that gravita onal forces between objects are a rac ve and are
only no ceable when one or both of the objects have a very large mass.
6.MS-PS4-1. Use diagrams of a simple wave to explain that (a) a wave has a repea ng pa ern with a speciﬁc
amplitude, frequency, and wavelength, and (b) the amplitude of a wave is related to the energy of the wave.
6.MS-PS4-2. Use diagrams and other models to show that both light rays and mechanical waves are reﬂected,
absorbed, or transmi ed through various materials.
6.MS-PS4-3. Present qualita ve scien ﬁc and technical informa on to support the claim that digi zed signals (sent
as wave pulses represen ng 0s and 1s) can be used to encode and transmit informa on.
Life Science
6.MS-LS1-1. Provide evidence that all organisms (unicellular and mul cellular) are made of cells.

LS1. From Molecules to
Organisms: Structures
and Processes

6.MS-LS1-2. Develop and use a model to describe how parts of cells contribute to the cellular func ons of
obtaining food, water, and other nutrients from its environment, disposing of wastes, and providing energy for
cellular processes.
6.MS-LS1-3. Construct an argument supported by evidence that the body systems interact to carry out essen al
func ons of life.

6.MS-LS4-1. Analyze and interpret evidence from the fossil record to describe organisms and their environment,
LS4. Biological Evolu on: ex nc ons, and changes to life forms throughout the history of Earth.
Unity and Diversity
6.MS-LS4-2. Construct an argument using anatomical structures to support evolu onary rela onships among and
between fossil organisms and modern organisms.
Earth and Space
Earth and Space Science
6.MS-ESS1-1a. Develop and use a model of the Earth-Sun-Moon system to explain the causes of lunar phases and
eclipses of the Sun and Moon.
ESS1. Earth's Place in the 6.MS-ESS1-4. Analyze and interpret rock layers and index fossils to determine the rela ve ages of rock forma ons
Universe
that result from processes occurring over long periods of me.
6.MS-ESS1-5(MA). Use graphical displays to illustrate that Earth and its solar system are one of many in the Milky
Way galaxy, which is one of billions of galaxies in the universe.
ESS2. Earth's Systems
Eng., Tech., & App.

ETS1. Engineering
Design

6.MS-ESS2-3. Analyze and interpret maps showing the distribu on of fossils and rocks, con nental shapes, and
seaﬂoor structures to provide evidence that Earth’s plates have moved great distances, collided, and spread apart.
Engineering, Technology, and Applica on of Science
6.MS-ETS1-1. Deﬁne the criteria and constraints of a design problem with suﬃcient precision to ensure a
successful solu on. Include poten al impacts on people and the natural environment that may limit possible
solu ons.
6.MS-ETS1-5(MA). Create visual representa ons of solu ons to a design problem. Accurately interpret and apply
scale and propor on to visual representa ons.
6.MS-ETS1-6(MA). Communicate a design solu on to an intended user, including design features and limita ons of
the solu on.
6.MS-ETS2-1(MA). Analyze and compare proper es of metals, plas cs, wood, and ceramics, including ﬂexibility,
duc lity, hardness, thermal conduc vity, electrical conduc vity, and mel ng point.

ETS2. Materials, Tools,
and Manufacturing

6.MS-ETS2-2(MA). Given a design task, select appropriate materials based on speciﬁc proper es needed in the
construc on of a solu on.
6.MS-ETS2-3(MA). Choose and safely use appropriate measuring tools, hand tools, fasteners, and common
hand-held power tools used to construct a prototype.
SCIENCE, TECHNOLOGY, AND ENGINEERING STANDARDS - 5-8TH GRADE ALIGNMENT

Anchor Standard

7th Grade

Physical Science

Physical Science

PS2. Mo on and
Stability: Forces and
Interac ons

7.MS-PS2-3. Analyze data to describe the eﬀect of distance and magnitude of electric charge on the strength of
electric forces.
7.MS-PS2-5. Use scien ﬁc evidence to argue that ﬁelds exist between objects with mass, between magne c
objects, and between electrically charged objects that exert force on each other even though the objects are not
in contact.
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7.MS-PS3-1. Construct and interpret data and graphs to describe the rela onships among kine c energy, mass,
and speed of an object.
7.MS-PS3-2. Develop a model to describe the rela onship between the rela ve posi ons of objects interac ng at
a distance and their rela ve poten al energy in the system.
7.MS-PS3-3. Apply scien ﬁc principles of energy and heat transfer to design, construct, and test a device to
minimize or maximize thermal energy transfer.
PS3. Energy

7.MS-PS3-4. Conduct an inves ga on to determine the rela onships among the energy transferred, how well the
type of ma er retains or radiates heat, the mass, and the change in the average kine c energy of the par cles as
measured by the temperature of the sample.
7.MS-PS3-5. Present evidence to support the claim that when the kine c energy of an object changes, energy is
transferred to or from the object.
7.MS-PS3-6(MA). Use a model to explain how thermal energy is transferred out of ho er regions or objects and
into colder ones by convec on, conduc on, and radia on.
7.MS-PS3-7(MA). Use informa onal text to describe the rela onship between kine c and poten al energy and
illustrate conversions from one form to another.

Life Science
LS1. From Molecules to
Organisms: Structures
and Processes

Life Science
7.MS-LS1-4. Construct an explana on based on evidence for how characteris c animal behaviors and specialized
plant structures increase the probability of successful reproduc on of animals and plants.
7.MS-LS2-1. Analyze and interpret data to provide evidence for the eﬀects of periods of abundant and scarce
resources on the growth of organisms and the size of popula ons in an ecosystem.
7.MS-LS2-2. Describe how rela onships among and between organisms in an ecosystem can be compe ve,
predatory, parasi c, and mutually beneﬁcial and that these interac ons are found across mul ple ecosystems.

7.MS-LS2-3. Develop a model to describe that ma er and energy are transferred among living and nonliving parts
LS2. Ecosystems:
Interac ons, Energy, and of an ecosystem and that both ma er and energy are conserved through these processes.
Dynamics
7.MS-LS2-4. Analyze data to provide evidence that disrup ons (natural or human-made) to any physical or
biological component of an ecosystem can lead to shi s in all its popula ons.
7.MS-LS2-5. Evaluate compe ng design solu ons for protec ng an ecosystem. Discuss beneﬁts and limita ons of
each design.
7.MS-LS2-6(MA). Explain how changes to the biodiversity of an ecosystem—the variety of species found in the
ecosystem—may limit the availability of resources humans use.
Earth and Space

ESS2. Earth's Systems

ESS3. Earth and Human
Ac vity

Eng., Tech., & App.

Earth and Space Science
7.MS-ESS2-2. Construct an explana on based on evidence for how Earth’s surface has changed over scales that
range from local to global in size.
7.MS-ESS2-4. Develop a model to explain how the energy of the Sun and Earth’s gravity drive the cycling of water,
including changes of state, as it moves through mul ple pathways in Earth’s hydrosphere.
7.MS-ESS3-2. Obtain and communicate informa on on how data from past geologic events are analyzed for
pa erns and used to forecast the loca on and likelihood of future catastrophic events.
7.MS-ESS3-4. Construct an argument supported by evidence that human ac vi es and technologies can mi gate
the impact of increases in human popula on and per capita consump on of natural resources on the
environment.
Engineering, Technology, and Applica on of Science

7.MS-ETS1-2. Evaluate compe ng solu ons to a given design problem using a decision matrix to determine how
well each meets the criteria and constraints of the problem. Use a model of each solu on to evaluate how
varia ons in one or more design features, including size, shape, weight, or cost, may aﬀect the func on or
ETS1. Engineering Design eﬀec veness of the solu on.
7.MS-ETS1-4. Generate and analyze data from itera ve tes ng and modiﬁca on of a proposed object, tool, or
process to op mize the object, tool, or process for its intended purpose.
7.MS-ETS1-7(MA). Construct a prototype of a solu on to a given design problem.
ETS3. Technological
Systems

7.MS-ETS3-1(MA). Explain the func on of a communica on system and the role of its components, including a
source, encoder, transmi er, receiver, decoder, and storage.
7.MS-ETS3-2(MA). Compare the beneﬁts and drawbacks of diﬀerent communica on systems.
7.MS-ETS3-3(MA). Research and communicate informa on about how transporta on systems are designed to

120

move people and goods using a variety of vehicles and devices. Iden fy and describe subsystems of a
transporta on vehicle, including structural, propulsion, guidance, suspension, and control subsystems.
7.MS-ETS3-4(MA). Show how the components of a structural system work together to serve a structural func on.
Provide examples of physical structures and relate their design to their intended use.
7.MS-ETS3-5(MA). Use the concept of systems engineering to model inputs, processes, outputs, and feedback
among components of a transporta on, structural, or communica on system.
SCIENCE, TECHNOLOGY, AND ENGINEERING STANDARDS - 5-8TH GRADE ALIGNMENT
Anchor Standard

8th Grade

Physical Science

Physical Science
8.MS-PS1-1. Develop a model to describe that (a) atoms combine in a mul tude of ways to produce pure
substances which make up all of the living and nonliving things that we encounter, (b) atoms form molecules and
compounds that range in size from two to thousands of atoms, and
(c) mixtures are composed of diﬀerent propor ons of pure substances.

PS1. Ma er and Its
Interac ons

8.MS-PS1-2. Analyze and interpret data on the proper es of substances before and a er the substances interact
to determine if a chemical reac on has occurred.
8.MS-PS1-4. Develop a model that describes and predicts changes in par cle mo on, rela ve spa al
arrangement, temperature, and state of a pure substance when thermal energy is added or removed.
8.MS-PS1-5. Use a model to explain that atoms are rearranged during a chemical reac on to form new
substances with new proper es. Explain that the atoms present in the reactants are all present in the products
and thus the total number of atoms is conserved.

PS2. Mo on and
Stability: Forces and
Interac ons

8.MS-PS2-1. Develop a model that demonstrates Newton’s third law involving the mo on of two colliding
objects.
8.MS-PS2-2. Provide evidence that the change in an object’s speed depends on the sum of the forces on the
object (the net force) and the mass of the object.

Life Science
LS1. From Molecules to
Organisms: Structures
and Processes

Life Science
8.MS-LS1-5. Construct an argument based on evidence for how environmental and gene c factors inﬂuence the
growth of organisms.
8.MS-LS1-7. Use informa onal text to describe that food molecules, including carbohydrates, proteins, and fats,
are broken down and rearranged through chemical reac ons forming new molecules that support cell growth
and/or release of energy.
8.MS-LS3-1. Develop and use a model to describe that structural changes to genes (muta ons) may or may not
result in changes to proteins, and if there are changes to proteins there may be harmful, beneﬁcial, or neutral
changes to traits.
8.MS-LS3-2. Construct an argument based on evidence for how asexual reproduc on results in oﬀspring with
iden cal gene c informa on and sexual reproduc on results in oﬀspring with gene c varia on. Compare and
contrast advantages and disadvantages of asexual and sexual reproduc on.

LS3. Heredity:
Inheritance and Varia on
8.MS-LS3-3(MA). Communicate through wri ng and in diagrams that chromosomes contain many dis nct genes
of Traits
and that each gene holds the instruc ons for the produc on of speciﬁc proteins, which in turn aﬀects the traits
of an individual.
8.MS-LS3-4(MA). Develop and use a model to show that sexually reproducing organisms have two of each
chromosome in their cell nuclei, and hence two variants (alleles) of each gene that can be the same or diﬀerent
from each other, with one random assortment of each chromosome passed down to oﬀspring from both parents.
8.MS-LS4-4. Use a model to describe the process of natural selec on, in which gene c varia ons of some traits in
a popula on increase some individuals’ likelihood of surviving and reproducing in a changing environment.
LS4. Biological Evolu on:
Provide evidence that natural selec on occurs over many genera ons.
Unity and Diversity
8.MS-LS4-5. Synthesize and communicate informa on about ar ﬁcial selec on, or the ways in which humans
have changed the inheritance of desired traits in organisms.
Earth and Space

Earth and Space Science

8.MS-ESS1-1b. Develop and use a model of the Earth-Sun system to explain the cyclical pa ern of seasons, which
ESS1. Earth's Place in the includes Earth’s lt and diﬀeren al intensity of sunlight on diﬀerent areas of Earth across the year.
Universe
8.MS-ESS1-2. Explain the role of gravity in ocean des, the orbital mo ons of planets, their moons, and asteroids
in the solar system.
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8.MS-ESS2-1. Use a model to illustrate that energy from Earth’s interior drives convec on that cycles Earth’s
crust, leading to mel ng, crystalliza on, weathering, and deforma on of large rock forma ons, including
genera on of ocean sea ﬂoor at ridges, submergence of ocean sea ﬂoor at trenches, mountain building, and
ac ve volcanic chains.
ESS2. Earth's Systems

8.MS-ESS2-5. Interpret basic weather data to iden fy pa erns in air mass interac ons and the rela onship of
those pa erns to local weather.
8.MS-ESS2-6. Describe how interac ons involving the ocean aﬀect weather and climate on a regional scale,
including the inﬂuence of the ocean temperature as mediated by energy input from the Sun and energy loss due
to evapora on or redistribu on via ocean currents.

ESS3. Earth and Human
Ac vity
Eng., Tech., & App.

ETS2. Materials, Tools,
and Manufacturing

8.MS-ESS3-1. Analyze and interpret data to explain that the Earth’s mineral and fossil fuel resources are unevenly
distributed as a result of geologic processes.
8.MS-ESS3-5. Examine and interpret data to describe the role that human ac vi es have played in causing the
rise in global temperatures over the past century.
Engineering, Technology, and Applica on of Science
8.MS-ETS2-4(MA). Use informa onal text to illustrate that materials maintain their composi on under various
kinds of physical processing; however, some material proper es may change if a process changes the par culate
structure of a material.
8.MS-ETS2-5(MA). Present informa on that illustrates how a product can be created using basic processes in
manufacturing systems, including forming, separa ng, condi oning, assembling, ﬁnishing, quality control, and
safety. Compare the advantages and disadvantages of human vs. computer control of these processes.

Excel Academy Charter High School
Academic Course Overview
English Department

English Founda ons
Grades: 9
English Founda ons is a course that prepares students for high-school-level English. Our year-long project is for students to master basic skills
and habits to be be er readers, writers, listeners, and speakers. We will do this through a variety of literary genres—short story, novel, poetry,
drama, and non-ﬁc on – as well as using diﬀerent types of wri ng for a variety of purposes. We will explore these through quarterly “themes”.
English Skills
Grade(s): 10, 11
The focus of this course is to improve cri cal thinking and inference-making skills through targeted instruc on and remedia on in the domains
of reading, wri ng, and discussion. Students will increase their reading ﬂuency, decoding abili es, fund of vocabulary, and overall
comprehension of what they read. They will complement these reading skills with explicit instruc on in how to organize their wri ng
syntac cally and seman cally at the sentence, paragraph, and mul -paragraph levels. Students will push their comprehension and cri cal
thought even deeper through structured and rou ne discussions with each other.
ELD 1
Grade(s): 9, 10, 11, 12
ELD 1 supports emerging bilingual students (MLLs) as they acquire the fundamental language and literacy skills for high school success.
Students will read, write, and discuss text daily, with par cular emphasis placed on academic language development.
ELD 2.
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Grade(s): 9, 10, 11, 12
ELD 2 supports emerging bilingual students’ (MLLs) acquisi on of academic English, background knowledge, and literacy skills. Students read,
write, and discuss text daily, with an emphasis on oral and wri en language development, as well as execu ve func oning and habits of mind.
Course texts are chosen for rigor, relevance, and diversity of voice and text-type. Literary works in each unit will be supplemented with relevant
informa onal text to build background knowledge and reinforce grade-level standards. In addi on, students will engage in a series of related
project-based learning experiences to further develop academic language and content knowledge.
ELD 3
Grade(s): 9, 10, 11, 12
ELD 3 supports MLL students as they develop the academic language and literacy skills for success in grade level content courses, including
English, the following year.
English I
Grades: 9, 10
9th grade represents a cri cal me in the development of students’ iden es as readers, as writers, and as humans. One of the founda onal
ways in which humans have always inves gated what it means to be human is storytelling. With that in mind, English 9 is a course about stories.
Through our study of complex, varied texts, we will learn what it means to tell stories: stories that help, stories that harm, stories that comfort,
and stories that portray who we are. We’ll inves gate the power that storytelling in all its forms has as we read novels, poems, and
informa onal text while wri ng stories of their own alongside them.
English II
Grades: 10, 11
Grade 10 English is a course about the ways in which ways morality are at play in our lives and are represented in literature. We will read widely
to explore such ques ons as: What is morality? How is morality created? How does morality func on in our own lives? What role does it play? Is
morality personal or is it objec ve? What does it mean to be morally good or bad? How do authors use literature to reveal the rela onship
between language and morality? In pursuit of these ques ons, we will focus on developing a comprehensive understanding of literary elements
in order to analyze, synthesize, and apply the tools that authors use to develop our own powerful voices. This year in turn will not only
strengthen your wri ng and cri cal thinking skills but will also prepare you for the ELA MCAS Exam you will be taking in the spring.
English III
Grades: 11, 12
English 11 inves gates the complexity of American iden ty by considering its origins, its changes over me, and its challenges. Students
approach these issues by studying texts that present a diverse array of voices, considering how race, gender, class, and other factors impact
iden ty. They engage with the texts through discussion, wri ng, and crea ve ac vi es such as performance and lesson planning. By the end of
the course, students will be able to use the texts as evidence as they add their voices to larger conversa ons about what it means to be
American.
Stories, Songs and Suspense: Crea ve wri ng/Fic on Elec ve
Grades: 11, 12
In this elec ve, open to rising juniors and seniors, students will immerse themselves in the crea ve wri ng process, pu ng together a por olio
of work over the course of the year. Each quarter will focus on reading and wri ng a diﬀerent genre of ﬁc on. To maximize me spent crea ng
original works, our reading will focus on short stories and novel chapters rather than on en re novels. Readings will include both classic and
contemporary stories; in the mystery/suspense unit, for example, we might read both a Sherlock Holmes (Conan Doyle) or Detec ve Poirot
(Agatha Chris e) story, as well as one from a modern master like Stephen King. While the curriculum for the course has yet to be ﬁnalized, a
tenta ve plan is as follows: Quarter 1: short stories; Quarter 2: sci-ﬁ/fantasy and mystery/suspense/thriller; Quarter 3:
screenwri ng/playwri ng and songwri ng; Quarter 4: independent study and wri ng project, which could focus on any of the former genres, as
well as those not previously covered (e.g., poetry, graphic novels, etc.). The class is appropriate for writers of all skill levels as long as they are
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mo vated to write and enthusias c about using their imagina ons! You’ll develop strong wri ng habits, your skills will improve, and you’ll
have fun in the process!
AP English Language & Composi on 11
Grade(s): 11
Pre-requisites: Must apply through your English teacher
The AP English Language and Composi on course is designed to help students become analy cal, rhetorical readers and writers. Students in this
course are taught to read cri cally by focusing their a en on on the choices that authors make in rela on to social contexts, audiences, and
purposes. In conjunc on with reading and analyzing texts of such variety, students will also be required to produce formal and informal wri ngs
of the same sort; consequently, the course helps students become skilled, rhetorical writers who compose for a variety of purposes within a
variety of contexts. Students learn to write while making their own choices that pay strict a en on to social contexts, target audiences,
rhetorical modes, and overall purposes.
AP English Language & Composi on 12
Grade(s): 12
The AP English Language and Composi on course is designed to help students become analy cal, rhetorical readers and writers. In this course,
students are taught to read cri cally by focusing their a en on on the choices that authors make in rela on to social contexts, audiences, and
purposes. In conjunc on with reading and analyzing texts, students produce formal and informal wri ngs, including analy cal essays, persuasive
le ers, and original arguments on topics that interest them. AP Lang & Comp 12 helps students become skilled rhetorical writers who compose
for a variety of purposes and to reach a variety of diﬀerent audiences.
AP English Literature
Grade(s): 12
Pre-requisites: Must have taken AP English Language & Culture
The AP English Literature and Composi on course is designed to help students further develop their abili es to cri cally read and write about
literature. Students in this course read widely and deeply, and they engage in focused wri ng assignments on the texts at hand. The goal of this
class is to prepare students to successfully pass the AP Exam and to succeed in college-level literature classes.
Wri ng Composi on
Grade(s): 12
Wri ng Composi ons is designed to develop students’ wri ng abili es in order to prepare them for college and/or careers. The course will
explore diﬀerent wri ng styles and techniques; from wri ng professional emails to wri ng crea ve works. Students will read and analyze
published works and the work of their peers, as well as wri ng and sharing their own works, all with the goal of improving their own wri ng.
Spanish Department

Novice Spanish
Grades: 9, 10, 11
Novice Spanish is a course designed to present students with introductory aspects of Spanish language and culture. Students will learn
vocabulary and structures for basic communica on. At the end of this course, students will be able to have basic interac ons in Spanish, such as
introducing themselves, sharing informa on about school, families, and some hispanic tradi ons using simple memorized structures in the
target language.
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Intermediate Spanish
Grades: 9, 10, 11
Intermediate Spanish is a course expand students’ abili es in the target language by exposing them to more complex structures and further
vocabulary. Students will expand their understanding of the hispanic world by learning about important people, tradi ons, stories, and legends.
Students will access content through readers designed for students proﬁciency level. At the end of this course, students will be able to have
interac ons in Spanish both in oral and wri en form using a more varied vocabulary and using simple sentences in diﬀerent tenses. Students
will also be able to express their opinion on familiar topics with some ease.
Advanced Spanish
Grades: 10, 11, 12
Advanced Spanish is a course designed to expand students’ spoken abili es in the target language. In this course, students will be both exposed
to higher structures and vocabulary, but will also have more opportuni es for spoken interac on in formal and informal contexts. Students will
engage in these discussions through thema c units that range from studying the local Hispanic restaurants to analyzing the consequences of the
Spanish Civil War. At the end of this course, students will be able to have more pre-planned interac ons in Spanish both in oral and wri en form
using a more varied vocabulary and using a mix of simple and complex sentences in diﬀerent tenses. Students will also be able to express their
opinion on familiar topics with ease.
Introductory Spanish for Heritage Speakers
Grades: 9, 10, 11
Introductory Spanish for Heritage Speakers is a course fully-taught in Spanish, designed for students who iden fy as heritage speakers, which
means they enter the course with Spanish medium-high spoken proﬁciency, but struggle with reading or wri ng in this language due to having
had li le to no formal educa on in Spanish. The main focus of this course is analysing what it means to be La nx from diﬀerent experiences that
allow students to gain a be er understanding, awareness, and value of themselves and their cultures. In this course, students will enhance their
oral produc on in Spanish and will learn about the rules of use of Spanish in wri en formal and informal se ngs.
Pre-AP Spanish: Language and Culture
Grades: 9, 10, 11, 12
Pre-AP Spanish: Language and Culture is a course fully-taught in Spanish, designed for students who iden fy as heritage or na ve speakers
speakers. The students in this class have high Spanish spoken proﬁciency and medium reading and wri ng skills. The main focus of this course is
developing skills that prepare students to be successful in AP Spanish: Language and Culture, such as developing stronger reading strategies to
gain be er comprehension of texts, such as iden fying main idea and making inferences for meaning; being exposed to diﬀerent types of texts,
both ﬁc on and non-ﬁc on; par cipa ng in presenta ons in academic and non-academic se ngs; and engaging in interpersonal
communica on in formal and informal condi ons.
AP Spanish Language & Culture
Grades: 10, 11, 12
Pre-requisites: Must have taken and passed Pre-AP Spanish: Language and Culture
The AP® Spanish Language and Culture course is a rigorous college-level course taught exclusively in Spanish that requires students to improve
their proﬁciency across the three modes of communica on. The course focuses on the integra on of authen c resources and communicate
using rich, advanced vocabulary and linguis c structures as they build proﬁciency in all modes of communica on toward the pre-advanced level
and pass the AP exam in the spring.
Advanced Spanish Seminar
Grades: 11, 12
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This course is en rely in Spanish and is aligned to AP Spanish Literature and Culture and prepares students to par cipate in oral and wri en
discussions on texts and contexts by asking probing or follow-up ques ons and providing answers that elaborate on main points. Their
par cipa on in oral and wri en discussions goes beyond providing informa on about texts; they can interpret texts and contexts, and state and
support their opinions with some textual details.
AP Spanish Literature – Independent Study
Grade(s): 12
Pre-requisites: Must have taken AP Spanish Language & Advanced Spanish Seminar
The goal of this course is for students to independently prepare for the AP Spanish Literature exam. Students opt into this class as a fourth year
of Spanish. Students meet with a teacher two sessions per week and work independently for the other two sessions per week. Students read,
analyze, and respond in wri ng and orally to a list of selected texts from the College Board spanning the history of Hispanic literature and
culture.
History Department

World History Founda ons 1
Grades: 9th
World History Founda ons 1 provides students with an overview of ancient and classical era World History. Students analyze how ancient and
classical era peoples created religious belief systems, organized poli cal philosophies, and interacted with the land. Addi onally, students
prac ce historical thinking skills such as primary source analysis, corrobora on of sources, and wri en argumenta on skills.
Language of History
Grades: 9th
World History Founda ons 1 provides students with an overview of ancient and classical era World History. Students analyze how ancient and
classical era peoples created religious belief systems, organized poli cal philosophies, and interacted with the land. Addi onally, students
prac ce historical thinking skills such as primary source analysis, corrobora on of sources, and wri en argumenta on skills.
US History Founda ons
Grades: 10th
US History Founda ons 1 provides students with an overview of United States history. Students analyze how democra c principles were the
founda on of the United States, and consider how over the course of history various groups have fought to uphold those principles in a quest
for equality. Addi onally, students prac ce historical thinking skills such as primary source analysis, corrobora on of sources, and wri en
argumenta on skills.
World History I
Grades: 9
Pre-AP 9th grade World History will cover human history from 10,000 BCE to 1450 CE in a single school year. Students will study key themes and
concepts from all parts of the world in order to iden fy regional and global connec ons, comparisons and changes throughout me. This pre-AP
course will focus on developing key historical thinking skills and on examining the ﬁve themes of the AP World History curriculum: human
interac on with the environment, development and interac on of cultures, state-building, expansion and conﬂict, crea on, expansion and
interac on of economic systems, and development and transforma on of social structures. Students will be assessed on their understanding of
historical skills, content, and themes.
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This course is designed to prepare students with founda onal cri cal thinking and wri ng skills by providing key reading strategies and primary
source analysis. Students will also be prepared to take AP World History in 10th grade, if they choose.
World History II
Grades: 10
The focus of this course is the study of the historical development of people, places, and pa erns of life from from 1450-present. Students will
use skills of historical and geographical analysis to dig into primary and secondary sources.
World History is literally the greatest story ever told; it is about you, me, and the billions of people that have come before us. The knowledge
gained in this class will help students understand people, cultures, and customs that may be very diﬀerent from their own. The work will be
focused around human rights and their importance to the course of history as well, as to today. How has the protec on of human rights – and
the abuse of human rights – evolved throughout modern history? How were these rights deﬁned? Who had a seat at the table when these
choices were made? How did they gain this posi on of power Why did these people make these choices? Who was not consulted, but deeply
impacted, by these decisions? The goal is that by the end of the course students understand why and how choices are made that change our
world, so that they know how to get a seat at the table where these decisions are being made.
AP Modern World History
Grades: 10
Pre-requisites: Must apply through your History teacher
Students use analy c skills and write extensively on the major themes of history from the founda ons of civiliza on to the present day. Students
are given the opportunity to “do history” by using the steps a historian would in analyzing historical events and evidence worldwide. The study
of Africa, the Americas, Asia, and Europe oﬀers a balanced coverage of world history. All students take the College Board Advanced Placement
Examina on.
The course will brieﬂy review the history of the world between 1200CE and 1450CE, with the primary focus being on 1450CE-present This
course will examine the choices that shape the world we live in today. As students look at these choices they will also ask the following
ques ons: Who had a seat at the table when these choices were made? How did they gain this posi on of power? Why did these people make
these choices? Who was not consulted, but deeply impacted by these decisions? The goal is that by the end of the course you understand why
and how choices are made that change our world, so that as you leave this building you know how to get a seat at the table where these
decisions are being made. AP World History is a rigorous, fast paced course. As a result, students will be required to complete reading, wri ng,
and other assignments outside of class
US History
Grades: 11, 12
US History is a required course that students must take their junior or senior year (unless they take AP US History). US History covers the
development of the American na on, from colonialism to the present-day. This course is a conceptual look at changing American culture,
poli cs, environment and economy. The course’s intent is to help students be er understand the themes of history which shaped and con nue
to impact our lives. The course also challenges the knowledge gained from the World History course and applies that background to America’s
perspec ve of the 20th Century. Students will analyze the democra c values that created the founda on of the United States. In each unit,
students will look for these values and iden fy mes in US history when people worked towards furthering these goals. Students will also study
discriminatory prac ces and mes when the United States failed to uphold these values, but always with the focus of how ac vists fought to
regain those democra c ideals. Learning through this focus allows students to form a be er understanding of our world today and how to
ac vely work towards being an ac ve democra c par cipant
AP US History
Grades: 11, 12
Pre-requisites: Must apply through your History teacher
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This course will survey the history of the United States of America from approximately 1492 to modern mes. Students inves gate the
development of American economics, poli cs, and culture through historical analysis grounded in primary sources, research, and wri ng The
primary focus of the course will be to provide students with an opportunity to develop an understanding of the major themes in American
history, to train students to analyze historical evidence, and to develop in students the ability to analyze and express historical understanding in
wri ng. AP US History is a rigorous, fast paced course. As a result, students will be required to complete reading, wri ng, and other assignments
outside of class
AP Government and Poli cs
Grade(s): 12
Pre-requisites: Must apply through your History teacher
AP Government and Poli cs is a college level course that explores the poli cal theory and everyday prac ce that direct the daily opera on of
the U.S. government and shape our public policies. It will also provide the students with an analy cal perspec ve on government and poli cs in
the United States. This course includes both the study of general concepts used to interpret U.S. government and poli cs and analysis of speciﬁc
examples. The express purpose of this course is to prepare students to take the AP Exam for U.S. Government and Poli cs. Students will have
the opportunity to learn about the Cons tu on says the government should work, and how it really looks today. For example, what does the
Cons tu on say about impeachment? How is(was) Trump’s impeachment actually being handled in the House and the Senate? How do poli cal
par es impact that process, and how does the media shape our percep ons of it?
Civics Founda ons
Grade(s): 11, 12
The Founda ons Civics course is intended to introduce high school students to concepts of American government and civic engagement. During
this course, students will read, write, and discuss American government documents, the American criminal jus ce system, and the role of the
press, among other government topics. The development of cri cal thinking and argumenta ve wri ng skills will be emphasized.
La n American Studies
Grade(s): 12
This course is designed to provide students with an overview of the history of the Americas and inter-American rela ons from 1800 to the
present day. The course explores the interna onal history of La n America and the United States from a variety of U.S and La n American
perspec ves. Each student will be assigned a country that they will represent throughout the course as we approach each turning point in the
rela onship between the La n American countries and the US. The course is primarily project based and explores major themes such as the
concepts of imperialism, neo-colonialism and an -imperialism, revolu on and counter-revolu on, na onalism and interven onism, democracy
and dictatorship, human rights and repression, development and dependency, the 'war on drugs' and migra on.
AP Economics
Grade(s): 11, 12
AP Macroeconomics is a course that gives students understanding of the principles of how economics systems func on. Students will study
concepts like na onal income and price-level determina on. Students will also study the ﬁnancial sector, economic growth, and interna onal
economics. Students who are interested in studying business would be interested in this course. Students should be comfortable with math,
including Algebra. Students who ﬁnd success most easily in this course have strong analy cal abili es, although, with hard work students will do
well.
Black/African-American Studies
Grade(s): 11, 12
This class is designed to provide students with an overview he experiences of people of African descent in Black Atlan c socie es, including the
United States, the Caribbean, and La n America. Students explore the innova ve, complex, and dis nc vely African American social structures
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and cultural tradi ons that Africans in the diaspora have created. Students are exposed to the historical, cultural, poli cal, economic, and social
development of people of African descent.
Math Department
Pre-Algebra Founda ons
Grade(s): 9th
Pre-Algebra Founda ons provides instruc on in number sense, geometry, sta s cs, and an introduc on to algebra.
Algebra 1
Grade(s): 9th
Algebra I provides instruc on in number sense, algebraic reasoning, and computa onal ﬂuency.
Honors Geometry
Grade(s): 9th
Honors Geometry provides instruc on in angle rela onships, congruence, similarity, measurement, trigonometry, and an introduc on to
mathema cal proof.
Geometry
Grade(s): 10th
Geometry provides instruc on in angle rela onships, congruence, similarity, measurement, and trigonometry.
Integrated Math 1
Grades: 10th
Integrated Math 1 will develop skills students learned in Pre-Algebra Founda ons. Whilst primarily an introductory course to Algebra and
Geometry, students will also take units in Sta s cs.
Honors Algebra II
Grade(s): 10th
Honors Algebra II provides instruc on in func ons, modeling, ra onal and complex numbers, and rates of change. Honors Algebra II will prepare
students to move on to Honors Precalculus.
Integrated Math 2
Grades: 11, 12
Integrated Math 2 will develop skills students learned in Integrated Math 1 and will equip students to meet all State Standards. This course
expands on the Algebra, Geometry, and Sta s cs concepts
Honors Precalculus
Grade(s): 11, 12
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Honors Precalculus provides instruc on in func on families, equa on manipula on, func on transforma on, the unit circle, and modeling.
Honors Precalculus will prepare students to move on to AP Calculus AB or Sta s cs/AP Sta s cs.
Precalculus 12
Grade(s): 12
Precalculus 12 provides instruc on in func on families, equa on manipula on, func on transforma on, the unit circle, and modeling.
Precalculus 12 will prepare students to move on to Calculus I in college.
AP Calculus AB
Grade(s): 12
Pre-requisites: Passing Honors Precalculus
AP Calculus AB provides instruc on in limits, deriva ves, and integrals. AP Calculus AB will prepare students for AP Calculus AB Exam and to
move on to Calculus II in college.
Essen als of Mathema cs
Grade(s): 9, 10, 11
Math Essen als will serve students who are s ll developing the English language and math skills necessary to par cipate in a mainstream math
class. This course will accommodate students at diﬀerent levels of mathema cal ability, though the focus will be primarily Pre-Algebra and
Algebra I skills.
Prac cal Mathema cs
Grade(s): 12
Prac cal Mathema cs will prepare seniors who have taken founda ons level math courses for the mathema cal tasks they will encounter most
o en in their everyday life. The focus will be applying mathema cal reasoning and number skills to essen al, real-world situa ons.
Sta s cs/AP Sta s cs
Grade(s): 12
Prerequisites: There are no prerequisites for this course
Sta s cs will prepare students to use data to help understand the world around them. Sta s cs will prepare students for the AP Sta s cs test if
they elect to do some supplemental work.
Science Department
Biology
Grades: 9, 10
Biology is the study of all living things and this course will serve as an introduc on to each aspect of that study. Beginning with the chemical
building blocks that make up living organisms, we will explore all aspects of life from the cellular to ecological level. In this course you will learn
the vocabulary used by biologists to discuss the structures and processes of living things. You will also explore models and laboratory
experiments that illustrate the complex systems and rela onships that make up cells, organisms, popula ons, and ecosystems.
Biology Founda ons/Biology Essen als
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Grades: 9th, 10th
By the end of this course students will have gained a solid founda on in biological science. MLL students will also gain addi onal support with
academic and content language through daily reading, wri ng, listening, and speaking prac ce.
Chemistry
Grades: 10, 11
The 10th grade chemistry course is intended to provide students with a deep founda onal understanding of the principles of physical chemistry.
We inves gate ma er broadly, and explore speciﬁc proper es of ma er that lead to the diﬀerent phenomena we see in the world around us. By
understanding the structure and proper es of atoms, we will be able to more deeply understand how and why atoms interact to form the
materials and reac ons we see around us. Throughout the course, we reinforce our understanding of the content through hands on experiences
in the lab. Mathema cs and cri cal thinking also play important roles in this course as they allow us to use our knowledge to answer new and
novel ques ons.
Chemistry Founda ons
Grades: 10th
Students will gain an understanding of ma er and the structure and proper es of atoms. This knowledge will serve as the founda on for
learning how and why atoms interact to form the materials and reac ons that we see in the real world. Students will reinforce their
understanding through hands on experiences in a laboratory se ng.
Physics
Grades: 11 and 12
Physics is an advanced level science class that sa sﬁes the high school gradua on requirement of a physical science class. The physics
curriculum includes interac ons of ma er and energy, velocity, accelera ons, force, energy, momentum and charge. Students will be challenged
to apply their knowledge of the laws of physics to solve physics related cri cal thinking problems.
AP Biology
Grade(s): 11, 12
Pre-requisites: Students with high grades in Science and on the PSAT will automa cally be considered for AP Biology.
The AP Biology course is designed to be the equivalent of the general Biology course usually taken during the ﬁrst year of college. For most
students, the course enables them to undertake, as a freshman, second year work in the Biology sequence at their ins tu on or to register in
courses in other ﬁelds where general chemistry is a prerequisite. This course involves learning about Biology through inves ga on and
laboratory inves ga ons. AP Biology is open to all students that have completed a year of Biology who wish to take part in a rigorous and
academically challenging course.
AP Chemistry
Grade(s): 11, 12
Pre-requisites: Students with high grades in Science and on the PSAT will automa cally be considered for AP Chemistry.
The AP Chemistry course is designed to be the equivalent of the general chemistry course usually taken during the ﬁrst year of college. For most
students, the course enables them to undertake, as a freshman, second year work in the chemistry sequence at their ins tu on or to register in
courses in other ﬁelds where general chemistry is a prerequisite. This course is structured around the six big ideas ar culated in the AP
Chemistry curriculum framework provided by the College Board. A special emphasis will be placed on the seven science prac ces, which capture
important aspects of the work that scien sts engage in, with learning objec ves that combine content with inquiry and reasoning skills. AP
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Chemistry is open to all students that have completed a year of chemistry who wish to take part in a rigorous and academically challenging
course.
AP Physics
Grade(s): 12
Pre-requisites: Students with high grades in Science and on the PSAT will automa cally be considered for AP Physics.
The Physics C: Mechanics course is equivalent to a one-semester, calculus-based, college-level physics course. It is especially appropriate for
students planning to specialize or major in physical science or engineering. The course explores topics such as kinema cs; Newton's laws of
mo on; work, energy and power; systems of par cles and linear momentum; circular mo on and rota on; and oscilla ons and gravita on.
Introductory diﬀeren al and integral calculus is used throughout the course. The AP Physics C: Electricity and Magne sm course ordinarily forms
the second part of the college sequence that serves as the founda on in physics for students majoring in the physical sciences or engineering.
The sequence is parallel to or preceded by mathema cs courses that include calculus. Methods of calculus are used wherever appropriate in
formula ng physical principles and in applying them to physical problems. Strong emphasis is placed on solving a variety of challenging
problems, some requiring calculus. While the subject ma er of the AP Physics C: Electricity and Magne sm course is principally electricity and
magne sm, some colleges and universi es include addi onal topics such as wave mo on, thermal physics, op cs, alterna ng current circuits, or
special rela vity in this type of second semester course.
ELECTIVES DEPARTMENT
Physical Educa on
Grades: 9, 10, 11, 12– Required for all students
Each unit will focus on a diﬀerent facet of physical ﬁtness, beginning with a baseline test. Following the baseline test (using ﬁtness tests from
both the Presiden al Physical Fitness Assessment and the European Fitness Ba ery), student will engage in an interven on phase, ending each
unit with a re-test. At the conclusion of the year, students will receive a full transcript (report card) with details of all strengths and areas for
improvement.
Grade Level Seminar- 9
Grades: 9th – Required for all students
The founda on of choosing a post-secondary path and ul mately being successful on that path is iden ty development. From there students
learn to make daily decisions (how will I study for this test?), short-term decisions (what do I want to do this summer?) and long-term decisions
(what do I want to do a er high-school) that align with who they are and what is important to them. Addi onally, students need to develop the
non-cogni ve skills and mindsets (goal-se ng, reﬂec on, growth mindset, self-eﬃcacy, realis c self-appraisal, u lizing supports) they will need
for life success, as well as to be exposed to the content knowledge around college and career that is necessary to make informed decisions for
themselves. This course aims to begin to work with students in those areas.
Grade Level Seminar – 10
Grades: 10th – Required for all students
How do I determine which opportuni es are best ﬁts for me?
This is the guiding ques on that we will be reﬂec ng on in this course as we build upon the iden ty and values explora on done in the 9th
Grade Seminar and start to set long-term goals for careers that might be good ﬁts in the future. To do this, we will explore the wide variety of
careers available and use each of our individual values, interests and goals to iden fy areas of best ﬁt. We will also focus on the importance of
summer opportuni es and you will be provided with support to prepare and apply for opportuni es that are in line with your long-term goals
and interests. Addi onally, our last unit of the year will discuss prac cal and responsible decision-making related to your personal ﬁnances in
the short- and long-term. The work done in 10th Grade Seminar will serve as the cri cal founda on for our college and career counseling
process to come in the 11th and 12th grades.
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Grade Level Seminar – 11
Grades: 11th – Required for all students
Grade Level Seminar in 11th grade prepares students for the college and post-secondary opportuni es process. In quarters 1-3, students
prepare for the PSAT and SAT by taking English and Math SAT prep courses. In quarter 4, students focus on beginning college and other
post-secondary program applica ons and are taught by their College & Career counselor.
Grade Level Seminar – 12
Grades: 12th – Required for all students
Grade Level Seminar in 12th grade is designed to prepare students for their post-secondary op ons. Students focus on applica ons in the ﬁrst
semester and the post-secondary transi on in the second.
Elec ve Pathways
Pathway

Course 1

Course 2

Course 3

Course 4

Studio Arts

Studio Art 1

Studio Art 2

Pre-AP Studio Art

AP Studio Art & Design
2D, Art & Design 3D or
Drawing

Performing Arts

Performing Arts 1

Performing Arts 2

Advanced Performing
Arts 3

Computer Science

Computer Science
Essen als

AP Computer Science
Principles

AP Computer Science A

Biomedical Sciences

Principles of Biomedical
Sciences

Human Body Systems

Medical Interven ons

Arts Elec ves
Studio Art 1 is an immersive introduc on to visual art at the high school level. Students focus on solidifying their knowledge of the basic
elements of art as well as the principles of design. These founda ons are taught against the background theme of iden ty. Students will have
the chance to gain increased self-awareness through exploring their emo ons and iden ty in art pieces. A er an ini al introduc on, students
study in-depth pain ng, drawing, sculpture, and designing their own projects. This course is for students who like playing with visual images,
making things with their hands, and want to gain more art technique. This course is a prerequisite for taking Studio Art 2, Pre-AP or AP art.
Studio Art 2 con nues to allow students to immerse themselves in artmaking while also thinking more deeply about the ideas behind art. The
theme for the class is culture, and students will learn how art shapes culture, how history inﬂuences art and culture,and how ar sts comment
on contemporary culture. These learnings will help them make their own responses in art to the world around them. They will also explore new
varie es of media like printmaking, weaving, and murals. Skills from Art 1 will be taught on a deeper level. Prerequisite: Studio Art 1 or
por olio approval
Pre-AP Art is an upper level class where students inves gate art from around the world and use that informa on to experiment and increase
their skills. For each quarter, students learn about art from diﬀerent me periods, beginning with ancient history and working up to art made
today. At the end of each quarter, students get to make an art project of their choosing, inves ga ng one topic they’d like to know more about.
Students are encouraged to experiment, try new things, and get be er at techniques. This class prepares students to be able to handle the rigor
of AP art the next year. Prerequisite: Studio Art 2 or por olio approval
AP Art gives you the opportunity to design and create your own art project resul ng in a high-quality por olio. Students ﬁrst pick an area of
focus by choosing an AP por olio sec on, including focusing on the principles of design with the 2d Art & Design Por olio, exploring 3
dimensions with the 3d Art & Design Por olio, or mastering their drawing skills with the Drawing Por olio. Students create a ques on for
themselves related to that por olio at the beginning of the year and inves gate that ques on through their artwork. Classes are mostly
independent work me on art intermixed with museum visits, class cri ques, and short assignments. This class can help students create a
por olio for college applica ons or be a way to deeply explore their art interests. Prerequisite: Pre-AP art or por olio approval
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Performing Arts 1 is an elec ve introducing students to all aspects of the theater, both on and oﬀ-stage. Students will spend about half the year
learning and prac cing performance skills, with several informal performance opportuni es, including but not limited to scene showings,
one-act performances, and improv jams. In the other quarters, students will learn and prac ce set, costume, and sound design skills and will
have the opportunity to create designs based on short plays. Students who take this course will be eligible in future years to take Performing
Arts 2: a theater course focused on play produc on.
Performing Arts 2 focuses on all aspects of play produc on and culminates in two formal, full-length produc ons. In Performing Arts 2, students
apply the skills they’ve learned by producing two produc ons - a published play and a student-wri en work. Students who choose to perform
will engage in all aspects of the rehearsal and performance process including developing a character, memorizing lines, and performing in front
of a paying audience. Students who choose to design will both envision and create the set, costumes, and sounds for the produc ons. Students
in Performing Arts 2 will some mes be expected to a end weekend or a er school work sessions. Students who take this course will be eligible
in future years to take Advanced Performing Arts 3: an advanced theater course focused on training students to take on leadership roles in our
produc ons. Prerequisite: Performing Arts 1
Advanced Performing Arts 3 focuses on leadership roles in all aspects of play produc on. In Advanced Performing Arts 3, students will take on
leadership roles during our produc ons. Students focused on design will take on posi ons like Head of Design, Technical Director, Produc on
Manager, and Stage Manager. Students focused on performance will be expected to take on larger roles in our produc ons as well as posi ons
like Rehearsal Manager and Student Director. Students will complete an end-of-year project that is completely student led. All students in
Performing Arts 3 will be expected to a end frequent outside-of-class work sessions. Prerequisite: Performing Arts 1 and 2
STEM ELECTIVES
Pathway

Course 1

Computer Science Computer Science
Essen als
Biomedical Sciences Principles of Biomedical
Sciences

Course 2

Course 3

AP Computer Science
Principles

Honors Python

Human Body Systems

Medical Interven ons

Course 4

Biomedical Innova ons

Computer Science Essen als
Grade(s): 9, 10, 11, 12
This course provides a founda on for students in programming and computa onal thinking. In this course, students start by using
block-based-programming to create anima ons and games. Students then transi on to text based languages, using HTML/CSS and Python to
design webpages and create interac ve programs. This course is a prerequisite to AP Computer Science Principles.
AP Computer Science Principles
Grade(s): 10, 11, 12
Prerequisites: Final Computer Science Essen als grade of 70 or greater, or teacher recommenda on
This course builds oﬀ student’s programming experience from CSE, and challenges them to explore how compu ng and technology can impact
the world. You’ll learn how the internet works, how data can be used to tell a story, cybersecurity topics and advanced programming in Python.
AP CSP is as much about learning how to program and create programs, as it is about learning how computers and the internet work. This
course culminates in an AP Exam and por olio, which will be submi ed to College Board.
Honors Python
Grade(s): 11, 12
Prerequisites: Final AP Computer Science Principles grade of 80 or greater, or teacher recommenda on
Honors Python is a college-level course exploring the fundamentals of computer science in the context of the Python programming language.
Students develop ﬂuency with Python’s built-in func onality as they build programs to solve problems. Key topics include algorithm design,
u liza on of loops and lists, variable scope, ﬁle processing, and object-oriented programming. Strongly recommended for students who want to
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pursue a Computer Science major or study Computer Science further.
Principles of Biomedical Science
Grade(s): 9, 10, 11, 12
Principles of Biomedical Science is the ﬁrst elec ve in the medical science track. This course is appropriate for students who are interested in
building skills and knowledge in the medical ﬁeld. Students work collabora vely to solve medical mysteries and engage in hands-on ac vi es like
dissec ng a sheep’s heart. By exploring concepts within biology and medicine, students will determine the factors that led to the death of a
ﬁc onal character, Anna Garcia. Principles of Biomedical Science is part of Project Lead the Way’s Biomedical Science Pathway; students who
take this course will be eligible to take Human Body Systems, Medical Interven ons, and Biomedical Innova on in future years
Human Body Systems
Grade(s): 10, 11, 12
Prerequisites: Final Principles of Biomedical Science grade of 70 or greater. Juniors can skip PBS and take HBS if their ﬁnal grade for their
science class in their junior year is a 70 or greater.
Human body second elec ve in the medical science elec ve track. This course is appropriate for students who enjoyed Principles of biomedical
science and want to con nue to learn about biomedical skills and the human body. Students work both independently and collabora vely to
learn about body systems and diagnose pa ents based on symptoms and test results. Our focus will be learning about body systems and
pinpoin ng what part of the system breaks down in various diseases. Each unit will cover a diﬀerent body system including the visual, skeletal,
nervous, immune, diges ve, respiratory, and urinary systems. Students who take this course will be eligible to take Medical Interven ons, and
Biomedical Innova on in future years
Medical Interven ons
Grade(s): 11, 12
Prerequisites: Final Human Body Systems grade of 70 or greater. Can take this course without taking PBS and HBS if student took AP Biology
and ﬁnal grade is a 70 or greater.
Medical Interven ons is the third elec ve in the medical science elec ve track. This course will follow the Smith Family throughout their
medical history. Each unit will follow a diﬀerent member of the family with various health issues. We will dive deep into their diagnosis and
create poten al treatment plans. Skills and topics will include electrophoresis, polymerase chain reac on, ssue typing, laparoscopic surgery
skills, suturing, and cell morphology.
Psychology Seminar
Grade(s): 11, 12
This special seminar will be open to Seniors who are interested in exploring topics of psychology but are not yet ready to take an AP Psychology
course or Juniors who would beneﬁt from taking a psychology class before enrolling in the AP sec on. See the AP Psychology course descrip on
for more details on the topics.
AP Psychology
Grade(s): 12
Prerequisites: Final AP Biology grade C or be er, ﬁnal current non AP science class grade or B or be er, or teacher recommenda on. If
student took Psych Seminar, it is the teacher’s decision.
The Advanced Placement Psychology course is equivalent to a college introductory Psychology course. It is designed to introduce students to the
systema c and scien ﬁc study of human behavior and mental processes. Students are exposed to the psychological facts, principles, and
phenomena associated with each of the major subﬁelds within psychology. They will also learn about the ethics and methods psychologists use
in their science and prac ce. The development of cri cal thinking skills, oral and wri en communica on, and cri cal evalua on of research
methods will be emphasized.
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A achment 4: Applicant Group Resumes and Biographical Informa on
Elizabeth Matson
elizabeth.s.matson@gmail.com
401.339.8257

EDUCATION
University of North Carolina at Chapel Hill- Chapel Hill, NC
May 2016
Master of School Administration
GPA: 4.0
Boston College- Chestnut Hill, MA
May 2009
Bachelor of Arts in Psychology and Philosophy
GPA: 3.86
Honors: Magna Cum Laude
● Dean’s List First Honors
● Psi Chi Society
● Golden Key International Honor Society
● Sr. Thea Bowman Scholar
● Alpha Sigma Nu-Jesuit Honor Society
City University- London, England
Spring 2008
● Cultural immersion and study abroad program

WORK EXPERIENCE
Excel Academy Charter Schools
September 2018-present
Director of Special Projects - Network Team
● Project management of network school expansion
● Ongoing management of school culture re-structure across the network
● Plan and execute internal and community events throughout the school year
● Assist in network school operations
North Carolina Connections Academy
August 2016-June 2018
K-5 Assistant Principal
● Led instructional audit and realignment of K-5 curriculum
● Coached and provided feedback to a team of 12 elementary teachers that led to an average of 10%
student growth over one year on state end of year assessments
● Created and executed statewide testing strategic plan for over 1600 students in grades 3-10
● Designed and delivered ongoing professional development for over 25 sta members
● Developed PBIS system for use in grades K-5
Morris Grove Elementary School- Chapel Hill, NC
August 2015-June 2016
Full-time Principal Intern
● Created and facilitated sta professional development based on SIP needs
● Planned, sta ed, and managed 10 week long after school tutoring program for 40 academically fragile
students
● Served as case manager for MTSS students
● Provided clinical supervision and PDP feedback to sta members through use of the North Carolina
Educator Evaluation System
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Everett Gaskins Hancock LLP- Raleigh, NC
Summer 2015
Summer Research Assistant
● Researched and developed a presentation for NC Superintendents on charter school e ectiveness
Maureen Joy Charter School-Durham, NC
August 2013-June 2015
1st Grade Teacher and Founding K-5 Enrichment Specialist
● Researched, developed, and implemented ﬁrst ever K-5 enrichment curriculum
Blackstone Valley Prep Mayoral Academy- Cumberland, RI
August 2012-June 2013
1st Grade Teacher
● Led students to a 96% average on network-wide math assessments
● Produced an average of 1.7 years of reading growth in students by end of year assessments
RDW Group, Inc.-Providence, RI
August 2011-July 2012
Account Executive
● Planned and executed content on social media platforms generating a 19% engagement rate and 97%
retention rate with over 4,000 likes
● Created and implemented strategies to bring awareness and recognition to clients and their events
resulting in a 250% increase in attendance at client venue over two month period
Teach For America-New Haven, CT
June 2009-2013
First grade Teacher at Achievement First Amistad Academy Elementary School
● Led students to an average of a 96% across six di erent interim assessments and an end of year
nation-wide assessment in math
● Led 100% of students to a year and a half of growth or more in reading levels
● Interviewed prospective Teach For America applicants
PROFESSIONAL DEVELOPMENT
● Presented and facilitated Teach Like a Champion professional development to entire sta
● Participated in district and in-house literacy professional development
● Participated in district Equity 101 workshop
● Participated in monthly district-wide principal and assistant principal meetings
LICENSURE
● K-12 Principal, State of North Carolina
● NC Elementary Education SP-2 Professional Educator’s License
LEADERSHIP AND ACTIVITIES
NC PDK Emerging Leaders
Fall 2015
● Selected to participate in ongoing professional development for emerging North Carolina school leaders
● Developed leadership skills in the areas of curriculum and instruction, digital leadership, education
policy, and equity
CERTIFICATIONS, SKILLS, and INTERESTS
Certiﬁcation: CPI: non-violent crisis intervention, CPR
Language Skills: conversational in French
Computer Skills: highly proﬁcient in Microsoft O ice, Pinterest, Facebook, Instagram, and twitter
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Owen Stearns
ostearns@excelacademy.org
EDUCATION
Amherst College- Amherst, MA
Bachelor of Arts in American Studies
WORK EXPERIENCE
Excel Academy Charter Schools, Chief Executive O icer
Jun. 2013-Present
● Organizational leader for one of the highest-performing school networks in Massachusetts, consistently
outperforming district and state benchmarks on test scores and college access/completion.
● Led Excel's evolution to a network of four schools and 1400 students, and speciﬁcally the launch of a
new high school.
● Lead a 14-person Network Team focused on ﬁnance, operations, talent recruitment, program, and
fundraising.
● Directly managed Grad Services department - 5 full-time sta who support Excel's students through
college completion.
● Ran successful hiring process for 3 school leaders, new CFO/COO, and new CAO.
● Raised over $12M to support this growth, including the building of a new HS facility that was
completed ahead of schedule and over $1M under-budget.
● Recognized as EY Entrepreneur of the Year for New England in 2019 (Social Impact category).
Inspire Inc., Board Member
Mar. 2008-Sept. 2018
● Founded in 1998, Inspire is a nonproﬁt 501(c)(3) organization applying management consulting
strategies, tools, and techniques to help other nonproﬁts achieve greater social impact.
● Inspire is run by a completely volunteer sta of junior consultants from Bain & Company, The Monitor
Group, The Parthenon Group, L.E.K. Consulting, and Katzenbach Partners who devote time to Inspire
projects in addition to their full-time consulting jobs.
Excel Academy Charter Schools, Board Member and Chair
Mar. 2003-Apr. 2013
● Founding Board Chair of one of the highest-performing charter schools in Massachusetts, serving
students from East Boston and Chelsea who ranked in the top 5 on state tests for 7 consecutive years.
Successfully built a highly-engaged board and led two national searches for new organizational leaders.
Presided over Excel's growth from a single-school to a network of 4 schools.
Monitor Institute, Associate Partner
Apr. 2005-Jan. 2013
● Senior adviser to nonproﬁts and foundations on issues of strategy, organizational development - usually
connected to growth. Clients included Acumen Fund, The Boston Foundation, Peer Health Exchange,
Pathways to Education, Charter Schools and Friendship Public Charter Schools.
Foundation Strategy Group, Senior Consultant
Jun. 2001-Mar. 2005
● Strategy consulting to foundations - private, community and corporate - to help them create more
social impact. Similar approach and responsibilities as at larger strategy ﬁrms such as McKinsey.
The City School, Co-Director for Organizational Development
1999-2001
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Mayor Elorza
As Providence’s 38th Mayor, Jorge O. Elorza is driven by the belief that the strength of a community lies
in the ability of its residents to share equally in its growth and progress. Since taking oﬃce in January
2015, Mayor Elorza has priori zed social, economic, educa onal, ﬁnancial, and health equity and
opportuni es for Providence neighbors and businesses.
As a member of the United States Conferences of Mayors, Mayor Elorza serves as Vice-Chair of the
Standing Commi ee on Community Development and Housing, co-chairs the Commi ee for Immigra on
Reform, and is a member of the Conference’s Advisory Board. The Mayor has been an outspoken
na onal voice on issues such as immigra on reform, healthcare, and environmental protec on, placing
an emphasis on the work done at the local level.
Born and raised in Providence, Mayor Elorza is a graduate of Classical High school, the University of
Rhode Island, and Harvard Law School. Prior to being elected Mayor, he served as a Providence Housing
Court Judge and co-founded the La no Policy Ins tute while he served as a professor at Roger Williams
Law School. Mayor Elorza lives with his wife, Stephanie, and his son, Omar, in the Silver Lake
neighborhood.
Mayor Diossa
Mayor James A. Diossa was born and raised in Central Falls. He a ended Becker College in
Massachuse s, where he earned a Bachelor’s Degree in Criminal Jus ce. Concerned by the direc on
Central Falls was heading in, and the fact that so many young people were leaving the city in search of
be er opportuni es elsewhere, James decided to get involved. With the help of a small group of friends
and family, James launched a grassroots campaign to represent the 4th Ward on the Central Falls City
Council. Despite very limited resources and no prior poli cal experience, he went head to head with a
well-known councilman backed by the local poli cal machine and won.
In 2012, as the city was plunged into an unprecedented ﬁscal and poli cal crisis, Diossa ran for Mayor
and won decisively. Since being sworn in as the city’s ﬁrst La no Mayor, Diossa has been recognized for
his eﬀorts to restore honest governance, ﬁscal sustainability and civic pride to Central Falls. He has been
successful in securing millions in federal and founda on funding for quality of life and infrastructure
improvements to the city. He is widely credited with restored conﬁdence in the Mayor’s oﬃce and
energizing a new genera on of civic leaders. And he led the city out of bankruptcy to the point where
Standard & Poor’s has raised Central Falls’ long-term bond ra ng to “BBB” investment grade.
Now in his second and ﬁnal term as Mayor of the “comeback city” Diossa is working hard to ensure
Central Falls’ con nued success for years to come.
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A achment 5: Table of Board Appointments, Roles, and Responsibili es
Posi on

Role

Appointment

Chair

Presides over all mee ngs; leads the Board in
enforcement of all applicable laws,
regula ons, and policies; ensures the Board
fulﬁlls its oversight and ﬁduciary du es

The Honorable Jorge Elorza,
Mayor of the City of
Providence

Vice Chair

Fills the role of Chair at any mee ngs in
which the Chair is not present; in the event
that the Chair posi on is vacated, assumes
the role for the dura on of the term

TBD

Secretary

Provides wri en no ce, materials and
agendas for all mee ngs of the Board.
Maintains and ﬁles mee ng minutes;
maintains all required documenta on of the
Board and its members

TBD (skillsets sought include
prior experience on a
non-proﬁt board in Rhode
Island; strong organiza onal
skills

Treasurer

Serves as the Chair of the Finance
Commi ee; manages the Board’s ﬁnancial
oversight responsibili es including ensuring
an annual audit is conducted and an annual
budget is approved. Works with management
to ensure appropriate ﬁnancial reports are
provided to the Board in a mely manner.

TBD (skillsets sought strong
knowledge and understanding
of ﬁnancial accoun ng for
non-proﬁt organiza ons and
public schools in Rhode Island)
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A achment 6: Prospec ve Board Member Resumes and Biographical Informa on
Mayor Elorza
Board Chair
As Providence’s 38th Mayor, Jorge O. Elorza is driven by the belief that the strength of a community lies
in the ability of its residents to share equally in its growth and progress. Since taking oﬃce in January
2015, Mayor Elorza has priori zed social, economic, educa onal, ﬁnancial, and health equity and
opportuni es for Providence neighbors and businesses.
As a member of the United States Conferences of Mayors, Mayor Elorza serves as Vice-Chair of the
Standing Commi ee on Community Development and Housing, co-chairs the Commi ee for Immigra on
Reform, and is a member of the Conference’s Advisory Board. The Mayor has been an outspoken
na onal voice on issues such as immigra on reform, healthcare, and environmental protec on, placing
an emphasis on the work done at the local level.
Born and raised in Providence, Mayor Elorza is a graduate of Classical High school, the University of
Rhode Island, and Harvard Law School. Prior to being elected Mayor, he served as a Providence Housing
Court Judge and co-founded the La no Policy Ins tute while he served as a professor at Roger Williams
Law School. Mayor Elorza lives with his wife, Stephanie, and his son, Omar, in the Silver Lake
neighborhood.
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A achment 7: Dra Bylaws
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A achment 8: School Leader Job Descrip on

EXECUTIVE PRINCIPAL – JOB DESCRIPTION
The Execu ve Principal will have overall accountability for the success of the School and will serve as its
instruc onal leader. He or she will work closely with the administra ve team to manage the school’s
culture, academic program, and opera ons. Though the Execu ve Principal will lead a school that
adheres to the core Excel systems, culture and philosophy, he or she will be empowered to innovate and
adapt the model as needed. Excel believes that its dis nc ve performance is rooted in the quality of its
leadership, and Excel’s organiza onal philosophy centers on inves ng in people—star ng with and
ﬂowing from the Execu ve Principal.
Execu ve Principal Competencies
Excel seeks candidates with the quali es and skills to become an outstanding Execu ve Principal:
-

-

-

-

-

Provide intellectual leadership transla ng big-picture vision into ac on
o Develop big-picture vision to take school/program to the next level
o Translate big-picture vision into day-to-day implementa on needs
o Understand all aspects of Excel model in depth
o Lead team reﬂec on in structured and insigh ul manner
Create the culture and condi ons for relentless adult learning
o Set ambi ous, measurable goalposts for team based on big-picture vision
o Secure high level of buy-in among staﬀ to vision and goalposts
o Promote key learning habits
o An cipate challenges and plan in advance
o Use data-based adap ve learning cycle (assess-reﬂect-act)
o Translate learning into systems that get uniformly applied
o Act as communica on hub to ensure that staﬀ always have informa on they need
o Celebrate staﬀ members’ success frequently and visibly
o Promote unyielding adherence to a high bar for performance
Model Excel norms, culture and behavior
o Embody all school norms
o Display above-and-beyond work ethic
o Model excep onal teaching, classroom management and use of school systems
o Manage own/others’ me and complex plate of projects eﬃciently
o Exude contagious passion for own professional development
Coach, develop and retain high-performing instruc onal staﬀ
o Help others learn and “self-discover” opportuni es for improvement through a balance
of keen observa on, inquiry and advocacy
o Be accessible and highly visible to staﬀ
o Connect with others both professionally and personally
o Empower others and trust them to do their job
o Give and receive construc ve feedback
o Put staﬀ in situa ons to take risks & grow professionally
o Handle diﬃcult conversa ons/situa ons promptly & frankly
Act as an eﬀec ve leader and ambassador for the organiza on
o Build strong trust-based rela onships with all school stakeholders
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o
o

Communicate eﬀec vely as school ambassador, tailoring message as needed
Serve as an ac ve contributor on Excel’s leadership team

Qualiﬁca ons
-

A Bachelor’s degree required, Master’s degree preferred;
A minimum of four years of experience in an urban public high school or charter school se ng
preferred, but not required;
Proven track-record of strong results in school leadership;
The ability to speak Spanish preferred;
Strong strategic thinking skills with clear and nuanced understanding of the impact that diﬀerent
approaches have on organiza onal culture and performance;
Systema c and structured approach to project management with a demonstrated ability to carry
out mul ple high-priority projects in parallel;
A commitment to promo ng educa onal equity;
An unwavering commitment to and belief in the mission of Excel Academy Charter Schools,
including Excel’s values and educa onal model;
The ability to focus and thrive in a fast paced, entrepreneurial environment;
The ability to work eﬀec vely in a team environment and the willingness and desire to support
others in doing their best work; and
An entrepreneurial spirit that reﬂects an openness to change, a willingness to problem-solve,
and an interest in developing new ideas & programs.
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A achment 9: Establishing En ty Audit
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A achment 10: Dra Terms Sheet
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A achment 11: Budget Projec on
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A achment 12: Dra School Calendar
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